
>> Okay, welcome, everyone. My name is Nicole Kopka, from PaTTAN Harrisburg, and I just wanted to 
introduce you to your last session for today. I hope that you enjoyed your day, and I hope that people 
went to the poster session, as well as visited the exhibit hall, and I hope that you all go home well fed, so 
that's my wish for you. Okay, I just want to remind folks that the publications table ... I know some of 
your sessions, we've had publications that were brought to your attention. There will be a publications 
table tomorrow in the Chocolate Lobby, as well as breakfast is going to be in the Chocolate Lobby Friday 
morning from 7:30 to 8:30, so I wanted to give you those times. It is with great pleasure, so, if you didn't 
know why you're here, this is actually a pilot panel, so it is with great pleasure that I have the 
opportunity to introduce Lynn Dell, who provides the leadership for the Dyslexia Pilot Project across the 
state. A little bit of background on Lynn: Lynn began her role as assistant director for Pennsylvania 
Bureau of Special Education with over 30 years of service to children with disabilities and their families. 
In this position, she works with a wide range of stakeholders to ensure that the Commonwealth of 
Pennsylvania complies with the Federal Individuals with Disabilities Education Act through various 
initiatives and programs. Prior to arriving at the Department of Education Bureau of Special Education, 
Lynn administered the special education program at Derry Township School District and served as 
clinical director at Kennedy Krieger Institute Center for Autism and Related Disorders in Baltimore, 
Maryland. Lynn supervised the Capital Area Intermediate Unit's Autism Program and served for 10 years 
as a statewide educational consultant for the Pennsylvania Training and Technical Assistance Network, 
training in the content of reading disorders, multiple disabilities, autism, acquired brain disorders, 
assistive technology and augmentative communications. Lynn began her career as a speech and 
language pathologist in the ... I can't say the name. Periora? 
 
>> Peoria, the heart of Illinois. 
 
>> I can't say it still, Public School District. So welcome to the folks, and Lynn's going to introduce our 
panel for today. We're very excited to hear what they have to share, so here you go, Lynn. Thank you.  
 
>> Hi, everyone. I don't know if all of you will be able to see over here, over to Susie, and I'm not sure if 
you're going to be able to see the other two folks, so I asked if this could be moved back, but I'm not 
exactly sure if it ... Oh, there he is! Great. It's all about environmental arrangements, right? Okay, 
awesome. So I am so thrilled to be a part of this process. So, as you've noticed from that long, long intro, 
my older brother is dyslexic, and so one of the reasons we all go into special education, right, is to help 
people, and, usually, most of us have somebody we know that has a need. And so, for years and years 
and years because I'm not that young, he did receive any assistance in school and dropped out. So, for 
me, to near my end of my career, to work on dyslexia is pretty wonderful. And so, you know, we had a 
couple of folks help us to get this started who were parents, and, you know, parents have that 
understanding of the struggle every day, and so they brought forth to the legislative groups that they 
wanted to have some kind of a bill. And so, from that long, arduous work over years, they were able to 
work on a bill and complete one, and it turned into Act 69. And so we're about 2 years into this now, and 
so, every year, we've had a panel and, every year, we have been tapping into our districts who are 
involved, and those districts are Bentworth and Blue Mountain, and, if you're here, just jump up and 
scream. 
 
>> Woo! 
 
>> We're very informal. Bentworth, was that you, Bentworth, or was that Blue Mountain? Oh, 
Bentworth? Okay, great. All right, Blue Mountain. 
 



>> Woo! 
 
>> Blue Mountain. All right, all right. Crawford Central. 
 
>> Woo! 
 
>> Nice. Good effort, good effort. Delaware Valley. 
 
>> Woo! 
 
>> Yeah! Governor Mifflin. 
 
>> Woo! 
 
>> Hi, back there! Okay. Ellwood City. 
 
>> Woo! 
 
>> All right, all right, yes. Awesome. Okay. And Millcreek Township.  
 
>> Woo! 
 
>> All right. Far, far, far away in Millcreek. We actually have the farthest points in our state, too. Like, 
seriously, Del Valley, Millcreek, way up there, and then our Bentworths and ...  
 
>> Pen Argyl. 
 
>> What about us? 
 
>> I saved the best for last. 
 
>> Pen Argyl.  
 
>> Woo! 
 
>> Sorry about that. Okay. So I've gotten a chance to meet these lovely people, and as you can see, 
we've gotten kind of close. And so today we have with us, on our panel, Susie Macik, principal at 
Bentworth? All right, home of the little paws that lead to the ... Bearcats. Okay, great. And Kathy 
Edwards, lead teacher from Blue Mountain. Awesome. 
 
>> Woo! 
 
>> All right, now we're going. Now we're rocking. And Lori O'Malley, lead teacher at Delaware Valley, 27 
years! 
 
>> Woo! 
 
>> Yeah. 



 
>> Woo-hoo! 
 
>> Woo-hoo! 
 
>> All right, so I want to just thank you and again, pay attention. Really, critically listen because these 
folks have been through quite a bit through the last year and a half, into our second year, and they really 
are looking at their data and doing great things, and we really want to thank each and every one of you, 
so without further ado, I believe I start with the script. Is ... There you go. Nice prompting and waiting. 
Oh, there you go. 
 
>> Woo! 
 
>> Thanks, Lynn. We love Lynn Dell. I am the principal at Bentworth Elementary School, and I was asked 
to give you the principal perspective of how this grant has gone. So I tried to break it down, for you, into 
a couple categories. So first being our teachers, I will tell you that I have the most incredible teachers 
that I am blessed with every day. They are tremendous. Yes, they're out there. But what the grant has 
given us is the ability to give fabulous professional development to them. I think we all learned quickly 
that we don't really know how to teach reading, and so this has given our teachers the ability, right now, 
in kindergarten and first and this year, coming up, will be second grade teachers, the opportunity to 
have professional development, to learn from people and then have the ability to have coaches. We 
don't, at Bentworth, have coaches, but through this grant that Shauna Bradfield, who is our coach as 
part of the project, who we absolutely love, to go into the teachers' classrooms and help. It's not 
evaluative, so they don't feel threatened by me as the principal coming in, but they feel very 
comfortable to be able to ask questions, to ask for modeling and to have help that way. So the 
professional development that we've had has been amazing and will continue. What that has allowed us 
to do is have very common language between all of our kindergarten and first and then our second 
grade teachers. So common language, that our kids hear the same thing from the same place, whether 
they are in a classroom, whether they are headed to a reading specialist, whether they are headed to a 
special education teacher and back, it is the same language throughout our building. So that's been 
really nice. We've increased our oral language and our vocabulary, which we have learned is incredibly 
important, and how we do that. The knowledge that our kids have of reading, I think, I will tie into our 
parents also. Our kindergarten kids and our first grade kids are going home and saying to their parents, 
"Oh, yeah. That's a digraph. Mm-hmm. That's a closed syllable. That's an open syllable. This is why," or 
"That's a lip-popper. That's a voiced. That's unvoiced." We actually have parents who are calling and 
saying, "What is this?" Nice education to be able to give to our parents, but our kids really have a much 
more in-depth knowledge of why things do what they do and the ability to be able to explain that to 
their teachers and to their classmates. Our teachers have become very focused and very intentional in 
their instruction. Our kids are engaged and the other piece is is that we have now incorporated into all 
of our kindergarten classrooms both our speech and language pathologist and our occupational 
therapist, who is going in as kids are beginning and learning to write, at the same time. I talked about 
our students having a stronger oral language and a stronger vocabulary and being able to say and know 
what they do. They are stronger in decodable text and their DIBELS scores, that we have to provide as 
part of the grant, show that. Their accuracy skills have increased dramatically. Also, we call it, "attacking 
a word," so instead of getting to a word and that student waiting for a teacher to give them the answer, 
they are actually, you know, we call it attacking the word, and they are able to look and figure it out and 
then decode the word. Our parents, as much as I have a wonderful staff, I also have a wonderful set of 
parents who are very understanding and really want to know why their kids do what they do. We are a 



small, rural school district in Western Pennsylvania. I have a 55 percent free and reduced lunch building. 
So a lot of our kids struggle economically, and then come without a vocabulary and without the oral 
language that they need. So our parents want to know and are trying to help their kids. So we are 
looking at ways that we can better support our parents to then be able to give that information back to 
their kids and not necessarily having their kids teach them what a digraph or a blend or a welded sound 
or whatever, short vowels, long vowels, all of those things. So that's been really nice. The other thing for 
our parents is is our teachers are, with their professional development and their knowledge, much more 
in-depth at how they explain what their kids need in terms of a deficit or in terms of a strength. So 
teachers are able to do that and feel much more comfortable with that. And the last part is, as the 
principal, you know, it's my job to somehow create time. And we all struggle with time, but somehow 
you always have to create another 30 minutes in a 24-hour day, so that's one of our biggest struggles, is 
time and scheduling. But what we have seen and learned is that, with all of the effort and all of the 
craziness, our kids have benefited greatly by us being able to be part of this grant. We were excited to 
be selected to be part of it, and now, when you put forth all of the effort and all the extra hours and all 
the professional development and all of the scheduling, whether it's a nightmare or not, you know, 
ultimately, in the end, you look and you have successful kids. And is that what we all want? It's really not 
about how much time we put into it because if we did this for money, we wouldn't be here, basically. So 
we do it because we love our kids and at Bentworth, we call them "our kids," all the time because that's 
who they are. They are our kids, and our job is to make all of them successful and so we're really excited 
to be part of it, and we thank you all for picking Bentworth and giving us the opportunity to do it. 
 
>> Thank you so much, Susie. All right, next we have Kathy.  
 
>> Yeah? Thank you. Hello, as I was introduced, I'm Kathy Edwards. I'm the lead teacher at Blue 
Mountain School District. I'm one of the 12 interventionists, and I, first, would just like to take an 
opportunity on behalf of Blue Mountain's administrators and teachers and students and parents to 
thank you for choosing us to be one of the dyslexia pilot sites. We have so many wonderful things 
happening. It's been an amazing opportunity, and we're really excited to see what's going to come down 
the pike. With this opportunity, we were provided with a lot of knowledge and strength and funds, of 
course, we can't forget about the money, to be able to do the things that we're doing and to have the 
professional development and all of the materials that are happening. So we're looking forward to 
moving on and at this point, we feel like we can only rise higher to what we're already doing. Just a few 
things to let you know that are happening at our school and some successes that we're seeing: first of all 
because of the Dyslexia Pilot Grant, we have been opportunity to add yet another intervention to our 
tool belt. It's great to have the teachers, our kindergarten and first grade teachers, our Title I teachers, 
the interventionists, some special ed teachers have so many things provided to them, and so when 
they're planning, they have more resources that they can kind of focus on oral language and the 
[INAUDIBLE] awareness components, the multi-sensory components when they're planning. I especially 
just wanted to talk about two things that are really happening that we're very excited about at Blue 
Mountain. First of all, some positive progress that's being made: I have students that I already are 
currently working in multi-sensory instruction, and for several years, we've been using this program and 
the kids are doing fairly well. But we were noticing that there were a group of students that just weren't 
making the progress that we really would liked to have seen them made, so the beginning of this school 
year, we did some reorganization, and we placed some of those students that were in the other 
program into a more intense program, which is the OG. We started using a lot of those practices, and it's 
really been amazing to see the progress that those students have made, and these are fourth and fifth 
grade students. So they're already at a crucial point, where if they're not making the progress, they're 
already behind the eight ball. We really need to do something that's very intense to help them make 



that progress. So it's so exciting. You know, when the kids come in, many times they'll say, "Oh, this stuff 
is, like, the favorite part of my day." And it's just so exciting, you know, think of this as "this stuff," 
they're having a good time. They don't realize how much they're learning and how critical is to the 
development for them to continue forward. Another thing that I wanted to talk about is something 
really great that's happening in our Blue Mountain School is we have our two speech pathologists are 
going into the classrooms, right now, they're just focusing on kindergarten, and they're going in there 
and they're doing about a 20 to 30 minute lesson, and they're keeping the kids in their own 
environment, and they're touching so many other lives of the students and just working on the concepts 
that are already being taught within our ELA. But they're focusing using oral language and other 
enrichment that they benefit from because through the different training that they've received and also 
through networking with the other schools on their conference calls, they have been given a lot of 
opportunity to have some new material that they're able to share. The other thing that we have going is 
our kindergarten and first grade teachers are using the alphabet arc and the missing letter deck and the 
Neuhaus materials, the no glamour cards. So we've provided with so many materials that we didn't have 
before, that they can, kind of, just pull from and use with their students. So once again, we're really 
looking forward to what's going to happen, moving on to our second grade teachers. We've already 
started inviting them to come to our OG lessons to observe and see what's happening. We've been 
sharing information with them, getting them to know some of the language that they're going to be 
dealing with next year. So we're looking forward to that and also going to be training some more 
teachers to be interventionists, so we're changing a lot of lives, and we're grateful to be able to do that, 
and we're very thankful to be a part of the Dyslexia Pilot. 
 
>> Good job. Hi, my name is Lori O'Malley, and Fran had asked me to share my journey and how the 
Orton-Gillingham approach can be very effective in the general education classroom. Last year, when I 
began my training, I was a first grade teacher, probably, I think, 28 years. So I had that under my belt, 
and, you know, I immediately found that this approach works wonders for all children, not just children 
that are struggling with reading, and all learners. At Delaware Valley, I'm one of three lead teachers. 
We're quite a large district. Mandy Lambert is here. Mandy, say hi. She's from Delaware Valley 
Elementary School, and then also Christine Catone. She's right there. Our district is quite large, so it 
probably takes me maybe a half an hour or more to get from my building to, say, Mandy's building. So 
we're quite a large district. In my building, we have seven homerooms, per grade level. So it's quite a 
large school. We have full-time reading specialists and interventionists that are conducting OG small 
groups, and we also have a half-time specialist who is working with second grade. So we have a lot to 
cover. You know, before I began this Orton-Gillingham program, I thought I was very successful at 
teaching reading, and I was. My children were exceeding their benchmarks. I was always looking for new 
ways to deliver the most effective instruction to meet the needs of my students. I used those big teacher 
words. My kids knew digraph and diphthong and hard-controlled vowel and all of that. They were taught 
some spelling rules. I thought I was innovative. I thought I was knowledgeable in all areas of literacy 
development. I thought I had it going on, I'll tell you, and my reading toolbox was overflowing with 
expertise. It was. It was. But you know what? Once I started this training, boy, was I wrong. I was soon to 
find out that after almost 30 years of teaching, I had so much more to learn. The first step towards 
changing how I look at teaching reading came when I was sent to LETRS training. Have any of you 
participated in LETRS training? Yes. And Andrea Belle, our pad representative, was our instructor. And 
our district saw the need for teachers to be taught how to teach reading. And if you're not familiar with 
LETRS, it stands for Language Essentials for Teachers of Reading and Spelling. Well, my life changed after 
I took that LETRS training. I realized how important syllables are and teaching syllable types to children. I 
came back from that training, and I was able to incorporate so much of what I learned in that training 
into my teaching. It was an epiphany for me. So of course, there goes some more tools for that box. 



Sorry. Now, for sure, I thought I had it going on. Then, came our Pilot NROG Training. I was worried 
about the big commitment and I was warned. And I was told, you know, it's going to be a big 
commitment, and there's going to be long hours. And the days were long, as was lesson planning. You 
know, for OG, if you're familiar with a one-on-one lesson, it takes an hour to teach and it takes an hour 
to prep. And I thought, "Oh, yeah, great. I'll get ..." No, and it still takes me, in level two, an hour to 
teach the lesson and an hour to prep. So that's a big commitment. I was putting in 12-hour days. I would 
drop my kids off at a special and during my prep, I would run, teach my lesson to my one-on-one, grab 
my kids, run back, teach my kids. Later in the day, I'd grab my small group and another prep. So it was a 
little crazy and a little hairy. But during the training, I've quickly found out that my toolbox needed to be 
larger. I was filling it up quickly. And as we were participating in this training, I don't know, you probably 
all would agree, I would hope, that, "Why didn't anybody tell me that?" For example, we were talking 
today when we were in the Birch Seminar, talking about the suffix "-ed" and why it says "t" and why it 
says "d" and why it says "ed", I never knew that. That's just what it was, right? Do you agree? Is it just 
me? All right, so that's kind of sad, that a lot of the things that we learned then, we never taught to our 
kids. It's just sad that they just, they were never exposed to it. So I had to upgrade, of course, to that 
larger toolbox, because it keeps continually getting filled. So, then, you know, as a classroom teacher, I 
immediately saw the value of the Orton-Gillingham practices and procedures in the regular class, so I 
automatically, without being told, was starting to incorporate a lot of these procedures, arm-bumping, 
coding words, right into my classroom. I even taught my first graders cursive, you know, starting in 
about January, and they loved it. And you know, kids, believe it or not, really do love rules. And when 
they were learning those spelling rules, they were eating it up. And I was mindful of making my lessons 
contain those essential elements of a typical Orton-Gillingham approach to a lesson, and I was very 
excited to be constantly learning something new and taking it back to my class. And I remember, at this 
time last year, I was sitting with our Director of Elementary Education, Dr. Peg Schaffer, and I said to her, 
"What's the plan for this Pilot? Because, you know, really, if you think back, we really didn't know what 
it was going to become. And it wasn't going to be all this, large group things and what it was going to 
become." Because I thought it was just such a waste to be working just with small groups of children and 
one-on-one lessons and what was the big picture? So it just made sense to bring it to the masses, so I'm 
glad to see that that's happening, as we speak. And so it's great to see all these districts involved in this 
project and how they're implementing the program in a large group. And we're seeing big changes in 
instructional practices. Our classroom teachers have witnessed the value of multi-sensory approach, and 
they have a better knowledge of reading instruction. The teachers are receiving training, as many of 
have echoed here today, but a big component, I think, of this program, is the guidance that's taken back 
to the classroom. Having people like Andrea and the girls from PaTTAN to come into those classrooms 
and re-enforce some of these practices that we've all been taught back into the classroom. That's big 
because, you know, you could think back in the day. You'd go to a seminar. You're all pumped up when 
you left. You went back to your room. You put that binder on the shelf. It collected dust because you 
had no idea how to implement that program. Maybe you did, maybe you didn't, but most don't. So and, 
you know, teachers have so much on their plate, and then to be adding one more thing, as they always 
say, is very difficult. And a couple things that I'm noticing that made big changes with us is, you know, 
the discovery learning, when kids are not told what the new learning is, they are discovering it, and it 
makes learning more meaningful. And also, that repeat a practice and review. You know, you'll have 
somebody that, you know, we do this all the time. Our kids know that final, that "ck" says "k" after a 
short vowel in a one syllable word. They know it this week. They know it next week. You think they're 
good with it. Three weeks later, it's back and you have to go back and review. And that's the beauty of 
this program, is that, you know, the lessons are driven by, you know, the growth of our children and 
their errors. So, you know, you can't make those lessons a week in advance. Their errors, you know, 
drive the lesson. Our teachers have been very positive and accepting of the program, and I think it's 



working wonders. And I think that the success is due to that support that they got in the classroom. And 
all of us seem to be echoing the same thing that we have gone in the classroom, and we're supporting it, 
and we know that the teachers needed that for it to be successful. And another thing, you know, being 
out of the classroom now, I'm just doing reading all the time, one of my goals was that we need to have 
a good bridge between the reading team and the classroom teachers. And I think all of us, probably, are 
experiencing that now. We used to be on our own little island. I talked about this yesterday, and we did 
our own thing. And now we have that connection and there's that comfort, that they can come to us if 
they have a question and we can go to them when they're seeking help. And I think they've provided the 
tools, and I think my toolbox is filled, but I don't think it's ever going to be filled. So we're all 
experiencing great success and improvement in our student's achievement. And this wouldn't be 
happening without all the innovative ideas from many of the people sitting in this room, so I think we're 
off to a great start, and thank you for this opportunity to speak to you. 
 
>> So with a little background, for you, you may not be, you know, aware of the ins and outs and the 
process and the plan of the original project itself, the pilot. It's a kindergarten, first grade, second grade 
pilot, and so we began the first year with some pre-training and then moved into the first year in 2015, 
with the kindergarten teachers, all teachers, gen-ed teachers, from those districts that I mentioned 
earlier. And then, this past year, we trained teachers over the end of that year in first grade, to be 
prepared for first grade this year. And now, we're preparing for second grade teachers, moving into the 
last year. So, as we go along, we're taking data on all students, and we're tracking the data across 
kindergarten and first grade, this year. And so we will, of course, add third grade, and that original 
kindergarten cohort will end up having data from K, first and second. And then the first graders this year 
will have data from first and second, and then second grade will have the second grade. So it is 
something where we ... There is data collection. There's analysis of data. We have an outside evaluator, 
AIR, that is evaluating for the fidelity and the validity and the reliability of the pilot. And we also have 
assistance from some very well-known and very seasoned researchers who helped to inform what we're 
doing along the way. So it is a very tight research project. However, the beauty of it is, we've added 
pieces to that that we weren't required to do as part of the pilot, and, in some of our folks that are 
driving the forces, I, not so much, I'm with the state. Some of the folks are doing all the work out there, 
and we thank you for that, and you know who you are. That particular focus is something that we're 
looking to add capacity, building for sustainability. So many of us were part of technical assistance 
training for years, and we hear you, exactly what you were saying about, you know, you went to 
training, you had this notebook, you put it on the shelf and never to be heard of again. And we know a 
lot of the folks that are part of this project are general education teachers. There are not special ed 
teachers, as much, but there are some and some speech and language pathologists, and, I hear, an OT. 
That's kind of exciting. So all in all, there are many additional facets of this, so when Kathy, I think it was 
Kathy? No, Lori. You were talking about your hours. So what Lori was talking about was the hours that 
she chose to become trained in a particular methodology that she was doing on the side, so that she can 
be a contributor and be a leader back in her district when we're long gone. So that's part of the project 
that was enhanced or added to, so that we could make sure the capacity was built when we're gone. 
And so the materials that you were talking about, Kathy, and all the extra focus and the collaboration 
between the districts, so now, it's really kind of cool, because I spoke on Saturday about something else 
and mentioned the pilot, and a reading specialist came up to me and said, "How do I learn about this?" 
And I'm thinking, "Okay, okay, there's eight districts. Why don't you go visit one of the districts? You 
don't need for me to connect you to any particular methodology. Just go see it. And, once you see it and 
hear about how it's laid out and how, in fact, in Crawford Central, you had some staff at the sessions and 
they stood up and yelled, just like you did. And so, you know, they were excited to be a part of that as 
well. I'm not sure if they were part of your team or if they were older grade teachers or not. But there is 



a point here where we have to have a pivotal tipping point, so that we can now do some nice spreading 
of this information across the districts, so that people can share and begin to know that this isn't just a 
methodology. This isn't an efficacy-based research project just on one methodology. You heard Susie 
talk about all the layers. Parent involvement, we wanted parents involved from the very beginning. 
They're the ones who started this. They understand this the most, and so we want to work 
collaboratively with parents along the way. So there's a parent component. Are the parents here today? 
I know ... Excellent, excellent. So we have parents involved in the projects that are at the school districts, 
and they have, I think, noon, or some time, they call amongst themselves at noon once a month, and 
then they also can call at 7 at night or something, once a month. And we have staff to facilitate those 
phone calls, so we're trying to also build capacity for parent leaders in the districts. So there's a lot of 
different layers that are going on. And, most of all, most of the districts that were chosen, you already 
had some good things going on. So we already knew you had a solid base, and you can hear how, you 
know, you're adding to your tool kits and such. So now we're going to open up for Q and A. I hope I gave 
you a little bit of background if you didn't have that. So are there microphones out in the ... Oh, okay. So 
we're going to do a Q and A, so you can ask anyone on the panel. Don't ask me. Ask the others 
questions, and they'll try to assist, okay? 
 
>> Start here. 
 
>> Okay, this is kind of a tough question for me to ask. I'm a parent, and I'm one of those parents that 
worked for 18 years to see what you are doing now come to fruition, and let me tell you, I'm here 
screaming, "Go, go, go," because the name of every one of those children is today, is today. I come from 
Lancaster County. As a matter of fact, it was our son's testimony before the House and the Senate that, 
in large measure, caused this bill to be passed. To have Governor Corbett sign Act 69 was just 
monumental, especially given that Jonathan had to say, "I can't come in person because I'm at college. 
I'm at university right now, but I want to tell you that my school district offered me speech pathology," 
which of course, he did not need, and retention. That was what they offered him, and God bless us all. 
Thank God for the Scottish Rite Masons, who started the Centers for Dyslexia, because of them, 
Jonathan went on to be a presidential scholar at Widener University with an 1830 on his SATs and a 
perfect score in the written section. This was someone who the school district looked at and said, "You 
can force us to take him, but he will repeat kindergarten." Because I was a teacher, I knew that that 
would have said to him, "You can't," and we were already on a seven story mountain. And we're going 
to have to climb over whatever happened in the school district. When is Lancaster and the other 
districts ... You know, I sat yesterday, in the seminars on reading and neurocognition and they're saying, 
"The earlier that you reach these children, the more intensively that you reach these children, the easier 
the remediation is, but you open the curriculum," because you could tell, Jonathan was the son of a 
teacher because when he wrote, he said, "If you made me repeat the grade, you are going to condemn 
me to sit through curriculum, instruction that I was locked out of because I couldn't have the key to get 
in." And so, these kids are smart enough to know that they're being locked out. When? It's great that we 
have pilot districts. When is this going to go across the state? 
 
>> Oh, thank you. 
 
>> I love Susie too. So ... I know. I know. So I can't answer that particular area, but what I can answer, I 
do hear you because I've had parents coming up and saying things, and other teachers and ... Teachers 
are excited about this, too. A reading specialist came up, as I mentioned, this past weekend. So what we 
are trying to do is we are connected to Title I, and so we are working with the Title I folks to have our 
districts present at their conferences. How many of you presented at the Title I? Raise your hands of the 



districts in the pilot. Were you here? Ann did. You went out to Title I. And then I thought ... Fran, where 
are you? We're connecting with Title I, so that we can make sure. This is really about gen ed, and we're 
part of this because the purpose of the bill and the reason why special ed has the responsibility of acting 
on this bill is because mostly the final couple of sentences. It says, "To see if we can reduce referrals to 
special education." So this is about early identification. This is about trying to get to them younger and 
younger, and that's why we decided to start with kindergarten. And I do believe some of the folks in this 
room are already starting on the little itty bitties as we speak and trying to work on trying to get some of 
that out there to the folks that, you know, having working autism, this is about autism too. We need to 
get their earlier, help that, you know, the wiring of the brain and really get to it so that we're not 
relearning or reteaching, and so we're really working to have that early focus and early identification. So 
I don't believe anybody really is seeking to have a specific identification, as much as, what I hear parents 
and teachers say is, "I want to know what it is. Just tell me what it is, and tell us how to get to it early." 
So when I heard Susie speak, you know, I wrote down at least 12 things she said. Not a single one of 
them mentioned any kind of specific tool. You know, it mentioned all of the elements that are a part of 
this. So the purpose is to get to those elements. We've got to cross-train. We've got to come from these 
districts across, and we've got to come at it from all different perspectives, and it's important. So I see a 
cue from the back, so we have Diane Reott, who's going to speak a little bit to that point as well. 
 
>> Hi, my name is Diane Reott. And I am one of the moms who helped write and pass this legislation and 
fought for these kids. My son, thanks, and Daphne Uliana's three children are all dyslexic. The pilot 
comes out of dyslexia because we watched our children suffer, and they didn't get the interventions 
until late. So we saw how, you know, detrimental it was to their psyche and to every part of them, at 
that point. We came at this because we know, my child, I was told that my child would never read. We 
were told he would have to learn Braille, and my child is 21 years old, my son, and he's in college, and he 
reads. So the thing is, we need to get the teachers educated to know who these children are in their 
classrooms. We need them to get in there, right at the start, and not have to be trained while their 
teaching. I'm sorry that that training was so difficult, but we knew that at some point, if you could see 
this, it works and it will help all children. Even the children that don't need it, this is a great foundation 
for them. They may not need it in kindergarten, but in fourth grade, when they have to figure something 
out like how to spell or to read something, there is a cue there for them. There is an anchor for them. So 
whatever happens, they have this anchor. And then, when they get into high school and they use 
technology, they have all those good skills that then, they add the technology to. This is really important 
for everybody. There is so much pushback and when we did this, we never wanted a child to have the 
label of dyslexia. It's never been about that. Everything that we did was because it's through that 
science. We do know how to teach children to read. Every child should be able to learn how to read. My 
son is dyslexic, 21, he struggles every day with dyslexia, dysgraphia, dyscalculia, but he defines himself 
by his strengths. And that is what education is, it's how we teach them to define themselves. How do 
they find the strength so they can go out there and give something back to humanity? That's what your 
job is and my job is and all of our jobs. We can do that together, but we don't know what they need 
unless we diagnostically get in there and try to figure it out, each classroom at a time and work together. 
Each one of you has a toolbox. Let's just share it. We have not let the right hand and the left hand work 
together. It's not a silo. We have to do it with complete transparency. We help each other in our 
classrooms, in our districts, in our buildings, and then, we share it in Pennsylvania. Every one of you has 
to stand up and say, "We want more, more, more, more. And we want you guys, policy, legislators, 
whatever, to help us get it." So I say this because I'm really passionate about it and I'm really sorry, but 
that's where we come from. I will do my best. Daphne will do her best. Monica will do her's, but we 
need you to support it, and we need you to understand, it really does work. I know it's work for you 



guys, but I think overall, it becomes less work the more you do it. And the kids are happy! They're so 
great. So anyway, that's all I have to say. 
 
>> Thank you very much. I'm commenting? The kids are happy, you're absolutely right. The kids are 
happy, but it's a lot of work. But you have to understand that I can't ... I have a son who has a disability 
also, and I can't imagine, as a parent, somebody sitting across or at a table with me who says, "I'm sorry, 
your child's not going to read. Have a nice life." Like, I just can't imagine that people could do that, so it's 
a lot of work. This is not easy, and it takes a lot of time, but I think what you see is, our kids are happier 
because they get it. I don't have kids who cry and say they don't want to come to school because they 
don't get it. They want to come to school, and they learned that, but I think that also comes from their 
teachers, who talk among themselves. You know, we started a long time ago by saying, "This is no longer 
your room and your 21 children that you get in your four walls with a door, and you get them for 180 
days and then, somebody else gets them." These are our kids and it really becomes the philosophical 
change in your building or in your district that all kids can learn, no matter who they are. One of the 
things that somebody will say to us is, "Oh, what's your, you know, what's your SPP score? Or what's 
your whatever?" It doesn't matter. Unless I can look at you and say it's 100 percent, it's somebody's kid 
who's not there. So we can be at 99.99999 and if it's your child, it doesn't matter. So ours is that they 
are our kids and that we build capacity by getting our teachers to, you know, they're not ashamed to 
walk across and say, "Wow, you were fabulous. How'd that lesson go? How'd you do that? Help me." 
You know, they talk a lot between themselves about how they make their grade level and their 
kindergarten kids better and it's not about "my kids." We don't use the data from evaluating whether 
we think they're a good teacher or not. We use the data to say, "Did my kids get it or did they not?" And 
if they didn't get it, it's my job to figure out why they didn't get it and what we need to do. You know, 
how do we diagnose it? How do we give, you know, every kid ... I tried to explain this to somebody one 
day who was not in education, and I said to them, "It's like going to the doctor and the doctor says, 
"Okay, you know," ... This was the example, so apologize. But, "You're fat. You're obese, and you need to 
lose 100 pounds." Okay, that's the benchmark, that I'm supposed to lose 100 pounds. But then what are 
all the diagnostics that go into that? Is there blood work? Is it your thyroid? Is it ... You know, whatever 
it is. And you have to be able to have all of those diagnostics that go together and then, after you get 
those diagnostics, you come back and you say, "Okay, here's your prescription." We have 500 kids in our 
building. Every kid has their own prescription because my prescription is not the same as Lynn's 
prescription, you know? And you only get that by understanding how kids learn by the professional 
development that we're given, and then we say, "Okay, this is your child that I am sitting across the 
table from, and it's my job to teach them how to read, and so how do I do that and what is their issue? 
What are their strengths? What are their weaknesses?" And we put it all down and we, essentially, write 
a prescription. And then we take data on that prescription, and we see if they're making it. And if we're 
not, guess what? We change the prescription because that's our job. It's not 180 days and I'll see you 
later because it's somebody's kid, so I applaud you for being the parent back there that says, you know, 
"We're going to change this for the state," because while you were upset and I can't imagine that 
somebody would say that to you, as a parent, and have to hear that. Thank you for doing it so that we 
don't have to sit and say that to other parents, and that we have the knowledge and that we can do 
that. So thank you, for that. 
 
>> Hi, my name is Amanda, and I have two children who are dyslexic, and my daughter also has 
dyscalculia. I'm so grateful for the pilot but as a parent of third and fourth grade students with dyslexia, 
it's heart-wrenching to see this going on elsewhere and not have that possibility available to my children 
without fighting tooth and nail. I live in the northeastern part of the state and when my children were 
diagnosed, I thought, "Oh. I've heard of that, okay. All right, I'll go to the school. Get an IEP. This is going 



to be great. It'll be fine." Absolutely not, didn't even want to use the word "dyslexia" in my children's 
IEPs. But regardless of that, what you all are a part of is a game-changer because there is ... And this 
sounds like a lot of big words, but I'm telling you, this is exactly what it is. It's intergenerational 
socioeconomic degradation, directly attributable to dyslexia, and that is because dyslexia, in many ways, 
is genetically heritable. And what you have are families who are disabled as a family unit because of a 
literacy issue, who become poor, who remain poor, who can't advocate for their own children when 
they know something's wrong with their children too or they may be too embarrassed about their own 
learning difference, and so this continues the cycle of intergenerational affect. And, as a parent, I want 
to stop the cycle. I have five siblings and most of them are at least dyslexic or dyslexic and have 
dyscalculia. I can tell you exactly what it leads to when it's untreated and we have functional illiteracy at 
the rates that we do. It leads to addiction, sometimes by eighth grade, because these children are told 
they're dumb, they will never amount to anything. We have a pipeline to prison, which I believe is 
directly attributable to dyslexia. But, above all of that, when I go home, I am so ... I came to this last year 
and I heard about the pilot. And I went home and I asked all the teachers I know, "Do you know about 
Act 69? Do you know? Do you know? Do you need the information? Can I ..." They're like, "Title I?" "No, 
Act 69." "I have no idea what you're talking about," and then, they glazed over. And I'm not a teacher, I 
don't have the credibility that you do. You are powerful people in this state right now. Please go home 
and tell everyone you know about this pilot, so that it continues. Tell your legislators. Tell anyone that 
this is working, and it can change childrens' lives, and it can stop the cycle of intergenerational 
socioeconomic degradation. Thanks. 
 
>> My name's Frank Musitano. I'm Director of Special Education and the leader of the Blue Mountain 
project. First of all, I'd like to thank the parents that have been involved in ensuring that this legislation 
took place. And what is actually happening right now is phenomenal in the districts that are involved in 
this project. We, as a district, took on this initiative to bring multi-sensory reading by adopting the 
Wilson Fundations program, Wilson Reading. Since then, we've evolved, thanks to the efforts of Fran 
Warkomski, who has coached me and made sure that we've implemented OG in our school district 
because we were a district that was ready for it, and we could take it on. There are other districts out 
there that could benefit from what the eight schools that have been involved in this project have 
encountered. We've had to blow up our schedule, find a way to provide reading instruction for the 
masses of kids that were identified in this project. We have information that can be shared. We're still a 
work in progress. This is not easy work. It's very difficult. But the fact that there's an eye on it and the 
fact that eight districts have encountered it and gotten by year to year to year, we're in year three now, 
is amazing. I think where we need to go next is to teacher training institutions, all right? Not an easy task 
because what that involves is breaking the old mode of continuing to do what does not work, 
consistently expecting a different result. It's not going to happen. Really, the key here is to individualize, 
to provide what these kids need, and there are many of them. First of all, the masses can benefit from it. 
That's the first part right there, so, if you're building it in the core, you're creating an environment where 
kids can succeed. For the kids that have had difficulty, who have struggled, I feel for you, for your child 
who did very well on the SATs, okay? These are brilliant kids who struggle and compensate with reading 
for years and years and years. If they are provided with that early on, imagine how far they could get, 
and that could only better society. And we won't experience the problems of kids ending up in the 
prison system or places that they don't belong because these are bright kids. So look at what we've 
created here. The pilot has done something. It's brought awareness in eight school districts of how kids 
can benefit from this system. We can take it further if we now look towards the teacher training 
institutions to get involved in this and begin to train these kids so that they can deliver this type of 
programing, and then the rest will follow. But we have to keep the work going and that, I want to thank 
all of you for being involved and for working as hard as you have, over the years, with children, with 



your children, and I'm speaking to the parents. And I would also like to thank PDE for the support that 
you've given us because, without the work of people of Lynn and Fran and the masses, we would not be 
able to do what we got done. We have a great person in Pam Kassner, who's worked with our school 
district. Pam, you're the best. Please continue to support these efforts, and we'll be right there with you 
in helping accomplish what you're trying to accomplish here. Okay? Thank you. 
 
>> Thank you, Frank. Thank you. All right. Ladies, we have a 5-minute warning here, so we have to look 
to wrap up. Go ahead, go ahead, hon. 
 
>>  Hi, my name is Julie Obney. I'm from Blairsville-Saltsburg school district. I have two things. The first 
one is, my coworker and I are following everything that you do. We are not in the dyslexia pilot, but we 
received a Race to the Top federal grant, and we're focusing on dyslexia. And so I think the first thing 
that, when we talk to people about dyslexia and other teachers, most people do not know that this pilot 
exists. And so I don't know if there's a way that we can better get out the word because I would like all 
of our colleagues to know this is out there and more parents because, when we talk about it, 
everybody's kind of like, "I don't know what you're talking about. I didn't know." So that was my first 
thing because I think that is wonderful. I want in on billboards. We want it everywhere for everybody to 
know, and we'll continue to stalk you, to find out what you do. 
 
>> Stalking is okay. 
 
>> And the second thing that's really important to us is, how are you measuring growth? When we are 
trying to do our data, what measures are you looking at? Are you looking at DIBELS, something else, or 
are you really just measuring it based on how many students go into special ed because that is the 
overall goal? 
 
>> Yeah, our students are first identified starting in kindergarten, using the DIBELS, the letter-naming 
fluency. And, from there, then we had two groups, and we had students, if they reach a certain score or 
below, they were part of the diagnostic testing and also received an intervention. Then we had students 
that received, like, a five number difference, then they just used diagnostic testing. They did not receive 
an intervention, and then we continued to check our DIBELS that we give beginning of the year. 
Obviously, for our first graders that were in it last year, we looked at the beginning of the year, the 
middle of the year, and then we'll look again at the end of the year. And then, like I said, we did further 
diagnostic testing. We used the Peabody and also the ... My mind just went blank. CTOPP, The CTOPP ... 
 
>> CTOPP.  
 
>> Sorry. And so, we also looked at those, just certain subtests within those two. 
 
>> Okay, and on DIBELS, are you looking at all subtests in first grade? 
 
>> For the ... We were looking at letter naming fluency. 
 
>> Okay. 
 
>> Yeah. 
 
>> Okay, great. Thank you so much. 



 
>> And then, given nonsense fluency as well for first grade. 
 
>> Do you want to say something for you? Oh, okay. Sorry. False alarm. 
 
>> Thank you. I am here as a parent, and, you know, we have been extensively persuaded that this 
works, that it's a good thing. We have learned about all the people who deserve applause for their 
contribution. This reciprocal praising, still I think that there was one initial question from another parent 
that hasn't been answered, which is, "Do you have a plan regarding the resources and a timeline to 
expand this and make it accessible for the whole state?" I don't think that was answered yet, in spite of 
all the rhetoric. 
 
>> I'll take that. Thank you. 
 
>> We have ideas. We have data that will come from the third year, but this is a pilot. And it gets 
confused with the initiatives that PaTTAN work on. We have a reading initiative that is parallel, that's 
part of PaTTAN. The PaTTAN staff, who work at PaTTAN, do reading trainings. This can be done in any 
district in the ... The pilot is just finishing the 3 years. And it's, at this point, to finish and have data that's 
either going to show that we were able to reduce the referrals to special education by starting early, 
using diagnostic tools and particular interventions. But this training can be done tomorrow, in the 
districts ...  
 
>> The question is, it can be done tomorrow, where? 
 
>> In the districts, we have the PaTTAN system. Are you familiar with our technical assistance training 
folks? So yes. So raise your hand if you're a PaTTAN employee, and you work on the reading initiative 
because that's an excellent question because we are running a project, and it's a closed set. So we are 
almost frustrating people, right? We're frustrating you all, but this is actually something that can be 
addressed in the districts tomorrow. Now, I also didn't mention this, but Monica McHale-Small is doing a 
parallel for school psychologists on how to listen and hear and help determine whether students will 
receive certain skill sets and services, so there are things that we can do for you. Please talk to us 
afterwards. 
 
>> Yeah. 
 
>> And we are hoping that we can continue with this particular work, but, at this point, we are finished 
at the end of the 3 years. Go ahead, Monica. 
 
>> Okay. 
 
>> Yeah, I just want to say there's nothing to prevent any school district from doing this right now. I am a 
superintendent. I am in Saucon Valley School District. We're not part of the pilot, but we're doing the 
pilot. In fact, I have three of my OG-trained people. Stand up. 
 
>> Yes, nice job. 
 



>> So we are replicating the pilot. We're doing with our general fund budget, and we are having great 
success. In fact, unbeknownst to people, we're constantly checking out the pilot district data, and we are 
comparing it to ours. And we are quite pleased with what we're doing, so any district can do it. 
 
>> The question is not whether districts may be prevented from doing it. The question is, when is it 
going to be guaranteed that every district absolutely [INAUDIBLE]. 
 
>> Well, that's why we have to get the word out, and that's why we need to finish this pilot ... 
 
>> Help us. You can help us.  
 
>> ... and show ... We need to show that it's working. 
 
>> Talk to this gentleman, please, someone, afterwards. Yes. 
 
>> Okay, I do have to stop the conversation right now because it is after 4. I want to thank Susie, Lynn, 
Kathy and Lori for their panel participation, so thank you, everyone. 
 
>> Woo-hoo! 
 
>> Thank you for your questions. I'm going to give you the ... 
 
>> Thank you. Just testing. 
 
>> ... code for this session. 
 
>> Test, test. 
 
>> But, before you do ... 
 
>> Okay. 
 
>> If there's anybody that's interested in seeing what we're doing at Blue Mountain, please contact me. 
My name's Frank Musitano. You can reach me at fmusitano@bmsd.org. Okay? And, if you'd like to see 
me on your way out, I'll be more than happy to talk to you. Thank you. 
 
>> The session code is H as in Harry, H as in Harry, M as in Michael, four, four. I'll say it again, HHM44. 
Thank you all. Have a wonderful night, breakfast at 7:30. 
 
>> If anyone would like to speak with the school district contacts, they will remain behind. And please 
visit them. They are willing to have you visit. 
 
>> I think I'm going to take this microphone. 
 
>> Thank you. 
 
>> Oh, you can take that out of here. 
 



>> Yeah. 
 
>> Oh, my gosh. 
 
>> Uh-huh. 
 
 
 


