
>> Muted. The broadcast is now starting. All attendees are in listen-only mode. 
 
>> Good afternoon. I'd like to welcome everyone to today's webinar. It's part of the 2016-17 National 
Community of Practice Series for Secondary Transition. Today's topic is career prep and work-based 
learning. You can find the PowerPoint for today that we're going to be using off of the Pennsylvania 
website, so let me just pull that up. It's the site for the Pennsylvania Department of Education, of Special 
Education. When you go to the site, and it's www.pattan.net, you click on training and go to the 
calendar. If you scroll down to today's date, you'll see a link for the webinar,  so "Unlocking Potential, 
Promoting Strengths and Inspiring Success." When I click on that, it takes me to this page. I click on 
handouts. The handout is there, and then, you can just click and download. And the presentation that 
we're using will come up. So, again, that's off of the PaTTAN website, www.pattan.net, under the 
training tab. Just wanted to do some quick overviews on GoToWebinar for those of you that are new to 
using GoToWebinar technology. You have a dashboard on your screen, and that helps to control both 
how you're receiving your audio as well as if you have any questions throughout today's broadcast, you 
can type them in there. So if you have any technical questions, or if you have any questions for any of 
the presenters, please go ahead and type them in, in the question area. As far as some technical issues 
you may be having with the webinar, we do suggest, if you're having any difficulty with audio, that you 
switch from your computer audio to joining by phone, and you can switch that in your GoToWebinar 
tool guide. You also may need to shut down and reconnect to the webinar. Sometimes, there's some 
technical issues. If you're not hearing the broadcast or seeing it, you may also need to reboot. Those are 
all possible solutions if you're experiencing any difficulty. Did want to mention that today's webinar is 
being brought to you by the National Community of Practice on Secondary Transition, and the National 
Community is made up of stakeholders from throughout the United States, from a number of states as 
well as a national organization, and we are working collaboratively to ensure appropriate transition 
outcomes for youth and young adults with disabilities. Today's topic is really looking at postsecondary 
employment as a goal for all students and really looking at this topic of career prep and work-based 
learning. So we are going to start today with an overview of the career prep and work-based learning 
programs and activities. And that will be a presentation by Mindy Larson from the NCWD and Sarah 
Sabbatini from YTAC, and they will be coming on first. And then, following that, we have four states that 
will be presenting information. We have information from California, and Anjali Atkins and Sue Sawyer 
will be presenting information on what is happening in the state of California. Following that, I'll actually 
be presenting some information from North Carolina on programs that they have. Following the 
presentation regarding North Carolina, Pennsylvania will be presenting. And we have Amy Engbarth 
from our state's VR system will be presenting. And then, finally, we have a presentation on what's 
happening in the state of Virginia, and Lisa Hollitt will be presenting that information. So we're going to 
start with this overview of career preparation and work-based learning. And, as I mentioned, we are 
thrilled to be joined from folks from NCWD and YTAC. So just give me one minute. I just need to kind of 
flip over here and unmute, and we'll be ready to roll. All righty. So, Mindy and Sarah, you two are good 
to go. 
 
>> Great. Thank you so much, Michael, for the introduction. This is Mindy Larson at the Institute for 
Educational Leadership. And my colleague, Sara Sembiante, is also with me and will be providing part of 
this presentation. But I'm going to get us started. First, Michael, if you could advance the slide to our 
first slide.  
 
>> Okay. I think you're good. You want the guideposts slide, right? 
 
>> Actually, it's the who we are slide. Unfortunately, I do see the slide changing. That's why I'm asking. 



 
>> All right. I'm not sure. 
 
>> There we go. Great. 
 
>> You're good? You're set now? 
 
>> Yes. Thank you. This is exactly what I was looking for.  
 
>> Okay. 
 
>> So Sara and I work for the Institute for Educational Leadership, which houses two technical assistance 
centers. I work for the National Collaborative on Workforce and Disability for Youth, NCWD/Youth, 
which is funded by the U.S. Department of Labor's Office of Disability Employment Policy, and we were 
created in 2001 to improve the capacity of the workforce development system to improve opportunities 
for all youth to receive high-quality services in integrative settings that prepare them for successful 
transition to employment, postsecondary education and independent living. And Sara is a technical 
assistance liaison with the Vocational Rehabilitation Youth Technical Assistance Center funded by the 
Rehabilitation Services Administration. And the VR YTAC assists state VR agencies and related 
rehabilitation professionals serving all youth. And by all youth, we mean students with disabilities that 
are not receiving comprehensive special education services such as the students who have 504 plans 
and other potentially eligible students, also, other system-connected youth such as youth in foster care, 
the juvenile justice system and homeless and runaway youth and other disconnected, hard-to-serve and 
at-risk youth population. Michael, next slide, please. Our work in both of these TA centers centers 
around a framework called the Guideposts for Success, which, hopefully, some of you are already 
familiar with, but I'm going to briefly explain what this is. The Guideposts for Success is a research-
informed comprehensive national framework that outlines what we've identified from research as well 
as professional knowledge all young people need for successful transition to adulthood, which includes 
transition to employment. And we organized the guidepost into five areas, which are school-based 
preparatory experiences, career preparation and work-based learning, youth development and 
leadership, connecting activities and family involvement and support. And in each guidepost area, there 
are a set of things that all youth need, as we recognize that youth with disabilities are youth first, and 
they need the same things that all other young people need. And there are also some things specific to 
youth with disabilities that are related to disability-related needs and situations.  I'm going to give you 
an overview of the career preparation and work-based learning guidepost next. Next slide, thank you. So 
career preparation and work-based learning are essential for all young people, and here, you see what 
we've identified through the research and practical knowledge all young people need. And if you're 
familiar with pre-employment transition services already, then you're going to see a lot of similarities 
and overlap between what we have here in the career preparation and work-based learning guideposts 
and what is required under pre-ETS. So all youth need career assessments that will help them identify 
their preferences and interests. This lines up with pre-ETS related to job exploration counseling. All 
youth need structured exposure to postsecondary education and other lifelong learning opportunities. 
And here, there's a direct connection with pre-ETS counseling on comprehensive transition programs or 
postsecondary education options. All youth need career exploration activities, including learning about 
education and training entry requirements and also learning about the earnings potential and benefits 
of different career choices. This is also relevant to pre-ETS job-exploration counseling. The next 
guidepost in this area is training and job seeking in workplace basic skills or soft skills, and this aligns 
with pre-ETS workplace readiness counseling. And then, finally, all youth need work-based experiences 



that will provide them opportunities for exploration, for hands-on learning, for on-the-job training and 
to really practice the skills that they're learning through all the other opportunities that they have. And 
this lines right up with pre-ETS work-based learning. In terms of additional things that youth with 
disabilities need, we've identified three things. They need assistance developing an understanding of the 
relationship between benefits planning and their disability benefits and choices around that and their 
career choices to help address common questions and concerns that both youth and families have. 
Youth with disabilities also need to learn how to communicate their disability-related work support and 
accommodation needs. And, in addition to knowing how to communicate about their disability and 
accommodation needs, they need to learn how to find, formally request and secure those supports and 
reasonable accommodations. So we use this framework to really guide thinking across all systems that 
are working with youths who are in a transition age because this is really an overarching framework that 
can be used to think about cross-system strategies in education settings, in workforce agencies, in 
community-based programs and vocational rehabilitation programs. So we really like the versatility of 
this framework for looking at what youth need regardless of setting. Next slide please, Michael. The 
guideposts were first published around 2005, and a next iteration of our work around looking at career 
preparation was delving deeper into what is really quality career development for all youth, including 
youth with disabilities? And this led us to conduct a research-and-demonstration project that involved 
four states and 14 schools to really examine the quality of the activities and the strategies that students 
were having opportunities to be involved in around career development and also to look at how it was 
affecting student outcomes. And that led us to conclude that what really makes quality career 
development is focusing on developing student skills in these three areas: self exploration, career 
exploration and career planning and management, and also providing and engaging all students in work-
based learning. This comes up time and again in the literature, the research literature, and in practice 
with all students, including students with disabilities, that early work experience really is a predictor of 
adult employment and other outcomes. So we can't take it for granted how important those work-based 
learning experiences are. On this slide, I show here and have a link to a guide that we recently published 
in the last couple years for states on designing state-wide career development strategies and programs. 
And this guide goes much more in-depth on this definition of quality career development and strategies 
that states can use across agencies to work on making sure that all youth, state-wide, have high-quality 
career development opportunities. Next slide, please. So I'm going to just briefly touch upon each of the 
skill areas that I mentioned in this definition of quality career development. Self-exploration skills: We 
want all young people, including students with disabilities, to develop the ability to identify their own 
personal interest, skills, values and preferences to better understand themselves, to inform their 
decisions about what they're going to do after high school, inform their decisions about what courses 
they're going to take during and after high school or what education they are going to pursue, what 
employment they're going to pursue. So developing self-exploration skills helps students to answer the 
question, "Who am I?" And this is accomplished through a variety of activities. But, again, you'll see 
some familiar activities that line right up with pre-employment transition services, career interest 
inventory, personal interest inventory, also understanding your own learning style and what you need to 
do your best academically and in other settings, finding your strengths. And hands-on activities such as 
travel, community events, clubs, being engaged in sports and hobbies are all hands-on ways to really 
learn more about yourself and start to get a deeper sense of your interests, your skills and your 
preferences. Next slide, please. Back one. Great. Thank you. So career exploration skills involves the 
ability to identify and analyze various career options in terms of what education and training, experience 
and competencies are required for success. This answers the question, "Based on who I am, what are 
some good career options to consider?" And career exploration skills can be developed through 
activities such as informational interviews, workplace visits and tours, job shadowing, career fairs, career 
camps, hands-on career projects and career-focused mentoring. Career exploration skills are helping 



young people know how to find out what all of the pertinent details related to a whole range of career 
options, including understanding what they could earn, what kind of training and education they need, 
what skills really make a person successful in a particular occupation, what postsecondary education 
pathways and credentials line up with preparing for those careers. So it's really critical for young people 
to have a whole range of career exploration opportunities in order to really be able to prepare for and 
choose careers. Next slide, please. Finally, the career planning and management skills answers the 
question, "What are my career goals, and how do I make them a reality?" So, in this area, we're talking 
about various skills that youth need, and all individuals, really, adults included, need to maintain 
employability and navigate career changes throughout the lifespan. This encompasses opportunities to 
have training and practice skills in goal setting, decision-making and planning to really ... This lines up 
with learning how to lead their own academic planning both in the high school years and the 
postsecondary years. Training in employability skills, getting specific technical skills training, personal 
competency, which is a whole array of things that will help a person be successful in college and careers 
including social, emotional learning, leadership and self-advocacy, disability disclosures for students with 
disabilities in particular, financial capability and job search skills. Next slide, please. In order to develop 
this whole array of career development skills, all youth need work-based learning opportunities. They 
really provide the real-world context to learn and practice skills. When I talk about work-based learning, 
I actually frequently present on it, and I talk often about eight essential practices. So as programs and 
states are looking at, "How do we really do work-based learning?" there are eight key things that I think 
provide a good guideline: one, making it purposeful, having that focus on what competencies and 
benefits you're aiming for for your students as you're deciding how to design work-based learning; 
aligning with the school-based learning so that students are having a chance to see the relevance of 
their in-school experience through work experiences; preparing students, really having that step of 
having some training on soft skills and some workplace basics so that students go in ready to put their 
best foot forward; building employer and community partnerships. It really takes a good investment of 
staff time and effort to build those relationships and be able to sustain them. Carefully matching 
students and employers, or matching students to different work-based learning projects if it's not in a 
workplace: It's so important to make sure that the student feels like this is a worthwhile experience for 
them because it lines up with the assessment of their interests and their preferences. Making 
expectations clear to everyone, making sure the student understands what's expected of them and what 
they can expect from the experience, also communicating expectations to the family so that they can 
best support their student, and making sure the expectations are clear with the employer or the work 
site so that everyone involved is on the same page. Number seven, provide ongoing support, monitor 
the student's progress and evaluate outcomes. And there's a whole range of ways to support and 
monitor the young person once they're in a work experience and help them get feedback from their 
supervisor and also make sure you maintain communication with the employer so they feel supported 
as well, and then, of course, making sure that you're complying with all labor laws relevant to work 
experiences for students including those related to paid versus unpaid internship. The resource link at 
the bottom of this slide provides more in-depth information and some examples from programs around 
the country that have had a lot of success with work-based learning. Next slide, please. The last thing I 
wanted to mention was the importance of individualized plans in the career development process. 
Students have a lot of plans. They may have more than one plan for their future in the school setting. 
They may have plans with other agencies that they're involved with, ranging from vocational 
rehabilitation to foster-care systems. So we want to make sure that we recognize all the various plans 
that students are being involved in developing and that we do everything we can to coordinate and align 
to make these meaningful for the student. One way that this is happening is in the case of individualized 
learning plans. In some states, these have different names such as an academic and career plan or a 
student success plan. This is a plan that all students in a school system will have to help them develop 



their career path and their academic plans throughout high school and beyond. And we are seeing that 
some states are doing a great job of providing guidance to school districts on how to coordinate the 
individualized learning plans with the individual education program transition plans. So this is something 
we really want to think carefully about to make sure that the plans are meaningful, as young people are 
being engaged in developing plans for their future. Next slide, please. Finally, I just have a couple of 
resources here. Again, that state career development guide, a guide we have on individual life-learning 
plans, which includes resources that teachers and others can use to implement quality career 
development activities. O*NET's Skills to Pay the Bills is a great curriculum for that workplace readiness 
training and a link to our main guideposts for success web page. At this point, I'm going to turn it over to 
Sara Sembiante to delve deeper into competitive integrated employment. 
 
>> Sara, you may want to unmute your phone on your end. We're not hearing you. I'm not sure why. 
 
>> Can you hear me now? 
 
>> Yep. You're good. You're good. 
 
>> Sorry. 
 
>> No worries. 
 
>> Okay. I'm going to be talking about competitive integrated employment and collaborative practices. 
For the next couple of slides, I will be talking ... The information on the slides is from the Competitive 
Integrated Employment Toolkit that the NTACT and the WINTAC have worked on. The NTACT is the 
National Technical Assistance Center of Transition for, like, the school folks. And the WINTAC is the 
technical assistance centers for VR and RSA. And so they did work and developed this tool kit that was 
just released in the last couple of weeks. And it is just fantastic, so I wanted to give a shout-out to them. 
Good job. Let's look at the definitions, first off. Wouldn't it be nice if we could all find competitive 
integrated employment the same way? But, you know, in VR and RSA, we have that, and then, you 
know, amended in Title IV of the Workforce Investment Opportunity Act, and then it's [INAUDIBLE], 
which is [INAUDIBLE]. So the [INAUDIBLE] to competitive integrated employment defined by the WIOA, 
or the Rehab Act, it basically is full or part-time work where an individual is [INAUDIBLE] minimum wage 
or commensurate with individuals without disabilities performing similar duties and with similar training 
and experience, also eligible for the level of benefits provided to their employees at a location 
[INAUDIBLE] a person without disabilities and presented opportunities for advancement similar to other 
employees without disabilities in similar positions. And so that is how the WIOA and the Rehab Act has 
defined competitive integrated employment. And so when we look at IDEA ... Next slide. When we look 
at IDEA, schools, you know, have to collect information in their post-school outcomes that they do a 
year after a youth leaves. And in indicator 14, they look at competitive employment as working for pay 
at or above the minimum wage in a setting with others who are non-disabled for a period of 20 hours a 
week for at least 90 days at any time in the last year since leaving high school. That's where the post-
school outcome data, the surveys, that's where that information is entered. And so they're kind of 
similar but a little bit different. You can go ahead and change to the next slide. When we're talking about 
preparing youths for competitive, integrated employment, the number one, you know, the number one 
thing that can help with students in getting into competitive, integrated employment is having work 
experiences. As you see, I bolded that because that really is the number-one way. We also want to make 
sure that we're empowering students so that they're taking ownership of their decisions because those 
of us who have worked with youth in the past, you know that they're more likely to follow through if 



they're driving the car, you know, through the transition highway. We should have high expectations, 
and, you know, we should be continually challenging youth and, you know, making sure that they're 
obtaining skills. Family involvement, you know, families come into play with transition oftentimes, you 
know, with living situation. They're going to be living at home. They might need some supports from 
families, maybe, with transportation. We should be coordinating services and supports, especially when 
you're thinking about that WIOA section 511 with the sub-minimum-wage limitations. Make sure that 
we're introducing support services early. I know, as a VR counselor, when I would get a youth referred to 
me at 18, you know, in their last year, that's almost too late, and so really making sure we're getting 
there earlier. And then, identifying the least-restrictive environment for employment. You know, schools 
have the least-restrictive environment for education, and then we should also be making sure we're 
looking for that least-restrictive environment for employment as well. Go ahead and change the slide. I 
wanted to put this information in here, what you need to know about the WIOA and sub-minimum-
wage employment. You know, prior to beginning work at sub-minimum wage, a youth with a disability 
must demonstrate completion of the following. So they need to either, there's some criteria there, 
receipt, as applicable, of pre-employment transition services or pre-ETS under the VR program or 
transition services under the IDEA, application for VR services that result in determination of ineligibility 
or eligibility for the VR program, and then, receipt of career counseling and information in referral 
services. With this, really, coordination is key. Schools are the experts in the LRE in a school setting, and, 
you know, maybe VR are the experts in the LRE for the work setting and those courts afterwards, so, 
really, coordinating and making sure all team members are on the same page. Go ahead. Next slide. As 
far as coordinated activities go, you know, planning meetings. I know Mindy was talking about all of the 
different kinds of plans we have, IEP, ILP. I used to joke that we all have a P. But, you know, really 
making sure that everybody's on board, you know, with the same kind of goals. You know, again, I wish 
that we all used the same kind of plans. That would make things a lot easier, but really making sure that 
they're addressing career exploration, acquisition of work skills, work behaviors and independent living 
skills, and whenever you have, you know, four different plans, really making sure that the goals and 
activities align. It can get really confusing when you have four different plans with four different kinds of 
goals on there. And then, again, setting up work experiences early, you know, in school and the 
community, having volunteers, different summer kind of programs where you can get work experiences. 
Next slide. These are just some resources. I had mentioned the tool kit. You know, there is also some 
frequently asked questions on integrated employment. Let's see. There is a link to some information on 
the Section 511 for the subminimum wage limitation. There are strategies for competitive, integrative 
employment, and that's through WINTAC, the technical assistance center that works for RSA, and then 
supported employment under WIOA, the actual federal regulation, so you can look them up. 
 
>> Karen ... 
 
>> Go ahead to the next ... 
 
>> ... please pause here. Just had a quick question that came in. 
 
>> Okay. 
 
>> Under new WIOA regs, can some minimum wage still be utilized as a training wage for a school-based 
work program? 
 
>> I'm going to say that, you know, there is some allowance for training wages in the WIOA. I don't have 
that specific information in front of me right now. I don't want to give you something that is not correct, 



but I do believe that there are some ways that you can, you know, start in a process, maybe a training 
wage, that kind of thing, but the intent is not to continue that. You need to move into competitive 
employment. 
 
>> Okay. Thank you.  
 
>> Okay. Okay. Collaborative practices for families, whenever we're talking about collaborative 
practices, I just wanted to let you know that I did get the following slide information from our 
Guideposts, the NCWV youth publications. I know Mindy mentioned some of those earlier. And also 
from the technical assistance centers that are working with the various entities and agencies. So, when 
we're talking about collaborative processes for families, the first thing that I wanted to put in there is 
having those high expectations, really making sure that families are helping their young people become 
more independent and not just doing things for them, really making sure that they're learning some 
independent skills at home. Families need to be actively involved in the meetings and make sure that 
they understand everything when they leave. I know meetings, when we all talk about our alphabet 
soups, IEPs, SLV, it can get a little overwhelming for parents and family members. Knowledge of the 
child's disability and also the barriers along with that, access of resource information and support 
services, understanding individualized planning tools and how to use them for transition planning and 
benefit planning. Sometimes, the schools and the VR agencies are the people that do need to educate 
parents on those last three items there. You can go ahead and change the slide. Thank you. These are 
just some resources that you can ... a couple of resources. They're from the NCWV youth. There's a 
couple of briefs in there. These are actually really good to give to family members so that they can start 
working on things like developing soft skills and how to build work skills, what parents and families can 
do with their youth. Next website. I'm sorry. Next. Okay. Collaborative processes across agency. Again, I 
want to tell you this is from the tool kit, and basically this is not something that we don't know, these 
two little bullets here. Research has found that, when students with disabilities access collaborative 
services, they're going to have more successful post-school outcomes. When collaboration is directly 
focused on outcomes for students and the systems that serve them, higher school completion 
employment rates are likely. You can go ahead and change the slide. Okay. Usually, no one individual 
organization can provide everything to a youth. We don't have all have to be the experts in every area of 
transition. That's why it is nice when we can work together. Maybe the school or the SEA is really great 
with programs of study. Maybe the VR agency might have better resources for career development. Our 
independent living centers have the corner on the whole self-advocacy, so make sure that we're 
reaching out to partners. This right here is just some resources on collaboration, professional resources. 
Again, you're going to see the same players there. You have the [INAUDIBLE]. We have the WINTAC. We 
have the Oester. So there's just some additional resources there. You can go ahead and turn to the next 
one. Collaborative practices in the community. This is collaborations among schools, businesses and 
agencies, service providers, the whole idea of developing and coordinating local policies and resources, 
identifying and addressing the community needs. Youth can do a lot of things to address community 
needs through service learning projects, different things like that. Identify and adjust the barriers. I put 
example transportation because that seems to be a big barrier, I hear, for many states. Look for 
communities of practice in your area or start a community of practice in your area if you see a need for 
something or you have an idea of something you want to get going in your community, and you would 
like to get all of the players at the table to support that. Project search programs are a great 
collaborative practice in the community. They're actually work-based learning programs that are in 
business sites in the community. Then, another way that you can really make sure you're having 
collaborative practices is to do some inner-agency service agreements or memos of understanding with 
your school districts, with service providers, that kind of thing. Turn on to the next slide. And these are 



just some resources that go along with the community collaboration, and so you can look at those. They 
have some really good ones in here on guides for employers or how to engage employers, so you should 
definitely check some of those out if you want to get more involved with the community and your 
students getting those work experiences in the community. Next slide. And that's it. We are done with 
our portion. 
 
>> Great. Thank you, guys, so much. Greatly appreciate it. We're next going to move on to looking at this 
outline of key elements and successful career preparation and work-based learning experiences from 
our state presenters, and we're going to move now to our folks from the state of California, so just give 
me a minute. We're going to switch some screens, and we'll be ready to roll, so just give me 1 minute.  
 
>> Hi. This is Anjali Atkins with Long Beach Unified School District. Can y'all hear me? 
 
>> Yep, we can hear you. 
 
>> All right. And also Sue Sawyer. I don't know if Sue is also unmuted. 
 
>> Sue? 
 
>> I'm here. 
 
>> You are good. Okay. 
 
>> Okay. 
 
>> All right. So we're going to be talking about essential partnerships that have led to successful work-
based learning in California. I don't know if you guys can see. Let me make this a little bigger. And we're 
going to start with Sue Sawyer. 
 
>> Hi. Thank you for this opportunity of sharing what's happening in California. I'm Sue Sawyer, and I 
represent the California Transition Alliance. Anjali and I both participate in the leadership roles within 
the California Transition Alliance. Our goal is to provide ... It's a nonprofit organization, and it serves as 
the intermediary and the convener with the California Community of Practice. One of the things that ... 
The goal of the alliance is to provide youth-serving professionals the tools, information and resources 
that they need to help youth prepare for transition out of high school into work and into continuing 
their education and living independently. Every other year, we host a Bridge to the Future Institute, and 
it's the state-wide institute on secondary transition. This past December, we hosted a total of 1,100 
attendees, and we had a wonderful Community of Practice experience. The breakout sessions were 
hosted by youth, independent living centers, business partners, national experts, family centers, 
universities, community colleges, authors, California Employment Development Department, California 
Department of Rehabilitation, California Department of Education and WorkAbility 1 practitioners. One 
of the things that we really have emphasized is that a piece to, as we've heard in the previous 
conversations, it's essential that youth develop those self-advocacy skills that they can use in the 
workplace and in the classroom and everywhere, so we've been working really hard to make sure that, 
when we sponsor an event, we include the youth in a variety of capacities. This year, we had youth 
facilitators introduce the speakers in all the general sessions. We had a youth entrepreneur make all the 
bags for the conference. We had a reception, and youth with disabilities, who are musicians, played at 
the reception. The California Foundation for Independent Living centers created a youth strand and had 



a total of 63 people participate in that, and we had additional sessions that are breakout sessions for 
youth and by youth. So one of the things that happened at the institute is we had a partner, Joey 
Travolta with Inclusion Films, actually came to the institute and started working with a group of youth 
on Wednesday to produce a video that was available for us to look at on Friday, and he engaged the 
youth in creating this video, and we have a clip from the video that we would like to share with you. 
 
[VIDEO START]  
 
>> Quiet. Film-making is about communication, and if we're all talking amongst each other, we don't 
hear what's going on. My name is Joey Travolta. We're going to create a PSA about self-advocacy, but I 
want you guys to create, answer those questions, talk about advocacy and what it means to you and 
what you want to get out of it. We're going to split you into the two groups. Who are we making this 
for? So, if we're making a film of self-advocacy, who are we making it for? 
 
>> The typical. 
 
>> Teaching the skill to someone, how to advocate for themselves, for you not doing it for them but 
pitch the skills for having them [INAUDIBLE]. 
 
>> [INAUDIBLE] questions that are interesting, that people want to see are the questions that evoke 
emotion because disability is a very broad subject. Right? There's 100 different PSAs we could do about 
disabilities. 
 
>> If you had one goal you could change in your life ... 
 
>> Well, pursue a career in health care, and the other [INAUDIBLE] We're doing this PSA for self-
advocacy for adults. 
 
>> Really? 
 
>> So ... 
 
>> So we're talking to them, letting them know that they have a voice. 
 
>> [INAUDIBLE] made friends who are [INAUDIBLE] ... 
 
>> What advice would you give [INAUDIBLE]? 
 
>> ... with things to say. 
 
>> Then, maybe y'all go and find stuff first, and then you guys can read. Okay?  
 
>> Wait. Finding your voice ... 
 
>> Okay. 
 
>> ... and knowing what your strengths and your abilities are. 
 



>> Okay. And that's what the PSA is about. 
 
>> Correct. 
 
>> And then you're going to read it to me now? 
 
>> Yeah. 
 
>> Is that what you're going to do? 
 
>> Correct. 
 
>> All right. Each of you have a part in this? 
 
>> Correct. 
 
>> Okay. So who starts? 
 
>> Me. Youth have the power ... I'm sorry. Okay. Youth ...  
 
>> I want to be on Broadway.  
 
>> I want to bowl a 300.   
 
>> [INAUDIBLE] setting up the restaurant. I'd like to run a restaurant one day. 
 
>> What advice can you give to someone who needs to self-advocate? 
 
>> My advice is study up and shut it up, meaning, if someone thinks you don't know something, study up 
on a whole bunch of topics and talk circles around them like, "Yeah, I got this," because you got this. We 
all do. 
 
>> I will find my voice. I'm the voice. 
 
>> I want to my voice on my voice in LA. 
 
>> Ulga, what, are you changing the script? I want to find my voice. I'm the voice. 
 
>> Yes.  
 
>> Youth have the power to lead their own way. 
 
>> Did you say utes or [INAUDIBLE]? 
 
>> I will not stop until I find my voice. 
 
>> I will not stop until I find my voice.  
 



>> We will not stop until we find our voice. 
 
>> That's good and cut. Who's next? You want to go next?  
 
[VIDEO END]  
 
>> Okay. Is that the end of the video? All right.  
 
>> Yeah. 
 
>> One of the challenge ... Thanks. One of the challenges that we are dealing with here in the state is the 
issue of certificates of completion and certificates of attendance and high-school diplomas, and one of 
the state-wide SELPA just did a survey to find out what the current practice is in terms of a certificate of 
completion, and one of the things we found out is that it's really based on how many years you're in 
school, and it doesn't have a lot of meeting to that next environment. And so one of the things that we 
have been supporting and encouraging are including industry certifications as part of the certificate of 
completion or the alternative high-school diploma as things evolve, and one thing that the industry 
certificates do is provide short-term training. They're based on industry standards. They open the doors 
to employment and ways that you can compensate maybe for not having the high-school diploma. So 
some examples of some of the industry certificates that are happening pretty extensively throughout 
the state is a customer service certification and a food handler's permit. Both of those are based on the 
hospitality industry's resources, forklift operation and lifting where we are actually providing 
certification that meets OSHA standards, and then another one that is taking place in the more rural 
areas are sprinkler repair, and the manufacturers of sprinklers that irrigate the lawns and the crops 
actually have a training program, and they have come into districts and provided the training for people. 
And it's just another way of looking at, how do we give a person a ticket to that next environment and 
especially how do we give them a ticket when they don't have a high-school diploma? Can we go to the 
next slide? Okay. And then we have new partnerships, and as we've heard in the previous conversation, 
being able to collaborate and communicate with all of the different partners that we may have in our 
communities are really important, so the California Transition Alliance has been working with the 
California Workforce Association, and they've held state-wide conferences, one in the north and one in 
the south, and they have invited us to really provide some training to people who work within the 
America's job centers to do certifications on an introduction to helping youth with disabilities who 
traditionally have not necessarily been ... They would typically just send them to Department of Rehab, 
and now they're providing services. So the topics that we have focused on are self-advocacy and 
accommodations in the workplace, career development culminating in work and how to find the right 
job and then inter-agency collaboration, finally, the inclusive employment, the competitive, integrated 
employment. And we have a resource guide that was developed in the state of California called "I Want 
to Work! I Know I Can!" It's a resource guide for people to use to start the conversation with youth and 
their families about making the choice to work and finding allies who believe you can work and finding 
out what kinds of careers are compatible with your interests and your preferences, and then what kinds 
of training opportunities and what kinds of support do you need for maintaining employment? So that 
resource is on our California Transition Alliance web page, and it's a Spanish version, too. Okay. Next 
slide. One of the things that has happened in the state of California that gave us a really strong 
foundation for moving forward with the current focus on work experience is the WorkAbility program, 
and in 1983, which was a long time ago, there was an individual at the State Department of Ed. by the 
name of Gail Zettel, and she said, "I wonder if we give the students with disabilities with IEPs work 
experience, if they would have a better shot at leaving school and going to work." And so she started a 



program that is funded through state funding and state grants to provide comprehensive training and 
work employment placement and follow-up for middle school and high-school students with disabilities. 
That program proved to be very successful, and it actually does engage youth with disabilities in work 
opportunities while they are in school. In 2015, '16, the California Department of Ed. funded 250 school 
districts with $39 million and served 107,524 youth with pre-employment transition services, related 
activities and placed 24,000 students in paid work-based learning experiences. And so Anjali is going to 
share how she does WorkAbility at the local level. The strength of WorkAbility is that it actually follows 
the Guideposts for Success. The second strength of the WorkAbility program is it continually is updated, 
and they have been the catalyst for developing other connections within the state, so, Anjali, you're on.  
 
>> All right. So one of the key factors of WorkAbility, in our district, we serve 801 high-school students, 
and the WorkAbility [INAUDIBLE] here. And, as part of that, what we do is provide school-based 
preparatory experiences, and you can see that we do follow the Guideposts, and we really appreciate 
you guys as well. So we do career vocational assessments. We show integration of work-readiness skills. 
It includes career preparation and work-based learning experiences and collaboration, youth 
development and leadership, so we are actually capturing all of this data, and we actually have a 
WorkAbility database that all of the WorkAbilities through the state are having to input, and one of the 
key factors is actually showing the collaboration with our state agencies, including our regional centers, 
our Department of Rehabilitation, business and industry as well as capturing self-advocacy and disability 
awareness, youth leadership, transportation training. We are also encouraged to have family 
participation, and this is a big part of WorkAbility. In addition, we serve middle-school students, so in 
our district in particular, we serve 100 middle-school students with the WorkAbility array of services. It 
looks a little different for the middle schools and the high schools. There's more career exploration focus 
as far as work-based learning is concerned whereas our high schools, in Long Beach, we place 200 
students a year in paid work experiences, and our goal is to align them with our career pathways 
through Linked Learning, which I'll talk a little bit more about later on, so that's aligned with our 15 
industry pathways, including pathways such as engineering and health care and things like that. Some of 
our business partners, this is just a few actually. It's just one of our high schools, and their business 
partners include the Jewish Community Center, the Comprehensive Child Development Center, animal 
hospitals. We have salons that participate, retail stores, grocery stores, and the VA is actually the 
Veterans Affairs Medical Center where we have plenty of students working throughout different 
departments. Some of the highlights of WorkAbility, we are actually part of a local community practice, 
and so we learn from other districts. And the idea of having post-school choice speakers coming to 
speak specifically to our students with disabilities is something that we do based on something that 
Santa Ana Unified School District actually does, which is a senior transition resource bay. They bring all 
their seniors with disabilities to Santa Ana College, and students actually get to go to different seminars 
of their post-school choices, which includes apprenticeships and trades. It includes different disabled 
student services, some various community colleges and local colleges, and it's just a wonderful way for 
students to be able to see what all their different options are, and we're trying to do a better job of 
including the trades and the apprenticeship programs in our school district in particular. One of the 
greatest resources that we use here in our state of California, which is just invaluable and free to all of 
our districts to use, and I know any of you could use this, is the California Career Resource Network, and 
it's californiacareers.info. I highly encourage you guys to go on and see the different services that they 
provide, but one of them is a virtual career center, and the students are able to create their own log-in 
and have access to free resources in college career and independent living. There is a video that is 
associated with that. I'm not going to play that now because we still have two other videos to go, but it 
goes from fifth grade all the way through high school. And then we also have California Career Zone 
where students are able to do career assessments, and it's directly linked to the Bureau of Labor 



statistics, so there's all labor and market information that's local to our area and to any area if you were 
to use it. And then there's also kind of a money-management feature, which is widely used throughout 
our school district as well as Career Surfer, and there's an app that students can download, which is very 
current and more relatable to our students. Another area where we have work-based learning is 
California Promise, and California Promise definitely use the Guideposts for Success for youth, and one 
of the key areas of the interventions that we have are career and work-based learning interventions. 
And I don't know how many people on the call here have California Promise in their states, but we're 
one of six states in the country that's part of this 5-year study, and here's some data for you to know, so 
we have 1,645 youth that are participating in the study here in the state of California. We do use the 
best practice and the evidence-based practice of using person-driven plans for career development, and 
we currently have ... This is not as updated, but we have a minimum of 569 employers already 
participating as all of our students in the study, all 1,645, are expected to do one paid work experience 
in their area and industry of interest and one unpaid work experience, and so, right now, it's 90 percent 
that are going to be participating in a work-based learning activity. Out of 517 youth have already 
engaged in one or more work experiences, and then 395 of those have already received paid 
employment. One of the key features in this study as we serve youth that are on Social Security is having 
the students and families understand work incentives, and so we have over 60 of our staff are what we 
call them is career service coordinators. They are certified benefits planners, and as it says here, it 
provides opportunities that enable families to take a risk by having youth take employment without the 
fear of losing benefits, and so we actually work with a lot of our partners. As part of the requirement of 
the study is we work with our family resource center. We work with our independent living center. The 
majority of our youth are going to be or already part of Department of Rehabilitation. We are doing 
intakes with them as we speak. We also are partnered with our regional center, our America's job center 
and our local AWIC, our Area Work Incentive Coordinator for Social Security, so it's been a very rich and 
beneficial program to the students and the families that are in this program. Here's the interventions I 
was talking about, so the key interventions are case management and transition services, financial 
planning and benefits management, career and work-based learning, parent and guardian training and 
information services and other services and supports. In our area, we're lucky enough to have interns as 
well through Cal State LA. We have interns that service our youth by providing something called a Career 
Passport, and so, on the next slide, actually, on March 25th coming up, we will have, I believe, our 
second achievement awards ceremony, and our interns have a Career Passport activity, which include 
22 activities that capture a lot of these interventions mentioned, including understanding benefits and 
work incentives and career readiness, and so this is something that our families and our students are 
able to attend, and some of our students say that this is the first award that they've ever gotten.  So and 
we have students that are in the moderate to severe to all the way to students that are in AP classes and 
that are not even identified as special ed.  So it's just beautiful to see how integrated our services are 
across the board.  We also ... This shows a few of the parent workshops, and we have financial literacy 
workshops and had credit unions come out and do that, and we do them, mostly, in the evening.  Next, 
I'm going to be showing a video of one of our California Promise students.  Her name is Lizette 
Castanetta, and she's a senior at Lakewood High School, and she recently participated in a work 
experience where she was working in the preschool for students that are deaf and hard of hearing in 
providing interpretation and working hands-on with the students. 
 
[VIDEO START] 
 
>> [Music playing] 
 



>> Lizette is always on time.  She's ready to start working with the students, and she's very eager to 
learn new things, and those are all very good strengths of Lizette. 
 
[VIDEO END] 
 
>> All right.  And, like I always say every time I show that video, who would like to hire Lizette?  So here's 
the next, going on to the next slide.  Okay.  So I think that Sue might want to chime in on this one, but 
one of the meetings I went to recently, and that's happening throughout the state, is the Department of 
Developmental Services is working with community partners, including Regional Center and local school 
districts, to provide paid internships for adults with developmental disabilities and youth with 
developmental disabilities.  And the goals are to increase work experience, and the internships could 
lead to part-time competitive, integrated employment.  And the whole process starts with the person-
centered planning. 
 
>> The state of California has developed a Competitive Integrated Employment Blueprint that is 
developed by the Department of Vocational Rehabilitation, the Department of Education and the 
Department of Developmental Disabilities Services.  And so this is one of the things that evolved out of 
that collaboration as we move towards really supporting competitive, integrated employment for the 
youth that are IDD.   
 
>> Okay.  So Regional Center's role in the partnerships is that they're going to ensure that the service 
coordinators are informed about this option, this part of the Employment First legislation, making sure 
that employment is the first option, and so there's going to be some collaboration with this.  The service 
providers have to develop services and supports with program-designed addendums.  And then, their 
employer record would, for payment purposes, there's a whole kind of financial management service 
that's involved in that.  So school districts are actually going through this whole process of being the 
employment of record to be able to be vendorized and pay for the internship.  The beauty of the 
internships is, a lot, kind of like the ... It's very similar to the project-search way of doing things in that 
it's rotational internships, and these will be funded, I think, it's a little over $10,000 a year, for each 
intern, which allows for the interns to be able to rotate through different departments and really gain 
those transferable skills to lead to competitive, integrated employment.  And, obviously, there's a data 
collection and case management component that needs to be reported to DDS annually.  And then, 
here's some resources for additional information.  The person who's leading these efforts is Denyse 
Curtright.  And, Sue, did you want to add anything else? 
 
>> I think it's important to know that, in the state of California, the Regional Developmental Disabilities 
Services contracts out through the Regional Center's system, who vendorizes at the local level for 
services for the population they serve, just a clarification. 
 
>> Okay.  And then, Department of Rehabilitation has really been key in our work-based learning 
projects in our different school districts, and some of the projects they have funded are the Transition 
Partnership projects, the Weekend Work project.  There's a new California Innovations grant that's 
coming out, and the C2C programs, College to Career programs at the community colleges.  So one of 
the first things I wanted to talk about in regards to a partnership with DOR is our Transition Partnership 
Programs.  It's a partnership between Department of Rehabilitation, the local LEAs and California 
Department of Education, and, as you can see, the primary purpose is transitioning students into 
meeting full employment.  There are various categories of services we provide in our contracts, which 
include the pre-employment transition services, vocational evaluation.  So you can see all those.  I'm 



going to show you how we capture data on each of these services through our school district, and I do 
want to note that there's over 100 plus Transition Partnership Programs throughout the state of 
California.  I'm going to go ahead and show you something that we call an Employment Action Plan and 
see if you can.  So this is just designed by our school district, but, as you heard earlier, everyone has 
their own plan.  We have four contracts.  TPP is this one, Transition Partnership Program.  We have 
WorkAbility, the California Promise Program, and we have the Weekend Work Program, and all of our 
programs fill this out kind of like an intake process, but also to capture data on the students to make 
sure that our work-based learning option at the end is a good match.  So we have our teachers and our 
job developers and instructional aides assist with filling out the Employment Action Plan.  I'll just kind of 
show you what it looks like.  So, obviously, this is the beginning of just the student information.  We 
capture data on the disability information.  We actually go out and ask JAN, the Job Accommodation 
Network, and we look at the IEP for accommodations needed.  We do use 411 on Disability Disclosure, 
and we love it.  It's part of our self-advocacy resources, and we use other resources as well.  But those 
are the main resources we use for self-advocacy.  We capture the reading and math level and skills and 
strengths, passions, hobbies, languages spoken.  We also address the barriers to employment, often 
talked about in a team setting and then captured here to make sure whoever is the job developer 
working with the student understands the barriers and then talks about how to overcome them or what 
resources to bring in to help with those barriers.  We use different resources, formal and informal 
assessment, but including californiacareers.info, which I showed you earlier, and the data off of O*NET 
provided through that to capture the student's career goal and the job goal and also to identify any 
postsecondary education or training needed to achieve that goal.  And all that information is provided 
through O*NET via using California Career Zone and their assessments.  And, of course, based on the 
severity of disability and the students' needs, we've used different assessments as well.  We make sure 
that the job goal and the career goal are aligned to an industry pathway, and we check that off.  And 
then, we address the postsecondary education training and planning, and we have a few resources 
listed here, including Think College and CalApprenticeship, to make sure that we show value to 
apprenticeships and trades and the different programs, like the College to Career Programs that are 
listed in the Think College website.  And then, we have a checklist of activities that could be done with 
the students to prepare them for their postsecondary education training options.  Next, we have 
identify, based on the job goal that the student aligned with the pathway, we look in O*NET or Google 
Maps to find five businesses that are closest to the student's home or school, and this would be for 
work-based learning options because we might have a job show, an informational interview.  We might 
do a work-experience internship, or we may even do direct hire, all based on where the student is or age 
in all the data that we collect on the student.  And we also capture a little bit of previous work 
experience.  Obviously, a lot of that is collected in their employment portfolio as [INAUDIBLE] things, but 
this just provides snapshots.  We also look at the transportation and see if any travel training is needed 
so that we can refer that to the appropriate person or agency.  We also look at the work internship 
availability and make sure that our staff adhere to the California Work Permit Labor Laws if the student's 
under 18.  And then, here's where we capture the employment practice activities.  This [INAUDIBLE] 
checks boxes, checks off a lot of our pre-employment education services and [INAUDIBLE] as well.  And 
then, this is where we collect data on the placement information, whether it's going to be a job shadow, 
on-the-job placement, et cetera.  Okay.  So the other thing I wanted to show you is throughout the 
state, almost all of our TPPs and a lot of our WorkAbility programs do mock interviews.  The picture on 
the left shows you that we film our mock interviews.  We make sure the students are dressed for 
success.  Department of Rehab often pays for interview clothing if the need is there, and we like to 
invite real employers to come to our mock interviews because ... And we usually have about three 
employers come.  And so you can see, on the side, there's three managers to the one student, and we 
have them fill out a rubric.  And then we take an average of the three managers, and, oftentimes, the 



host usually uses the first semester to prepare the students' employment portfolio and prep them for 
their interviewing skills.  And, based on the results of the mock interview, we kind of get an idea of what 
type of work-based learning experience they need to get to gainful employment, and sometimes, that's 
a work experience.  Sometimes, it's a job shadow.  Sometimes, it's an on-the-job assessment, and 
sometimes, the managers love the students and want to hire them or take them on as interns just from 
the mock interview.  But, if that doesn't happen, we do something called Interview [INAUDIBLE] , and I'll 
be showing you a video on that, but that's a day where all the students from all over different high 
schools and even some of our [INAUDIBLE] come out to one local area.  We used the Michelle Obama 
Library this year, and we invited between 45 and 50 employers come.  And all of our students get 
between four and eight job interviews that day.  That's why we call it Interview [INAUDIBLE].  We've 
been doing it for 13 years, and I'll show you a video on that. 
 
[VIDEO START] 
 
>>[Music Playing] 
 
>> For the past 13 years, the Youth Employment Network [INAUDIBLE] has been teaching [INAUDIBLE] 
LBUSD junior and senior-high school students the skills they need to conquer any job interview.  The 
brand-new Michelle Obama Library hosted this year's event.  More than 40 LBUSD students met with 
over 30 different potential employers.   
 
>> We primarily work with youth 16 to 22 years old, and we assist them with pre-employment skills 
training and finding jobs and internships in the community.  One of our greatest goals is for our youth to 
get access to the workforce and, specifically, in the industry pathways that we have here in on Long 
Beach.  We have as high as a 75 percent positive result in placing students in internships and jobs. 
 
>> The reason why I'm here today is to get interviewed and, hopefully, get a job. 
 
>> I am involved in this program because I really want to succeed.  You don't only study for one job.  You 
study for, like, five different companies.  So I studied a lot, and, hopefully, I get this job. 
 
>> As the best teacher saw me.  It was like, "Sara, you need to be in this program."  It helps me a lot 
because, when I do go out there, and I get a job, I'll know exactly how to dress and how to act and what 
questions to ask.  I knew, coming in, what I was getting myself into, like, what to expect.  There's a lot of 
kids who want jobs. 
 
>> This gives me the chance to talk to people and give a personal experience on how to get the job.  
Hopefully, I get a job, help me to go to college and get some money. 
 
>> We teach them how to, you know, manage their money, how to continue with school, and we keep 
pushing them up so they don't quit school, so they continue and do something for themselves as well as 
for their family. 
 
>> As I've worked for the past couple of years with these students, it's really eye-opening.  I'm kind of 
like, "Wow, these guys are great.  They're very knowledgeable.  I mean, it's a great program, and I love 
it. 
 



>> It teaches them how to create a resume, how to interview, how to get a job and how to keep a job.  
So all of these things are successful skills to have beyond the classroom.  Students who come into the 
program shy and afraid of new experiences leave the program confident and ready to take on whatever 
opportunities come their way.  The young people are the future of Long Beach and surrounding areas, 
and, as we work together to build traits necessary to succeed, everybody benefits. 
 
>> The students participating in the YEN Program gain the valuable experience needed in this 
challenging world of job seeking.  I'm Myrna Aguilar, on the spot for the dot. 
 
[VIDEO END] 
 
>> Okay.  So next, I'm going to talk a little bit about our industry partners and something that we're very 
proud of.  On the left side, we have students in our current program.  I don't know how.  Oh.  It's an 
apprenticeship program with the Laborers' Union and McCarthy Construction, and we started that by 
inviting them to a business etiquette luncheon and to be a panelist to speak about apprenticeships and 
trades, and just kind of developed a relationship with them.  So you could see, when you go, kind of, 
through the work-based learning experiences for employers that are less risky, you know, like job 
shadows and things like that, it's kind of a good way to bring in employers that you might not have work 
with students with disabilities and kind of get them to see that our students are professional, too, and 
our students are, as someone said earlier, "youth first."  And so the student that's pictured here at the 
bottom in the middle is Deonte Brown, and he was a senior that was in the apprenticeship-after-school 
program that we started with the Laborers' Union and McCarthy Construction.  And he actually ended 
up getting hired and invited to participate in their boot camp for the Laborers' Union and is now working 
at the Port of Long Beach with Balfour Beatty, and he'll go work anywhere that they take him to.  But, 
just to let you know, in the beginning, when he first got that job, he didn't have transportation, and he 
was riding his bike on the freeway to get to work.  And now, today, he makes enough money to be able 
to get a car, and he's making over $22 an hour, and it's only going to go up from there as his hours 
increase.  And then, on the right side, we've had this relationship with Long Beach Total Dental Care for 
almost 13 years, and this started off with internships only.  And he, actually, was at the Interview Boot 
Camp.  He interviews students every year, and we even do on-the-job assessments.  He can assess, in a 
week, whether or not a student will work out in his dental office.  And we've had students move from 
dental assistants to radiology dental assistants to office managers, and so it's a great career pathway.  
The Weekend Work Program is a program, another program through Department of Rehabilitation, and 
is aligned with our blueprint and the Employment First legislation, where primarily serves our adult 
community transition students that are here in Long Beach that are 18 to 22, and provides the job 
exploration counseling, work-based learning, workplace readiness.  But the biggest component of this is 
that each of the 75 students that are participating actually get paid work experience, and so we're very 
excited that our students, there is just three of them, but three of them participated in our interview.  
Well, no.  This is a picture of three of them that participated in our Interview Boot Camp event.  So they 
actually went on between four and eight job interviews, and they are working now.  California 
Innovations is a new and up-and-coming contract that's coming through Department of Rehabilitation, 
really focused on including students with disabilities in the pathways in the high schools and in different 
settings.  And so it provides instruction on campus support, job development and placement for 
students, and students will receive instruction support in the areas of competitive, integrated 
employment.  And I don't know about other states, but here, in Long Beach in particular, we are still 
working on how to include our students in special day class that have more severe disabilities into the 
work-based learning within our linked learning pathways.  And we're excited about having this grant 
because we'll be able to have the staff support to provide job coaching, educational coaching and then, 



using innovative technologies which include students with intellectual disabilities in the pathways.  So 
overall, just some data on this: The project is going to include at least 800 students with disabilities 
between the ages of 16 to ... I'm sorry, different project.  All right.  Now, I'm on College to Career, and 
I'm going to go ahead and let Sue start talking about that. 
 
>> College to Career and, Anjalie, we're taking up other people's time, I think.  We got to make it quick. 
 
>> Okay. 
 
>> College to Career is a program that's funded through a contractual agreement between the 
community colleges and the Department of Rehabilitation.  The individuals who are served in the 
program are the students that are eligible for developmental disabilities services, and they actually have 
a cohort of 20 students every year that they add to the program.  They are required to provide the 
career-focused internships.  They integrate the use on the college campus, and the focus is classes that 
are career-tech classes or classes that don't have a lot of prerequisites to be able to qualify.  And they 
have a job developer that starts working with the students as soon as they start participating in the 
program.  So the first year is kind of campus based, and the second year is work based, and the third 
year is get out there and get a job.  So it's an exciting program. 
 
>> Okay.  So we'll move along.  One of the things that we have here in California is the Linked Learning 
program, and it is through the James Irvine Foundation and also works for the Department of Education, 
and, as you can see, it has the four components that also align with the guideposts.  So it's rigorous 
academics, career tech-ed courses, work-based learning and comprehensive support services.  And one 
of the things that we have here in Long Beach is an intermediary between our community college, our 
university and our education system and industry, helping our students to get connected with work-
based learning here in our community.  And this is just the work-based learning continuum that shows 
what Linked Learning actually uses as far as the different opportunities in workplace learning, so you can 
see.  Ninth grade is kind of more explore.  Tenth grade is enhance.  Eleventh and twelfth is experience, 
and then, twelfth, empower and employ.  The last thing I wanted to share is the Foundation for 
California Community Colleges actually has a great database system that kind of works as an 
intermediary between the community colleges and the high school settings and industry, and it's called 
LaunchPath, and the foundation provides workforce development services as well.  They also have a 
Career Catalyst program, and they're able to become employers of record for service, so they actually 
host internships, provide the workmans' comp, HR, et cetera.  And they've placed more than 3,500 
students through this foundation.  LaunchPath is an online tool that,  as I said, connects educational 
agencies with internships at the community, and it's free and includes an internship tool kit for all.  It 
also has a digital skill-badging feature, which gives digital skill badging as each student earns different 
competencies and goes through work-based learning.  And that's all.  Thank you. 
 
>> Okay.  And just a couple of things as we move into our next state.  I did want to let folks know that 
the PowerPoint that you guys were watching, we did have some issues with just kind of getting it 
merged in with the other PowerPoints.  But we can provide the link to you all.  What you're seeing on 
the screen now is the California Transition Alliance site, and a lot of what was referenced is on that site, 
but we can also provide the link for the actual PowerPoint.  And, I guess, the only other question that 
came in, Anjalie, we were showing the document that you use in your district for your work-based 
learning.  Is it possible to share that, too? 
 
>> Sure.  I can do that. 



 
>> That would be great if you can just send that to me, and, then, I can post it along with this other 
information.  That would be great.  There was another question that came in just real quickly.  For the 
students that participate in the programs that you mentioned, how are they being paid or funded?  Are 
the employers doing that?  Is it the state or a district or a combination of all of those things?   
 
>> That's a great question.  So different districts have different programs.  And so, for us, we have four 
different programs, so we have the Transition Partnership Program.  the internship funding comes from 
Department of Rehabilitation.  Workability, the internship funding comes from California Department of 
Education, and, for the Weekend Work, that funding comes from Department of Rehabilitation.  And, 
then, California Promise, that funding is actually embedded in our contract, and that's a collaborative 
grant with many different state and federal agencies. 
 
>> Great.  Well, I want to thank you both for presenting, and we're going to move on to our next state.  
So thank you both.  So the next state that we want to look at is North Carolina, and, unfortunately, they 
were not able to present live today.  So I am going to share a few of their slides on what's happening in 
the state of North Carolina.  One of the things they wanted to kind of just frame their section was to talk 
about the fact that they do have two different types of diplomas in North Carolina.  They also offer 
graduation certificate option for students with the most significant needs.  When we look at their three 
pathways to graduation, you do have the majority of the students taking the more traditional pathway.  
What we're going to focus on, in the next few slides, is really their Future-Ready Core Occupational 
Courses of Study pathway, and, really, that's the pathway that deals more specifically with career prep 
and work-based learning.  When we look at the Occupational Courses of Study pathway in North 
Carolina, what you're seeing on the screen is a listing of the required credits, classes that students need 
to take that are involved in that course pathway.  This slide is talking about, more specifically, the work-
hour requirements that they have in North Carolina.  And one of the things that was mentioned by 
Beverly Colwell, who shared this information, was that it has been an evolving process.  So what you're 
seeing on the screen is their requirements that they had in 2014-15 and, then, where they are currently.  
But I think it's important to note that they offer or are requiring both school-based types of work 
experiences as well as community-based and paid employment.  This slide is talking about what types of 
things occur in their school-based training programs across the state of North Carolina.  So you see, on 
that slide, it really is a variety of different activities that are occuring that are preparing students to go 
out in community-based types of work experiences.  And then, their work-based training, their 
community-based training could include the various activities that are listed on this slide.  I wanted to 
next go and just share with you their Pathway LiveBinder site that they have for their work-based 
learning, and it really is ... Let me open up the LiveBinder, hopefully open. I wanted to just reference a 
couple of the things that are on their LiveBinder site, and you can access this off the PowerPoint for 
today. But, if you go under the Pathway's courses and standards tab and then look under the site for 
their OCS Pathways, one of the things that I wanted to highlight on that site ... When I went down and 
was looking at their course of studies that were adopted or their standards, in these preparation areas, I 
thought that these would be valuable for other states looking at it from the lens of Pennsylvania and 
kind of how they have their goal competencies and what their objectives are as they're listed there. It 
could be really helpful either for other states or local school districts, I think, in looking at programs they 
may be developing. Also, off of their LiveBinder ... Just hang on 1 second. Let me get back to it. Well, 
they're going to let me do that. Just give me 1 second. Technology has not been our friend today with 
this presentation, so just give me 1 minute. When we get back to there ... Sorry. If we go underneath of 
the section that talks about work, it has a heading of work hours and requirements, and, when I click on 
that site, there's a really nice guide that they have developed in North Carolina for youth and young 



adults regarding the road to work. So, as you'll look through their guide and as you're looking at the 
various chapters in the guide, it's really nice directional skills to assist a young person in looking at 
moving into a competitive, integrated work experience. The last section that I just wanted to highlight 
on their LiveBinder was really looking at their career portfolio section and, again, the resources that they 
have on this site. There's a PowerPoint that kind of goes through developing a career portfolio as well as 
a digital resource guide. Those were really nicely done and just wanted to highlight those from the North 
Carolina page. They also are working on developing, as you'll see on this slide, links or considerations for 
a social studies course that would include citizenship and more of a direct alignment to looking at 
engagement in competitive, integrated employment as well as their work with their VR system in North 
Carolina. And this last slide is the contact for more specific information on the activities that are 
happening in North Carolina. And, with that, I'm going to turn this over to Amy Engbarth from the state 
of Pennsylvania, so just give me 1 minute. And, Amy, you are good to go. 
 
>> All right. Thank you, Michael. I am pinch-hitting today, so I have not looked at this presentation until 
just a few minutes ago. So bear with me as we go through these slides. So, Michael, you can go ahead 
and go on to the next slide. So, just as a reminder to everyone, I am from the PA Office of Vocational 
Rehabilitation. I am the Western Regional Transition Specialist in Pennsylvania and then the statewide 
coordinator for pre-employment transition services. So, under the Workforce Innovation and 
Opportunities Act, VR is required to reserve 15 percent of our federal funds for the five required pre-
employment transition services, which include instruction and self-advocacy, counseling on post-
secondary education, job exploration counseling, work-based learning experiences, which we'll focus on 
today, and workplace readiness training. You can go to the next slide. So, here in Pennsylvania, we have 
approximately 104,000 students with an IEP between the ages of 14 to 21, and we do not have data for 
students who do not disclose disability while they are in secondary education or how many students 
have a 504 plan. But we do have a very large amount of students that have an IEP plan that we are 
focusing on here in Pennsylvania. You can go to the next slide. So this slide is just a reference of what 
OVR was doing here in Pennsylvania prior to the regulations in the Workforce Innovation and 
Opportunities Act. So, prior to WIOA, our VR counselors were focused on providing assessments to 
students with disabilities to determine their eligibility for VR services, providing counseling and guidance 
on options for an individual plan for employment, providing employment and training planning and 
sometimes providing assistive technology evaluations to determine accommodations for post-secondary 
education or competitive, integrated employment. So, as you can see on this slide, we have added a lot 
of additional services, including our early reach initiative, our pre-employment transition services and 
work expenses that can include paid, unpaid and internships. You can go to the next slide. So, under 
OVR's pre-employment transition services, we have established a fee-for-service model for group 
services and individualized services. Right now, our individual services are typically done through our 
referrals, through the VR counselor and sometimes through some of our innovation and expansion 
projects, but, traditionally, these are going to come through for students who have at least applied for 
OVR services.  And I'll focus mostly on the individualized services for the remainder of this presentation, 
which we have established as job shadowing, work-based learning experiences and student stipend. You 
can go to the next slide. The work-based learning experiences can range in intensity, structure and scope 
and can include activities as diverse as site visits, job shadowing, paid and unpaid internships, structured 
on-the-job training and more formal work status as an apprentice or an employee. You can go to the 
next slide. So we found the benefits of work-based learning experiences for students who are in 
secondary education and in their beginning years of post-secondary education to be fostering self and 
career exploration, to assist students in developing positive work habits and attitudes, assessing their 
abilities and strengths, expanding their professional network and becoming better informed to make 
decisions before accepting a job offer. You can go to the next slide. So, as most of us are well aware, 



work-based learning expenses have been found to be a reason why students have higher success rates 
in attendance and graduation than students who are not enrolled in those types of programs, and I've 
included a link to research that has been done on work-based learning experiences from Stanford 
University if anyone would like to do any further research on that. You can go to the next slide. So, in 
Pennsylvania, we've established fee for service for several work-based learning experiences, and, again, 
those range from unpaid experiences like job shadowing to our paid work-based learning experiences.  
Here in Pennsylvania, we have defined job shadowing as a 1-to-5-day experience typically for an average 
of 25 hours per school year which is in an occupation of the student's interest in a community-
integrated setting. We really want the student to be able to observe the job site with the employer and 
be able to speak to the employer and employees that work at that job site to get a really good idea of 
the requirements to work in those different positions and what it would be like to work on that job site, 
if there are education requirements and if there are employment experiences that they should consider 
that would assist them in getting a job in that field. A lot of our job-shadowing experiences are provided 
by our community rehabilitation providers. Our providers are expected to supervise students on-site, so 
they are assessing the student's abilities to communicate with the employer, ask questions, observe the 
different areas and tasks of the employer's site and to ensure the student's safety. You can go to the 
next slide. The work-based learning experiences as defined by PA OVR are included as an assessment 
that includes job support at a temporary, seasonal or summer job for youth that may or may not be 
consistent with the long-term employment goal. The expectation is to assess the student's strengths and 
limitations, to teach soft skills and provide opportunities to explore a career of interest. We have 
established two different service codes for work-based learning, which include the hours that it takes to 
develop the work-based learning experience and the support hours for the work-based learning 
experiences. In Pennsylvania, we are establishing all of our work-based learning experiences as paid 
experiences, so these are paid at at least minimum wage or higher. We are not supporting training 
wages within the state of Pennsylvania, and, under Section 511 of the limitations on the use of 
subminimum wage, students are not allowed to be paid subminimum wage while they are still enrolled 
in high school as well. Providers are reimbursed for the hours spent developing the work-based learning 
expense and the hours of support either at their letter of understanding rate or at $45 an hour for our 
nonjob-coaching providers. You can go to the next slide. So, under work-based learning development, 
we are including various activities that are billable by our community rehabilitation providers or other 
PETS providers. Those can include an intake meeting with the student, resume development or 
completion of job applications for work-based learning, online job searches, providing transportation for 
the students to interviews for work-based learning, successful communication with the employer, the 
parent, the school district, the student or counselor, any assistance with their interview, assistance with 
obtaining a photo ID or any other prehire paperwork that might be needed to participate in work-based 
learning, assistance with obtaining their work permit and any other job development activities. You can 
go to the next slide. So the support hours are an average of 90 hours, and billable activities under the 
support hours could be transporting the customer to the job site, communication with any members of 
the student support team, orienting the student to the job, any instruction or demonstration of how to 
perform job tasks on the work-based learning experience site, behavioral management, managing 
student payroll for a student stipend, coordination of community support, time management training, 
direct observation of a student completing a task, assistance with job accommodations or developing 
organizational skills, development and implementation of a saving plan and development of natural 
support. And I will mention that, for the most part, we are encouraging school districts and students to 
be as independent as possible in obtaining transportation to and from their work-based learning site, 
but we do have some students in very rural areas of Pennsylvania where the work-based learning 
provider has been able to assist with some transportation for that student when other means of 
transportation were not available. You can go to the next slide. We have also revised our on-the-job 



training policy to include pre-employment transition services, so an OJT contract with an employer 
would be for a student who would not need any on-site coordination or supervision for a work-based 
learning experience. Our OJT contracts typically and traditionally include full or part-time work that is 
consistent with a long-term employment goal, and PA OVR can offer an employer 100-percent wage 
reimbursement for up to 3 months. We have added paid internships and nonpermanent employment 
for students that include temporary, seasonal or summer work that might not be consistent with a long-
term employment goal, and the reimbursement rate is typically 90 percent to the employer for up to 3 
months. You can go to the next slide. So some of the programs we have established under work-based 
learning experience include the Starbucks Inclusion Academy, which was in our Central PA district office, 
and this program included 6 weeks of learning curriculum on-site at the Starbucks roasting plant. It 
included 4 weeks of classroom instruction and a 2-week internship, which was included as a work-based 
learning experience. We also included disability etiquette training for the Starbucks executive trainers 
and partners who are also employees of their roasting plant before the Inclusion Academy began. Under 
this program, the students need to be at least 18 years old, and, so far, the program has yielded six hires 
with an average of $14 per hour. And this program is currently operating four times per year with an 
average of six participants per class. You can go to the next slide. And these are some videos of a 
Starbucks Inclusion Academy and a news article in York, Pennsylvania, about the Inclusion Academy that 
you can check out on your own time as well. You can go ahead and go to the next slide. And, as I said, I 
just looked at this presentation right before the presentation started, so, Michael, if you can skip 
through the project's search examples for me. So our work-based learning experiences have also really 
been a partnership with our OVR offices, the school districts and our employers. So this is one that we 
really like to highlight. It's a great example of collaboration and partnership to make work-based 
learning experiences work for the student, and, Michael, if you want to click on the YouTube link at the 
bottom and share the video. It's about 5 minutes long.  
 
[VIDEO START] 
 
>> We have a very exciting partnership with Fenner Drives here at Manheim Central. We're very excited 
about this opportunity. I think back to how this started, to how this all started, and I was contacted via 
e-mail from a very excited individual at OVR. And she was just overwrought with excitement about this 
local business in our backyard that wanted to reach out and give back to the community in a way of 
offering students with disabilities actual employment. 
 
>> We had six students from Manheim Central working in various roles within the organization. From 
manufacturing to marketing, we identified opportunities to expose these students to many facets of the 
Fenner Drives organization, giving them hands-on experience that will help them as they graduate and 
determine what career path they would like to pursue. 
 
>> We pinpointed six students, some from our school-to-work program, some from our life skills support 
classroom, and embarked on getting them prepared for this opportunity. 
 
>> We're excited about the partnership with Fenner Drives. Obviously, it has a worldwide reputation. 
Working with Fenner Drives, excited about our kids being able to be a part of this. We at Manheim 
Central have our mission statement. It's preparing responsible citizens who are lifelong learners. This fits 
in excellent with that. 
 
>> OVR kept all the partners involved. When we begin to think about the partners that included the 
intermediate unit, Lancaster-Lebanon IU13, for the job coaching at Manheim Central School District, 



Fenner Drives and PeopleShare, so it's a lot of folks at the table to make this all work. But keeping in 
touch, having multiple meetings and then being able to chart out the things that are needed almost in a 
project-management style is what we had our business service representative do. 
 
>> Fenner Drives had a need to hire in our manufacturing department, and this program offers a unique 
way to meet those needs. 
 
>> So they were required, as the employees at Fenner Drives, to wear steel-toed shoes, so OVR had 
agreed to help us with that, Venture also, as they can be quite expensive. So we went to a shoe store, a 
local shoe store, and students were fitted for their steel-toed shoes. And they actually went to the 
orientation then and were prepared for this program, this next step for them. Oh, our transportation 
guru here has been great to work with. We immediately set up transportation through the district for 
students to arrive at work and come back to school after work. They work every Tuesday and Thursday 
from 9 to 12, and so we transport them to and from work. 
 
>> The OJT is very unique as well as the job coaching because it's the first time that we have done 
anything like this of combining both of those services together for the benefit of our students. 
 
>> We actually have all evaluations are based on IEP goals. The students actually choose them from a list 
that they have in the classroom in their binders, and the job trainer starts out by evaluating them on 
prompting. And then we switch over to another evaluation that the employer filled out that had 14 
different areas that the students were graded on or rated on, whichever way. And, at the end, the 
students ended up having an overall grade that went into their grade book, which also corresponds with 
the the IEP goals that the students are working on. So they start with something in the classroom. They 
apply it in the community at their job, and then it also becomes part of their grade at the end of the 
year. 
 
>> My job at Fenner Drives is I go in, and I do belts, and I make belts. 
 
>> Well, when I started out there, the department I first worked with was the shipping department, and 
I helped make boxes for my supervisor, Tyler. And then, after I understood the boxes better, then I went 
on to working with metal assembly parts. This is my uniform that I wear to Fenner every time I go there 
because it's what you're required to wear so they know that you're an employee there, and also I wear a 
belt too because to look professional. 
 
>> When you think about transition, the model, or the best model, is to have the student to do what 
they're going to be doing their last year of high school and their first year out of high school. So, if we 
can mirror that, that's the best type of transition program. So what better way to give a real life work 
experience than to make it real, have the students work and earn a paycheck, see what it feels like to 
earn that check and then also how to budget. 
 
>> When I first got there, it was scary at the first time because I didn't know what I was doing, but, when 
you get the hang of it, then you just start to get eased into it. 
 
>> But there's things that we take for granted as adults that my students really didn't have the skills for 
but now are ... 
 
[END VIDEO] 



 
>> All right. It looks like we had a couple of audio problems and just some slowness of showing it on 
YouTube, but you can always click on the link from the PowerPoint and review that video as well. So, 
Michael, you can go ahead and go to the next slide. And this is just an example of how we all play a part 
in effectively making work-based learning experiences available to students with disabilities. So we have 
our early reach coordinators who are social workers within OVR who do a lot of outreach and 
presentations and group pre-employment transition services to students before they apply for OVR 
services and prepare students for working with our vocational rehabilitation counselors when they are 
ready to complete an application. We also have our business service representatives who are working 
directly with employers and have recently brought on several business services representatives that are 
solely focused on creating work-based learning experiences for students. And we also have our 
management team who are critical to creating programs and providing support to our field staff. 
External providers, individual customers, our school districts, businesses and employers and our 
government bodies and post-secondary institutions have been very crucial to making work-based 
learning experiences work, and we don't want to forget our parents, guardians and family members that 
are supporting students in competitive, integrated employment and participating in work-based learning 
throughout secondary education. You can go to the next slide. We usually include this slide for parents 
so they can begin to talk about pre-employment transition services and work-based learning early and 
often. So we really encourage parents to ask for community partners to attend IEP meetings so OVR or 
our community rehab providers can begin to talk about work-based learning experiences to make sure 
that any assessments are recent, whether those are through an IEP or independent testing, discussing 
career options and encouraging students to explore and encouraging self-advocacy and independence 
and registering with appropriate agencies early and developing a network to explore resources. You can 
go to the next slide. 
 
>> And actually, Amy, that kind of wraps up. I appreciate you pinch-hitting for Dana today, so greatly 
appreciate that. Thank you so much. 
 
>> You're welcome. Thanks. 
 
>> And now we're going to move on to the state of Virginia, so just give me 1 second. And let me switch 
to Lisa, and, Lisa, you are on. 
 
>> Okay. Hi, and, again, I'm pinch-hitting today as well. I'm pinch-hitting for Marianne Moore, who is one 
of our state leaders in terms of transition with the Virginia Department of Education. So my name is Lisa 
Holland, and I work for the Virginia Commonwealth University Center on Transition Innovation. And I 
know that time is running short. In fact, we're now going over our time, so I'll just try to go as quickly as I 
can. Michael, I just wanted to let you know I can no longer ... Something happened during the video to 
my screen. 
 
>> Is that better? 
 
>> No. What I'm seeing is still that video. 
 
>> Okay. 
 
>> So I'm just kind of hoping ... Maybe if we could be on the slide that shows all of our partners. 
 



>> Yep. Hold on 1 second, and let me move to that and that slide that we're seeing now. So ... 
 
>> Okay. All right. Again, just really I think wanting to reiterate that so many ... a lot of what other folks 
have said. Those partnerships are so critical for our youths with disabilities, our young people with 
disabilities in terms of employment, and, again, you know, one of the things I don't know if you guys are 
finding, but, for example, in our state, we're actually picking up some new partners because of some 
things that have been happening differently. For example, behavioral health and developmental 
disabilities, that's kind of a new partner for us around the employment arena simply because, in Virginia, 
we're doing a redesign of our labor services and for the first time really in Virginia, and there's a really 
strong emphasis around employment. So it's wonderful to have new partners around that, and, again, 
now with the WIOA and the Department for the Blind and Visually Impaired, again, are becoming much 
stronger partners wanting to cooperate with everyone around the issues surrounding employment. Next 
slide. I think Marianne just wanted, again, to kind of emphasis here that partnerships, again, are key. 
And, again, we find partnerships with different expertise in different places, again, everything from 
education to rehab to our universities and our specialty centers and then of course, also, our local 
school divisions and our local businesses. Next slide. I think maybe it was California who just kind of 
touched on ... And, again, one thing Marianne wanted to stress was that one of the ways that we are 
trying to encourage career awareness and career readiness is through our academic and career plan, 
individual learning plan, whatever you may want to call them. Again, as with other states, these are 
being developed for all students, including our students really beginning in middle school and continuing 
on through high school, we'll then review and continue to work on. I just encourage you there on that 
particular slide that there are some wonderful resources that have been developed that I think are very 
age-appropriate and, you know, again, it's always nice when we can find something that works for us 
rather than always having to reinvent the wheel all the time. But I know that I've gotten a lot of great 
ideas on the presentation today. Michael, go back to the next one. The pathway to employment.  
 
>> Yep, that's where we're at.  
 
>> Okay. Again, just really trying to emphasize again that there are multiple, multiple pathways, and not 
one pathway fits all students. Everything from, again, I think maybe it was Pennsylvania who was talking 
about, you know, what a large number of students, their needs are going to be met, oftentimes through 
our career education programs and things of that nature, and through when we're looking at smaller 
number of students who will be needing academies, charter schools and specialized programs. I don't 
know if you guys have seen this, and you may, but I think the exciting thing for many of our schools in 
this area are that we now have academies within our career tech program, and for example, if you're in 
an area where you notice the workforce may need a great number of people in, I know, for example, 
health sciences in the next, you know, years to come, then the career tech ed is partnering with the 
general education class and developing these career tech ed academies like, for example, around health 
sciences, around engineering, around any of the career clusters, but then classes are being collaborative 
taught. You know, between that general ed and that career tech ed class, which, again, I just kind of find 
exciting. One of the other ways that we're implementing academy in Virginia is through, for example, 
the Wilson Workforce Development Center, and that particular part of the state where that facility is is 
actually one of our big manufacturing quarters, and so they're kind of capitalizing on maybe again a 
return, if you will, to more manufacturing jobs in the United States and what is available to them within 
that area and, for example, now that they have one academy that really focuses on manufacturing from 
concepts to actual process, so kids come to this academy. One of the things that they're doing is working 
to develop a water purifier that can be used, especially in third-world countries, and so, when the kids 
come, they do the concept. They develop that piece of equipment, etc. They have a lake there on Wilson 



Rehab. They use that particular lake. They pull water. They actually use it, and then they actually bottle 
the water and then sell the water, so it's kind of that manufacturing concept to actual production, which 
is kind of exciting. In particular, we don't have a lot of charter schools. We're just beginning that, and 
one of our first ones is, actually, I have a charter school around employment, so that's exciting for us. 
and then we have a lot of local initiative school districts who just ... I know you guys have this, too ... just 
get it and do great things for kids without having to have interventions from state partners or anything 
of that nature, which is exciting, and then we have a lot of training initiatives. We're also doing a lot of ... 
I believe it was one or the other. I think it was California was talking about credentials  and around 
Project SEARCH, but I wanted to just highlight a couple of these that maybe are somewhat unique to 
Virginia, and maybe some of you guys are going to some of the same things. I'm not sure. Michael, will 
you go to the next slide? One of the things that we're now trying to start a new initiative around is, how 
can we tap into that concept of discovery and customized employment and begin using it, not only with 
younger students, in other words, with middle schoolers, okay, but then how do we use those concepts 
with the large variety of students and with large groups of students? So one of the things, again, that 
we're finding over and over again is, there's just too much of a disconnect between that and till we get 
you into high school or, unfortunately until their senior year, and all of a sudden, the expectations 
around employment are so high without a whole lot of experience, so we're trying to look at how to 
better bridge those experiences from school into work at a much earlier age. Some of the critical 
components with what we're doing ... We're calling this project, by the way, Discovering The Building 
Blueprints For Employment. And, in the pilot place that we've been working with so far, some of those 
critical components to it is, the students are always involved, and it always involves you. We're doing 
nothing whatsoever without that student voice and the student being the critical partner within the 
process. But always using a team approach. Too often, either teachers and schools feel like they're 
trying to do transition, trying to work alone, or parents feel like they're not part of a ... They're going to 
be responsible for all of this alone, and then we have all of our VR partners and all of our other agency 
partners who are too often working in silence. So, beginning at this middle school level, we really are 
trying to emphasize that team approach. And, by that team, we mean anyone who knows that student 
well or who's going to be responsible, maybe for providing some services for that student. We're doing 
this in a series of three meetings. In the first meeting, we're kind of introducing all the partners and 
what the process is going to be like, and then we'll come back and interview, and we have modified 
some of the interview work from [INAUDIBLE] and Associates around discovery and customized 
employment to kind of fit the need of more school-based use. In that second meeting, they were doing 
an informal assessment. We're calling it an informal assessment of 21st-century workflow, and then we 
begin building, and we're looking at, how do we build using the information that we gathered from the 
first meeting as well as from observation that we do in additional interviews to build opportunities in 
the home, in the school and in the community? And then, in our third meeting, we're room continuing 
to build on all those other things, and one of those, we're continuing to build on our collecting the 
information and assessing how they're doing on building opportunities and how kids are reacting to 
these opportunities, but then are also introducing career clusters. Giving just an example of how this 
may look, for example, recently, I was working with a young man who experiences autism and is also 
visually impaired, and, through the interview, some of the information that we found out about him ... 
And I have to be honest with you. I'm a consultant who goes in and works within school buildings. The 
things that were being said about this young man when I first walked into the building and even during 
the interview to a certain extent were not the most positive. I think the responses that you would get, 
but one of the things that we learned through the interviews and school observations is that he has a 
real strength in attention to detail. He's very, very, very creative. He makes up games all the time. He 
has a strong memory for events and an ability to organize information and dates. He had musical talents 
that a lot of those teachers had no idea. He's able to play the piano, guitar and keyboard. He had verbal 



skills and vocabulary that are way above his age peers. He has a very supportive family. He enjoys 
organizing. He has special interest in the weather and math and playing games, in books and comics. He 
enjoys reading a variety of books. In fact, he really enjoys reading medical books and SAT books. He 
enjoys going to the beach in the summer. He has a fascination with elevators. He loves science. He really 
likes architecture and engineering, and he loves Spanish. In fact, he's pretty fluent already as a sixth-
grader in Spanish, and so one of the things that came out of this meeting was how he could possibly 
capitalize on his ability to learn multiple languages toward employment. Some of the conditions, though, 
for his success was, he doesn't do well with outdoor activities. He hates bugs, and he sees that there's a 
lot of dangers from the outside world. He likes working in quiet play areas with motifs and patterns that 
are familiar with him. He likes it when he doesn't have to obey. He doesn't like others to be too close to 
him. He prefers to have his own space. He is a stickler for time, so, if he's late for class or for an 
appointment, then, again, that impact is really quite a bit. He doesn't like conflict. Some of his 
challenges that we discovered can center around employment or around working with his goals, at 
times, he [INAUDIBLE] and has difficulty transitioning to new thoughts and tasks. He doesn't handle loud 
noises, especially like thunderstorms, very well. Although he likes to be able to tell others what to do, 
this can sometimes be an issue when he wants to control others and the environment. He hates to be 
dirty. He's afraid of germs. He has an acute sense of smell, but it's not often a barrier. He has fear of 
going too fast, going upside-down, etc. So, as you can kind of tell, and what we're doing is we're taking 
all this information from all these interviews that we're doing, and we're putting it all on a one-pager, 
and we're breaking the first part of the page into four different sections called Strengths and 
Contributions I Can Make, Interests I've Shown, My Conditions For Success and Challenges To Consider. 
The second part of that I was telling you is that we kind of do an informal assessment of 21st-century 
work skills. While we know that, oftentimes, our 21st-century work skills are really emphasized in our 
career tech ed classes, oftentimes, our students aren't accessing those classes, especially in those 
middle school ages. So what we've done is, we've taken some of those work skills that our businesses 
have told us are most important for all employees, regardless of whether you're going to be a cashier at 
Hardee's or you're going to be the CEO, and then kind of plot what that looks like in a school. So, for 
example, maintaining a positive work ethic for the workplace. We kind of do a quick assessment, a very 
informal assessment. Do they have good attendance? Are they able to follow directions? Are they able 
to accept responsibility? Etc., etc. This, again, part of the reason why we're doing this is to help parents 
and teachers kind of see the connection between some of those what were oftentimes called soft skills, 
or what are some of those skills that we can really emphasize in the home and school that will help them 
to become better employees? In that second meeting, we also start, like I was saying, building 
opportunities in homeschooling communities, and we really are stressing, this has to be all groups. It's 
no one person's responsibility. So, for example, with our young man that I was talking about that I just 
gave you some information, because he was so interested in the weather, one of the things that he was 
going to do at home was check with a local news station to see about becoming what they call a 
weather watcher. That's one of those people at home who reports the weather to you. Within the 
community, they were wanting to do an outreach to a weatherman, again, with a local news station, to 
see if he would come in and do a presentation for his class, and he would be the ambassador to that 
newscaster or that weatherman when he was there on campus. The school worked it out where he was 
going to do a weather update during his technology class, and then, because he had those skills in 
Spanish, and we really wanted him to be practicing those skills, then he was also going to be translating 
that weather report in Spanish, and they were going to be broadcasting it both ways, in both English and 
Spanish. One of the other things that, for example, he had such a strong interest in gaming. So we did 
something similar to that. We looked at, what were those opportunities in the homeschool and 
community around his interest in gaming? Just beginning to have conversations with parents, one of the 
really nice things about this process is, oftentimes, parents want to be involved, but we don't know it. 



Research shows us over and over again. Their participation, especiallybusiness people with schools, 
begins to drop off right at the end of elementary school or while they're in elementary school. This is 
really empowering as far as making especially our parents partners, but that's kind of an innovative 
thing that we're doing here in Virginia. Next slide, Michael.  
 
>> What assessment is being used for your work skills?  
 
>> I'm sorry. What did you say, Michael?  
 
>> What assessment is being used for your work skills? What are the participants asked?  
 
>> One of the things that we've done is, our governor a couple years ago commissioned a study of 
business people in the state of Virginia about, what are those skills that they want all workers to have? 
And we've deemed those our 21st-century work skills, and so that's what we're using as just kind of our 
informal quick assessment with those young people.  
 
>> Great. Thank you.  
 
>> But, again, part of it is just that planting seeds. And this is important, you know, having a gentle way 
of telling a parent, again, their attendance at school is probably going to be a predictor, sometimes, of 
their attendance in work, so things of that nature. Sorry. Are we on the page now that says Online 
Student Course?  
 
>> Yes, we are. We're good.  
 
>> Okay, thanks. Another thing that we're doing here in Virginia, as always, we're looking for ways that 
we can reach one more student, and we know that there are multiple pathways to influence. Some of 
our students will probably go straight into employment as they're exiting high school. We know that 
other students will be accessing colleges before going into their final careers, and again, we still 
continue to find that there's such a disconnect between the knowledge base of students while they're 
still in high school of what to expect while they're in college. One of the things that we're experimenting 
with and one of the things that I do within our center is track them with that online learning. We're 
trying to do that for our teachers and for our agency partners, etc. knowing, in reality, everybody can't 
come to a conference and knowing that you may be one of those adult learners who needs to access 
information in a different format other than just verbally, things of that nature, so we're doing a lot 
more of our services online, and we're experimenting. We're just finishing up our pilots. We're trying to 
do this with our students as well. So we've developed and online student course that's designed for 
those students while they're still in high school to kind of introduce them to, what are some of those 
expectations around that college setting? And we really do see that that flexibility. An individual student 
can use it without a classroom teacher. In other words, hitting those 504 kids who oftentimes don't get 
any direct services within the public school. Again, any kid, any time, can access this course online. It can 
be used individually under the supervision of a classroom teacher, however, or our online team course, 
we actually use as part of group instruction with a classroom teacher leading it. So we're looking at 
trying to hit as many as students as possible with an online format. One of the things that we did in the 
pilot is also try to introduce them to an online learning system. Our university uses blackboards. Other 
universities use different ones, but that has also been a great learning experience for students. They 
already know how to use an online learning system before they get into that college setup, and you can 
just see some of those topics that we've included in that online class. Can you go to the next one, 



Michael? Again, I'm sure that many of you all ... We all know this ... have some of those, again, college 
programs knowing that some students, even those students with intellectual disabilities, will access 
some college services before they go into the employment field, and the one that we just highlighted 
here is called [INAUDIBLE] In College, and again, it's one of those intensive, on-campus college prep 
programs for certificate programs for students with intellectual disabilities. Again, the student is 
completely inclusive. The students are integrated into the college classes with their age-appropriate 
peers according to their interests and their career choices and things of that nature, and then, along 
with those classes, then throughout that 30-month certificate program, then they have different career 
readiness experiences, ranging anywhere from meetings and doing assessments around career interests 
to actual internships and paid and unpaid work experiences, both on the college and within the larger 
community. So can you go to the next slide, Michael? Start on success, and again, I was really surprised 
because I saw other people had Project SEARCH, which I'm sure most of you guys are familiar with, but 
maybe not as many are familiar with a program called Start On Success. It mirrors, in some respects, 
Project SEARCH, only this is for students with, I'd say in many respects, less barriers to employment. In 
Virginia, we're using this project with our students who are earning what we call a regular or standard or 
advanced studies diploma, so it may be that really, really smart kid who's maybe ... And again, this is just 
me. I don't mean to stereotype any student, but I'm finding a lot of students who sometimes are on the 
spectrum who are still going to have major barriers to employment and need more intensive support in 
order to make that employment successful. So this is the Start On Success is, again, we're partnering 
with schools. In the first semester of their senior year, then students are enrolled in a workplace 
readiness course that's run through the school, and then, in the second semester, where Project SEARCH 
runs a whole year, this runs a second one semester. Then these students are earning that regular or 
standard or advanced studies diploma have paid internships 3 hours a day, 5 days a week, for up to 16 
weeks, with on-site support and mentoring. And, again, just like with Project SEARCH, it's actually one of 
the larger businesses with the community, so we get a wide range of different internship sites for these 
young people, and, again, with Start On Success, not only are we encouraging employment, but 
oftentimes, we also, through the mentoring and through the actual jobs themselves, also have the 
opportunity to encourage postsecondary ed. So, again, these partnerships with our VR counselors and 
our Department Of Aging And Rehab Services, it's a nice partnership between schools, Department Of 
Ed and through VR services. Again, with Start On Success, if you go to the next page there Michael, we 
do have both peer and employment mentorships. We have weekly assessments and feedback from a job 
coach. We have ongoing work readiness instructions provided every 10 days. One of the things that we 
do try to do to at least do our share in that is to develop what we call implementation manuals, and so 
that is, again, once we go in and we try to pilot the programs and we do some research and 
demonstration around them, then our hope is that we can develop some information where school 
systems can duplicate these programs without having to have assistance either from a state partner or a 
specialty center or something of that nature. So, relatively soon, hopefully, we'll have some of those 
implementation manuals up and online if anyone is interested. I think that's the end of my presentation.  
 
>> How are the internships paid for at the SOS project?  
 
>> Through Milestone payments through our VRs. And it depends. Are you saying, not what is the 
source of money, but where is the money running through? Is that your question, Michael?  
 
>> Yeah, I guess the question is, just how is all of that happening? How are the students able to get paid, 
is really the question.  
 
>> Yeah, our funding source is through our vocational rehab.  



 
>> Okay.  
 
>> Our Department Of ... Yeah. And then different schools, I think, are doing it different ways in terms of 
actual payment.  
 
>> Great. Great, great, great. Well, greatly thank you, Lisa, for presenting [INAUDIBLE] and great 
information from the state of Virginia. Thank you so much.  
 
>> Mm-hmm. Sorry to take so long.  
 
>> Good, you were good. And I appreciate folks hanging in there with us. I know some of these 
presentations went a little bit longer than we had expected, but it was really excellent information. I did 
want to remind folks of a couple of things that are coming up. We are going to be having a national 
secondary transition Community Of Practice meeting prior to the Capacity Building Institute that, in fact, 
is putting on May, so there is a link listed on that slide to register if you are interested in attending the 
National Community Of Practice face-to-face meeting, and then there's information here about the 
Capacity Building Institute that is occurring this year, not in Charlotte like it normally is, but in Kansas 
City. I also wanted to remind folks that our next and actually last in this year's series from the national 
Community Of Practice is next month. It's April 26th, from 2 to 4, on youth development and youth 
leadership. As a reminder, the session today is being recorded and will be close-captioned. When it is 
ready, it'll be posted onto the Pennsylvania site for the webinar series, and it's on that pattan.net site 
underneath of secondary transition underneath the webinars. So, if you scroll down, for example, you 
can see our last webinar on pre-employment transition services. That last month's webinar is posted. It's 
recorded, and the handouts are there. Regarding today's webinar, we are recording, as I mentioned. It 
will be close-captiond and posted. The handout or the PowerPoint that we've been going over is 
accurate as a handout currently on the site, so there were some slides added first thing this morning, 
including some of the slides that Lisa from Virginia just went over. We'll go back in and add in the link to 
the California presentation also so folks can access that. So, with that, I do appreciate everybody joining 
us today. Thank you for your participation and your questions. Thank you so much.  
 
 
 
 


