
>> All right, so I get to be -- ooh, that's loud -- I get to be with you guys for the next hour, chatting about 
classroom.  So the plan for the next hour is to talk about why classroom is important.  Then just how do 
you think about -- when you're talking about your school year, and we're nearing the end of our school 
year, which probably we're all excited and gearing up for summer -- but I want you to think about how 
you measure your school year.  Then what I'm going to have us do is walk through and think about the 
importance of classroom management, starting from the perspective of supporting one individual 
student, and then walking it back all the way up to the state level, because most of us are here 
celebrating all the fantastic work across our entire state in Pennsylvania.  I'm joining you today, so it's 
going to be my state too, just for today.  So that's going to be our plan for the next hour. 
 
So I wanted us to start off by thinking about why classrooms are important.  So why I was asked to come 
here and talk on this topic, why you guys are going to listen to this for the next hour, and then there's a 
couple of sessions you're even going to attend during the conference that are focused specifically on 
PBIS in the classroom. 
 
So one reason that I think most of us are aware of, when we do PBIS, or classroom management really 
well -- so when we implement those positive and proactive practices, we see improvements in 
outcomes.  We see improvements in outcomes for individual kids, we see increases in non-task 
behavior, increases in pro-social skills, and increases in academic achievement.  So when we do behavior 
really well, we get academic gains.  We also see decreases in problem behaviors; so decreases in 
disruptions, off-task, and things we don't want to see in classrooms.  Those are true also at the school 
level.  Those effects roll up to aggregate school-level outcomes. 
 
The other piece, how many of you guys in the room have been doing PBIS for at least a year?  That's 
probably everybody.  How many of you guys are over the three-year mark?  How many of you are over 
the five-year mark?  Anybody over the 10-year mark?  So those of you guys who have been at this for a 
while probably know this lesson already.  But when you want something to sustain in your building, the 
key is to getting it installed in the classroom.  So PBIS, when we're seeing the practices installed and 
implemented well -- so implemented with fidelity in the classroom -- we actually can see that schools 
are more likely to sustain their practice across years.  So when we first started talking about PBIS and 
doing a lot of training over the last 20 years, we used to emphasize more the non-classroom settings.  
But we've learned the importance of getting PBIS into the classroom. 
 
So now that we've said it's really important, why are we still talking about it?  So why are we 20 years in 
almost to our National Center, and we're still having a conversation about classroom being challenging?  
So as you guys take an honest kind of look back at your own schools, how many of you can honestly say 
that when you think about the classroom-level implementation -- not your whole school, and not non-
classroom -- but classroom implementation, how many of you all have about 80 percent of your 
teachers implementing PBIS in the classroom at least 80 percent of the time?  I can't see everybody, but 
I think that's fewer than five hands out of 200 people.  So this is hard work.  This is often a topic where 
teams find it really challenging.  Some teams decide not to touch it, other teams try and they get really 
frustrated and they get worried about how to support their colleagues. 
 
And so I've been talking to folks around the country about why this is such a hard thing for us to do.  And 
before I talk on a similar topic at one of our national conferences, I was chatting with Rob Horner, and 
his comment was, "You know, classrooms are really hard, because in a non-classroom setting, there's 
often nothing there.  So when you go to implement PBIS in the hallway, for example, it's not that you've 
typically had a hallway intervention that you're going in and changing.  You've typically had very little or 



minimal practices in hallways, maybe some in cafeterias, maybe some on the playground.  But for the 
most part, non-classroom settings don't have a lot of practices in them."  So when you introduce PBIS, 
it's exciting, it's new, it works.  And you're adding a practice. 
 
When we think about classrooms, all of us as teachers have had a background of doing something, 
right?  For some of us, it's worked really well.  For some of us, maybe it hasn't worked as well.  But we 
still have the way that we like doing business.  We have things we've been doing.  So when we talk 
about getting PBIS into a classroom, we're not talking about installing it in a place that there haven't 
been practices before.  We're talking about installing it in a place that not only have there been 
practices, but they have been my practices in my classroom before.  So it's a much different 
conversation to talk to folks about changing their own practice than it is to go into a non-classroom 
setting where there's not a lot of ownership, and again, not a lot there already. 
 
The other part is, when we think about the systems that we have in place, we often have systems that 
really do support implementation in non-classroom settings.  For years, we had fidelity tools that didn't 
actually even touch the classroom, so they didn't mention classroom in the schoolwide evaluation tool, 
for example.  So the systems we put in place are really to support schoolwide implementation, but that 
often meant implementation in non-classroom settings.  And the supports we have in place often don't 
follow through into the classroom.  So we might have fantastic PBIS approaches -- in fact, I know we 
have them in the room, because I keep hearing the word "banner" thrown around.  So you have lots of 
amazing folks in the room.  But in addition to that, we have coaches that have, again, phenomenal skill, 
phenomenal training, but often aren't able to put that to practice in a classroom setting.  For how many 
of you guys does that sound a little bit familiar to what you're experiencing back in your schools? 
 
So classroom continues again -- I'm assuming Pennsylvania's not unique in this -- it continues to be a 
struggle across the country.  So we're going to hopefully address and unpack that this morning, so we 
don't feel like it continues to be a mystery and a struggle.  And one place I want us to start is by thinking 
about how we measure success. 
 
So last year marked the 20-year anniversary of the musical, "Rent," which I know, at least for me, made 
me feel slightly old.  So the musical, "Rent," has this amazing song in it, which hopefully everyone is 
familiar with, called Seasons of Love.  Even in my best days, I would not sing it for you, but I'm 
overcoming a cold, so I'm going to definitely not sing it for you today.  But in the song, they talk about 
how you measure a year.  And they talk about breaking it down into moments.  They also end the song 
talking about, "we measure in love," but for right now, we're going to just not get the punchline.  We're 
going to think about the moments piece.  And the reason I want us to think about moments and apply 
that to our work in a school year, is because "moments" is where education happens.  So how many of 
you are still currently in the classroom, or interacting with learners in a group setting on a very regular 
basis?  So you guys live this every day, right?  And every minute, think about the amount of demands 
that are placed on you.  So you're often thinking about how to implement your next curriculum that you 
were just introduced; you don't feel well-trained to do, and here you go.  You have to hit the ground 
running.  You've got anywhere from five to 35 learners, maybe even more than that in some settings.  In 
my class, I can have upwards of 100 learners, sitting there, behaving in all different ways.  And so you 
have these really high rates of decisions you have to make.  Someone looked at the number of decisions 
teachers make per minute, and I want to say it was something like 37.  So it's a crazy amount your plate, 
and that hits you every single minute. 
 



And if you think about some of the minutes, some of those decisions are really routine and easy, so you 
can say "yes" or "no" to a kid going to the restroom.  You can think about the materials you have to pull, 
and those are easy.  But sometimes those minutes include really high-stakes decisions.  So a kid has 
chosen to do something that completely violates your expectations.  And in that minute, you have to 
make a choice: How do I respond?  Do I respond in a way that's going to take me down a path in a power 
struggle?  Or do I respond in a way that's consistent with my PBIS practice, right?  So some of those 
moments are going to have really high-stakes decisions in them.  Sometimes you're making a decision 
about what's going to affect a kids' academic career. 
 
So moments are hard.  But I also find this approach really optimistic, because all of us have probably had 
a bad moment.  So I'm a parent of a three and a six-year-old, which you'll see in a second.  And I feel like 
there's nothing that keeps you honest about your behavior management skills like being a parent.  So I 
can literally be up here talking about PBIS and positive and proactive supports, and then I can drive 
home for five hours tonight and be ready to prepare a conference for the next end-of-the-week, and my 
kid can do something that's kind of cute and should be silly, and I react, right?  We all have a bad 
moment.  And I'm hoping that doesn't actually play out in my house tonight, but it could.  But when you 
know about PBIS, you can regroup.  So you can have a bad moment.  You can even get sucked into a 
power struggle for a second.  And then you can turn it around.  And you can make your next moment 
the opportunity to set the path straight. 
 
So for me, thinking in this small way is a really hopeful way to think, because it allows us to still make 
mistakes -- because we all do.  But it allows us to think about how to regroup and set ourselves on the 
pathway to become okay again in that next moment, whether it's academically, behaviorally or 
whatever, in our classroom.  So for me, that's a really helpful way to think about how we start.  And 
given that we're talking about moments, I want to step back out of Pennsylvania for a second and talk 
about a whole country, and the work we do in our PBIS Center.  So how many of you guys have seen this 
graph already in the years past, with the number of schools we support in the PBIS Center?  And these 
data are slightly old; we update them every August, and so we'll update them shortly.  But right now, as 
of our last count, we were supporting 23,363 schools.  So just pause for a moment to kind of get your 
head around how big that number is.  And there are some of us who think, "That's only 20 percent of 
schools in the country, we still have a lot of room to grow," and we do.  But it's still 23,000 schools.  And 
I don't know of many other educational initiatives that have had that level of scalability to support 
student behavior.  In fact, I don't know of any other than PBIS.  And when we think about what that 
means in terms of the number of kids that are supported, we have over 11, actually almost 12 million 
students that are served in those schools.  So as a result of the work that the National TA Center has 
done, we have improved -- hopefully greatly, but at least somewhat -- improved the lives of almost 12 
million students. 
 
And when we think about what that means in terms of time, if we just say the average school year is 
about 180 days, that's 950 hours-ish, it's about 57,000 minutes, when you do the math, we have over 
670 billion moments that the National TA Center has been able to influence to support students and 
make lives better.  So this is an incredible amount of opportunities to set kids up for success.  So again, I 
want us to think about how big the opportunity is, and be ready to step up and fulfill that opportunity in 
our classrooms. 
 
So we're now going to start to talk about what it looks like, kind of from the perspective of one student, 
and then we're going to walk it up to the state.  And just as a heads up, I'm going to make you actually 
do a little bit of work through here.  So if you don't already have a notepad or your smart device or your 



laptop open, I do want you to take some notes in a second about action steps that you're going to take 
when you leave.  So this is your reminder to get these things out. 
 
All right.  So as you're doing that, I want you to think about one student.  And if you're not in the 
classroom right now, you can walk back to when you were in the classroom, or my guess is, we all work 
with kids on a daily basis.  So think about your favorite student.  Not that we have favorites, but think 
about your favorite student.  Or think about your most challenging student, the kid that was a really 
hard kid to get bought in, it was hard to get energized.  And if you're like me, that's actually the same 
kid.  So everyone has one student in mind, yes?  Okay.  So what I want us to think about is, what we can 
do to make each moment better for that one kid.  So we're not even thinking class-wide yet, we're 
thinking one kid.  And all of us have heard this idea that we should implement evidence-based practices, 
yes?  I heard a conversation about it even this morning; the importance of evidence-based practices.  So 
a couple of our colleagues went into the research literature, and they said we're going to identify the 
smallest kernels, so the smallest pieces of practices that have evidence to support them in behavior 
support, specifically.  And they identified 52 kernels of evidence-based practice. And as you guys are 
watching those flash up on the screen, hopefully some of them recognize and probably use on a daily 
basis, like praise.  Probably some of them you've never heard of before, I actually had to pull out Google 
a couple of times when I was going through this.  And some of them, you've heard of them, think, "That 
would never fly in my classroom.  That does not match my context."  So even though I 100 percent agree 
that we should start with evidence-based practices, at least for me, a list like this is overwhelming. 
 
So when we think about how to organize evidence-based practices, starting with every possible thing we 
could do is probably not our best filter for where to start.  So since I'm not in the classroom, or at least 
not in a K-12 classroom these days, one of the places that I start as my filter these days is my son.  So my 
son, Teddy, started kindergarten this year.  And he had been in preschool before, but kindergarten felt 
like a whole new game changer, because we were in a public school.  And this is what I do.  I was so 
excited, he was going to be in public school, and again, this is my work.  And then I started realizing, I 
have absolutely no control in shaping what his school environment looks like, because the parents are 
now the outsider, on that kind of end of the continuum. 
 
So I spent a lot of time thinking about what I want his classroom to look like for him, to set him up for 
success.  And he is kind of a typical, squirrely little boy who knows exactly where he's going to end up 
academically in his career, but he's a typical learner, for the most part -- whatever "typical" means.  So 
the first thing I want is, I want to know that his environment, his classroom, is set up to be structured, 
but also inviting.  I want him to be excited to go to school.  And whatever that looks like, depending on 
the age of the student, I want that to be someplace he wants to be.  And when we toured his classroom, 
it happened to be a beach celebration, so believe me, it was inviting.  It was a place he really wanted to 
be. 
 
The second thing is, he went to a Montessori preschool.  So routines in a public school were going to be 
dramatically different from him than what he had experienced in preschool, and I was pretty concerned 
about that transition, just because they were so different.  And he's a kid, like most kids, who need 
explicit instruction.  So I wanted the teacher to explicitly teach him what it was that she expected. 
 
The third thing is, I want his day to start off positive.  So I want her to be standing at the door -- and his 
teacher does happen to be a female, that's why I keep saying "her" -- so I want his teacher to greet him 
at the door, and I want her to be positive.  I want her to welcome him by name.  I want her to provide a 



reminder of what's expected to, again, set him up for success.  So he starts the day on a positive and he 
starts the day knowing what it is he should be doing. 
 
I want her to engage him in appropriate instruction.  And because of my background, I expect that, or 
hope that's going to be evidence-based.  And I've at least come to be okay with that it's engaging.  He 
likes it, and I can see some evidence of learning.  So that's my current definition of appropriate 
instruction for him. 
 
The other piece, he's my kid.  He loves attention.  He's super goofy.  So catch him doing the right thing.  
And for him, and for a lot of kids his age, provide really animated, but specific, praise.  So for him, the 
goofier the better; she can be fun with it -- and his teacher is great at this -- but she should catch him 
doing the right thing, because he does make mistakes.  So she needs to be there when he's doing the 
right thing.  And when he does make mistakes, I want her to remind him of what's expected.  So not just 
have this idea that she's correcting him and stopping him -- and we've had to have these conversations -
- but instead to make sure she knows that he knows what he should be doing next time.  So if he made a 
mistake, again, he knows how to correct it, he knows how to be successful the next time. 
 
And now that I'm the outsider in the classroom instead of the person in the classroom or supporting the 
classroom, I want her to engage me as a parent.  I do not want to be a helicopter parent, I don't want to 
be in there every day.  But I do want to know when things are going well, so I can celebrate it at home 
and help reinforce what she's teaching.  I want to know what she's teaching, so we can use some 
consistent language at home.  And if things are going bad, I want to know really soon so that I can help 
steer the ship back on track from home, and in partnership with her. 
 
And the other piece about my son is that he has a life-threatening food allergy.  So when we tour his 
classroom, she asked me what questions I had.  I don't know if she knew what I did for a living, I still 
don't think she knows what I do for a living.  But she asked me what my questions or concerns were for 
her.  And I said, "You know, I probably have a lot.  But my one concern is that he's safe.  And for him, 
safe means a whole different level of careful than any other kid."  So she has a set of procedures that 
she has to do to keep him literally alive.  And if she doesn't do those with 100 percent fidelity, we have a 
9-1-1 call.  So for me as a parent, and for him as a kid in her class, in addition to all the other stuff I want 
her to do to be positive and proactive, she has the set of strategies that she has to do with 100 percent 
fidelity.  And I tell you, she has not made one mistake.  It's amazing.  The kids have been a little rough 
around the edges, but she has not made one mistake.  It's phenomenal. 
 
All right, so how many of you guys work with middle and high school kids?  So if you're anything like 
most audiences, you kind of sat there, and you're like, yeah, but this doesn't apply to me because he's a 
little kid.  So I thought a little about what it would be like when he's in high school.  And this obviously 
not him, this is a famous actor that my husband and I kind of think he's going to look like when he grows 
up, you know -- [LAUGHTER] so this the Google image of the actor at 18.  And what occurs to me, and 
what I actually know from all the research that we do is, it is the same exact set of strategies that I want 
in place for him when he's a 12th grader.  So everything that I just said is what I want him to experience, 
whether he's walking into an intensive skills-based class, a vocational tech, an AP, history class -- it's the 
same set of strategies in 12th grade and in post-secondary, actually, as it is in kindergarten.  I still want 
there to be an inviting instruction environment that looks different in high school, I hope, than in 
kindergarten.  But those principals are the same.  The teacher should still be there to greet the kids and 
establish positive rapport in the beginning of the class period; there's more names to remember, for 
sure.  But it's the same principles that show up in a high school setting. 



 
The one thing that we want to think about emphasizing even a little bit more, and frankly, I would want 
this last piece in my kindergarten class as well, but by the time we get kids going into high school, we're 
thinking beyond, right?  So we're already starting to think about college and career-readiness.  So self-
management, again, I hope it's there in kindergarten, we're actually working on it a lot at home.  But 
that's critical by high school.  So in addition to the teacher providing these supports, part of what we 
have to do in high schools and in middle schools, and frankly again in elementary schools, is prepare the 
kids to provide some of these supports for themselves.  So self-management becomes even more 
increasingly important across a kid's career.  But parent involvement's so important in high school.  
Again, all of these critical features are still important in high school. 
 
So when we think about what that looks like, again back to our favorite student, and when we think 
about what that looks like in each moment, what does that mean that I'm doing as a teacher to support 
that kid in each moment?  In each moment, I'm providing at least one opportunity to respond.  So I'm 
giving my one kid -- in a second we're going to talk about all kids, but right now my one kid, at least one 
opportunity to engage with my instruction in an observable and measurable way.  So that means I'm not 
just saying something and hoping people are listening, like I'm doing right now, but that we're actually 
looking for engagement.  We're looking for kids speaking, gesturing, writing, typing -- something that's 
active and that we can observe and measure. 
 
A second thing is, in every moment, I'm going to be aware of what that kid is going.  And in the 
classroom, it might not be 100 percent of the time that I can be aware of 100 percent of kids, but I'm 
going to make that kid think I am.  So even if I don't have eyes on that kid for the entire minute, that kid 
is going to assume that my eyes are going to be on there at some point in that minute.  So the active 
supervision piece is critical.  I'm moving around my environment, I'm constantly scanning.  So again, 
every kid feels like my eyes fall on them at least once a minute.  I'm also going to be looking for chances 
to deliver specific feedback to that student, and hopefully most of my feedback is positive, and I'm 
delivering specific praise.  But if a kid happens to make an error in that moment, I'm going to correct him 
for specific error correction.  So I'm going let the kid know what mistake they made, and how they can 
correct that and do better the next time.  And if that moment happens to include a transition, especially 
a transition to a new activity, I'm going to remind the kids how to be successful.  I'm going to prompt 
them ahead of that activity, so not wait for them to make the mistake and correct them, but actually set 
them up for success from the beginning.  So in every minute, I'm looking for opportunities to do all of 
those specific things. 
 
So what I want you guys to do -- this is the part where you have to do work -- is I'm going to give you a 
minute.  And from that list we just talked about, and kind of the guidelines I talked about for my own 
son, I want you to think about one, or maybe two, key action steps that you're going to go back and put 
in place the next time you're in your classroom, or the next time you're in your building or district.  So 
one or two key action steps to make that one student who's in your mind, to make that one student's 
life better.  So, one minute, and we'll come back together. 
 
All right.  So a minute is short, but hopefully that gave everybody time to jot down at least one strategy 
that they're going to implement again the next time you're in your classroom, to improve the outcomes 
for that one kid.  Raise your hand if you wrote down at least one thing.  Well, done, Pennsylvania.  All 
right. 
 



So now we're going to make it slightly more challenging, because frankly, working one on one with the 
student would be fairly easy for a lot of us, because this is what we've been trained to do.  But now you 
put all of the kids together in a classroom, and it becomes a little bit more challenging.  So if you notice 
in the graphics, we don't lose sight of that one kid.  That one kid is just now part of the classroom.  So 
when we think about the classroom, and we start to think about what practices we can implement class-
wide to improve the outcomes for not just the one, but all of the students in the classroom, we start to 
have a slightly more challenging conversation, in part, because kids don't come in a one-size fits all 
package, right? 
 
So in every classroom, let's just think for a minute about, pick your favorite content area, maybe it's 
literacy, maybe it's social studies, maybe it's whatever class you teach in a high school setting -- you 
have some students, probably if our triangle is true, about 80 percent of kids in your classroom who are 
going to respond to your instruction.  So you're going to have a lesson plan, you're going to use your 
core curriculum, whatever it is.  And about 80 percent of kids, that's all you got to do, is pull off what 
you plan to do, and they are going to respond.  There are probably some kids in that group that don't 
even need fantastic instruction, they can respond even in really poor instructional conditions.  They are 
just going to get it pretty easily.  But in every classroom, you have some kids who need more.  So for 
some kids, and whatever your core instructional content is that you're thinking about, you have to go in 
just to insert additional opportunities to respond into your core program.  So you need to embed other 
opportunities.  You might need to make instructions more explicit, if it's a discovery-based learning 
approach.  You might need to do some things to intensify instruction; you might need to pull kids into a 
small group, you might need support from a specialist.  So there's some additional strategies that the 
next group of kids need to be successful.  And they're all in your classroom, as you guys all know. 
 
And then probably in every classroom, there's at least one kid who, in a given content area, is struggling 
in a pretty significant way.  And that kid might need intensive individualized instruction, that kid might 
need support from someone other than you.  So when you think about your classroom, or classrooms 
you've been in in the past, you kind of see this breakdown in your classroom.  Yes?  No?  In between?  
Okay, perfect.  So this challenge is that we only just thought about one content area.  And this would 
have [INAUDIBLE] if I left it here, because we don't actually color kids, right?  We instead think about 
behaviors and services or needs falling into the tiers.  So these are the same kids, but this is now a 
different content area.  And we have a different group of kids who are going to respond to our tier one, 
and a different group of kids who need tier two, and possibly a different kid who, in this content area, 
now needs tier three.  And then we think about behavior, and we've got a different group of kids who 
respond to our tier one, and a different group of kids who need tier two, and possibly a different 
student who needs tier three.  And again, you might have one kid who has the perfect storm, and needs 
all of the supports and interventions in your classroom.  But for the most part, we've got kids who have 
different profiles, and they have different needs and different areas, right? 
 
So when we think about classroom management and classroom instruction, this is part of what makes it 
so challenging, is we have to differentiate within a kid, across kids, within groups; it becomes a really 
daunting task, I think, for some of us.  The nice thing is, we actually know what practices are likely to 
work, and we know that these practices can work across those levels.  So when we talk about having 
really good core classroom management, that is your tier one approach.  And for right now, we're going 
to mostly think tier one.  But these same practices can be intensified to meet the needs of students in 
tier two and tier three. 
 



Tina didn't mention about my background that before going to U-Conn, I directed an alternative school, 
and this will become relevant in a little bit with an example I share.  And my school had kids as young as 
three and as old as 21, 22, depending on when their birthday was, and they were all with me because of 
aggression.  So they had disability, almost literally every disability that exists.  And they had all different 
profiles, but they all came because of aggression.  And when we went into our classrooms to think about 
how do we support this group of students who were incredibly diverse, it was these same practices that 
worked in that setting. 
 
So when you think about critical features of classroom management, think about these being 
implemented at an intensity that meets the needs of at least 80 percent of the kids in your classroom.  
In my school, the same critical features were implemented, just more intensely.  So it was not that we 
did something crazy, new and different, it was that we did them more intensely, more time, more 
explicitly.  But it was the same critical features.  So as you think about classrooms in your building, if you 
don't have 80 percent of your kids engaged in the classroom with their behavior support strategies, it's a 
tier one issue.  So we've got to work on tier one classroom support. 
 
And what tier one looks like in the classroom, we actually know a lot about.  So one important part of 
tier one in the classroom is having really good structure.  So having a good physical environment, a good 
design that makes sense for your classroom, and having routines, routines that are thought out from the 
time the kid enters your classroom to the time the kid leaves your classroom, so everything in between.  
When you have fantastic routines, the routines actually manage the classroom, and you can start to fade 
yourself as the primary manager.  So routines are incredibly important. 
 
In addition to having routines, we want to have positively-stated expectations.  So your three to five 
positively-stated schoolwide expectations are your classroom expectations, so that come into your 
classroom.  But now, instead of defining them across all the settings in the school, you go back to step 
one and define your expectations in the context of all of your routines.  How many of you guys have 
done that activity where you take a matrix, but instead of the settings, you say, entering the classroom, 
leaving the classroom, small group work -- whatever routines you have, and you've actually defined your 
expectations in the context of those routines.  Have any of you guys done that in your schools?  Some 
folks.  So that's a great place to start, because once you have those defined, you can then teach them. 
 
The challenge we often have in classrooms is, we often do these phenomenal roll-outs for schoolwide 
PBIS, right?  Like, you have passports, you have stations.  You do this amazing roll-out.  For how many of 
you do you know that that same level of detail goes into the instruction that happens in the classroom 
for teaching the expectations within the classroom setting?  So raise your hand if the classroom routines 
are explicitly part of your instruction for PBIS.  Some.  So maybe not quite half, but actually a decent 
amount.  That's phenomenal. 
 
So when we can explicitly teach students what we expect, we increase the likelihood that they can do it, 
right?  And just like everything else, we don't just teach it once.  We teach it once at the beginning of the 
year, and then we use our data to guide when we're going to need to review.  And if you guys are 
anything like most schools across the country, that means you're reviewing probably October-
November, you're reviewing January-February, you're reviewing in March, maybe before March, and 
again in April-May.  So you guys probably either are just coming off of or going into your review sessions, 
is that true?  So thinking about those also happening in your classrooms at the same time.  And for 
schools that didn't raise your hand, I think part of the barrier to this is that folks think lesson plan -- they 
think I have to spend an hour talking about social skills, and I don't have an hour to talk about social 



skills.  So part of what we have to do is help teachers see how easy this can be.  So you can teach a social 
skills lesson in a classroom routine probably in about five minutes. 
 
So you can pull out one of your expectations.  We're going to talk today about being respectful.  So 
being respectful looks like -- provide your school definition.  I'm going to give you guys some examples 
of being respectful, and right now we're going to talk about small group work, because we're about to 
do a group activity.  So I'm going to tell you an example, and I want you to say it's a good example or it's 
a bad example of being respectful.  So I give some good examples; non-examples.  I get the kids actively 
engaged in an activity.  All right, so let's talk about your group work, and then let's talk about how you 
can be respectful. 
 
So we actually introduce the academic content, we remind them how it looks to be respectful.  And then 
we get the kids engaged in academic content.  So I spent about five minutes talking about expectations.  
I spent most of my time setting kids up for the academic work they were going to do already.  And then 
when they're doing the work, I go around with a clipboard, or hopefully an iPad or some kind of smart 
device, and I take some data.  I look around, and I say, okay, this student is engaging in the group work 
respectfully, and this student is not.  So at the end of the activity, I don't just have their academic scores, 
I also know whether they were respectful or not.  So in five minutes, and then the context of the natural 
activity, I've taught the expectation, and I've assessed their performance on that expectation.  And we 
can give teachers examples about how do this really easily.  I think we'd have more hands raised the 
next time we have this conversation.  So one message to take back is, this can be done easily.  And when 
we do, it saves us time in the long run.  So it's worth the five minutes to improve behavior, because it's a 
lot more than five minutes we're going to spend correcting behavior if we don't catch it at the 
beginning. 
 
The third thing is, we know that really good instruction is one of our best behavior management tools.  
So when we get kids actively engaged in instruction, again, those high rates of opportunities to respond 
with observable and measurable engagement, that's one of the best ways that we can get kids engaged 
in instruction, and it's related to good outcomes for kids, both academically and in terms of behavior.  So 
good teaching really does support good behavior management, and those two go very much hand in 
hand. 
 
And when you look at these first three things, there is nothing in them -- it's a consequence strategy.  So 
the biggest part of tier one in the classroom is setting kids up for success, and engaging them 
appropriately in your instruction.  After we've done that, we have a chance to catch them doing the right 
thing with our fun reinforcement and recognition systems, and we have the chance to correct them if 
they make an error.  But if we don't put our emphasis on that positive and proactive stuff in the 
beginning, we've missed the boat.  So if you're relying on praise and ticket systems to catch behavior, 
and you're not also doing the teaching, prompting, being proactive, we've missed a huge opportunity to 
shape behavior.  So again, emphasize the positive and proactive especially, in addition to them catching 
kids doing the right thing and acknowledging.  So we want to think about kind of the antecedent 
strategies in addition to the consequence strategies. 
 
All right.  So in each moment, the key practices we talked about for the individual kid a few minutes ago 
are the same.  So those same key practices show up in these critical features, it's just the idea that we're 
now applying those to a group of learners.  So because I think this I a little bit more challenging, I just 
want to highlight a few resources.  If you downloaded the handouts for today, I didn't give you all the 
PowerPoint slides, although I'm happy to do that.  But what I did give you is a handout that has all of 



these resources hyperlinked.  So if you printed it out, this is not going to help you.  But if you have it 
online, everything that I'm about to show you, you have a link to get to that resource. 
 
So the first resource I want to highlight is one that the Office of Special Ed Programs partnered with us 
to do at the National PBIS Center.  So supporting and responding to student behavior, Supporting and 
Responding to Behavior, is a document that we put together in response to a federal request for 
strategies that teachers could use instead of suspension.  So they came to us and wanted us to write a 
guide on how to respond to problem behavior.  And we said no, we're not going to write a response 
guide.  We will write a guide that has the supporting and proactive strategies in it, and then talks to 
teachers on how to use those strategies to set kids up for success, and how to respond if kids aren't 
responding to those strategies.  So that's what this guy does, and it's one of the most comprehensive 
guides that's free.  So you can buy books on this stuff, but this document has a ton of content from it 
from some of the best thinkers, in my opinion, across the country.  And what it does -- you can't read it, I 
know that, but I'm just showing you the screen shots -- what it does is, it sets it up to be an interactive 
guide. 
 
So if you look at it, this map has hyperlinks in it, and it's a "map," quote-unquote, of all of the practices 
that we just talked about.  So there's five critical features show up, and they're broken up into specific 
practices.  If you click on any practice, it takes you to a table.  Again, I know you can't read this, just look 
at the picture.  The table describes in the left column what the practice looks like, so it gives you a good 
definition.  The next column over tells you examples of what it looks like in an elementary setting.  The 
next column over tells you what it looks like in a secondary, so middle or high school setting.  Then 
there's a column of non-examples, so common errors we make when we implement -- it helps highlight 
those so that we know this is a good example of praise, this is not a good example of praise.  And the 
last column gives you a couple of bullet points that summarize the research behind it.  It also gives you 
links to resources.  So while this is a resource in and of itself, it also links you to a lot of other resources, 
and we prioritize those that are freely available.  So this has links to modules, videos, lots of things that 
are out there.  And it's a fantastic starting place. 
 
You guys also have amazing resources locally.  So I was telling Tina and Jim yesterday, I was spending 
time on your website, and we already knew you all were fantastic; we steal things from you guys all the 
time.  Feel like in every time I'm not in the Northeast, I brag about Pennsylvania as one of my states, 
even though I don't live here.  But you guys just have phenomenal resources in Pennsylvania, between 
PaTTAN and their work with the PBIS or PBS groups.  So if you haven't spent time diving into websites, I 
highly recommend you do that.  And I'll pull up a couple of specific examples in a second.  But in 
addition to your local resources, I thought I'd point out a couple of other places that I always go to, to 
steal content.  So if you're thinking about, how do I take this back?  How do I share information back 
with my staff?  Another great resource is the PBIS Missouri site.  They've been working on classroom 
stuff for probably close to two decades now, so they're a leader in the field around thinking about how 
we get these practices back into the classroom, how we teach them in a way that makes sense to 
people.  So for every practice that we've talked about, there's PowerPoints, there's handouts, there's 
videos.  So they have incredible resources for each of these critical features. 
 
Our local regional website is a place that was still growing, so I would say give us at least six months, 
because we're going to transition and rebuild.  But this is a place we're hoping to pull especially all of the 
classroom content together, to be a flagship for our region.  So PaTTAN will likely be having stuff stolen 
from them and placed on our site -- with your permission, of course.  In addition to Missouri, Florida is 
another state that's been a leader in our field.  Those of you guys who have been doing this for 10 or 



more years and have been to the national conferences have likely seen Heather George, Don Kincaid 
and some of their colleagues present.  And when I was presenting with Heather a decade ago, she used 
to present on their classroom coaching guide, and it was literally a classroom coaching guide.  So when 
you printed it out, you could barely carry it.  So I used to have a hard time recommending it, just 
because I had a hard time staying awake to read the entire thing.  But they've now done this really cool 
thing, and they've broken it up into little modules on their website.  So you can go in, you can click, you 
can see examples, you can see tools -- and you don't have to download the hundred plus pages, you can 
actually go in and out of the pieces that are helpful.  So it's another place to just pull content, as you're 
trying to think about taking this back. 
 
Two more.  So the Midwest and the Mid-Atlantic PBIS networks are working together, and they've 
developed some fantastic classroom training resources as well.  So they've really taught us and continue 
to learn with us on the importance of embedding classroom practices into your tier one training from 
the beginning.  So when you look at their materials, classrooms are infused in their school team training.  
And they've thought a lot about what levels of supports need to be part of that school team training, so 
that's another place I go to, to see and learn what they're doing.  So these are, again, hyperlinked in your 
handout, you don't have to jot them all down now, you can click on them later.  But they're fantastic 
resources. 
 
So now I'm going to give you guys another minute, just a minute, to think about what you're going to do 
when you go back into your classroom or back into your school.  If you're not in the classroom, think 
about one classroom you might support.  One minute to think about one or two key action steps you are 
going to do to improve the outcomes and the success of the students in that classroom.  So one minute, 
and we'll come back together. 
 
All right, so coming back together, and we're realizing the handout might not be posted yet, so just trust 
me when I say they will be posted.  And I promise the websites are all on the handout, and I'm happy to 
share the PowerPoint as well.  So you're welcome to take notes, if it's exciting for you and it helps you 
stay awake, which is sometimes why I take notes.  But if you don't want to take notes, I promise the 
handout will be there. 
 
All right.  So how many of you guys wrote down at least one thing you would do differently to support 
students when you get back into classroom schools and districts on the next day you're there?  Slightly 
fewer hands, but we'll take it.  So we have a couple more chances that you're going to continue to do a 
little bit of action planning, so stay tuned. 
 
The thing we want to think about is, we often focus on classroom management, and think about the 
students, right?  With all these students are the outcomes that we care about; student learning is the 
most important part, and I a hundred percent agree.  But we occasionally forget that there are adults 
attached to the classrooms, and we forget to support ourselves.  So for those of us that are in the 
classrooms, I just want us to take a minute and realize, we are also critical to people's success, kind of 
like people tell you when you become a parent, if you don't care of yourself, you can't take care of 
others.  Same idea for your classroom.  So we have to be able to take care of ourselves as the adults in 
the building, before we can really be effective at taking care of others.  And there's many ways in which 
we can take care of ourselves, and I'm going to go into one very specific list, specific to classroom 
management.  But I do want us to think about that kind of in a bigger way, that we have to be ready to 
teach.  We have to do what we need to do to get ourselves ready to be comfortable and confident to 



walk in the door.  And I want us to think about what it takes for us to then be focused on classroom 
management. 
 
So I've driven quite a ways to come and talk with you guys this morning, and so my question is, what is 
the likelihood that just sitting and listening to my talk is going to dramatically change what you do in 
your classroom the next day?  So we have literally decades of research at this point that show us that 
listening to a training does literally almost nothing to change behavior, which is why I'm making you take 
minutes to actually write things down to hopefully change that a little bit more.  But we know that just 
listening to someone talk about it, even if it's a good talk, even if we agree, and we're excited, and we're 
for certain to do something different -- the likelihood of us actually doing something different in real life 
is pretty low.  So we have to think about it for ourselves as learners, what it's going to take for us to 
actually move and improve our practice.  And again, if you're not still in a classroom, think about a 
teacher that you know really well that you might be interested in helping support. 
 
So we want to think about investing in our professional development.  And you guys are here doing just 
that.  So this is a great time to hear this message, because you can pat yourself on the back and be, like, 
"Yep, doing that."  But in addition to just gathering content and sitting through professional 
development, you actually have to do something with that knowledge.  So in the PBIS world, we often 
talk about action planning.  And you guys likely have an action plan for your schoolwide team.  So I'm 
not going to suggest you do a similar thing for yourself.  So develop your own personalized action plan, 
improvement plan, whatever you want to call it -- you might do this already as part of a requirement for 
your school.  But do it for yourself.  So set some goals of areas that you want to improve.  I promise you, 
that even those of us who know this really well have room to improve.  So set some goals for ways that 
you want to see yourself grow, and then think about the action steps you need to get there. 
 
The other piece is, when we hold ourselves accountable with data, it can be incredibly informative.  I 
know sometimes folks are shocked, because I would think of myself as a really positive person, and then 
when I look at data I might have a one-to-one [INAUDIBLE] with my positives and correctives.  Because I 
might seem nice and I might smile, but I might catch as many errors as good behaviors.  So actually 
taking data on your own behavior and holding yourself accountable is really good feedback, and can 
actually be an intervention in and of itself. 
 
And then once you have data, you can use it to make decisions.  You can adjust how you're 
implementing your own strategies.  Let's say you have a hundred percent of kids on task and you're 
doing 20 praise statements in 10 minutes, so two praise statements per minute.  You might be able to 
think, okay, I can take a break.  I can maybe shift down to one a minute and see if I can maintain student 
behavior without going insane myself.  So you can think about adjusting down or up, depending on what 
your data tell you about your practices. 
 
And the last piece I think a lot of us as educators have a hard time with is, asking for help.  So I can tell 
you, again, parenting has kept me more honest than anything I've ever done.  I have reached out to my 
colleagues for help in situations where I feel like I should have the knowledge and expertise to solve the 
problem myself.  But I'm too close to it.  So I've had challenges with either of my kids.  And I email, I'm 
lucky that I have George [INAUDIBLE] as a close friend, and so I send him an email.  I'm, like, "I'm 
embarrassed I have to ask you this question, but here's what's happening.  What do I do?  Or my friend, 
Jen Freeman, same thing.  She's brilliant, but she's also a mom.  So I can go to these folks and say, "I'm 
stuck, and I'm too close to it to think my way out of it.  Can you help give me some strategies?"  And 



most of what I hear back from them is stuff, frankly, I already knew.  But it helps to ask for the help, and 
have someone else see it from the outside. 
 
So I think for all of us, it's good to remember that it's okay to ask for help.  I think sometimes it's 
perceived as a weakness thing, if you're asking with help with your own behavior management, because 
you should be able to do this as a teacher -- not everyone can do all of it.  And even when we're 
fantastic for 20 years in a row, you can get that one class, the challenge is everything you thought you 
knew, and you need help just for that one year. 
 
The other piece is, if you're the one being asked for help, sometimes that feels equally awkward.  So 
when I talk to coaches, they say, "Well, I'm not comfortable supporting my peer because they're my 
peer."  But you have the opportunity to support your peers.  So all of us are good at some things, and all 
of us struggle with other things.  So if we think about that I can support you where I'm strong, and you 
can support me where you're strong, we can actually have a much better exchange, and we can lift 
everybody up.  So we've got to be thoughtful about ourselves, and comfortable, again, asking for help, 
and providing help to others.  And I know that sounds like an easy thing, but if you think about the day-
to-day existence in schools, it's often a really hard thing. 
 
And again, I just want to highlight some tools that are at your fingertips, literally, for getting the help 
that you might need.  So if you're sitting here thinking, gosh, I wish I would have had a class on this 
when I was learning to be a teacher, or I wish that I had an in-service that was specifically on this, 
because this is the first time we're really focusing on classroom -- I hope that's not true for anyone in 
this room.  But in some of my audiences, that's literally true.  There are a ton of resources online, and 
the first one, notice, should look pretty familiar.  So there are webinars that exist.  There are resources 
in your state.  The Missouri site that I mentioned earlier is phenomenal.  And they're continuing to build 
modules that folks can again click on specific skills they want to learn and learn about that skill. 
 
Have you guys heard Terry Scott speak ever?  I can't remember if he's been a keynoter here.  Maybe 
some of you have around the area.  He's fantastic.  He's been doing classroom work for a while.  He's at 
the University of Louisville, and him and some of his colleagues have put together a video library that's 
phenomenal and free.  So it's slightly contrived; it's him with a bunch of kids acting to be students.  But 
they've set up videos to show what all the classroom practices look like -- elementary up through high 
school -- and across different content areas.  So if you want to see specific praise in a high school setting, 
you can click on that video.  And even though, again, it's a little bit contrived, it's a fantastic example of 
what the teacher behaviors look like.  Same thing with opportunities to respond in a middle school, or 
corrections in an elementary school.  You can see specific examples.  And for some of us, all that we 
need is that model to allow us to then go back and track our own data and hold ourselves accountable.  
So these are fantastic resources. 
 
There's also -- I've been seeing colleagues [INAUDIBLE] is here.  There's courses and different 
opportunities attached to universities within Pennsylvania and the surrounding states.  So again, there 
are lots of ways you can access this content, if it's not your own personal expertise. 
 
The document I mentioned earlier also has tools that are useful for action planning.  So there's a self-
assessment in it.  Again, you can't read this, but just kind of see the image, so when you look the 
document up it's easy to find.  And there's also suggestions or guidance on how to collect data on your 
own behavior.  So there's some tables with resources.  If you don't know already, there's fantastic apps 
for your iPhone or smart device.  And those allow you to both track the data, but then you can also do 



things like graph it right in the app, or if you're wanting to send your data to your coach or mentor or 
your peer, you can actually email the Excel spreadsheet and grab it right from the app.  So there's great 
resources, literally, if you just spend some time in the app store on behavior data.  There is a ton out 
there.  Some of it's developed for kids, so you have to tweak it slightly.  But there's great resources. 
 
In our research, we actually just buy people golf counters.  And we hand them the golf counter and say, 
"Pick 10 or 15 minutes where you're struggling and track whatever the behavior is," track your specific 
praise.  Just for 10 minutes.  Check where you're at, see how it's going.  Based on tracking it for a few 
days, make a decision.  Do need to improve?  Do you need to just hold steady?  Do you need to maybe 
turn it down a little bit?  Maybe you're praising too much.  I'm not sure what that would actually look 
like, but so just think about how you would adjust based on data. 
 
And also in that same guide, there's a decision-making guide, or a decision-making chart that helps you 
think through how you would use your data to make decisions about classroom.  So are all kids 
responding?  Are some kids responding?  How do I make decisions about intensifying or adjusting 
practice?  So just take, again, about a minute and think about one or two things you can do for your own 
professional development.  Or if you're not still in the classroom, think about a teacher you know really 
well, and how you could support that one teacher in their own professional development. 
 
All right, so coming back together, how many of you wrote down at least one thing you're going to do to 
support yourself or that teacher you were thinking about?  I'm hoping folks that didn't raise their hand, 
it's because you're still writing that one thing, right?  Yes.  Because my goal, again, is you walk out of 
here with some things you're going to do that are different.  So this isn't another chance for you to hear 
and then go back and do the same thing.  It's a chance for you to learn and actually take content back. 
 
All right.  So thinking about the fact -- going to wait for the slides to get up for just a second -- so thinking 
about the fact that we're not just one classroom in isolation, but most of you are actually here because 
you're part of a school team, right?  So when you're thinking about supporting classroom management, 
it would actually be kind of easy if you only had to take care of yourself.  But it's a challenge, when you 
think about how do we scale this up to support all of the classrooms in our building?  And again, when 
we think about school-level systems of support, we've got to think about what it takes to actually 
support the adults in our building.  And sometimes what I see is this interesting breakdown, where we 
expect our educators to do this amazing positive and proactive supports for students.  We want them to 
be happy and exciting, and catching kids doing the right thing, and engaged and ready to do everything. 
 
And then when it comes to supporting the teachers, I sometimes talk to administrators who wait for the 
opportunity to nail the adult in their evaluation for something they haven't done well.  And I'm sure that 
does not happen in your schools, because you guys are all here as part of this amazing network.  But if 
there's even a grain of this that rings a little bit true back in your school, I want us to think about that if 
we want the adults to live PBIS for their kids, we have to live it for them.  So we want the teachers to 
teach the students.  We want the teachers to catch kids doing the right things.  We should be teaching 
the teachers.  We should be catching them doing the right things.  And in a lot of schools, we do have 
staff recognition systems, but when we actually dive into classroom work, one of the things that we 
learn is that they're not always working as effectively as we would like them to be.  And when it comes 
time to talk about the classroom pieces, if you don't have a very positive and proactive staff culture, so 
culture of staff supporting staff, administrators supporting staff, these conversations are a lot harder 
and a lot scarier for folks than in schools that have a really positive and proactive culture supporting 
their staff.  So I'm not going to ask you to raise your hands on this one, because I'm not going to ask you 



to out anyone at your table.  But just think for a minute about where you would fall on that continuum 
of being completely positive and proactive with your staff, to actually expecting them to be positive and 
proactive, but being kind of reactive with staff.  So it's kind of easy to be judging with adults where we 
might not be judging with kids, right?  So let's think about how we support our staff in this same exact 
ways.  Again, it looks different, but same exact principles as what we do to support our kids. 
 
So one of the things we've done at the National Center is, once we did the Practices Guide, or the 
Supporting and Responding to Behavior Guide, we spent some time thinking about how do we help 
support schools in doing this for their staff?  So there's a relatively new systems brief, it's up online.  I'm 
going to just walk us through a little bit of it today so that you have a sense for what it looks like.  So the 
systems brief is anchored around these three guiding questions.  So the first one asks about the 
foundations of the systems to support classroom PBIS.  And the briefs use a different acronym for that, 
but it's the same thing.  It's classroom PBIS.  And the foundations are considered things like, having this 
be a priority in your building and in your district, making sure that it's not just a priority in language, but 
that there are actually resources tied to it, so that there's time, there's professional development 
opportunities.  There are resources tied to saying this is a priority.  And there's an integration piece 
happening, not left to the teacher, but at the school or the district level.  So when you're introducing 
your new curriculum, you're checking it for things like opportunities to respond and specific feedback 
prompts.  And if they aren't there, you're embedding those from the beginning, so the alignment 
happens before the teacher is trained, or it's at least happening as part of the teacher training.  Once we 
think about the foundations being in place, it should look a little bit like some of the things that you'll 
see in the Supporting To and Responding to Behavior Guide. 
 
The next question is, do staff know what the practices are?  Do they know if they're doing them 
accurately?  So it's hard to know if good at classroom management if there's a vacuum of information.  
So part of that is, we have to set good expectations for staff to implement, and we have to give them 
the level of training they need to be successful.  How many of you guys had a class in classroom 
management before becoming a teacher and educator?  So I think Pennsylvania is, again, a leader in our 
country with this.  I was talking with Tim ahead of this talk, and in Pennsylvania, you guys actually 
requirement classroom management or some kind of behavior support training as part of your 
certification policies.  Many of our states do not.  So you guys, again, are ahead in this, but many 
teachers enter the field with literally no training in classroom management.  And even those of us who 
have had a class here and there, I was one who had had none.  Even folks who had a class here and 
there, sometimes they vary in quality.  So one of my good friends and colleagues who I actually wrote a 
classroom management book with, she was learning about classroom management.  And what she was 
told was, your classroom will be well-managed if you have a plan and you use colored chalk, because 
that engages kids.  And then she went and taught in a jail.  So she was, like -- I'm out!  And luckily she 
had kind of good instincts and good opportunities to read and learn content.  So she ended up 
implementing PBIS in her classroom in a jail.  But had she gone with colored plans and chalk, I promise 
she would have potentially literally been eaten alive.  So we want to be very clear about the supports we 
provide to teachers, and since we know a lot of them don't get it beforehand, we need to give it to them 
once they get to us. 
 
The other piece that research is incredibly clear with is that training, even the best training, is not going 
to move practice.  Teachers need coaching, and as part of the coaching they need data-based 
performance feedback.  So they need information on what they're doing, what they're doing really well, 
and areas for improvement.  And in this guide, one of the things I love about it is, we talk about how to 
do that for yourself, so how to provide those supports in a self-management way.  We talk about how to 



do it in a peer-to-peer environment, and we also talk about how to do it with an external or building 
coach.  So it's not that you have to have a ton of resources to pull these things off, because we give you 
different examples of how those functions can be met in a variety of different setups.  And again, the 
self-management supports we have folks do, and those require very minimal resources, and they still 
get some of the similar outcomes as the other kind of coach-driven supports. 
 
And the last piece is, we want folks to then use their data to be able to support teachers.  So in the 
guide, there's a decision tree very much like there is in the practices brief.  So the other thing we want to 
think about is, we're thinking about supporting classrooms.  And again, I'm going to do a [misrule?] just 
for the sake of graphics for a second, is much like we thought about when we were talking kids, we 
know that not all classrooms and all teachers have the same level of training, the same background and 
same strengths and weaknesses.  We're all different.  We come in with different things.  So if we think 
about classrooms in our building, we probably have some teachers who could have a little bit of a 
refresher on classroom management, and that's all they need.  Maybe you give them a golf counter to 
ask them to tally.  They do a spot check periodically, and they're good to go. 
 
You've got some teachers who maybe are in their first year, or they're struggling a little bit.  And they 
might need to do that, but they might need to be more explicit about setting goals for themselves, 
celebrating for themselves when they're doing really well.  They might need a few reminders or tips 
from a coach or from a peer.  But they can do pretty well with just a little bit more support, so kind of 
think tier two for teachers.  And then there are going to be some teachers, either because they're first-
year and they're really struggling, or because you're just having that cohort coming through your 
classroom.  So everything you thought you knew is thrown out the window, it feels like.  Or, you're 
having a bad year personally.  So even though you're normally on top of your game, in this particular 
year the skills you thought you had have not been as successful for you, and you need some extra 
support. 
 
So if you think about the classrooms in your building -- again, we're not putting people into tiers, even 
though the graphic looks that way.  We're thinking about supports and needs falling into tiers.  You can 
think about setting up a kind of a triangle model for prevention for classroom management.  So you can 
do a little bit of training and a little bit of supports that affect most of the classrooms in your building.  
Once you have tier one in place for your staff, you can think about what the next group of teachers' 
needs, and you now have resources to actually coach and provide intensive supports to the teachers 
with the most significant needs.  And as we started off this part of the conversation, this has to be done 
in a positive, proactive and supportive environment, because if you're going to tell me I get consultation 
from you, but I know punishment comes with it, there is no way that's going to change my practice in a 
good way.  But if I can trust that you're positive, proactive, and you have my back and you're going to 
help me get better, I'm going to welcome you into my classroom, or at least be okay with you coming 
into my classroom.  And then I can actually improve and hear your feedback.  So again, all of this is 
within a positive and proactive framework. 
 
So as we think about developing those whole system in our schools to support teachers, the systems 
brief walks us through that.  So as I said, this brief is anchored to those three questions.  It looks a little 
bit less graphically pleasing, as the Office of Special Ed Programs designed the other one, we designed 
this one, so sorry for our graphic abilities.  But it's set up, again, to kind of walk you through the same 
ideas that we just talked about.  Like the Practices Guide, there are tables that have examples, non-
examples and resources, so this is meant to be used in a really kind of user-friendly way that you can 
click in and around it.  And there are scenarios that show how this can happen in a schoolwide level.  So 



if you're thinking about how do I set classroom systems up to really support all the educators in my 
building, this guide is your best friend to help with those supports. 
 
So this is the last time I'm going to ask you to take a second to think.  But just take, in this case, 30 
seconds to jot down a couple of notes, even if it's, "go down with a systems brief," about things that you 
are going to take back to help improve the schoolwide supports for all teachers. 
 
And we are in the home stretch.  I always realize when I have to sit for an hour listening to someone talk 
how long that can be as a participant.  So we're in the home stretch, and hopefully this is going to bring 
us down the path.  So how many of you guys have now identified at least one thing, even if it's just 
download the systems brief, that you're going to do to support the classrooms within your school, to 
build a school-level framework for supporting all classroom teachers?  A few hands, but I'm hoping 
we're still all working towards that.  Now, next question: How many of you are not just on your school-
level team, but you're also part of a district-wide team?  So fewer.  We're going to do these parts a little 
bit quicker, because I know the numbers are getting smaller.  But I want us to think about that.  For 
many of us, it's not just even thinking about it at the school level, but it's thinking about that school in 
the context of a district. 
 
So as we think about supporting classroom management, and again notice, you can still, if you look 
really hard, see the individual kid, the individual teacher and the individual classroom in there, we need 
to think about the district-level structures that will support schools' implementation of supports for 
teachers.  So we're layering up. 
 
So when we think about district-level supports and systems, they probably don't look, in some ways, 
dramatically different than the conversations we had at the school.  So things like, having this be a 
priority, having resources available, and differentiating support, now not for individual teachers, but for 
schools.  Not all schools have the same needs.  So as a district allocating resources in a way that allows 
you to meet the needs of schools where they're at. 
 
And the last piece around districts is, do they promote the same positive and proactive culture for their 
school administrators that they want the administrators to provide for teachers, that we want teachers 
to provide for kids?  So if you think about the positive and proactive support piece, that culture has to 
extend all the way up through the district level.  I'm sorry, because I'd let you guys do a ton of kind of 
talking in between, but I know the background noise is hard for folks to hear.  So if you while you're in 
here we could keep the talking to a minimum, that would be helpful, I think, for your colleagues who are 
trying to hear. 
 
In terms of resources for districts, these have been around forever.  So we did not create new resources 
to support district-level implementation of classrooms.  Instead, we just want to remind you that these 
blueprints exist.  So there are blueprints for implementation for kind of overall implementation.  There's 
one that has a much longer name, but on the website it's called the "PD Blueprints," so it has the words, 
"professional development" in it.  And there's a blueprint around evaluation.  So if you're at the district 
level and haven't taken a look at these recently, don't actually take a look at them yet, because we're 
about to revise the first one.  But take a look at them in a couple of months, and then do a deep dive in 
that first one.  The other two are not changing in the immediate future; that first one is going to be 
revised in the near future. 
 



And how many of you guys are not just at the district level, but actually on a state-level team?  Again, I 
know that's fewer people in the room.  But we're going to ask them to have the same thought process 
that we've just asked districts to have.  And what's awesome is, I already know that they do.  So they 
have done a ton of thinking around, how do we create the opportunities for folks to really implement 
these practices, how do we celebrate success?  And there are, what, 241 schools that are getting 
recognized at this event, because we celebrate success.  So they are doing the statewide.  You guys are 
so fortunate to be in Pennsylvania, because I can tell you, this is not the experience we get to have in 
every state.  So the same thing is the same message as we talked about for the school level is what we 
want districts to think about, and then what we want states to think about.  And again, you guys are so 
lucky to be here.  I have to have a different conversation around the positive piece in other states, but 
we don't have to have that here because you guys are already modeling and doing this.  And those same 
resources that work for the district also work at the state level.  So they're intended to hit both levels.  
And again, for the state teams, don't spend too much time yet on the first one.  But in about a month, 
we're going to revise that first one, hopefully.  A month might mean six, but whatever.  So we're going 
to revise the first one.  These are fantastic resources to guide practice. 
 
All right.  So we have started, and now gone, to the state-level piece.  I want us to rewind quickly and 
think back to where we started.  So we started off thinking about one kid, right?  We talked about it 
being our favorite kid, our most challenging kid, but one kid.  And when we think about why we do all of 
this, so why we put the state systems in place, the district systems in place, why we invest in school-like 
frameworks, why we're doing all of the work we're doing here, and we're going to continue to do here -- 
it is for the kids.  So when we do this well, kids improve.  They have better academic outcomes, they 
have better social behavior outcomes.  And when we roll it out to the school level, we see the same 
thing -- those outcomes show up at our school levels.  They also lead to sustained implementation, 
which was one of the first conversations we had. 
 
So I just want to remind us that we have to think kind of systems-level to be able to go back and impact 
the individual kids that we care so much about.  So on those days that we're tired and we feel like we're 
not sure we can do it another day, keep that kid in the back of your mind, because that is why we all 
wake up, that is why we go into our classrooms.  That is why we're here, is to support those individual 
kids.  And to do that, we need to make every moment count. 
 
So we talked about how to measure a school year.  And again, I think there are lots of ways; we get very 
focused on data.  But I do think instead of thinking those big pictures, when we think about breaking our 
school year into moments.  For me, as I said from the beginning, it's a very optimistic way of thinking, 
because it allows me to set myself up for success in the next moment, even if I've had a bad moment 
before.  And we have over 670 billion moments that we get to influence for good in the National Center. 
 
So I just want to leave you with the message that we should make every moment count, and I think 
Tina's going to come up and give you some very important number that you need.  But have a fantastic 
conference.  Thank you for having me here. [APPLAUSE] And hopefully make every moment count. 
 


