
>> Our hour will be spent talking about effective writing practices for the core.  We’re going to focus on 
grades K through 2 today.  I’m going to talk about macro-level writing, so the writing process, and what 
that means for K through grade 2 students. 
 
Some of you know me.  I’ve checked names as you’ve entered into the webinar; you look familiar to me.  
But in case you don’t know me, my name is Lana Edwards Santoro, and I work as a research specialist 
and educational consultant.  My work is in research to practice in the area of literacy, and I support 
institutions of higher ed, as well as state agencies, like PaTTAN.  I'm going to list, right there, my email.  
And I encourage you that if you have any questions today that you want to email me about directly, 
please do so.  I know with the webinar format, we don't have a lot of opportunity for dialog and 
question answering.  So that's an opportunity for you to get your questions answered.  Just email me, 
I'm happy to respond.  I've got a couple good weeks coming where it looks like I will have a lot of good 
time for correspondence, so do take me up on that offer if you have any follow-up questions. 
 
So a couple of quick acknowledgements.  The work related to the webinar I'm going to present today 
evolved out of PaTTAN's MTSS for Writing initiative.  So that committee, who worked very hard to 
establish their research and training for K-12, is important to acknowledge related to the content that I'll 
share.  I also did some early work in the state on writing for young students in pre-K and kindergarten, 
and I did some of that work with Karen Roudybush.  She's retired now, but reading specialist at the 
Western Pennsylvania School for the Deaf.  Some of my thinking around particularly the early 
developmental aspects of writing evolved from my work with her.  So I just wanted to give her that 
acknowledgement for that collaboration. 
 
So let us look at the agenda.  I've divided our webinar today into three parts.  I'm going to outline things 
in purple so you can follow here.  So the first part, we're going to talk a little bit about the research for 
macro-level writing in K2.  I want to just set a framework for us to use throughout the rest of the 
webinar, so I'm hoping that will be a short 15 minutes approximately, just to set the groundwork and 
define a context for what we're talking about for those early writers.  The bulk of our time will be spent 
on part two.  I want to really look at how we help our young students identify a purpose for their 
writing, and look at the materials, instructional routines that help us prepare students to write.  So we're 
really going to look at that.  How do we help prepare students to do the actual writing?  So the focus 
there is really the gear-up, the getting ready to help kids move into their writing.  And we're going to 
look at setting a purpose for narrative writing, informational writing and opinion writing for K-2.  So I am 
going to take a genre-specific focus for grades K through 2 today. 
 
In terms of our conclusion, part three, I will do a short transition to the end of the presentation where 
we take what we talked about, getting students ready to write, to show you how all those instructional 
routines really will set kids up to move from what I'll talk to you about today as an evaluation phase of 
writing instruction into the actual writing itself.  And my sense of it is, I think many of us know, and are 
more familiar with the writing phase and having kids do actual writing in the classroom.  So I did want to 
take the time today to emphasize that getting ready/evaluation phase, and I'll define that.  That's the 
bulk of what we'll talk about.  And then I'll sum up with some takeaway.  So that's our game plan. 
 
I have some recommending reading for you, and some takeaway related to information that I've used to 
drive the content in webinar.  Again, because we are short on time in terms of our ability to look at this 
content, I wanted to tell you the primary sources I have been using to put this webinar together.  So 
again in purple, I'm going to draw here, show you this important text that I have come to really 
appreciate.  It's called, "Teaching Beginning Writers."  It's written by David Coker and colleague Kristen 



Ritchey, and they are out of the University of Delaware.  So this is a research to practice text.  But it has 
a lot of great instructional materials in it, and teaching lessons.  So it's not a curriculum, but it does give 
sample lessons and materials for K-2, so it's perfect.  And then my work, as some of you might know, is 
focused a lot on early language development and the use of read-alouds to build comprehension.  That 
is a framework to help kids get ready for the writing component.  So I'll be drawing on that when we talk 
about that evaluation phase of writing instruction. 
 
So we're reading to get into part one.  The question here I want to answer as I present content is, what 
does the research say?  So what is the framework for writing instruction for K-2?  So first off, when we're 
talking about macro-level writing, so the larger writing skills related to the writing process, there is 
acknowledgment that writing evolves through a developmental sequence across time.  So young kids 
begin writing through drawing activities.  And I think it's perfectly illustrated in the text, "Harold and the 
Purple Crayon."  So I wanted to have fun with this and link it to some children's literature, since we're 
talking about K through 2.  As students figure out how writing is linked to the sounds and spoken words, 
writing then becomes more about letters, and then how those letters work within words.  And that is 
really getting students now to more formally write with letters, and start to compose words, sometimes 
through invented spelling.  But you really see writing happen at that point.  "Drop It Rocket" is a great 
example there, if you want to see it reflected in children's literature. 
 
So as we have students learn to write with letters, with words, start to build their sentences, writing 
then is viewed as communication.  So now I can use writing and print as a way to communicate my 
thoughts and ideas and express them in something tangible, on paper.  And I can talk to and tell you 
what I'm thinking, and that dissemination of ideas through writing as a communication is really the next 
phase where we've had with kids.  Finally, we learn that writing is a process.  And that's where we 
introduce students to the different stages and phases of the writing process, so we plan, we organize, 
we write, we edit and revise our work and what that looks like.  And that's, in a nutshell, the 
developmental sequence we see.  For today, and to help focus our time, I'm focusing here; looking at 
writing as communication and writing as the writing process.  So we're really looking at this part of the 
continuum for K-2.  So we're at the point where kids are using words to express themselves, simple 
sentences to express themselves.  And we're starting to teach them the macrostructures of what writing 
is.  And I'll define that here in a minute. 
 
So when we think about writing as communication, and then writing as a process, what we're going is 
looking at, okay, what does the research say in terms of best practice about how to teach students to 
communicate through the writing?  And then how do we structure that in the writing process for 
students?  So one of the best sources to look at related to a summary of research is the IES Practice 
Guide, related to teaching elementary grade students to be effective writers.  And this practice guide 
summarizes the research, and has distilled the research for those elementary kids into four main ideas, 
or practices, that we should see in the field.  The first is just to provide time for students to write, just to 
schedule it, just to have time planned for writing.  Students won't be able to learn to write if they don't 
get to do it, and that requires providing daily time for writing.  Teaching students to become fluent with 
what we call "micro-skills" of handwriting and sentence construction, and typing and word processing.  
Also, teaching students to understand and use their writing process for a variety of purposes.  And 
finally, creating an engaged community of writers. 
 
So we're looking at here, this bullet today, teaching students to understand and use the writing process 
for a variety of purposes.  And that variety of purposes -- hold on to that.  Writing is about writing for 



meaning and having a purpose, and for K-2, that's really what it's all about; helping them differentiate 
that. 
 
It's important for me to just make a differentiation here.  So this session focuses on macro-level writing, 
and I do want to differentiate it from the microstructure, or the foundational skills of writing.  So that 
microstructure involves when we teach handwriting for young kids.  It involves the spelling, teaching 
basic sentence structure, and then looking at those sentence structures to review any mechanics.  With 
macrostructure, we have sentences.  We're working with sentences and both sentences, or even a 
sentence.  And we're starting to combine those in ways that represent our purpose for writing.  And 
macrostructures really also involve how we are processing as we write, and that involves going from a 
plan to our written work, and then finally later, how we edit and revise that work.  So that 
differentiation is important, and in my description you can see how sentences move from something 
that's very micro-focused into using those sentences in K-2 to communicate, as I talked about, and also 
to use those sentences to compose in the context of the writing process. 
 
It's key to understand that the micro supports macrostructures.  So if you have questions about, well, 
what if our kids aren't able to transcribe or spell, or generate written letters by hand, that's all a 
question related to microstructure.  It's not that I don't want to address it, but we do have a wonderful 
webinar that was recorded for K-2 on the microstructure and the foundational skills by William Van 
Cleave, and he's outstanding.  So if you're interested in that component of it, look for his webinar 
through PaTTAN.  He did the complement to what I'm doing today, but focused on focusing on the 
macrostructure. 
 
So macro-level writing -- beyond thinking about writing to communicate and the writing process, what 
do we want students to be learning related to macro-level writing?  They're really two key areas; one is 
writing for a variety of purposes, and the second is what you write, what is the quality of that written 
text?  So we're going to look at the purpose for writing today.  And for K-2, the purpose for writing is, am 
I going to write a narrative?  Am I going to write something that's informational?  Or am I going to write 
something that is opinion-related?  That's your purpose.  And yes, we might have our differences within 
each; for example, we might talk about letter writing, where does that fall within narrative information 
or opinion writing?  We might talk about we're going to write a, quote, "report" that might fall within 
informational writing.  But three main areas of writing, and that's really what we have to begin to help 
students in K2 to understand, we're writing for a purpose.  Is our purpose to write something that 
reflects narrative, informational, or opinion?  And that's what I'm going to focus on today.  That really is 
what we're talking about, is genre-specific writing. 
 
So what does that look like for each grade level?  This is a nice summative chart.  I wanted to cite my 
reference again from the "Teaching Beginning Writers" text I showed you as I started the webinar today.  
But look here -- narrative, informational and opinion writing across K through 2.  So yes, even in 
kindergarten, we often ask kids to share their opinion.  For example, "Did you like that book, or not?  Yes 
or no?  Why?"  So very simple opinion in kindergarten.  Young kids actually love to express their 
opinions.  "I hated that pizza."  "Why did you hate the pizza?"  "Because it had mushrooms, and I don't 
like them."  So even very simple explanations that focus on opinion are recognized as important to 
include in our K through 2 curriculum. 
 
So the other thing I wanted to show you here, as I'm underlining as I talk, our words are important.  
Linking words, temporal words, words that describe, words related to detail.  And a key just to have on 
hand and note, is the importance of that academic language and vocabulary that anchors the writing 



across genre for kids.  So this begins with the instruction of simple linking words in the early grades, K-1, 
and then starting to divide up and know when to use those words; beginning, middle and end.  And hold 
on to that beginning, middle and end framework, because that's a macrostructure that is going to be 
important for K through grade 2 students to look at.  How do we use words throughout our writing, and 
look at beginning, middle, and end?  So this is a great, hopefully, slide to come back to, if you're thinking 
about what kind of academic language and vocabulary is key for kids. 
 
So a little bit about the framework that I'm going to use as we get into the part two, where I'll start to 
show you some instruction.  Writing instruction, genre-specific writing instruction in grade 2 can be 
thought about in three different phases.  Through the first phase of instruction, you're introducing that 
genre to kids.  So for example, I'm going to talk about narrative text and stories, and start to discuss the 
purpose of that genre for students, and introduce them to the text structure.  And in the case of the 
narrative, that would be the text structure of story grammar.  So we begin to expose kids to text that is 
equally as much a part of writing instruction as the actual writing instruction itself.  So this is key, and I 
hope a big takeaway today, that some of the writing instruction we will actually be doing in grades K 
through 2 happens in reading, and it happens through speaking and language as well, which I'll get into 
in a little bit. 
 
So the next phase of instruction, we have kids evaluate that genre.  So we share mentor texts, or 
examples and non-examples of that text.  And we have kids really look at it.  We often do that through 
read-alouds, our teacher read-alouds.  But we could also do that during reading instruction as well.  So if 
we're going to look at a narrative text, an informational text, or an opinion text, let's get ready and find 
the components of what make that genre a good example of that text. 
 
Finally, we get to the writing.  So that becomes phase three.  So after we've spent time in phase one and 
phase two to really have kids define and understand genre, we will write.  I think the writing part is what 
will be familiar to you, using very simple graphic organizers in K-2.  And I'll show you some examples as I 
conclude. 
 
So again, to summarize these phases, phase one is just teaching about that genre.  What are critical 
features?  What is the text structure?  Phase two, that's the way we're going to evaluate it.  Hang on to 
the term, "evaluate."  Really think about how we are going to do some front-loaded instruction to help 
kids learn about the text structure we want them to write about.  Then finally, phase three, we take it all 
to writing.  So I'm going to spend time there, my star shows it on the phase two, and really look at that 
evaluation phase with you, which my hunch is -- and I think research supports this a bit -- is an under-
represented phase in instruction.  So we often maybe go from phase one to phase three.  We really 
need with K-2 to build up phase two.  It will make it easier transition to student writing. 
 
So I know it's often when I talk about instruction, and you see phase one, phase two, phase three -- how 
are we going to fit all that in?  Do you have time for a three-phase instructional model?  And I wanted to 
remind you of an instructional mantra that we in MTSS writing initiative at PaTTAN have found to be 
particularly powerful; it is, "Short writing often, not just long writing seldom."  And if you were here with 
me, I would ask you to say it with me, "Short writing often, not long writing seldom."  And if I were doing 
my explicit instruction, I could have you repeat it on your own, just to reinforce this.  But this is really 
true.  I want to have a theme today about showing you what I think about as, quote, "instructional 
routines," so routines that are short that you can do across reading-writing, and with some activities 
related to speaking and listening, that are short.  And they become routines, and they can become 
integrated in your instruction. 



 
One important thing to remember about writing comes from writers themselves.  And I think this is very 
powerful for our K-2 students when we're thinking about short writing often, not long writing seldom.  
Here's a writer who says, "I stop every day at the point where I feel I can write more."  I think that's 
pretty powerful.  So if you're thinking about instruction, think about those pause points or stopping 
points, where you can actually stop in a way where you have something exciting to continue related to 
writing, or related to this, quote, "phase two evaluation," instructional time where you can pick it up 
and continue and do work -- there's that motivation.  I believe Ernest Hemingway had even said things 
like, "I like to stop mid-sentence," just for that reason of coming back to his work, so there would be a 
place to pick up.  I like that, and I thought it would be a good hint. 
 
Now I'm really going to start to show you some instruction.  I want to talk to you about how do you help 
students identify their purpose for writing?  Let's look at materials, instructional routines to help them 
do that.  We'll take a little bit of time for narrative information and opinion writing.  So I've done a little 
bit of talking.  I just want to check in with Pam.  Anything coming up related to questions or clarifications 
for that introductory content? 
 
>> Not at this point.  I don't see any questions in the question box.  Lana, should I give them a second in 
case they want to put something in there?  Or just move forward? 
 
>> You know what I'll do, for time's sake, I'll move forward.  But if there are any questions related to the 
introduction, you can type them in.  And we'll catch them at the next pause. 
 
>> Sounds good. 
 
>> Yeah, thanks everybody.  So let's look at part two here, related to identifying purpose for writing.  
Purpose for writing, as I indicated, at the macro-level relates to whether you're writing for the purpose 
of storytelling, information sharing or an opinion, if you're expressing an opinion.  We know that 
students who are knowledgeable about basic text structures, so what defines narrative information on 
opinion writing, have better comprehension.  We also know they're better writers.  So I think about our 
job when we're looking at phase one instruction, and helping students learn about the genre, is to teach 
the text structure, introduce them to the text structure and how it's consistently represented within 
each of narrative information and opinion.  I also like to think about this from a macro writing 
perspective, text structure is macro.  So it makes sense to do this preparatory instruction, introduce and 
help kids learn about the genre within this macro context.  So I have -- this is my routine.  I might have, 
depending on my learners, my students, either two choices or maybe three. 
 
But it doesn't matter if I'm going to start to write.  I'm going to have a reading lesson, and kids are going 
to be reading in their core program.  Or, if I'm going to do a teacher read-aloud, I would always use this 
routine.  I'm going to start by asking whether or not this text is a story, information, or opinion.  All the 
time.  So if I'm doing a teacher read-aloud, I hold up "Stellaluna" in my right hand, and "Bats" by Gail 
Gibbons in my left, and I ask, "Hey, guess what?  We're going to read a book today.  We're going to read 
this one, 'Bats,' by Gail Gibbons, from my left hand.  Is this book an information story or an opinion 
book?  Let's talk about it.  How do you know?"  So I would take a book walk at that point and point out 
features that align with that informational text.  So look at this.  It's got a title.  The title's different, not 
like "Stellaluna," which sounds like a character.  So this title talks about what we might learn in this 
book.  And I know we've talked a lot about information books having pictures in them, or photographs.  
But look at how this author used illustrations.  And I think even though they're illustrations used in this 



book, look at how there are diagrams and arrows, and boxes to label things.  So anyway, I do this lead-
up in my instruction.  This is my routine.  This will help with writing.  So before we write, are we going to 
write a story?  Informational writing or opinion writing?  Make this your instructional routine. 
 
I wanted to just tell you, "Short writing often, not long writing seldom."  So one part of my routine 
would be, okay, on your reading activity sheet, or if I had passed out whiteboards to all of my 
kindergarten students, or if I have notes my second graders are using for note-taking, I'm going to say, 
well, you know what I'm going to do?  I have a graphic organizer here we're going to use when we read 
this book.  I'm going to write an "I" on the top of my graphic organizer to help me remember that we're 
reading an information book.  And there's some short writing, right there.  And you're clueing kids into 
what this genre is about, and the purpose. 
 
Just a quite note, I know opinion texts are hard to find, so I have listed some options here.  One thing 
though, it is grades 4 through 5, is Word Generation, free research-based program.  It has lots of text 
and videos.  And if you were thinking about K through 2, some of those might be used.  Again, not as 
written in terms of their program, but in terms of [INAUDIBLE], potentially a teacher read-aloud, or good 
source material for opinion writing, book reviews written by kids.  There's a blogger that's pretty good 
who has a list of mentor texts.  So just a few places, because I know realistically, opinion writing is an 
area of weakness here.  I just did the link for you there, which was not my intention -- sorry about that.  
So hopefully you're all still there following along with my screen, and I'm going to bounce this right back 
to where we left off. 
 
So that was phase one instruction, where we are looking at just setting up what the text structure is, 
defining it for kids making their routine, a simple routine every time, reading-writing.  We're going to ask 
the question, what are we reading?  Are we reading an informational book?  Story book?  Opinion?  Are 
we writing, if that's the case, an informational passage, a report, narrative, or opinion.  Standard 
practice, like I said, for kindergarten kids you might just start out with comparing story versus 
information, and add opinion later.  So do think about your students.  And the vocabulary I'm using, I'm 
using interchangeable terms, like story, narrative, for example.  Pick the terminology and vocabulary 
that makes sense for the age group you're teaching that aligns with the standards in your school.  So if 
story is used, use story.  If narrative text is used, define it, and use narrative. 
 
So moving onto phase two, we're going to look at evaluating; that critical piece of evaluating genre.  So I 
really want to help kids think about texts, either doing their own reading, or during my teacher read-
alouds.  And I want them to think about how that author writes and structures the text.  And now we're 
really going to analyze it.  The big idea here is, learning to evaluate genre front-loads the writing process.  
You are front-loading and modeling the writing process, and you're specifically helping kids learn to 
evaluate by looking at a text.  And that's going to help them with edit and revision later on, as they get 
to that later in their developmental progression as writers.  I hope that makes sense.  This work, and 
you'll see it, front-loads your writing instruction.  You're actually modeling it during this phase two; it's 
applied in phase three when you actually get to writing. 
 
One of the things phase two requires is a lot of author talk.  So I encourage you to come back to this use 
of author in your conversations about text.  So as you think, oh, we're going to read this story today, or 
we're going to write this story today -- but as we're going to read it, I want to see what the author says 
about the main character.  What does the author describe first in the book?  "Author" is a really 
important term because, I'll share with you -- big idea -- is that when learning to write, students will 
start to define themselves as writers, right?  So when learning to write, students start to define 



themselves as writers, or as authors.  And that author talk helps students to develop that internal 
writer's voice.  So in the evaluation phase, if we're talking about, what is the author thinking here?  You 
know what?  That's going to help students develop the writer's voice.  And when they're actually writing, 
they will start to ask themselves, what do I need as the author, write first.  What do I need to identify as 
an element related to this main character?  Really important. 
 
So a little tip today: If you're not using the term "author" with frequency, start to do it.  And I, on the 
slide previous to this one, had included some work by Beck and McKeown, and their wonderful and 
deep work related to the idea of questioning the author.  But in terms of just translation to practice, 
that's something that you can do right now, right away, out the door.  If you're doing it already, pay 
attention to how you can take that author talk and make that transition to student writing. 
 
The final thing I wanted to make a point about related to that phase two instruction is that phase two 
instruction is talk.  It requires classroom discourse.  So look at my little classroom here, very exciting.  
I've got a teacher who's talking about the narratives text, "Stellaluna," my class of students, and look -- 
they've all written on their note-taking pages, or graphic organizers, that they're going to be reading a 
story book today, with their teacher.  If, of course, you use the term "narrative," you would have the 
students write a letter "N."  So the idea here is to have students begin to evaluate text.  Again, we're 
thinking of getting them again to writing, but we're going to do that through opportunities of discourse.  
So it means during my read-alouds as a teacher, I can think aloud and model.  I can get students to talk 
together as partners and practice identifying and using the academic language I talked about earlier.  
Remember those key terms?  I can have kids use that in their discourse, in the language.  And we are 
learning a lot about the importance of that language in the classroom, and how it translates to student 
literacy, so this is an important component of phase two that it is done through talk. 
 
So phase two instruction: I think about it.  What are my materials?  What would I include in instruction 
here as I help kids evaluate genre?  Materials -- graphic organizer and checklist.  And sometimes for K-2, 
those are consolidated into one tool, right?  So a graphic organizer might have that, but it might have a 
couple of elements, very simple, that kids would look at to evaluate or to check off that are included.  So 
I just want to make that point; that for young, young kids and kindergarten it might be consolidated.  
The instructional routines that I'm going to talk to you about include using read-alouds, retells, as well as 
some text structure sorting.  Though I'm going to showcase read-alouds today, you can use the exact 
same routines for reading instruction.  So if you are using these routines for read-alouds, for reading 
instruction, wow!  When you get to your writing instruction, you really set kids up for writing.  So don't 
forget your reading instruction, too. 
 
So let me give you a little look at narrative, informational and opinion writing, and you'll see the 
consistent structure.  Remember we're talking about this evaluation phase.  We've already defined what 
each genre includes, based on text structure in our setup phase; remember my little intro?  Is this an 
information book, a story book, or an opinion book?  That would also be used for writing.  Are we 
writing today an information, story, or opinion?  So I'm now into phase two.  We're looking at how to 
help kids evaluate text structure.  Again, how do we look at these micro-components?  For young kids in 
grades K-2, narrative writing is storytelling.  It's also writing personal narratives.  Young kids are fabulous 
storytellers, particularly when it's all about themselves.  I'm also going to show you how personal 
recounting, or just telling about an experience you may have had, or a group experience that you 
participated in follows the storytelling framework -- that's really what narrative writing is about in 
grades K through 2. 
 



So here would be an example of materials for narrative writing, that is representative of text structure.  
So this is a tool that I used with my colleagues, with first grade classrooms.  This is the exact tool.  So 
notice there's a page one and a page two, so it was distributed as a double-sided front and back graphic 
organizer.  There's a little spot there.  I hope you can guess what we put there.  So in this case, it was an 
"S" for story.  And then you can see there's a spot for the title, and then the story grammar represented 
by the character; what happened first, what happened next and what happened at the end.  There's also 
this little add-on that gets at opinion, because we were with first grade, opinion texts haven't been 
introduced.  So we thought it was an opportunity to have kids express their opinion by doing a short 
personal response at the end by indicating if they like the text or not.  Again, we used this in first grade, 
but I think you could really use it probably for kindergarten as well, and even enhance it potentially for 
second grade. 
 
So what would a checklist -- that's graphic organizer -- what would a checklist mean?  It would be 
something I could post in the classroom that would help me check to make sure that as I read or hear a 
read-aloud, I'm finding the right things in the story.  So there's an introduction, is there an introduction 
there?  Was the first event described?  So this details, basically, and parallels what was on the graphic 
organizer on my previous slide.  Notice the beginning and middle and end, how that's divided.  So it's 
very explicit of what is the beginning, events that are in the middle, and the closing as an end.  And as I 
said, you can morph -- there's no research on the graphic organizer that works best for kids, so you can 
certainly combine a graphic organizer with the checklist if you want to keep it in one document for kids.  
But beginning, middle, and end, I wanted to leave you with that was really important. 
 
So let me show you this evaluating the genre and instruction.  So I have this text, "Stellaluna," I'm going 
to use in a read-aloud.  So if I wanted to clue kids into the macrostructure, the text structure of writing, 
I'm going to use my graphic organizer during the read-aloud.  And I'm going to say, you know what?  
Let's use this graphic organizer to take notes while we read.  I want to find out who the story's about, 
what happened first, next, next, and at the end.  So there is what we typically see as the graphic 
organizer for writing used during a read-aloud.  That's the point for the evaluating the genre.  Take those 
materials from your writing instruction and make them a tool you can use in a routine basis, short 
routine, during a read-aloud, or even during a student reading lesson in their core program.  This could 
be an easy routine to integrate. 
 
Here's an example of another routine, based on telling or retelling.  So let's just say we did our reading, 
for example, of "Stellaluna," we could do a retell.  Or, in this case, we're going to do just a recount of an 
experience we had.  And we're going to practice using this structure.  So I want to make the clarification, 
I switched the graphic organizer.  If I wanted to be consistent in my instruction, I would keep that 
narrative, that narrative graphic organizer with main character, first, next, next, and last.  But I just 
wanted to show you a different one and how it looked.  So in this case, you have to assume that I've 
been using this hand, with the who, where, when, what and why, and we were using this as a structure 
for a narrative text.  But watch the structure, and look at it from a retelling perspective.  So I want to 
kids to start to retell based on whatever text structure you're talking about.  So in this case, the text 
structure is following the who, where, when, what and why.  And after we read, I'm going to say I'm 
going to model this.  But in this case, I want to show you how you could do a retell or personal recount 
based on an experience you had as a class.  So, for example, watch and listen to my retell here.  "So 
remember how we went to the museum last week?  So let's talk about that."  So our first grade class 
went to the Natural History Museum on Thursday.  We saw the stegosaurus because we're studying 
dinosaurs.  So I modeled a nice retell.  And you can model based on the main character, first, next, next 



and last.  So our character, essentially, is the class, what we did we do first, next, next and last?  So 
notice here, if I'm showing it, you've got sentence strips, so that connects it to writing. 
 
So now we do it as a class.  And I want to hear everybody do this retell with me.  So I'm going to say, 
"Okay everybody, say it out loud as we do it, we're going to do it together.  Our first grade class went to 
the Natural History Museum on Thursday.  We saw a stegosaurus because we're studying dinosaurs."  I 
then want kids to practice this retell on their own, so instead of me piping up, I can just point to the 
who, where, when, what and why, and have the class respond as a group.  I could also get kids doing 
some partner practice, if I chose to do that practice that way.  But let's just do it again.  So our first grade 
class went to the Natural History Museum on Thursday.  We saw a stegosaurus because we're studying 
dinosaurs. 
 
Now, I've done a lot of work during this evaluation phase to get kids to not only look at text structure, 
but to practice expressing what they would eventually write.  But they're going to do it through oral 
language.  So imagine if these kids, my little class here had practiced, "Our first grade class went to the 
Natural History Museum on Thursday.  We saw a stegosaurus because we're studying dinosaurs," -- 
we've now got all that ready to write.  And we've practiced it within oral language.  Part of this idea of 
telling, in this case was a personal recount, or retelling, we could retell "Stellaluna" in a similar manner, 
is to get kids, if they are working in partners, to respond to each other.  So for example, I might prompt 
kids to do this.  So one kid did a retell practice.  I would say, "Listeners, think about whether your 
partner said everything he or she was supposed to.  If they included the who, where, when, what and 
why, tell them they did a good job.  If your partner didn't say one of those things, you need to tell him or 
her what they should do next time.  All right, go ahead and do your partner listener."  So the little 
listener does this nice job, I like how you said where you went on vacation.  But it's very simple, and it's 
great to get kids sort of listening and starting to evaluate, right, what they are doing in this context.  
That eventually becomes editing and revision, as I wrote there on the PowerPoint. 
 
And yes, yes yes -- K through 2 kids can work with partners.  We did a lot of that in my work on read-
alouds in K-1.  And we found that it worked best when you start kids off very simply.  You can have them 
practice in partners, and just say very basic things to each other.  Practice partner one first, partner two 
next, and they can just describe what they're wearing, for example.  Partner one, tell partner two what 
you're wearing, or your favorite color.  And you can just practice a little bit that way, and then begin to 
build the partner skills. 
 
So I just wanted to show an example, real classroom example of a classroom who had done -- been 
telling, retelling and getting kids to look at text structure across the year.  So look at this.  On the far 
right of your screen, you see at the beginning of the year, students -- and this is a kindergarten example 
-- were taking notes, so they were drawing.  As I explained, early developmental process of writing.  So 
after the "Butterfly Boy" story was read to them as a read-aloud, the teacher helped them take notes 
about who, problem solution, and what happened at the end of the story.  So that was their framework.  
Then this is the framework at the end of the year.  So they began to build their writing and were able to 
take more notes.  So showing you a little bit, but gosh, look at this -- it's right here.  This evaluating the 
genre phase is ready to launch kids into -- I could look at that on the far right and take it into writing very 
easily.  I don't want you to be scared off about retells, and for K2, you can structure them to build 
gradually across a week, or over time.  And this is just an example.  You have to make this work for your 
kids.  But maybe the first time I work on a story, I just have kids do their personal response, right?  
Because that's easy; they can tell if they like their book or not.  And you model a full retell. 
 



In the next lesson, might have them identify the type of book, purpose, right?  The purpose of that 
writing or that book, narrative, informational, or opinion, practicing the title, the main character and 
what happened first.  Other partial retell might have them practice the middle and end.  And then at the 
end, they put it together.  So for young kids, we found that this gradual building of a complete retell 
worked.  And hint -- because we're talking about macro-level writing, the same would hold true for 
bringing this to writing instruction. 
 
So my final instructional idea for the evaluation phase of writing is sorting.  So cut up a text and its 
components, or cut up a text in sentence strips.  And again, really have kids look at this from a text 
structure perspective.  So one thing I might do is, go through these sentence strips and circle some of 
those linking words we talked about.  Then I'm going to start kind of figuring out where these things sort 
of go, and go in order.  Then after that, I'm going to apply my checklist to talk about this text structure, 
and see if this all aligns and all makes sense.  This is my checklist.  I might again, like I said, have a 
graphic organizer that has some of those components I could use as a checklist. 
 
So that's what we looked at here, narrative writing from the evaluation phase of instruction.  Things to 
sum up: Materials, graphic organizers are used as well as the checklist, or you might combine those, 
based on grade level, into one document.  Also, in terms of evaluation instruction, I wanted to show you 
how it could be used in read-alouds, a little read-aloud routine.  You could do it for reading lessons as 
well.  I also want to emphasize the importance of retelling and getting kids to use the text structure and 
that language and their discourse that will help them be better writers.  And the third was sorting, so 
either by sentence strips, or you can chunk larger components of text, beginning, middle, and end.  Have 
kids find the beginning, middle, and end, and sort them.  Then use that checklist or graphic organizer to 
discuss their response.  That is evaluation instruction.  And I'm hoping you're seeing routines here.  And 
I'm hoping you also see that writing instruction is very much a part of reading, in terms of K-2. 
 
Pausing here -- so Pam, anything that's coming up? 
 
>> Yes.  We have one request.  The graphic organizers that you used on slide 30, the ones where it's like 
the two pages, where it says, "Title," then "who," and it has a little stick character for the main 
character; what happened first, what happened next, what happened last? 
 
>> Yes? 
 
>> They're wondering if we can have the actual document, that graphic organizer.  Do you have that in 
Word, or something that you can share with them now? 
 
>> I do.  I do.  So Pam, what would be the best way for me to do that?  Send it to you and you can just 
disseminate it to our group here? 
 
>> Yes.  Send it to me and I'll have it sent out to everybody.  And we'll have this along with -- this is being 
recorded.  But we'll include it then along with everything else. 
 
>> Sounds great.  Yeah, no, I'd love to share it. 
 
>> Okay, super.  The other thing that I saw, Lana, is that you mentioned Word Generation. 
 
>> Yes. 



 
>> Just to shout out that PaTTAN is going to be bringing Catherine Snow from Harvard to us for a general 
session around Word Generation on August 17th.  So just wanted to pass that out, since I saw that you 
put that in there.  Okay? 
 
>> Yeah, of course.  Good, good.  Good connection. 
 
>> All right, good. 
 
>> Thanks, Pam.  I love that Word Generation, because you're looking at vocabulary, but you're really 
looking at also content that would build this argumentative opinion text structure.  So even though it's 
for sixth, I think some of the resources, because they're free, are worth looking at.  I think it could 
certainly be used.  Again, I envision the idea potentially showing a video appropriate for maybe first or 
second, and then maybe doing some of the text structure and evaluation routines I'm talking about in 
this training, to look at text structure.  But you could use a video versus, say, a read-aloud. 
 
Okay, so you'll see here that information/explanatory, it's really the same structure, so I'm not going to 
spend too much here.  But just to give you the perspective from information explanatory writing.  We're 
talking about main idea and details.  And for young kids, young kids' descriptions.  It is straight forward 
descriptions, so for example, I see my backpack across the room, it is blue.  I mean, that descriptive 
writing -- that's informative.  There's no opinion there.  You're just describing.  It's explaining.  But when 
we're really looking at it, it comes down to main idea and details.  So no surprise that the graphic 
organizer presented.  This is just an example.  There are many for main idea and details.  Here they're 
just an introductory sentence box and closing sentence box there -- again, something very concrete that 
aligns with the beginning, middle, and end framework. 
 
KWL works, too.  We've used that a lot in our work where kids talk about thinking about what they 
know, but also what they want to learn.  Here, what do you want to know?  And if we're looking at 
informational text, like the text "Bats," by Gail Gibbons, we're asking things about what type of animal 
are bats, what do bats look like?  These might be great questions to ask.  Some kids might say, "Do bats 
drink human blood?"  Who knows.  So you have all those things about what you might want to learn.  
And the "What You Learned" column are things you actually learned in the book.  And thankfully, we 
learned that bats do not drink human blood in the book. 
 
So linking those questions to what we learned, but I wanted to show you here, with main idea and 
detail, the main idea's the type of animal that bats are.  I'm writing details here and details there, 
because those questions answer those details.  So KWL works as well. 
 
The checklist -- here's an example of the checklist.  Again, beginning, middle, and end -- very simple.  
And this we want to have on hand when we practice evaluating the genre. 
 
All right, and I'm going to show you those three instructional approaches using read-alouds, which you 
can use during reading instruction with kids as well.  Also, looking at text structure sorts, and my third is 
the retelling and telling.  So here, we've got the routine of, today we're going to look for the main idea 
and details in the book, "Bats," by Gail Gibbons.  As we read, we'll take notes on our graphic organizers, 
that illustrates the text structure.  So that's your routine.  For telling and retelling -- so after we've read, 
we've got our note sheet.  We're going to practice retelling the book.  First we're going to tell the type of 
book and the topic, then we're going to tell two or three details or facts we learned from the book.  So 



there's my favorite place at the top of the page, to say, is it an information narrative, or opinion?  It is 
information.  We're talking about the main idea here, and the details there.  So retelling -- you can 
certainly retell informational text just as you can retell narrative text, and practice that.  And that 
practice gets kids ready to write a report you might want them to write on bats.  You already set it up. 
 
Making sure kids understand beginning, middle, and end.  You can look at this -- unlike the first example 
I showed you related to sorting, this example does divide things by part, versus sentence.  So you can 
see this is exactly the graphic organizer, and the components we've been playing around with.  If I have 
a text cut up into these sections, I would practice sorting, and then I bring in my checklist to make sure 
that I'm looking at this writing from this perspective.  So with the informational text same as narrative 
text, we really want the evaluation of the genre to happen.  You're setting kids up for writing, and big 
idea from this training -- you're using the same tools that you use during writing instruction during your 
reading instruction, to evaluate genre.  Tools don't change as kids get ready to write. 
 
I'll go into opinion, and I'll pause a final time before I make some conclusions for you.  So opinion -- what 
does opinion mean for grades K through 2?  It is, for young students, it's really about book reviews and 
book reports, and I know that's often in the curriculum -- that's your opinion.  Do I like this book or not?  
You can extend it -- did I like that film or not?  Did I like the assembly or not?  Did I like the field trip or 
not?  So your opinion writing for K through 2 relates to their experiences, and in many cases, it's the 
book review.  And that's the format you can start to build for kids.  So looking at this, it's very -- sorry 
about that -- it's very similar to the informational graphic organizer.  But here I start with the opinion, I 
have reasons in the middle, and conclusions.  And for young kids, it just might be my opinion telling why 
or why not.  And for first and second grade, you start to build those reasons in.  And for kids just 
learning, it might be one reason.  And then you can stack the reasons over time.  But I'm not going to 
evaluate genre, that's why a checklist saying, have the checklist ready, beginning, middle, and end, part 
of macro text structure related to writing.  And now let's look at the instruction.  So I would do this.  If 
I'm reading a book review, let's say we did a class book review on "Stellaluna," I want to evaluate it now, 
show them how to evaluate it.  So I'd say, "Let's use our checklist to review our class book review on 
'Stellaluna.'  Does the book review have all the parts to make it a good review?"  I could retell.  In fact, I 
showed you a little bit, let's just practice telling our opinion.  First I want you to tell whether you like the 
book or not, next tell why, and I could hint about words and vocabulary.  Don't forget to use the word 
"because," because when you tell why you liked it or didn't, why you didn't like the book, that's a good 
word to use.  So practice telling and retelling, practice sorting. 
 
So same routine.  What evaluation means within writing instruction; writing instruction has three 
phases.  Phase one, introduce the genre and the text structure, defining the critical features.  Phase two, 
evaluation.  And this evaluation phase apply to texts and reading texts, and read-alouds, texts you might 
listen to in an assembly -- whatever that might be, it's going to require extensive practice.  The practice 
here is really, really key.  Again and again, kids need to practice these routines.  I really don't present this 
lightly.  Our work in the early grades, particularly in first grade, we worked across the academic year 
with classrooms to really get those kids practicing.  And it took time to build this gradually, and really 
work on the evaluation. 
 
So Pam, one last pause before I draw some conclusions.  Any questions? 
 
>> Okay.  Well, I'm not hearing anything, so I'm going to just do some conclusions here.  First, I'm hoping 
you see though I was talking about how we are setting up text structure and evaluating that with kids, it 
would set up your writing instruction.  So the materials when you get to writing are the same.  They're 



the same materials.  Don't change them.  We're now going to help kids plan from that graphic organizer 
and write from it.  All of that was introduced in phase two.  And I just wanted to show you, yes, for some 
kids, you're going to definitely need the organizational frames, and to support them with sentence 
starters.  So you're going to have to do the fill-in-the-blanks, like this, to get them writing.  But here's the 
organizational frame for opinion writing, based on the text structure I've been talking about today.  And 
I wanted to show, you can give choices, too, for kids, who are just learning to write.  So they can come 
to a blank and select a choice related to what they want to fill in.  And there are more here in the 
handout.  But what I really want to share is, you can find Anita Archer's presentations and her full set of 
sentence frames and organizational frames, on PaTTAN's Live Binder for the MTSS project.  So I know 
that's a convoluted web link there, but if you search for PaTTAN MTSS Writing, and you look for the Live 
Binder access, it'll give you that passcode to enter.  And that's all on the web.  The passcode is not held a 
secret.  You'll be able to access the Live Binder, and look for Anita Archer's writing resources under the 
Instruction tab.  So once you get into the Live Binder, you'll see some Instruction tabs on the top -- 
various tabs on the top.  Look for the Instruction tab and you'll find her resources.  And you'll get all 
sorts of organizational frames. 
 
So here, yeah, look at this.  I showed you that graphic organizer for kids we used during the evaluation 
phase of writing.  Now I just have it ready, and I can show them how they can extend it into written text.  
Another example of writing we could apply to the checklist. 
 
So as we come to the end of our hour, here are the big things that I wanted to share.  These are my big 
ideas.  For K-2, the mantra, "Short writing often, not long writing seldom," holds up.  And I hope today 
you are able to see some things you can make into short routines for students.  I want you think about 
how to integrate a new phase of instruction, if you haven't been doing this already.  The evaluation of 
genre phase into your listening and speaking, your reading and writing instruction -- that evaluation of 
genre is critical to helping our K-2 students become writers.  Think about consistency with your graphic 
organizers, and use your writing, graphic organizers during reading.  Also, emphasize discourse.  We 
know that teacher read-alouds and helping kids develop that, quote, "author talk" will make them 
better writers.  They will internalize that author language, and you're building their thinking skills as 
writers.  And then finally, look at instructional routines that help students develop their purpose for 
reading and writing.  Are they going to be writing a narrative, informational, or opinion text?  If you 
didn't hear as we started, I gave you some references at the start, some recommended readings where a 
lot of the work I've shared today, you can find it.  And finally, as my thank you as we hit 4:29 
approximately right on the nose -- so thank you, thank you for sitting through the webinar, and really 
considering that evaluation phase of writing instruction.  I was hoping that would be the value added 
today, from today's content. 
 


