
>> Good afternoon my name is Francine Dutrisac, and I'm the first member of the team with Ana Sainz 
de la Peña and Paula Zucker to facilitate the webinar entitled addressing English Learners’ Career and 
Readiness Skills for Life After Graduation and MTSS framework. 
 
PaTTAN’s mission is to support the efforts and initiatives of the Bureau of Special Education and to build 
the capacity of local education agencies to serve students who receive special education services. PD is 
committed to at least restrictive environment for each child that is receiving an individualized education 
program beginning with the general education settings first with the use of supplementary aids and 
services before considering a more restrictive environment.  
 
Our outcomes for our webinar today are the following: Participants will connect with the PA college and 
career standards to culture the responsive strategies with the purpose of assisting students to develop 
and plan for their future. Participants will also identify resources that support students’ planning and 
preparation for pursuing a career or entering the work force. Before we get to the nuts and bolts of this 
webinar we wanted to situate this webinar within an MTSS rationale. 
 
A Multi-Tiered Systems of Support Framework is designed so that students can provide the appropriate 
level of instruction and intervention for their students. Based on performance data and monitoring 
learning rates through MTSS, educators can make important culturally responsive instructional 
decisions. That piece is very important in meeting the needs of students from different backgrounds, 
learning styles, and levels of academic attainment. 
 
All interventions within culturally responsive RTI Framework or MTSS Framework pay critical attention 
to students’ social, cultural, linguistic, racial, ethnic, and other relevant characteristics as they monitor 
student's progress, consider reasons for students’ struggles, design interventions, and interpret 
assessments. In addition to the high quality opportunities to learn provided in Tier 1, Tier 2, or Tier 3, 
provide increasingly more intensive supports that consider the role of culture in teaching and learning. If 
that is not considered, the framework runs the risk of intervention practices working only for some 
students and not all. Inequitable educational access participation and outcomes and the continuation of 
the disproportionate representation of students were culturally and linguistically diverse in special 
education. In 2017, we are still looking at this proportionality, either over-representation and under-
representation of students from culturally and linguistically diverse backgrounds. 
 
As we look at MTSS we need to consider nine key elements for effective implementation. For the 
purposes of this webinar, addressing English Learners Career and Readiness Skills for Life After 
Graduation, the following key elements are going to be addressed more in-depth: shared responsibility. 
Every hand on deck as Ana would say. Teachers, school administrators, community leaders, family 
members all have a role to play and need to play that role. Parent-family engagement in a culturally 
responsive framework may need to look different. Database decision making must support ELLs in a 
variety of ways as we explore later in the session. 
 
So what is an educational system? [INAUDIBLE] has developed a conceptual framework for 
understanding culturally responsive educational systems that have identified three key elements that 
comprise an educational system: the people, the practices, and the policies. People are key since 
educational systems are created to educate people, infants, children, adolescents, and adults. 
Educational systems employ people. Teachers and other school practitioners work together to create 
effective learning communities for the students they serve. School leaders and other administrators help 



to keep the system flowing so that students enter, progress, and graduate, and teachers and other 
personnel are recruited, hired, coached, evaluated, and retired in a constantly flowing process.  
 
The second piece of the educational system is policies. It helps to guide the people side of the work. 
They are created to maintain the learning process and reduce the amount of effort expended on 
activities other than learning. Like getting supplies to the classroom, deciding which students are 
assigned to which teachers, and making sure that there are enough books, desks, classrooms, and 
buildings to house all the students. Policies help parents and students know what to expect, what is 
expected from them, and how the school calendar will flow from the time that school opens until the 
end of the school year.  
 
The third piece of this system is practices. This is what people do. They include simple things like how 
students are greeted in the beginning of the year to how reading is taught in the classroom to how 
assessment occurs. While policies regulate the spheres in which people operate, much of daily practice 
is up to the people who do the work, students and school practitioners alike. Practices also include how 
teachers interact with one another, their supervisors and the building leadership. The practices of 
administrators at central administration affects the lives of school personnel and the choices they make 
to involve themselves in decision making.  
 
When we talk about making a system culturally responsive, we mean that people, policies, and practices 
need to be assessed in terms of the degree to which they permit or impede culturally responsive action.  
What is a culturally responsive educational system? Systems seem to include rather than exclude 
differences. In doing so educational systems will be enhanced with additional cultural perspectives or 
lenses.  
 
Within the people category, language, minority students, families, and community agencies should be 
included. Within the practices category, making cultural connections with each student in a class or 
school must be included. And finally within the policies category, the need to reflect upon inclusive 
practices and searches to reduce barriers for students’ families and ethnic communities should be 
included. 
 
I love this rendition of equality versus equity. In the first picture, it's assumed that everyone will benefit 
from the same education, the same supports. They're being treated equally. What we're going to see 
here is the difference between equality versus the equity on a continuum. In the second image, 
individuals are given different supports that allows them to have equal access to the game. 
 
After the fact someone realized that the little person on the right did not have an equitable access to 
the content and provided the boxes to allow for that little person to be able to see the game. They're 
treated equitably. But again, the boxes were an afterthought. In the third image, all three can see the 
game without any supports or accommodations because the cause of the inequity was addressed. From 
the get go, from the time that it was planned the systemic barrier has been removed. Here everyone has 
the same playing field -- pardon the pun -- provided with an equitable access to learning and to career 
and readiness options. 
 
To help support a greater need for career readiness, Pennsylvania's going to be releasing in the fall, the 
new future ready PA index that will be replacing the SBP school performance profiles. You should be 
aware that the new regulations in regards to the future ready PA index will be focusing on more than 
the scores from standardized testing to a more holistic view of school performance that will include the 



following: emphasizing the weighting of value added measures which incentivizes a focus on all learners 
and is less sensitive to demographic variables.  
 
We'll be measuring English language acquisition among English learners, not simply performance on a 
test of grade level ELA standards. More attention to career readiness by incentivizing career awareness 
instruction beginning at the elementary level. Addressing the issue of unequal weighing of content areas 
in the current SBP. Increasing the weighing of rigorous course offerings such as APIB and dual 
enrollment. Allowing ELA’s to include locally selected reading assessments in grade 3 and math 
assessments in grade 7 as additional snapshots of student progress. Awarding of extra credit to schools 
graduating students with at least one high value industry recognized credential. The new future ready 
EPA index is focusing a whole lot more on getting our students career and college ready in the fall of 
2018. 
 
Paula will facilitate the economic imperative part of this session. 
 
>> Thank you Francine and good afternoon everyone. Students and their families must be made aware 
of the enormous need to become academically prepared in order to compete for good jobs in the global 
community. As you can see today, nearly every good job requires some degree of post-secondary 
education and/or training, such as a bachelor's degree, an associate's degree, or some sort of certificate 
from job training and actual on the job training. 
 
Here we can view actual data that demonstrates the need for a college and career readiness 
imperatives. In 1950, we can see that 60% of the jobs were classified as unskilled and attainable by 
young people with high school diplomas or less. As we can see today, that percentage has changed 
where less than 20% of the jobs are considered to be unskilled. 81% of Pennsylvania's jobs are middle or 
high school skills or requiring also some post-secondary education or training. Only 39% of 
Pennsylvania's adults have some post-secondary degree, including an associate's degree or higher. 
 
We need to share the information that we see on the slide with our students so they can become aware 
of the implications that their level of education will have on future employment opportunities as well as 
the effect that will be on their future income. When we show these numbers to our students, it can 
create more of an understanding on their part of what these numbers mean and we have to make sure 
that we create a deep understanding and an urgency for our students to increase their level of 
education and not drop out of school. Our ELLs may fall into these categories of first generation and low 
socio-economic students who are dropping out of school. We have to ask ourselves the question: are we 
setting them up for failure by not promoting self-esteem and high goals? We must make them aware 
that we find that they can achieve high expectations that we have for them. And we need to share this 
with our students and also have them join us as educators in developing what they see as their goals 
and push them to move forward in their educational opportunities. 
 
Unfortunately, the bar has been set too low for our students for too long which impedes students from 
reaching their full potential. If we want our students to achieve more, we need to expect more. Again, 
those high expectations need to be solidly embedded in their psyches and their own self-esteem and 
their own expectations. 33% of Pennsylvania students in two-year and four-year colleges actually 
require remediation upon entry, and many of our English learners fall into this group.  
 
We can see here some additional data and looking at this we can see that about 65% of students who 
enter public colleges in Pennsylvania actually earned their degrees. Additionally, 34% of employers feel 



that the preparation of newly hired employees with only a high school diploma -- they see that as 
deficient. Only 16% find their preparation in the excellent category. 49% of employers surveyed noted 
they anticipate requiring higher levels of education for most jobs and another 60% show more specific 
technical skills will be necessary within the next 3 to 5 years. We have to inform our English learners of 
these statistics. As early as elementary school, they have to become aware that their expectations are 
high, that they need to meet expectations of the employment world. We need to continue to reinforce 
the urgency to continue educational pursuits throughout their education again starting as early as the 
primary grades.  
 
Like all education, post-secondary education is about providing students with opportunities to learn and 
practice their learning. Therefore, college programs for students with English learners must explore 
academic instruction supported by peer tutoring, mentoring, and coaching. Employment and career 
options through practicum and internship opportunities including vocational rehabilitation professionals 
in these discussions as well as utilizing the services provided through the campus career center.  
 
Our students need to be made aware of these opportunities. They need to be guided by their teachers, 
by their counselors. Ultimately transitioning to post-secondary education is quite stressful for all 
students and may be even more stressful for English learners and English learners with intellectual 
disability. Therefore, the programs need to consider residential options and strategies as well as social 
strategies to help students adjust to college life and adult living in regards to the pressures and stresses 
students face as they interact in a new culture and social environment as well as academic demands. 
 
 
Here we can see a guide that includes the Cross-walking College and Career Readiness. We see, in the 
first column on the left, all students including English learners and then, in the second column on the 
right, English learners with IEPs. You can see the clear relationship between college and career readiness 
skills that apply to all students including English learners and the skills that students with significant 
cognitive disabilities need for successful post-school outcomes.  
 
Are we explicitly reaching our English learners cognitive strategies? Are we explicitly teaching them 
cognitive strategies? Are we setting them up to succeed in this way? Do we engage our students? Do we 
find out what their interests are, how to reach them, how to communicate with them? How do we teach 
social interaction skills? While teaching social interaction we need to focus on negotiating two cultures, 
creating tolerance on one side and an understanding of acceptable norms of behavior on the other side. 
Thank you very much. And I'd like to introduce Ana Sainz de la Peña. 
 
>> Thank you, Paula. So far I think that we have in a way laid down a foundational piece for 
understanding our responsibility as educators from the perspective of preparing our students to either 
go to the world of work or if they make the decision to further their education in institutions of higher 
education. 
 
We have to understand that when we talk about this Cross-walking College and Career Readiness and 
Paula has really named all of these standards that we have. We also need to understand that it is our 
responsibility as educators to embed all of those standards within our coursework within the way that 
we teach our ESL instruction as well as in content instruction. That is exactly what this slide is telling us, 
that there is a way to embed those cognitive strategies such as problem solving, such as reasoning, or 
even those key content strategies in making our students better readers and be successful in math in 
other content areas. That is part of what we do in the ESL program.  



 
The other part that is also very important is the behavior component of these standards. Our students 
come from environments in which there is a different way of interacting with higher education and with 
opportunities to improve their education. Their families sometimes have very little experience at 
navigating that kind of opportunity as well as a challenge for them. We have to consider within that 
behavior or academic behaviors that time management, organizational skills, self-monitoring of their 
progress, and all of that should be included as part of what you talk about with your students. Now, as 
we see beginning even in elementary school, how do you organize yourself? How do you organize your 
time? How important it is to really arrive to places on time. How important it is in this culture to be 
punctual, to be there when you're supposed to be there at a certain time. All of this is part of that 
College and Career Readiness.  
 
We also need to understand that we as educators have to make those bridges in which we have to find 
ways that our students really start not only looking at the academic part of their improvement in their 
life, but also we need to understand that they will need -- as we saw in that beautiful slide that Francine 
showed us about equality and equity. They will need those supports, extra and different supports, in 
order for them to be able to succeed. Remember that most of the time our students live and work in a 
more segregated environment.  
 
In many instances due to the fact that they are new, their families are new to the country. Therefore, 
they tend to live in areas in which they have created their own way of interacting socially and 
sometimes it's very hard for them to break from that kind of pattern in life. They also are part of the 
group that find really lots of difficulties at not only getting a job, but also maintaining employment. 
Definitely they have they have experiences of living in communities in which there's not a lot of 
engagement of that community with the mainstream way of life.  
 
Self-determination is one of the very important skills that we have been talking about even before in 
some of the behaviors. That in itself is really a challenge for many of our ELLs who come from cultures in 
which it is not expected from them to have that kind of decision making at such a young age in regards 
to what they want to do with their lives when they graduate from high school. They need to practice 
that skill. They need to have a way to make those kinds of decisions by looking at the pros and the cons 
of what they really look at when they decide to do something. More so, we're talking about ELLs who 
have IEPs and who have some sort of disability.  
 
There is a tendency in some cultures to overprotect children with disabilities and therefore they don't 
think that they can make their own decisions. That is part of what we need to be including in those IEPs 
from the perspective of the culture and also from the perspective of, “So what do we do with parents to 
make them understand about these issues?” 
 
In many instances, opportunities for these students to move forward without going to college can also 
be channeled to the area of vocational education, on the job training opportunities that usually -- In 
some high schools it is part of the conversation when they design plans for these children. But in many 
instances there is very little information shared with students and parents in regards to vocational 
education, in regards to job training opportunities, or even having these ELLs participate in after school 
jobs or summer jobs. That area, we have found through experience and through communicating with 
many high school professionals, especially ESL teachers, that there is not clear information that is 
channel to these students. If we know that there are these opportunities in the schools, please don't 



forget to ask or connect with the ESL teachers so they will be able to advocate for their children and 
provide this information in more than just English.  
 
That's the other thing. In many instances information to parents will go in a language that they are not 
very fluent in. That is part of facilitating those transitions for our students -- is we need to provide 
information to parents in the language of their preference, that they will understand better. In general, 
there needs to be more contact with some community based organizations so maybe they could also 
help the schools reach those goals of communicating with parents and also create a more inclusive 
environment.  
 
Other elements that we are going to be also talking a little bit in depth in the next part of our 
presentation is the idea that in many instances some students are not given the opportunity to 
participate in general education classes due to their lack of English proficiency. Or they are given like a 
facilitated, watered down course in math that is not going to help them really pass those keystone 
exams. We have to understand that the curriculum for our ELLs needs to be, yes, adapted and facilitated 
but they still need to have the same opportunities to succeed and to pave that way to get them into 
either the world of work with strong skills or higher education. 
 
We need to also provide them with opportunities for social interaction. Most of the time students who 
are ELLs at the high school level, they do not have a lot of opportunities to engage in extracurricular 
activities for example or break from their comfort zone of just hanging out with all ELLs. We need to 
really foster and make sure that we are facilitating that social interaction with all students. The other 
part is that they need to learn how to be self-advocates. They need to understand the system so they 
will be able to actually ask questions in regards to how many credits do I have. I've been here for two 
years. How many more credits I will need to graduate? 
 
These are the kinds of conversations that ESL teachers need to have with their students. Definitely there 
has to be a plan to promote collaboration between school districts and institutions of higher education, 
businesses, community based organizations, and any kind of organization that is going to facilitate for 
our students opportunities for them to explore and to learn more about what's out there so they can 
start making up their own plans for the future. Encouraging them to volunteer is also another way or 
shadowing professionals or sites where they think they might have a special interest. 
 
The other component that is very important - and Francine mentioned that from the MTSS nine keys - is 
family engagement. When we talk about family engagement and we are definitely focusing on English 
learners, we have to understand that there is a need also to educate parents about the opportunities 
that their children have during school, and after school, and in the future. Why is that important? 
Because parents come from different educational backgrounds and different cultural backgrounds in 
which maybe those opportunities were not there for them. Therefore, they are not familiar.  
 
In many instances we have parents with a different understanding in regards to making a decision to 
have, for example, their daughter going away for college or university life. In many cultures, girls are not 
really allowed to really live out of home unless they are married. We need to help parents understand 
these opportunities. Or on the other hand in some families, they consider their children that are going 
to high school as a possibility to help the family move ahead by providing another income. He or she 
becomes really another member of the family that will go into the world of work and from that 
perspective sometimes they close the door to the idea of sending them to college or having the student 



deciding to go to college. Lots of conversations and lots of guidance will be required for these families to 
be our partners. 
 
Like it says here, the U.S. Department of Education says that we need to promote equity. We need to 
really reach out to these families and try to really integrate them into the educational system. As 
Francine explained, those three circles in regards to what is an educational system that lives in an 
environment of equity, we need to include these parents rather than exclude them. By not reaching out 
to them and explaining them the processes and the different ways of having them interact with the 
school system, we are definitely excluding them from the system.  
 
When we do not send information home that these parents can understand and actually become our 
partners, we are excluding them from our educational system. So we have to be aware that family 
engagement, it is not just something that is the right thing to do but in research it says we have to do 
this if we want these children to succeed. Family engagement is very important because it facilitates for 
these children the achievement of their goals for the future and for us as a society. It also helps us meet 
our goals of having a more equitable and more productive members in society. We need to consider 
some culturally responsive areas here as they are addressed in this light. 
 
Families can support schools. Yes, but they also need to understand what opportunities are there for 
their children. They also need to understand their role and participation from the perspective of what is 
expected from them in our educational system. We also need to communicate with them in the 
language that they understand. We also need to bridge the cultural gaps that we have in regards to their 
ideas or vision for the education of their children and that access to institutions of higher education 
which in many instances these families see something unattainable, something that is not for their 
children. We need to inform. We need to start in elementary school. We shouldn't wait until we are in 
high school to reach out to these families. 
 
As we know, Title 3 now requires as part of their required activities to show that we are using some of 
the funds to promote family engagement. As in any process to support our students in this secondary 
transition in a standardized system and as you know a way to really have a structure in how we can help 
our students, there is this kind of road map that was created. Actually, this roadmap was created for a 
transition of students with IEPs. But if we look at them that same road map could be actually used with 
some inclusion of other aspects for ELLs. We will be walking through all of these little signs that you see, 
assessments, postsecondary goals, assessing aptitudes and skills, progress monitoring, and decision 
making until we get to the student graduating from high school with a plan.  
 
It's so interesting and so important to understand that children who have a plan who envision 
themselves doing something after school are the children who really graduate from high school. Many 
of your high school dropouts are out of school because they don't see completing high school as a way 
to improve their lives. Because they don't have a plan. And because they have never talked about all of 
the opportunities and possibilities. Because nobody listened to them when they were talking about 
what they wanted to do or be. When they graduated from high school or even in elementary school 
when we started talking about this in kindergarten, we made them dress as nurses, firefighters, 
policemen, or doctors. And then after that nobody else talks about it until you get to high school.  
 
Actually, there's a lot of research that says that students who have a plan, who started looking at 
themselves doing something in a profession or in a trade, those are the ones that – The ones that have a 
plan actually follow the plan and graduate from high school and they see themselves in that picture. 



Okay? It is the ones that don't see themselves in the picture, the ones that decide that school is not for 
them and they drop out of school. And then as Paula showed, that chart, they are the ones that make 
between $10,000 a year which will never allow them to either own a car that is a new car or even have 
insurance for that car or forget about buying a home with that kind of salary. 
 
I think that when we show students why is it important and show them the economic advantages of 
graduating from high school and then moving into higher-Ed, they will actually see something more 
concrete. This road map really is a way to start thinking about how do I approach this because this is for 
us ESL educators to start this conversation. To start really getting into our children's dreams of 
themselves doing something -- graduating from high school. That's the number one. And then doing 
something after graduating from high school. 
 
We will start with step one. How do I use assessment to identify the students post-secondary desire 
goals or vision? How do I start a conversation with these students? Even as young as they are in 
elementary school, that could be -- Since we do listening, speaking, reading, and writing, that could be a 
very interesting activity by bringing either posters of people doing different professions. Start the 
conversation.  Don't just wait until they are at the secondary level. 
 
Children need to start thinking about the future you know as soon as they can actually be in 4th or 5th 
grade and start really talking about these things. There's a lot of nonfiction also that you can pull from. 
You know with stories with successful heroes or people in the community who have struggle and really 
attain their goals. Let's start asking students what do you like to be when you grow up or what would 
you like to be when you graduate from high school. It is important to see what their interests are. What 
if you're talking to high school students or students what are their goals? What do they think they are 
very good at doing? What are their likes and dislikes? What are their preferences? Talk about that. Show 
them different kinds of jobs. Show them that you know what is the market out there.  
 
As early as 6th, 7th, 8th grade they eventually start thinking about what are some of the jobs that are 
out there and what do you like to do. What would you like to do once you graduate from high school? 
Gathering information is important. If you're at the secondary level, talk to your counselors. They have a 
lot of resources and we are offering also a lot of resources in this webinar. At the last slide that has 
resources. It also has web pages where you can take your students as young as 7th or 8th grade and 
start looking at some of the things that are out there. What jobs are out there, jobs in technology, jobs 
that are you know that require certain education but there are jobs that require some training. There 
are jobs that require on-the-job training or even vocational jobs or traits that they could follow. 
Accessing your students in that area is also important.  
 
There are many different, fun-to-do tests in the computer so they start investigating. They start really 
getting their appetite for learning more about themselves. Middle school age is a beautiful age because 
you all want to learn more about yourself. This could be a good way to find out what I like and what kind 
of personality I have for certain jobs.  
 
These are just some examples of inventories and also some fun tests they could do. Ask your counselor, 
again, how to find these. Now if you are a person that likes to go and google things, you can actually 
Google all of these and find out right away. It will take you to their websites and then you can see that 
these are very user friendly kinds of inventories and assessments for your students.  
 



I think that as educators we always have to start looking for something that our children, our students 
can do independently sometimes. Some of these inventories are good for that. Maybe the next 15 
minutes we're going to get our laptops and work on these kinds of inventories.  
 
Once you have somehow investigated or look into their interests, then what are your goals? This is 
something that you start talking to them as early as 5th grade. What are your goals? What do you think? 
What do you see yourself doing 5 years from now, 10 years from now, or what is the picture that you 
have of you after you graduate from high school? This is just for secondary students. You can start 
getting some sort of like a folder where they write these goals, for example it says here Carolina has a 
goal of enrolling in post-secondary training in the area of cosmetology or a related field. Maybe Carolina 
also needs to start looking at the Vo-Tech that maybe she can start that kind of trade. And graduate 
from high school ready with a certificate that she will be able to get a job. Pedro’s goal is to attend a 
two-year technical school. You see there? There is a goal. Pedro already is thinking of that goal.  
 
Quantran’s goal is to attend a four-year college to pursue his interest in teaching. So we know now that 
we have a student that is interested in teaching. What other materials I would like for him to look at to 
go deeper into that area? Michaela’s goal is to attend an employment training program to work in a 
clerical area. How can I really look for a Michaela’s goal so she can start looking into maybe job 
shadowing or maybe a two-year degree in clerical skills or even the Vo-Tech if maybe they offer that 
kind of training. 
 
We see that some students already have a goal. Igor plans to seek competitive employment possibly in 
the trucking industry. If students at the secondary level, maybe 7th, 8th grade, start talking about that -- 
Writing it down. Writing it down as part of like, “This is my goal. This is what I would like to do.” Even 
before they reach high school, you could have really an opportunity to talk to parents about this. You 
could have an opportunity as an ESL teacher to provide them with more information about their goals. It 
becomes a little bit more concrete than just like, “Oh, I would like to be a firefighter.” What do we know 
about -- How do you become a firefighter? How long do you have to go to training? What are the risks of 
being a firefighter? What are the benefits of being a firefighter? These are some of the information that 
these kids need to have so they can make a decision about it.  
 
Maybe I think about being a firefighter, but then after looking at wow the risks. Maybe I would say well 
maybe I don't need to. I don't want to be a firefighter. Maybe I will need to look into maybe something a 
little different. Maybe a paramedic if I like to help people. Those are the kinds of conversations that are 
important to have with ELLs. 
 
Remember they are children or they are teenagers who are navigating into -- they are navigating two 
cultures. They are also in the process of acquiring enough language so they could be successful 
academically. There's a lot on there on their table. This could be another incentive for them to really 
look for that light at the end of the tunnel. Because it is overwhelming as a teenager to move to this 
country to face with all of the challenges of being a teenager in a high school setting and at the same 
time trying to navigate the academic component, the cultural component, the social component, plus I 
also need to have some sort of like this is why I am doing this. That's why. Because I have a goal. This is 
my dream. This is what I want to accomplish. That's why I think they need to write these things down. 
They need to investigate these possibilities on their own. 
 
Once we start going deeper, they will be able to understand their own abilities and talents. They will be 
able to understand their aptitudes. They will be able to learn more about themselves in regards to their 



future. I think that this area is so important because you also need to involve other professionals. As 
Francine said before, it really is sharing the ownership of these children with everybody in the school. 
When we investigate, when we work with them in identifying their interests and preferences, in setting 
some goals you know that are attainable and then with more information considering the fact that 
maybe I would not like to be that firefighter or that policeman or whatever they decide to do. There are 
other possibilities because now they learn more about their own talents, their skills and the combination 
of their personality or the opportunities in the community to reach those goals. We are still in that 
process of learning more about yourself. 
 
That moves us into step two. Now I have investigated what is out there and my aptitudes or my skills or 
my desires to accomplish that. Now what is in my way or what I need to move forward in order for me 
to achieve my goal? How do I start now with my plan as a student? Am I pushing myself through those 
levels of English language proficiency? How can I really improve my English and how do I know where I 
am in that level in the different levels of proficiency in listening, speaking, reading, and writing? How can 
I really look at that as and have my own plan of overcoming or moving ahead in that area? How am I in 
the process of acculturation, getting used to my new home getting used to things that are available out 
there? What am I doing to challenge myself as a newcomer in this school, to adapt, and to feeling that I 
belong here? Where am I academically that I really have a plan for myself and these are the areas where 
I need to work with? My English, how can I move forward with my proficiency in English and listening, 
speaking, reading, and writing. My acculturation process. Am I really learning new ways to really adapt 
to the new culture? Am I taking risks and changing some things or even you know making a bridge 
between the school and my family? Then also academically. How am I doing academically? Am I using all 
of the possibilities and opportunities at the school is providing me to improve my academic 
performance? That's step two. 
 
Step three really is something that as a school we need to start thinking about, and as ESL teachers we 
also need to start thinking about how can I really establish some connections. In many instances, your 
school, your high school already has some connections with the institutions of higher education or with 
businesses or other partner's to help all students. How do you tap onto that information? How can you 
really know what institutions of higher education have partnerships with your high school? How do you 
really reach out for that counselor that maybe needs to come to your class and talk about these 
opportunities? What is available out there? How can you, if you see that there's not a lot of interest 
around this, how can you really contact institutions of higher education that are closer to your school 
that you can start to develop that partnership or that communication area?  
 
There's also community based organizations that cater specifically to certain groups. When I work in 
Philadelphia, we had different ethnic groups and different nationalities that really work very well with 
some community based organizations like the people from Cambodia had their own organization. When 
I wanted to really connect with the community I would go to them to create these opportunities. The 
Africans that we had as refugees and new immigrants in Philadelphia had their own community based 
organizations that really cater to those groups of parents. So I used to work with them to really get to 
the parents and to really provide them with information that the school district had in regards of 
opportunities for their children. Yes indeed, we need sometimes to reach out to those community based 
organizations. The good news is that in many instances they love to really interact with the school 
system. 
 
It's really a two way street because they also would like to take part in this system. To help the parents, 
to help the students, and to really support the inclusionary practices of the community. 



 
When we talk about partnerships, we also need to have almost like two categories of partnerships. As 
an ESL teacher, you know that there are in-school partnerships. Parents are your partners. All teachers 
that work with your students are partners. You are also part of that partnership. If the students have 
IEPs, the special education teacher, the psychologist. Sometimes there’s a career and technical 
education representative that reaches out to even middle schools to advertise their vocational school 
opportunities and always talk to your guidance counselor because guidance counselors are the ones 
that have the most information in regards to opportunities for higher-Ed. ROTC, that's also important 
because you will find that you have some students that really are inclined to a career in the military and 
they will be interested in participating in ROTC. That's important because in many instances if 
information does not get home in the language that parents understand they get very discouraged 
because they cannot achieve their goal of participating in ROTC. Please consider that and also consider 
the fact that sometimes parents are very -- they do not trust people in uniform. 
 
When they hear their children saying that they would like to participate in ROTC, they get very scared 
because their experiences in their countries with the army or with people with uniform has not been the 
best and they always think that their children will go to war immediately. Those are the kinds of 
information that teachers need to provide parents in regards to students participating in ROTC. It's 
important that if you have these in-school partnerships to really look for that interaction. Invite those 
counselors to your class. Definitely, the student is a special education student and also receiving ESL, as 
you know, you're a part of the IEP team, bring up this information so transition plans for students with 
IEPs will make sense culturally for parents also. 
 
There's always a word of caution about decisions that need to be make in regards to students with IEPs 
and the level of acculturation of the parents so they understand what is going on. Sometimes just not 
translating for them will be the only thing that you do. There needs to be more of that cultural 
brokerage that sometimes happens. A cultural broker is a person that can navigate in both cultures and 
being able to help parents understand what happens when there's not really an understanding about 
some culturally sensitive issues. You also have your community partnerships and that is also very 
important because your parents, career and technical education representatives, employers 
representatives, there's community agencies, Armed Force recruiters. That's also another piece that you 
know parents are very afraid of. Relatives, friends, advocates, you need to really look at all of that. All of 
these groups that are really looking to be partners in developing these possibilities or opportunities for 
your students. 
 
Step Five: how can I empower students to feel that they really own their future? How can I work with 
my high school students to really help them look at their responsibility as students to develop their, for 
example, to monitor their English language development? How do I share with them the results of their 
assessment? Access 2.0 for results, for example. Am I really talking to them like this is where you were 
and now you are here and this is where you need to be? How can you work better at improving your 
skills because it will be necessary for you to have very strong language skills in order to have a good 
experience when you go to college. How do I really talk to them so they understand that they own their 
future? That there's not somebody that is going to tell them this is the road, these are the steps, you just 
take them. That they also have to be the owners of these actions. How is the ESL teacher, and the 
content teachers, and the counselors really looking at that credit accrual. 
 
There's many stories especially with ELLs, in many instances all of a sudden they realize they don't have 
enough credits to graduate, and they have been in the school system for 4 years. How does that 



happen? How could somebody that has been in the system for so long all of a sudden somebody realizes 
they don't have enough credits to graduate? I think that if you empower your students to really be their 
own advocates, they will be able to really follow up a lot better than given their responsibility to a 
couple of people in the school who know this. 
 
I am a firm believer that when students really start being their own advocates and start really looking at 
their future as actually it is my future, they will be more engaged, and they will feel that they are 
empowered to really move forward in a positive manner. It is students who don't understand what is 
going on that become indifferent to what is going on around them. It is students who are not listened or 
are just taken lightly that are the ones that drop out of school. Dropping out of school, it's not an easy 
decision because these kids know sometimes that it's not a very pretty future that they're going to go 
through. It is really important that you empower them to be their own advocates and to move forward 
with the right information. 
  
Step six: teachers monitor progress and adjust instruction based on current data. The steps 6 piece is 
not only empowering your students to be self-advocates for their future, but it is also the role of 
teachers that support that progress, that provide the tools and the opportunities to help or to assist the 
students in that process of graduating with a plan.  
 
Teachers make these decisions based on data. If you are the ESL teacher, how are you sharing the data 
of your students of their results of Access 2.0? Does the government teacher, literature teacher, math 
teacher, do they know what the level of the student is and where he was last year and how he's moving 
ahead? Is there that communication of adapting your instruction based on data for content teachers? Is 
there an understanding for these content teachers that there are very specific tools that ESL teachers 
can teach them to have access through the WIDA web page so they can facilitate the adaptation of their 
content? They know that we have our own English language development standards that all teachers 
are responsible for implementing those standards in their content areas? Do they know that the ESL 
program actually addresses also what happens with the students in content areas? There's a lot about 
how could these teachers adjust instruct instruction based on current data. There is a lot that we need 
to also share with our teachers. 
 
In many instances what happens with content teachers is that they are not aware of the other patients 
or the accommodations they need to provide to ELLs and children fail in these courses not because they 
cannot actually perform, but because their performance is looked with a lens of a native speaker of 
English without looking at the abilities that they have with the limited language that they have. We have 
to be able to share the data, but also we need to be able to actually support these content teachers in 
that process.  
 
What we have notice when we go to districts is that in their professional development plans very little is 
included in the area of professional development of teachers who have English learners in their 
classrooms. And that is required. It is required because in Pennsylvania an ESL program is really based 
on two prongs. One is that there has to be ESL instruction by an ESL teacher with an ESL program 
specialist. But the other component is that all teachers who teach Ells in the content areas need to be 
trained in how to adapt and how to accommodate for these children in the area of second language 
acquisition and according to their levels of English language proficiency.  
 



Step Six really talks about how your school district, how your high school is really investing in providing 
professional development for your content teachers to support your ELLs when they are in the content 
areas. 
 
Some of the example of skills that might be needed for ELL secondary students are listed here. 
Definitely, we gave a lot of emphasis about the academic skills we need to teach to the standards. Right? 
We have the Pennsylvania Core standards. That's what we are required to teach to. We need to teach 
our students organizational skills more so when you are dealing with very important issues. Your ELLs 
deal with the issue of acquiring a new language, adapting to a new culture, and on top of that perform 
academically. How do you help this child organize? There's not room in their brain to really have these 
organizational skills. How do you help them really organize their materials, their time management? 
Those are important skills. Those are very much important skills that are considered part of career and 
college readiness. Social skills, what am I doing to bridge really that social interaction between ELLs and 
other students? How am I really promoting or nurturing that interaction? That's also very important.  
 
Time management is something that we need to talk to students, since they are at the elementary level. 
Time management skills are not just learned in one year. It's a continuum of how do I really get there on 
time. How do I really use my time adequately? Because sometimes even the fact that you have 
homework and you want to watch your favorite show and you really want to play your favorite game. 
How do you manage your time so you can fit that in your schedule? Time management is important 
because we have seen that in many instances children or students who fail even once they graduate 
from high school and they go to college -- sometimes they fail not because they have the necessary skills 
but because they couldn't manage their time and therefore they didn't set up a schedule for them to 
study, to also have fun, and to also go to class. Time management is important and you can actually start 
at a very young age. There's nothing that tells us an ESL teacher - which is also very important for us ESL 
teachers - to start setting a schedule with your kids since they are in elementary years. What do you do 
when you go home? Let's develop some sort of timeframes for your students to do everything that they 
want to do. 
 
Culturally appropriate communication, that's also very important. It's very important for your students 
to learn the nuances of the American culture. Remember as an ESL teacher you're also teaching your 
students the American culture. Look for articles. Look for situations. Look for conversations regarding 
what are the values of the American culture. 
 
Why is being on time so important in this culture? What are the different ways to interact with people 
from different genders? How important it is for you to understand certain register when you talk to 
different people. Communication needs to be culturally appropriate. Self-help, this is also a very 
important skill. Many of our students, again, are not used to make decisions because there are homes in 
which there’s either father makes all the decisions or mother makes all the decisions so they just follow 
up on those decisions. But as we see in this culture it is very important that we start thinking about what 
we want to do in life and following up with a plan. That's self-help. How do I really improve myself 
through the opportunities and information that we have?  
 
Employment workplace values and norms, very important. There's your time management that 
incorporated there. There's your social skills. There is a lot about being responsible for doing something 
when a task is asked for you to complete in the employment world is not like oh I forgot. You have to do 
it. Employment workplace protocols, values, norms are very important. And it will be interesting to have 
students shadow sometimes the kind of employment they would like to have when they graduate from 



high school. That would be an eye opener because they have these ideas about what people do, and 
sometimes the ideas that they have is not really the reality of the job. Job shadowing. Summer jobs are 
also some ways for these students to learn. Thank you. Francine just told me volunteering during the 
summer. If you really like to work in a hospital, maybe volunteering in a hospital so you understand 
what are the different roles for different professions that you could have working in a hospital. 
  
Self-determination and self-advocacy. Very important. This is something again that could be very foreign 
for students who come from other cultures especially if you're a girl. That is something that you also 
need to understand. The roles and the opportunities for girls in other cultures are not the same as the 
roles and opportunities that a girl can have here. You need to do a lot of education with the parents and 
a lot of education with the girls so they do not cut themselves short in their dreams for what they want 
to do in the future. This is something that we can embed in our curriculum through looking for good 
articles that can actually encourage these kinds of conversations, looking for some clips that can help us 
bring this up. I am not saying that you're going to spend your whole ESL instruction in doing this, but 
these needs these skills need to be embedded in everything that you do.  
 
The older the student gets to be in grades the more you need to be bringing up these issues because we 
know that in many instances even though we have all students participating maybe in job shadowing, all 
students participating in a speaker who comes to talk about a certain kind of technical job, sometimes 
our students are excluded not because they don't want them there but because sometimes they need to 
be in the ESL classroom at that time. If that is the case, the ESL teacher's responsibility is to connect with 
whatever information is provided that their students are missing. Please, if you're the teacher listening 
to us, connect with the counselors because sometimes there's not a lot of connection. The counselors 
can bring that information over to your ESL classroom about those possibilities and everything goes back 
as Francine showed you in this slide about MTSS and culturally responsiveness. When we talk about 
culture, we are talking about the deep area of culture. As you see there, there's a lot of what we have 
been talking about that has to do with values with rules, with expectations, with leadership styles added 
to store age.  
 
That's another thing that is so important. Concept of fairness. What is fair what is not fair. Problem 
solving. Notions of cleanliness. Something so simple but it is important. Even the dress. Dressing up 
properly for the different kinds of jobs is something that we need to discuss with our students. 
Something that needs to be not only discussed but also give some examples and help them navigate 
that piece. We shouldn't live with the assumption that these children know these things because in 
many instances they don't know it. Or whatever they know is very different from what we expect in our 
culture.  
 
College and career readiness skills are very important for all students. More so if we are dealing with 
students who come from different cultures or who come from families who haven't had the experience 
of maybe having professional members of the family and the professional feels that maybe they would 
like to follow. It is important for us to consider these areas. 
 
As I told you before, we have resources. This resource page maybe is one of the most important pages in 
this presentation. What we have done is we have gone through all of these suggestions in regards to 
how do I know more about this topic and where are very important resources that we can tap onto to 
get our students to be more interested in finding out what their skills or what their talents are. We have 
put together this page where you can actually go into these webpages and find out more about these 
assessments that I mentioned as well as more resources for your students and their families.      



 
I hope that we have covered in this webinar some of the aspects of what we should be preparing for. I 
think that we looked at all the important information that we needed to share with you, and we decided 
that this area has never been addressed. You hear transitions for students with IEPs but really all 
students need to have this transition from high school into higher-Ed or the world of work. I think that 
we as ESL teachers need to actually start looking at these areas so we can incorporate them in our 
teaching. We also need to make bridges with those counselors, bridges with the principal and looking at 
ways to inform parents about these opportunities which is the other side of the coin. 
 
Thank you very much for participating in this webinar. Please let your colleagues know that if they want 
to see this webinar, we will archive it. It will be in our PaTTAN webpage under the English Leaners 
Initiative. The hand out is there for you to share it if you want to share it with colleagues. We really think 
that this is really important information for all ESL teachers who really would like to start moving 
forward in relation to providing our students opportunities to be successful. Thank very much for being 
a great audience and if you have questions, if you have comments, please email Dr. David Vázquez-
González. He is the ELL educational consultant here at PaTTAN and his address is there. It would be 
great if you can ask question, we will make sure we will provide you with answers. Thank you very much. 
Have a nice afternoon. 


