
>> The broadcast is now starting. All attendees are in listen only mode.  
 
>> Good morning, I'd like to welcome everyone to today's webinar. It's part of the series Unlocking 
Potential: Promoting Strength and Inspiring Success, brought to you by the Pennsylvania Community of 
Practice on Secondary Transition.  
 
Today's session is on models and frameworks for secondary transition success. My name is Michael 
Spooler. I work for the Pennsylvania Department of Education Bureau of Special Education through the 
PaTTAN system and am co lead for secondary transition for our state.  
 
Before we get started I wanted to show folks where handouts can be found for today. If you go to the 
PaTTAN website, and that's what you should be seeing on the screen now, and if you go under training 
and go to calendar, if you scroll on down to today's date which is December 7th just look for the title of 
today's webinar. When you click on that it'll take you to this page. If you go where it says handouts and 
click on that link on the right-hand side it'll take you to the page with the handouts. And then you click 
on download this item and then you click on download and you should be able to download it without 
difficulty.   
 
We are using GoToWebinar technology today. So if you have any questions please type those into the 
question box listed in your control panel for GoToWebinar. You also have an option of listening to 
today's webinar, the audio portion through your computer speakers and microphone, or telephone. If 
you are having difficulty hearing the audio it is recommended that you switch to the telephone option 
and dial in. 
 
Just a couple of reminders, for connectivity for today's webinar you may need to disconnect from 
GoToWebinar and restart. As I mentioned, often times the audio is better if you join by phone. You may 
need to just shut everything down and start up again, or contact your IT at your location. And as I 
mentioned before, you can always send us questions and we will try to help you out--either technical 
questions or if you have questions for any of today's presenters.  
 
As I mentioned, today's session is being brought to you by the Pennsylvania Community of Practice on 
Secondary Transition. The TA community on transition is made up of a group of area stakeholders from 
across Pennsylvania who work collaboratively to insure appropriate transition outcomes for 
Pennsylvania youth and young adults.  
 
As part of the Community of Practice on Secondary Transition the Pennsylvania Training and Technical 
Assistance Network helps to support the efforts of the community by sponsoring today's webinar. The 
role of PaTTAN is to assist our school districts in charge of schools throughout the state to serve 
students who need special education services and to support their transition efforts.  
We are committed through the Pennsylvania Department of Education to educating students in the 
least restrictive environment. For those of us in secondary transition that's a natural fit as we prepare 
kids to go on to further education training, and to live independently in their communities.  
 
Today we are thrilled to present really robust agenda on this topic of frameworks and models for 
secondary transition success. We're going to start with Dr. Paula Kohler from the University of Central 
Florida who will be presenting on the taxonomy for transition programming. And this is actually an 
updated version of the taxonomy that Paula developed in collaboration with folks from Pentax so we'll 
really look forward to that presentation.  



 
Following Paula is Patricia Gill from the Institute for Educational Leadership is going to present 
information on the Guideposts for success for secondary transition and provide strategies and tools for 
implementing the guideposts.  
 
And then finally, Dr. Joan Kester from the George Washington University is going to present information 
on national models for secondary transition designed for replication. 
 
So with that, I am going to go ahead and turn the presentation over to Dr. Paula Kohler. So just give us 
one second while we make that change. And, Paula, over to you.  
 
>> All righty, I am going to share my screen then. So there it is, can you see it? 
 
>> Yep, we can see it.  
 
>> All right, fantastic. Good morning everyone, so happy to be with you and so happy that so many of 
you have joined us to look sort of further about our latest research regarding secondary transition 
success for kids with disabilities.  
 
So, I know we have a short amount of time so I have to kind of go through this very quickly, but always 
start with what the purpose of our work is, and we know that's to improve student outcomes. And so 
what I’m gonna do as I think about what have we learned about improving student outcomes? Is to give 
you a little bit of history about the work that's led us here. And I think if you understand the foundation, 
or the grounding of what I'm gonna talk about then you'll either have a different appreciation for it, or 
recognize that in your role and generating evidence of what works with kids with disabilities so that we 
can build on that foundation into the 22nd Century at some point.  
 
So we're gonna start with thinking about improving student outcomes and look at where that takes us. 
So again what we've learned over the years is that primarily we improve student outcomes by improving 
what we do as educators, as people doing research, as administrators, as dedicated service providers. So 
what is it that we can do? What are the programs that we can build that influence those outcomes for 
our students? So we're gonna then work from that point to kind of get [INAUDIBLE] that when I came 
into the transition area in 1985 so many of our students were literally wondering "what do I do now?" 
 
That's pre-appropriate public education, but what happens because of that? So we really want to give 
them this picture.  
 
Again in 1985 I went to work at a school district in Clark County, Florida, and I was the new transition 
person and I had come from public administration and didn't really have an education background. And 
so of course the first question--and I'd done a lot of research, market research in particular--first 
question was "what do we do?" If we're gonna build a program, work-based learning program for our 
students and think about their educational development, what is it that we do? And honestly, there 
weren't a lot of hard and fast answers out there at that time.  
 
So as we moved forward and we thought about it we have to think that if we're gonna improve what we 
do, we have to consider the context within which we need to do that. So clearly we were positioned in 
some way in 1985 with Federal policy because we had IDEA. It's been in place for actually just about 10 
years. We had the Rehabilitation Act that had been in place about 10 years. So we were working within 



those constructs, but there were a lot of disconnects between various federal policies and various state 
policies. And again, I was in Florida and we needed to look at, well what does Florida policy say? What 
are those mandates or other sort of policy actions that are either going to help us do what we want to 
do, or that we need to get rid of because they're getting in the way of what we want to do? And I'll give 
you an example: back then Florida had a special diploma option. Many states have done that in the past, 
and so it actually gave us an opportunity at that time to say if you are gonna build a great program for 
kids with not just intellectual disabilities, but any disability that wanted to go down that path what 
would it look like? 
 
So we were able to then think well, what's worked for our community? What resources do we have in 
our community? And then secondly, what are those evidence-based or effective practices that we need 
to bring into our community and recognizing that we're working in this context of federal, and state, and 
local policy.  
 
Again, wasn't a lot of information on the effective practices at that time. Can tell you that when I went 
to, or attended IEP meetings at that time there pretty much was across our country what we would say 
is a narrow perspective of transition. So the IEP forms had a little box on them and it said "has transition 
services been considered for this student?" And you could check yes because you referred a student to 
an agency waiting list to try to get some services after they exited from school. And really that was just 
the notion of okay, something in legislation at some point says we need to consider transition services. It 
was focused mostly on compliance. Not everywhere, but I'd say generally on compliance.  
 
And as we started working, and thinking about that evidence based and how we might improve 
outcomes of youth with disabilities, which were pretty dismal at that time, we had to adopt a different 
perspective. And as we started looking at what was happening when people were effective in improving 
students' outcomes we recognized that they were using a broad perspective and so we started thinking 
about transition planning as encompassing all aspects of education. So what are we preparing students 
for? And I liked it when Michael in his introduction says "well, it comes natural to us because we're 
thinking of students and being employed in integrated settings. We're thinking about what happens 
after they leave school. So how can we take what we're doing in school and point it in that direction so 
that we're really focused on students' outcomes? We can take learning outside of just what they 
accomplish in the classroom.  
 
So perspectives changed, and then with that change in perspective came sort of that question of well 
how do we implement a broad perspective? What are the interventions that we would use that would 
represent a broad perspective? And that's really where I had to stop and look at a variety of models, and 
you're gonna hear about models today. That's what we're talking about. So when you think about those, 
think about conceptual models, and applied models.  
 
Conceptual models were really emerging at the time. So Mallon Will with her landmark paper on bridges 
from school to work in 1984, then followed by Andy Halpern who says we got to think a bit more 
broadly about outcomes. We need to think about things other than just employment, or working. And 
then Eugene Edgar back in 1987 or so started thinking about well, if we're talking about handing off 
from one system to another system, how the systems interface. Are these systems in any way working 
so that this hand-off is successful? And so on.  
 
So there were a number of these conceptual models that were saying "this is how we need to think 
about transition." They didn’t really tell us what should we do about transition, but I can tell you these 



models set a foundation for us to think about how do we study transition? How do we fill in these 
models with practices so to speak? And so then we started thinking about well, what are those 
practices? What does the research tell us are effective approaches?  
 
I look at all of you out there, and the people we work with across the country, and recognize that young 
people have so little time with us and so if we're going to work hard and change what we do to prepare 
them for successful post-school outcomes, we don't have any time to waste. So let's think about what's 
been shown as effective so that we can maximize our time with our students, and they can maximize 
their experiences in K-12 education. So we again looked at what are effective approaches? But then also 
what are effective programs?  
 
And so when I was at the University of Illinois Transition Research Institute we had the honor of working 
with all the model projects that were funded across the U.S. on transition. And at that time there was a 
whole area in OSEP that--Office of Special Education Programs and the U.S. Department of education, 
that were dedicated to building evidence-based practices around transition. Our first longitudinal 
studies came out of that. Our first model demonstration projects came out of that. Our first outreach 
models that took that whole concept of scaling up. If you think about it, back in the day, the outreach 
projects were the sort of precursors to the scaling up notion that we use today.  
 
So we, and the institute had the pleasure of working with all of those folks, and of course we had the 
opportunity through our center to do research about what those specific interventions might be.  
 
So between 1992 and 1996 we really looked at then research analyses, exemplary program analyses, 
what was coming out of those model project and then we used a three phase structured 
conceptualization process to look at how we get our arms around this stuff. So we used back at that 
time Peters and Heron at Ohio State were doing a lot of work and saying "hey, we got to be careful 
about what we call best practice.” And now we have the Institute for Education Sciences out of the U.S. 
Department of Ed. Their job is let's apply some criteria before we refer to something as best, or as 
effective, or as evidence-based, or definitions for those things.  
 
Back in this time we didn’t have such things, but we had a nice model from Ohio State that said think 
about these things when you're looking at best practices, or calling something a best practice. So those 
who know me know I don't use that term very often. But also when we thought about the taxonomy we 
had to move from that conceptual piece to the applied piece. We need something that's field-based and 
that's gonna be relevant to the field, and that means people that we work with in education and the 
various agencies.  
 
So the taxonomy for transition programming at that time, 1996, looked a little bit like this, and focused 
on student development, student-focused planning, inter-agency collaboration, program structures and 
attributes, and family involvement. And so one of the things that we could do that happened in some 
fields in the past is people say "fantastic, we've made this discovery! Let's set it and forget it" like the 
commercial says, but that's not what our field needs.  
 
So one of the things that we had to do was keep on keeping on in terms of whether that model 
remained relevant, and we don't want the science to stand still, we want the science to grow and tell us 
even more that we can do, and using that precious time and resources with our students.  
 



So then along comes the School to Work Opportunities Act and there was a lot of focus on school to 
work transition. So again, we're back to the notion of employment as being a very important outcome, 
but the transition field realizing that number one you can't be successfully employed unless we look at 
these other contexts of your life. So education, independent living, and community involvement really. 
So when I worked with students for five years in Brevard County in work-based learning and preparing, 
thinking about transition, resources for the district many times my students might lose their job because 
of something happening in these other areas and so again we start to think about broadly speaking 
about transition outcomes, and broadly speaking about the education and services that go into 
achieving those outcomes.  
 
So we continued to do extensive literature reviews to add to what that initial work around, the 
taxonomy did. So we have a literature review we did back in 1999 that looked at kind of the school to 
workplace and I was involved then with the National Transition Alliance and we worked with all the 
states to be sure--one of the things Patricia's doing is they're looking at if you're building these 
employment programs in your states are you sure that youth with disabilities are included in your work 
and that expectations of students with disabilities and for students with disabilities are part of what 
you're doing? And that was our focus back in the National Transition Alliance as states built these school 
to work systems we needed to make sure that their systems included youth with disabilities.  
 
So we looked at the model, how we'd best communicate the effective or in the evidence-base that you 
need to include in your school to work model and this is what it looked like. It was the National 
Transition Alliance Framework, and you'll see that it represents most of that work that we had done 
around improving transition outcomes.  
 
So you've got your five major categories. Within those categories you have elements, kind of like those 
categories within your big five areas, and then within that we have practices. And the whole concept of 
this that we want to communicate is effective practices insure successful outcomes. 
 
So that was the framework that we used back then, and again we weren’t able to just kind of sit on this 
framework. We need to continue to build it, and to continue to assess whether or not it remains 
relevant.  
 
So we really took that work and then kind of made a little bit of a shift between 1999 and 2005 because 
what we really needed to do was okay, so we're generating the science. A bunch of people around the 
country and the world criticize people who do research as living in an ivory tower. Well, what good does 
this work that you’re doing do us? We don't know how to apply it, or you don't produce any guidelines, 
or any--you don't help us figure out how to consume the science, and put the science to work in 
practice. So this was what we started thinking was we got to add to the science, one, but we got to 
facilitate application of this applied model.  
 
So here we've come up with models, that taxonomy 1.0 and the School to Work Framework, but we've 
got to think about how do you--and those are applied models--that how do you think about 
implementing those in real, live schools. And so we started thinking about okay, how do we create tools 
that people can use? How do we fill in the gaps here? How do we extend research to practice? And what 
we again need to recognize as you go throughout your work, and as we continue to do our work is that 
there's a real, important relationship as you develop individual student IEPs and you're thinking of 
preparing students for the future, and then what are you going to do about transition education and 
services? 



 
So that's again thinking about this connection between research to practice I guess is what I'm trying to 
describe because number one, you want to do well for your students. You want them to get the 
experiences that increase their likelihood of being successful. So you're really focused on that 
preparation for the future, but if we don't understand or know what these evidence-base is to do that, 
it's really hard to develop individual student IEPs. So these things really can't be disconnected. It takes 
the content to connect with the practice, and then we've got to build our systems that can make that 
happen.  
 
So again, we looked at five areas and part of the issue was that I can't come into a school--I remember 
doing a workshop in Philadelphia, and then in Buckhead, and that was about I don't know, 1999, maybe 
before that and I couldn't go in there with a list of 100 practices and say here's what you need to be 
doing in your school. No, no, no, we have to look at how do we think about five broad areas and let's 
look in them within those areas. It has to be consumable. So this was sort of what the first model looked 
like, then we started rolling that out.  
 
So what we've done since that time is to say "let's keep doing the science, we need to figure out if we've 
learned so much" and fortunately states and OSEP have made investments in supporting research to 
find out, and to make sure that what we’re doing is effective. What difference does [INAUDIBLE] 
appropriate education make if that appropriate piece doesn't lead you towards your adult outcomes? 
 
So we've had the National Secondary Transition Technical Assistance Center, the National Dropout 
Prevention Center for Students with Disabilities, the National Post School Outcome Center. People from 
those centers now are part of NTACT, our National Technical Assistance Center on Transition so we've 
really brought together the concepts of transition practices, keeping kids in school and having them 
graduate, and then achievement of post-school outcomes. So there's been a lot of research generated 
through that work. There's been a lot of research integrating others across the country both at the very 
local level and at the national level, and so what we've been doing again is back to that notion of as a 
center, how do we build capacity within states to implement the science? And then how do we work at 
the very local level so that we can look how that science should be implemented at that local level. 
Because it's gonna look different in Philadelphia than it does in Harrisburg, than it does in a small, little 
town outside of Pittsburg. So again thinking about that connection of research to science.  
 
We've continued to look at what the knowledge is. We've continued to review the literature. We 
continue to look at what those levels of evidence are that are generated, those definitions of evidence 
that come out of IDS, and then still looking at things like correlational studies that tell us about 
associations between practices and outcomes, but then also at specific interventions that can tell us this 
intervention worked with this group of students and resulted in these outcomes. But our challenge 
continues, otherwise Michael wouldn't be doing this, and you all wouldn't be spending two hours of 
your Wednesday morning trying to learn more about how we link that research to practice within that 
context of compliance in our schools and communities.  
 
So what does that look like? Well, again remember I talked about we have to think broadly about what 
transition focused education is, and we have to think broadly about post school outcomes. [INAUDIBLE] 
employment, independent living, the things you work on when you're building students' IEPs.  
 
So what we've done in Impact in our knowledge development work is we've added significantly to our 
knowledge of event interventions. And so we've looked carefully at academic interventions. So how do 



you improve academic outcomes for students? Math, language arts, other areas, reading. What is it that 
are these effective interventions that are gonna help kids move forward in school and towards their post 
school outcome? How do we keep kids in school? What's VR's role in all of this? What are VR practices 
that should be happening when thinking about transition? How do we foster success in post-secondary 
education? 
 
I'm at [INAUDIBLE] now in Florida and we are building college and university programs all over the state 
to serve students with intellectual disabilities who have left K-12 system. What does that look like? 
What do we do to promote successful [INAUDIBLE] college programs? [INAUDIBLE] we need to think 
about current tech ed and work based education.  
 
So what we've done with NTACT is we've said okay, we need to go out and get the science in these areas 
and we need to think about how we add that to our model. And so the model that we're using 
[INAUDIBLE] one while we're still looking at the taxonomy for transition programming and that's 2.0, 
and we've added to it and built upon it.  
 
So we're still talk about student focused planning, and when you're doing that you're thinking about 
how do you develop students' IEPs? What kind of planning strategies do you use? And then how are 
students, families and agency folks integrated and invested, and engaged in that planning process? And 
then we think about student development.  
 
So we're looking at assessment, academic skills, life, social, and emotional skills, employment and 
occupational skills, the kinds of supports that students need to be successful and to gain, and grow into 
sort of their maximum levels of the skill development. And then, what does that instructional context 
look like? 
 
We've learned that there are many things about that instructional context that will influence how much, 
and how quickly students learn, and what they learn. So where you see the red checks are sort of three 
areas and areas that we've added to the knowledge base. When we're talking about inter-agency 
collaboration we're still thinking about establishing a collaborative framework, we're looking at 
collaboratively sharing services. So when you think about the opportunities as comes to us from the 
Workforce Investment Opportunities Act and Pre-Employment Transition Services that is an awesome 
opportunity we now have backed by policy to help us figure out and actually deliver collaborative 
services so that we're not--let's get rid of the turfism piece that I've experience so many times through 
years.  
 
Let's figure out how do we deliver and how do we deliver the most that we can by collaborating with 
each other. Family engagement is much more than just family involvement, and again empowering 
families, and then preparing families. Sort of like we do professional development, let's think about 
family preparation because understanding rights, understanding laws, understand their children's 
needs, understanding the services that are available to them. There are lots of ways that we can work 
with families to improve their knowledge, or increase their knowledge about really the kinds of 
questions you would ask if you want to see that the science is being applied with their students as 
they're transitioning from grade to grade, and then from secondary to post-secondary education and 
employment. 
 
When we're thinking about program structures we are talking about the fundamental practices, or 
constructs that need to be in place so that all the evidence base can be implemented. So what are the 



characteristics of your program? Are you evaluating your program? Are you doing strategic planning to 
make sure that you're using your resources wisely and that you're aimed at specific outcomes and are 
gonna generate the outputs to achieve those outcomes. What are your policies and procedures? 
 
I've done a number of policy analyses for different states and it's not unusual to find that there are 
things that are either state policies, sometimes federal, and often local policies that should put up 
barriers to implementing effecting practices.  
 
In one state it was the way that the state defined in their pupil accounting manual how you could use 
your FTE dollars that go from the state to the locals to provide work-based education. And it was 
different for kids with disabilities and kids without disabilities. Kids without disabilities had all sorts of 
various ways they could participate in work-based learning using FTE dollars, but when it came to kids 
with disabilities the only option was for the districts to be providing paid work experience. That was the 
only way you could use your FTE dollars to support those teachers in those learning environments.  
 
So that's a policy that really got in the way. Common years ago, I don't know that this exists anymore, 
but there were things like "okay, our IEP meetings are held during the school day, and they only are 
scheduled for 15 minutes a piece." That's how it was when I worked in the district. So there's a policy 
that's gonna really influence family engagement, and student focused planning including specifically 
student participation. So we have to think about those things. And then thinking about those valued, 
scarce resources that you all have and how those resources are allocated. We've learned much about 
that. And then we're huge, huge work around school climate.  
 
So fostering that climate that's respective of all students, high expectations for all students across the 
board, across the behavior supports and anything like that. So that's where those again checkmarks 
show you where we've changed either the language or added information from Taxonomy 1 to 
Taxonomy 2.0. 
 
So we just finished this update. It embeds evidence-based and promising practices for drop-out 
prevention, family engagement, graduation, human resource allocation in schools, the instructional 
context, rehabilitation, school climate, school scale-up, social, emotional, and life skills development in 
students, and then the notion of transition to post-secondary education and employment.  
 
So again I'm gonna sort of just step away from the detail of that. I'm gonna come back to that in just a 
second, but when you think about transition practices research you got to kind of figure out what am I 
reading? What is this telling me? Where does this research fit in my life really? So when we look at 
transition practices research I think about two different levels. One is the macro level. That's gonna tell 
us what systems need to be doing. That's gonna tell us how we need to build our programs. That's 
gonna tell me about generic practices. Then let's start thinking about the micro level, and that's gonna 
tell me specific interventions. What is gonna work with this group of students in this context to produce 
this outcome? And again as you think about efficient use of your time and resources you got to know 
that you're doing what works. So the macro level helps you understand what the system needs to do, 
the micro level tells you specific ways of how to do that with specific students. And so when you look at 
NTACT's work, we look at kind of the notion of predictors of post-school success and then evidence-
based and promising practices.  
 
So predictors again, the same as [INAUDIBLE] paid work experience, level of student self-determination, 
having a career development, engaged in career development and having a transition plan, family 



engagement. There are lots of--well, we've identified I think about 18 predictors of post-school success 
for kids with disabilities. That tells you your school needs to be doing this, your district needs to be doing 
this. But it doesn't tell you again how to. So then you have to look at well, what are those evidence-
based and promising practices that help me implement the predictors?  
 
And so when you look at the macro level that's a Taxonomy 2.0, it's gonna tell you those things that 
need to be integrated into your systems and when you go to our website at TransitionTA.org that's the 
NTACT website then you're gonna find evidence-based and promising practices in detail on that website. 
And that's gonna tell you a lot of information about specific interventions. So to kind of summaries what 
we're talking about as you take away something from this part of your webinar is when we're talking 
about student-focused planning we're talking about the process for developing a student's individual 
education program. That process of doing that and what needs to happen.  
 
When we're talking about student development we're talking about the stuff of the educational 
program. What is it that students are gonna learn? How are they gonna learn it? How are we gonna 
support students to maximize their learning? Those are the practices in student development.  
 
And then when we talk about inter-agency collaboration we're really looking at providing a broad 
context for identifying and meeting students' and families' needs. The individual student and then their 
families, and their families.  
 
So we have to work together as service providers in education, rehabilitation, and other services to say 
how do we identify the needs of our families and students, and how do we know how to meet the needs 
of individuals in order to build our community service structure so that it can serve the needs of those 
individuals.  
 
Family involvement really is a thread that runs throughout transition education and services. Without 
family engagement we don't really have any context for understand r knowing people. Now I know 
that's daunting in some cases but that's why we have to work even harder in those cases to bring in 
what's representative of that family engagement area of the taxonomy. It provides relevance. If we're 
not looking at that, most likely what we're doing with our students is irrelevant to them and their 
families. And then a program structure like I said before, that provides the infrastructure for 
implementation of all the evidence-based practices.  
 
So where you gonna find the Taxonomy 2.0? You're gonna go to transitionprogramtool.org--oh, your 
state is gonna go to that, and this is a strategic planning system that we use with your state, and that 
many states use across their states to build local improvement plans. So we've included all the 
benchmarks that represent the taxonomy category. We include all the specific practices within the 
taxonomy as either within the benchmarks or as reflective questions. We then include data, evidence, 
evidence indicators that can help you and at the state level, local level and state level look at are we 
doing these things? And then how are we gonna improve it, or if we need to improve it, and then have 
we done that? Have we improved it?  
 
If you go again to transitionta.org, transitionta all one word .org, that's the website for NTACT, and 
you're gonna look for the evidence-based practices and predictors matrix and this is gonna give you the 
levels of evidence that support those practices. It's gonna give you the relevant outcome area, and then 
it's gonna tell you which practices very specifically are in each of these taxonomy categories. So you can 



see there's lots of student development practices focused on independent living of students that have a 
very high level standard of evidence that supports those practices.  
 
So you'll find that right on our website and it goes on and on that we have over 100 EBPPs on that 
website. We've also got information there about VR practices around counseling and consumers, inter-
agency collaboration, supportive employment, counselor ed and services for specific target groups. 
You'll also find lesson plans there. We have lesson plan starters that can help you think about if you're at 
the local school level how might I do this in my classroom?  
 
So that, you're gonna look for transition planning on the website for example, education and then look 
at student development academic skills and you will find for example here's a concrete represational 
abstract. Algebra, lesson one. Lesson plan for concrete phase lesson to teach algebraic equations. So 
that's where you can see again we've conquered or God forbid I should say conquered. We've addressed 
and continued to try to attack this concept of effective academic instruction in the context of transition-
focused education and so this is an example of a lesson plan starter that you'll find there on the website. 
And again, it's gonna be focused on a number of different areas.  
 
There are annotated bibliographies, health issues in transition, parent and family involvement, financial 
literacy, summaries of performance that you're responsible for creating, peer supports, database 
decision-making. So we have references in there just for you to access any of this information. Again, 
part of our goal is extend the research to practice. So here's where you can go to get the research, and 
here are some ideas of how you extend that to practice.  
 
And so that's my challenge really when I work with people from the local level to the national level is we 
all need to build a passion for research. I'm thinking back, if I hadn't had that passion when I was a 
transition specialist 1985 to 1990 oh, my gosh I would just be--and I think I'd be in the wilderness 
somewhere because that's what sort of drove my notion of we have to discover how we work with our 
young people and improve their outcomes. It's a long way from the de-institutionalization of Sunland 
Training Center in Florida, let's keep that progress up.  
 
Question, question, question. When you go to implement something you have to ask what works. We 
don't want to waste time because our clock is ticking both for us and most importantly for our students 
and their families. And again I encourage you to collaborate. This fact that this whole webinar is being 
delivered by the Pennsylvania Community of Practice just demonstrates your willingness to reach out, 
and work together, and that's fantastic.  
 
So again your questions are things like how are you going to create? How are you gonna create? What's 
your role in extending the science? Let's look into the classroom as and see what you're doing, and work 
with us and/or others. You've got a state full of research folks to figure out what is it that we're doing 
that we need to share because it's really working? And then thinking about how you extend that science 
to practice. How do we make it happen across schools.  
 
So I'm gonna thank June Gothberg who's one of my colleagues. She was a graduate student that worked 
for me and then now is a principle research associated at Western Michigan University. Catherine 
Fowler is our NTACT project coordinator. She's at the University of North Carolina, Charlotte. Jennifer 
Coyle also was a graduate student with me through her masters and PhD program. They have 
contributed significantly to us pulling together the content as well as Matt Klare who is at UNCC, now 
formerly with the National Drop Out Prevention Center for Students with Disabilities. They all bring their 



expertise and knowledge which is different for each person into our work together and it's the only way 
we can accomplish a lot is making sure that our teams are diverse, they're knowledgeable, they bring in 
different perspectives so that all of those perspectives contribute to our growth and what we're able to 
accomplish.  
 
And then thank you to all of you working to apply this knowledge and the role that you are playing in 
generating new knowledge.  
 
So, Michael, I don't know if we have any time for questions, but if we do we can just take a couple.  
 
>> Yes, we do. I'm gonna actually take the screen back just for a minute and if folks have questions for 
Paula Kohler please go ahead and send those in to me.  
 
I did want to just make reference to in Pennsylvania for about the last eight years we have been using 
the Taxonomy in various versions to work with our school districts, charter schools and the state as part 
of our Indicator 13 training, effective practices training, and transition.  
 
What you see on the screen now is the latest version that we're using this year, and we're actually 
concentrating as part of the training on two areas that are agency partnerships and youth participation 
and engagement. So those folks that are involved in Indicator 13 this year, if you haven't done so 
already you will be involved with this facilitative process where we've looked at adapting what Paula and 
associates worked with, has put together but mainly focusing on agency involvement, agency 
partnerships, and then the second piece of this is the youth participation and youth engagement. So 
we're really putting a high focus on those two areas.  
 
We still do have a Pennsylvania version of the Taxonomy, all of the pieces but I wanted to highlight this 
because it is something that is currently being used in our state.  
 
>> Paula, I do have a question, it said I wanted to see in the research that, Paula, you've been involved 
with how it applies to teachers working in cyber charter schools. 
 
>> Well, I haven't--I can't say that our research has focused specifically on identifying what's effective in 
charter schools. It's been a bit more broad than that. And part of it is that we're pulling in literature from 
the transition and related fields and looking at various studies that people have done, and then when 
we look at the correlational studies I don't know that school setting--the context of being in inclusion is a 
predictor and there is evidence that, that leads to better outcomes but I don't know that charter school 
practice or attending a charter school has been researched heavily.  
 
Now, if you will search on the name of Gary Miron, he is a professor at western Michigan University and 
Gary and some of his colleagues have done even more work around the charter school area and the 
online school area than anyone I know, and if you Google them, they have a new report out on kind of 
evaluating and actually what they look at is they look at students in charter schools, students in online 
settings and they look at things like performance on standardized tests and other variables--graduation, 
blah, blah, blah. So if you go to that work you'll be able to get some general information about 
effectiveness of students in those school settings, but I don't know that we have studied specific 
interventions in those school settings associated with outcomes of youth with disabilities.  
 
>> And could you reiterate their names again, Paula, or? 



 
>> Yeah, his name is Gary, last name is M, I, R, O, N, Gary Miron, and he's at western Michigan 
University.  
 
>> Great, thank you. I guess that just a general question came in as far as how you see states using the 
current version of the Taxonomy.  
 
>> Oh, wow well in lots and lots of different ways, and it's great. You put up how you're using the sort of 
self-assessment of the practices in those two focus areas. So there are many stats like Utah, Rhode 
Island, Colorado, oh, Lord, who else? Arkansas. They've been using that same kind of process but they've 
moved to our online system and so annually Pennsylvania has one of the biggest transition conferences, 
institutes in the country, definitely aware of that, but annually they hold theirs as well and then part of it 
is structured as this institute process where people get content and then they meet in their teams and 
then they do annual planning for program improvement of integrating the science into the plans of their 
improvement plans into their school. So there's a very structured planning process and some of the 
things that we help them do is focus on evaluating whether or not they've achieved the anticipated 
outcomes that they're looking for: greater student involvement in their IEP, great employability skills of 
their students, occupational development of occupational specific, keeping kids in school, seeing kids 
graduate. So we look at those outcomes. Now in other cases we were just working with a state that has 
the [INAUDIBLE] to go out and determine their professional development needs within their state. So 
we help them develop kind of a protocol on gathering that information but using the Taxonomy as a 
heuristic. So here are the kinds of things that we need to do, what is it that we need to direct 
professional development on.  
 
In another state they've looked at the ability of their teachers to work with culturally and linguistically 
diverse students and around the Taxonomy and the students' families. So they're really looking at how 
we improve implementing this science with the diversity within our state. So there are just many, many 
dimensions that you can take off in. 
 
>> Okay, great. Thank you, and a couple of questions just come in. We will post the two facilitated 
assessments. I'll add those to the handouts for today's webinar that we're using in Pennsylvania. Again, 
these are based on the work that Paula and her colleagues have been working on. Okay, Paula, thank 
you so much for presenting today. It was excellent information and we are going to go ahead and move 
on to our next presenter, so thanks Paula, greatly appreciated.  
 
>> Oh, you're welcome. Absolutely my pleasure.  
 
>> Thanks so much.  
 
And so our next presenter is Patricia Gill, and Patricia works for the Institute for Educational Leadership 
in Washington D.C., so Patricia, over to you.  
 
>> Thank you very much, Michael. Thanks Paula also, that was great. I knew some of that stuff and I 
learned some new stuff too.  
 
So I'm gonna just talk a little bit today about strategies and tools for implementing the Guideposts for 
Success, and I'll give you a little bit of an overview of our organization and the National Collaborative on 
Workforce & Disability for youth, but I'm not gonna spend a lot of time on that 'cause I really want to get 



to tools and information that you can use. So we'll talk about addressing the needs of youth in 
transition, give a little bit of an introduction to the Guideposts for Success, and then go through the five 
areas, and then give you all some resources that you can use for serving youth.  
 
Ooh, so there's me and I'll tell you just a little bit our organization and then like I said, really roll right 
into what you all can do. So I'm a senior program associate at the Institute for Educational Leadership. 
We are a 50 year old non-profit located in Washington D.C., and I think our name actually does sum up 
what we do. We really try to look at education in a very holistic way and look at all of the people and 
organizations, and communities that should be involved in education. We don't think it's just schools 
that do education. And we really look at early childhood all the way through high school or when young 
people should be in high school and then transition in thinking about where do they go? As I say, after 
they move that tassel from left to right, or right to left they step off the stage and then what happens? 
and I work in the Center for Workforce Development where we're really thinking about transition, and 
what happens, and particularly what happens to young people who are not as connected or traditionally 
successful as their peers. So we do a lot of work with youth with disabilities, youth in the juvenile justice 
system, youth in the foster care system and other young people who are not progressing often as well 
as their peers. I also work a lot with our National Collaborative on Workforce and Disability for Youth.  
 
I come from more of the education, but particularly a workforce background so when I came here I was 
really charged with helping to better connect workforce programs to youth with disabilities and making 
those connections to the education system. And since I've been here we started two programs which 
are multiple sites around the country. Our Ready to Achieve mentoring program which is a career 
focused program for youth with disabilities and also youth in foster care, and I think we have 10 sites 
around the country now for the Ready to Achieve mentoring program and then also our Right 
[INAUDIBLE] Career Focused Initiative which is a career focused reentry program for youth involved in 
the juvenile justice system. So there's my contact information and if you want to know more about any 
of those things you can certainly contact me, but let's get into the meat of the day I think.  
 
So as I said, the National Collaborative on Workforce and Disability for Youth is one of the TA centers 
that we have here at the Institute for Educational Leadership. It's funded by the Office of Disability 
Employment Policy. We're a national TA center working with the state and local workforce development 
systems [INAUDIBLE] disabilities into service strategies. In addition to the Institute for Educational 
Leadership we also partner with the Institute on Community Integration at the University of Minnesota 
and Boston University, and we've worked with Pacer, we've worked with NTACT, we've worked with 
Paula quite a bit and we really focus on better connecting youth with disabilities to opportunities for 
education, work and independent living.  
 
So the next slide, today we're gonna be talking about the Guideposts for Success which is a framework 
for making sure that all young people have what they need to transition to adulthood successfully. And 
so it looks at the additional support, services, and opportunities that youth with disabilities need. And 
the guideposts are kind of divided similar to these two bullets in that when you look at the guideposts it 
always talks first about what all young people need because youth with disabilities first and foremost 
are youth and the things that they need and want are the things that all young people need and want, 
but like all young people they're gonna need individual tweaks and so we start with what all young 
people need and then we look at what additional supports or opportunities youth with disabilities need 
to be successful with school, or work, or with connecting to their communities, or with being leaders. 
Similarly we have some other guideposts that, that second level is looking at , what youth in the juvenile 



justice system need for work, or school, or what youth in foster care need and I'll talk about that if I have 
some time at the end where I share some additional resources.  
 
So there are five guidepost areas, and as you see this is kind of a holistic framework looking at 
everything young people need to be successful. So there's school-based preparatory experiences. It says 
school-based, but it doesn't have to happen at school, but those are kind of the things you traditionally 
associate with education around literacy, numeracy, and those other types of skills. Now career 
preparation and work-based learning experiences, that's for young people being ready for and having 
experiences with work. Youth development and leadership, one thing I'd like to point out with youth 
development and leadership is when we think about leadership we're not just thinking about the kind of 
leadership you traditionally maybe think of with somebody at a podium or something and people are 
following them. When we talk about leadership we're also talking about youth [INAUDIBLE] leadership 
and self-efficacy and being able to set goals and achieve them. Connecting activities are all of those 
community connections and life connections you need to be successful in school, and work, and 
yourself. So that could be financial, that could be healthcare, that could be transportation, that could be 
community involvement, civic involvement. And then finally at the bottom but maybe it really should be 
at the top is the family involvement and support. Connecting to family and peers, and then how is family 
involved and supportive of all the success that we want to see in these other areas.  
 
So now I'm gonna of a little bit into what we have in each area, and then give some examples of how 
this is actually done on the ground, in real life. Paula talked earlier about the importance of going from 
research to practice. I mean, we can say this is how it should be, and this is what it should look like, but 
people really want to know okay, how do you do it? And we’ll start with what we identified as sort of 
the school-based areas for guideposts.  
 
So all you'd need: academic programs based on clear standards, career and technical education 
programs based on professional industry standards. It's really important for both of these that there be 
some clear understanding of where you're going, and how you'll know when you get there, and that for 
career and tech ed that need to be connected to actual jobs and real careers not to learn how to 
operate an elevator right now might not be super helpful. And then they need to be in a small, and safe 
learning environment, and they need support from highly qualified staff including probably some of the 
people who are on the webinar today, and graduation standards that include options realizing that not 
one size fits all and really fits with the young person, and where they're going, and what they want to 
do. Additionally there are some things that youth with disabilities will need, some additional supports 
and services to reach that, and that's on the next slide.  
 
So they need to have individual transition plans to drive their personal instruction. I would argue that all 
young people need that. But they really need to know for themselves here's where I'm going, here's 
what I need to do to know their own reasonable accommodations, how to request them, and how to 
control them in educational settings. What we've found is a lot of times for young people with 
disabilities when they were younger their parents went to the IEP meetings and talked to the teacher or 
the counselor and then they would go to the class and these things would just happen. They would just 
get more time, or get a quieter space, but they didn’t know about it, they didn't know how it came 
about and then as they get older when they need to take a role in actually requesting these things and 
particularly when we get to transition and they move to a post-secondary setting they show up and they 
say well, I've always gotten larger handouts in larger font, or I've always received more time on my tests 
and they don't know how those things happened, but it's really important for young people to know 
their own accommodations, and what they can request, and how to request it.  



 
They also need to know specific and individual learning accommodations while in school. This is more 
about them learning what's their learning style and how do they learn best? Sort of that meta cognition 
of them understanding for themselves the best way that they get and keep information, and then again 
to be supported by highly qualified transitional support staff, and that may or may not be school staff. 
So there's school staff and there's also other kinds of staff and partnerships that can help out in 
supporting young people as they're preparing to transition and learning all these things about 
themselves and their education.  
 
So next I have some examples of some of the ways this is done. And so one is at the Blackstone Valley 
Regional Vocational Technical High School which is in central Massachusetts and they use a variety of 
diagnostic tests and tools to identify incoming students' needs and form individualized transition 
planning and measure progress. So for all incoming 9th graders they have a process where they look at 
diagnostic tests, IEPs, [INAUDIBLE] plans and they actually meet with personnel upon attending school 
and they create individual [INAUDIBLE] strategies for young people right when they're coming in and 
particularly for those where there's indications that they might have difficulty passing something called 
the MCAS, the Massachusetts Comprehensive System.  
Right at 9th grade they're looking at these young people. They're saying "where are they? Are they on 
track? What do we need to do to support them, to keep them on track whatever that track may be?" 
Then they do this again in 10th grade and any young people in 10th grade who are having trouble 
meeting the Massachusetts assessment system get a student success plan to get them on line. What's 
great about this is as I mentioned with RAMP and [INAUDIBLE] we have a lot of [INAUDIBLE] and I'm 
doing focus groups with young people and they're in 11th or 12th grade and they're surprised to find 
out that they don't have the credits they need, that they're not on track, that they might not graduate 
and I'm always thinking well, why wasn't this discussed and worked on in 10th grade when there was 
still time to provide them the support and figure out a plan and all of a sudden here they are and their 
friends are about to graduate and go do things and they find out that no, they've only got enough 
credits or whatever to be in 9th grade.  
 
So they set this up from the beginning, and then they do a lot across the curriculum initiatives. So 
they're reinforcing not just focus on the academics and the tests because that kind of focus makes me a 
little bit uncomfortable, but they're also looking at all of the things that support academic learning. So 
they've got stuff about writing, and thinking, and study strategies and they develop portfolios for the 
young people. And then if they are identified as being in danger of failing on MCAS they're put into 
other things that they have [INAUDIBLE] academy and [INAUDIBLE] survivor [INAUDIBLE] and then they 
have a math [INAUDIBLE] camp. But there's a lot of ways that [INAUDIBLE] identify and support young 
people and they [INAUDIBLE] like honor roll and [INAUDIBLE] congratulatory credit [INAUDIBLE] the 
importance of [INAUDIBLE] the school when there's a problem, but also hearing [INAUDIBLE] graduation 
and then [INAUDIBLE] come from [INAUDIBLE] for success.  
 
The North Carolina Department of Public Instruction [INAUDIBLE] vocational [INAUDIBLE] achievement 
[INAUDIBLE] system. So their career and tech ed [INAUDIBLE] body [INAUDIBLE] career clusters and look 
at student achievements and connecting them early to career clusters that they're interested in. 
[INAUDIBLE] agricultural education, business information and technology, education career 
development [INAUDIBLE] occupations, marketing, technology and industrial education and these are all 
aligned with industry standards. They have industries in the community that help them to design these. 
So between [INAUDIBLE] the line these [INAUDIBLE] clusters and the [INAUDIBLE] actually in 6th, and 
7th, and 8th grade in some areas, and by 9th grade each student who's enrolled through tech ed 



participated in a career development plan and they outline the courses they want to take and any 
special services they need. Not really [INAUDIBLE] whole [INAUDIBLE] future piece. [INAUDIBLE] this is 
something I'm interested in and this  
is how I have to work towards this plan [INAUDIBLE] experience to see if this is really a good fit from 
that. Really it's that whole [INAUDIBLE] of bringing young people to their [INAUDIBLE] and they all know 
where they're going. So early on they've got them connected to and learning about possible careers that 
they would go to.  
 
And this last one may seem a little familiar to you, NTACT. You might have just heard a lot about them 
from Paula which is great but they really, really I think have pulled together the most that you can 
around school-based prep strategies. So as we're focusing more on workforce and making those 
connections we thought, you know, why reinvent the wheel? You might as well acknowledge the people 
who are doing it and doing it well, and as Paula already mentioned, they've got stuff about transition 
planning, about graduation, about post-school success. They’ve got all kinds of great stuff about 
evidence-based, research-based practices and even promising and not quite established practices, but 
ones that still sound exciting and they've got as great--I lost the word. I'll just say somewhere you can go 
and you can find all the different practices. She just went through it so we've got the website there 
again. I'd definitely encourage you to go and check them out.  
 
The next area is career prep and work-based learning experiences. So all young people need career 
inventories so they can about their skills, interests and career options are, and career exploration 
activities like coming to guest speaker events, and job shadowing and this includes learning about the 
education and training requirements and earning potential and benefits of the jobs and the 
opportunities to practice through work experiences. So internships, community service, part-time jobs 
and the soft skills training to gain the job-seeking and workplace basic skills.  
 
When you talk to young people and hear how they learn about jobs around a big media kind of time, 
and most young people learn about jobs come from their friends and family, but a big part of it is from 
movies, and TV. I mean, almost half the youth in our programs you say what do you want to do? They're 
like "oh, I want to do CSI." "Do you like science? Do you like math?" "Not really but I want to do CSI. I 
want to wear one of those lab coats and solve crimes." And that's all they see, right? In all those shows 
the people are always really clean, in these beautiful, white lab coats and if you've ever been to any of 
those settings in real life lab coats are not all white, and clean and it's kind of smelly and pretty real 
when you actually go to one of those setting, but on TV it looks so glamorous and all the people are 
good looking. And otherwise they want to do race cars 'cause I had one young person I was interviewing, 
he was from Albany, Georgia and I asked him what he wanted to do and he said he wanted to be in 
NASCAR and I said "really?" and he said "yeah, because I saw that move the 'Fast and the Furious' and I 
think I could do that. I'd like to do that." So for them, having a little bit more information than just 
what's shown on the movies and TV where everybody's either a doctor, or a law enforcement, or a 
rapper, or racing fast cars. There's so many more jobs, and even within being a doctor or a lawyer 
there's so many more jobs in that career cluster.  
 
So young people really having a good idea of what the jobs are that are out there, what really fits with 
their own interests and skills, and then what it really takes to get that kind of job. What education do 
you need? How much money could you really make if you do CSI, or you drive a race car? I don't know. 
And that's why it's important for people to get [INAUDIBLE] in the soft skills because a lot of what we are 
hearing from employers is that they can teach the hard skills. They can teach how to operate this 
computer, or this machine or even, you know, how to use this reservation system, whatever it is that's 



this particular job but the soft skills of getting along with people and being responsible, and being on 
time, and completing work, and competing in work. Those kind of skills, the employers cannot teach and 
are wanting young people to arrive with.  
 
Additionally, youth with disabilities are gonna need understanding of benefits planning. You were there. 
It went back, okay, yeah. thank you. They need to know a lot of what we hear from young people and 
their families is well, if my kids gets a job I'm gonna lose my benefits. And that really depends on the job, 
and how much you make, and all these other things. And so it's really important for young people and 
their families to understand their benefits and how having a job will work with that benefit and what 
benefits they would still be able to keep with the job or connect to the job, to learn to communicate 
their disability related work support and accommodation needs. A lot of times a learning disability so 
people think it's connected to education in the classroom but the truth is if you have trouble keeping 
and maintaining information at an educational setting you're also gonna have trouble keeping and 
maintaining information of a work setting. If you have trouble doing your reading and writing in a noisy 
environment you're gonna have trouble doing reading and writing at work in a noisy environment. So 
for them to understand how their disability translates from school to work, and then what supports and 
accommodations they can ask for, and when to ask for them.  
 
And ties into the next one, learn to formally request and secure supports and accommodations, and we 
have a lot of information about do they ask for that at the interview? No. Are pre-hire? Probably not, or 
when they're hired? Definitely, we know they do that. We have some examples here of some of the 
ways that this is being done. So [INAUDIBLE] The Shasta Co 21st Century Career Connection, that's their 
newer information [INAUDIBLE]. They [INAUDIBLE] that's something that's part of O-Net, it's through 
the Department of Labor. They're a huge, giant database of all the jobs and what do you need for all the 
jobs? And the education for all the jobs and O-Net also has all kinds of correct formation information 
and all kinds of assessments that you can do to see what your strengths are. And RIASEC are the six 
different sort of categories of jobs. So there's realistic, investigative, artistic, etcetera and what Shasta 
Co 21st Century Career people did was they took the RIASEC and they made their own sort of shorter 
inventory based on that. And what's exciting is once you take your career interests and you identify 
you're more realistic, a little bit of artistic or whatever it is, it then gets you all the jobs that align with 
those different categories and it tells you how much you make at that job and what education you need.  
 
And so in Shasta County--they're out in California by the way--do a [INAUDIBLE] early on to figure out 
what their sort of strengths are and what their interests are, what careers they want and then it tells 
them--they adapted it because they wanted to know what jobs are good for youth for different grade 
levels, different life experiences and then connect them to the system. But the system doesn't 
necessarily [INAUDIBLE] for youth, so they did their own adaptation of that and if you go to their 
website it looks kind of strange the connection because I took you right to their products and tools 
because they have a lot of this available to download for free.  
 
You can download their own--the [INAUDIBLE] they have. You can download their multiple intelligences 
and interest tool. and then they have this tip that's like a double sided page. IT actually folks up to wallet 
size and has all kinds of information that youths can just carry right there in their pocket, or their wallet, 
whatever that they can refer back to as they progress from career and post-secondary exploration into 
job searching and interviewing. It has a lot of same information that if they need to fill out a job 
application, to prepare their resume. It's got tips for finding jobs. So that tip sheet is really great and you 
can go to their website there and download that.  
 



The Transition Age Youth Program in California has this whole career cruising idea that they think it's 
important for youth to learn about a bunch of different jobs. So they've done an airport visit and when 
youth go to visit the airport they learn about 27 different jobs at the airport. They learn about the pay 
scales, the skills required to be successful at each job.  
 
We've done that before with young people in our program in Denver when we went to a zoo and they 
learned about all the different jobs at the zoo. I didn’t realize there were so many different jobs at the 
zoo. Some, you think of like zookeeper, but there was somebody there that had a degree in landscape 
management and they're in charge of landscape planning and management. they were in charge of 
making the elephant part look like Africa but the alligator part look like Florida and figuring out how to 
keep Africa and Florida plants alive in Colorado.  
 
And I never thought about who designs all those habitats and actually keeps all those plants alive, and 
there was somebody there in charge of pools and [INAUDIBLE] fish and again I never thought about 
them. Pretty much every animal enclosure had some kind of water feature, and you certainly don't want 
to the hippo tank to back up. That wouldn't be pleasant.  
 
And we learned about events planning. A lot of people have had their weddings at the zoo.  
 
So there's so many different jobs at the zoo. There's so many different jobs at the airport. There's so 
many different jobs at the hospital. So young people get to career cruise and find out about the different 
jobs? 
 
They also do a five day checklist extravaganza. It's a week where young people are in all different types 
of job settings. They go through three different jobs. They have their own work site, so one's a deli, 
one's a maintenance one, and one is a clerical one. And they can see is the youth leaning more towards 
customer services? Are they more liking sort of tasks involving reading, and writing, and paperwork? Or 
do they need more hands-on kind of work? And that's for the young people to realize hands-on where 
their strengths are and the kind of work that they'd like to be doing eventually. And I just linked you 
again to information about the academy just so you could see some of the types of things they do.  
 
And then I also wanted to talk a bit about our own programs 'cause we do a lot of career prep through 
our Ready to Achieve Mentoring Program, RAMP. We've currently got I think 13 sites nationwide I think. 
We're just starting a new grant and moving into some new stats. I think it's gonna be 10 sites. and we do 
weekly career prep meetings, and we also use individualized mentoring plans, and on our website you 
can download the individualized mentoring plans. We have one specifically for youth with disabilities, 
but we've also got one for youth in a juvenile justice system, and one in a foster care system. And most 
of our RAMP sites are actually located at schools, and in some of them like Baltimore RAMP is actually 
part of the IEP for the youth and it kind of takes care of Indicator 13 and a lot of the stuff about them 
learning about jobs and what they want to do.  
 
And I was very excited in the RAMP site in Baltimore when we got our own hallway pass specifically for 
youth in RAMP, and for those of you who work at schools you know how important hallway passes are. 
So to have our own, special hallway pass made us really feel like we were part of the school and they 
valued us. A lot of the other sites are part of, you know, the school already has some sort of career class 
and the RAMP gets that same group once a week and has them identify they're interested in and learn 
more about the careers.  
 



So there are all kinds of ways to integrate these into the existing school day 'cause I know the school day 
is tight and there's so many other things to do and you see the twist and you say "how can we add one 
more thing to what we're already doing? But as I say, most of our RAMP sites meet during the school 
day, in the classroom. Some are in an existing class. some of them may pull the youth out of class and 
they meet in the library or something like that once a week.  
 
A few of them meet right after school, again in school space to avoid the transportation concerns, but 
you can definitely do this and I would encourage you to go download for free the individualized 
mentoring plan. It kind of takes you through what they want to do, what their strengths are, how that 
could be supported by the mentor.  
the next area is youth development and leadership, and as I said earlier, for us youth leadership for us is 
not just them being president of the class or something like that, but their own ability to set goals and 
meet them.  
 
So all youth need mentoring activities designed to establish strong relationships with adults. They need 
peer to peer mentoring opportunities, they need exposure to role models in a variety of contexts, they 
need training in skills such as self-advocacy, self-determination, and conflict resolution. They also need 
chances for that personal leadership, and youth development and activities including community 
services. And then they need opportunities to lead and to build their own self-esteem as we know for all 
young people, particularly adolescents, self-esteem can be a real struggle. Nobody wants to be different. 
Everybody is different, but nobody wants to be different. And for youth with disabilities they've got 
sometimes a very identifiable difference.  
 
So looking at what youth with disabilities need around youth development and leadership opportunity 
which is--they need mentors and role models with and without disabilities and they need to understand 
their own history, and culture, and public policy issues as well as their rights and responsibilities. We 
think, and we see with our own programs is as young people start to realize what a rich history and 
culture they're part of, and the many different role models and people who have achieved all kinds of 
great things and have their same disabilities and other disabilities they really start to be more 
comfortable talking about their own disability, owning it, taking pride in it. Not just seeing it as 
something like everything when you're a teenager that's embarrassing and different, and has to be 
hidden but for them to be like "hey, this is me, this is who I am, and this is [INAUDIBLE].  
 
Some of the strategies that we've seen be successful is again with RAMP in addition to the weekly 
settings we do some peer to peer mentoring which is around youth setting goals and then saying them 
out to their peers and the peers actually help them "oh, this is how you can do it." One youth wanted to 
do better in schools and the peers identified "so here's where tutoring is on these days, and I actually 
help with tutoring, and here's the bus you can take." And then they also have one to one adult mentors 
often in the careers that they're interested in and we have a whole guide about career-focused 
mentoring again that you can download for free.  
 
We are a federal TA center, so everything's free. 
 
The Alaska Department of Labor and Workforce Development did one of my favorite things. They 
actually did use resource mapping. They have had a local pilot program that was supposed to increase 
inclusion support and engagement of youth ages 14-24 and they actually had the youth go out in the 
community and survey, and may what was available in the community for young people. So it wasn't 
just like a service to, but young people were actually involved in identifying what was available for them 



in the community and they put data together about businesses and organizations in their community 
and then went beyond just the traditional okay, this is the YMCA and these are the youth organizations, 
but they look for what we like to call hidden resources. So those are businesses that you might not think 
of as hiring youth, or having space for youth but when you talk to them they say oh actually we do 
donate once a year to different organizations and we've been donating to a youth organization Or we 
did youth mapping in  
Chicago and we found a bank that said "oh yeah we've got meeting space and you could certainly hold 
meetings here if you ever needed to" and you wouldn't have thought of meeting space at a bank. and 
what was great in addition to identifying resources that all youth could use was that for the youth who 
were involved in the project it really increased their confidence, it increased their skills in talking to 
people and gathering, and completing information. All of the youth in the program received a GED or 
diploma by the end of the program except one and that's an amazing outcome. And many of the youth 
got jobs after this, and they all got training in geographic information systems, and in leadership, and in 
communication and computer skills. So it built skills, it built confidence, and it also identified resources 
that all youth could use.  
 
Another favorite youth development, youth leadership strategy is community service. One of our sites in 
Florida, Able Trust which is a high school high tech studies and it's also a RAMP site. [INAUDIBLE] do 
volunteer work with Project Impact which was something that came through the Governor's 
Commission on Volunteerism and Community Service called Volunteer Florida. They worked with 
AmeriCorps members and they worked at the state parks.  
 
They actually went to the Everglades State Park and they were building frog huts, turtle runs, and bat 
habitats, and it was great because they got to do hands on, they learned skills, they learned about the 
environment and they felt pretty great about themselves. And also as a side bonus if you didn't even 
think of, a lot of the AmeriCorps members are college students. So they got to talk to people who were 
in college and kind of be like "oh, this is a college person, I could be a college person." So that was 
another bonus. We also had some other youth who worked at the Literacy Project and it was really good 
for them to be helping other people read and improve their reading and their competency as well.  
 
The next area is around connecting activities. All youth need--and I mentioned this--health services, 
transportation, tutoring, financial planning, post-program support, connection to other services and 
opportunities, and youth with disabilities really need--on the next slide--to know about assistive 
technologies, how their community’s laid out and how to get around it. We've actually done travel 
training with a lot of the youth at our sites and mostly your transportation will do travel training for free.  
 
I went with our site down in Jacksonville, Florida and they actually have someone who does travel 
training and took our young people on the bus and they learned how to get their bus pass and go. We all 
went to the mall, had lunch, came back but we all learned about how to use this system, how to read 
the pass, how to look at the maps, how to look at a particular bus stop to know when the next bus was 
coming. So it was great training.  
 
Learning about independent living centers. They can provide additional supports that you don't have the 
time or money, or resources to provide in a school. Independent living centers really help young people 
live independently. Personal assistant services, benefits planning is so key, and so particular to every 
area.  
 



And here's some examples of how it's being done around the country and hopefully some of these 
would work for you.  
 
So YouthSource which is part of the WorkSource in Renton, Washington. they have a person-centered 
planning process and they look at young people and what are the services they're gonna need? And so 
they connect them to other services in the community like the YMCA which has a 12-week life skills 
program, to transportation passes, and to transportation training, vouchers, even gas vouchers, to 
clothes for work, to money to pay for GED classes and they even have on-site mental healthcare. So 
they're really making sure that there's other connections which you can't get to work if you don't have 
clothes, and you don't have transportation. And just really make sure that all those other pieces are 
there. They know about their community.  
 
Partners for youth with disabilities has something called Making Connections, and they promote healthy 
behaviors and increase access to healthy food. They help young people effectively use community 
resources, and to transition to adult health services.  
 
This is really critical because a lot of young people, similar to when they were still in school, their 
parents go to the doctor with them and talk to the doctors. And this is really helping them learned about 
themselves, and their own health and how they have the communication skills to describe and educate 
others about their disability, how they can take more responsibility for their own daily living and 
managing their own healthcare.  
 
We have a lot of interns here in our office and many of them talk about that transition as they went to 
college, or moved out of having to find a dentist and find a doctor. So this really helps young people 
learn about that early and learn about what they need and how to find it in the community.  
 
And then this one's interesting to me, the Carrera Adolescent Pregnancy Prevention Program. I was like, 
how are they doing connecting activities? But they're very interesting in that they take what they call an 
above the waist approach to pregnancy prevention. They have young women and young men in their 
program. They say when teens believe they have value and a real chance for success they start to see a 
future in which teen pregnancy has no part. They're designed to create a healthy environment where 
young people can identify their gifts and talents, and begin the progress towards healthy growth and 
development and put a premium on engaging teens and having this general and generous engagement 
even when the young person says they don't care.  
 
So they've got a job [INAUDIBLE] they've got mental health services, they've got self-expression, and 
they actually connect young people to healthcare services at no cost and help them enroll in health 
insurance, and they get financial literacy and I just really thought this holistic approach not just talking 
about the negatives and you're just talking all the time about don't get pregnant and do this, that's what 
they're hearing the most is probably pregnant. But instead having them know about jobs and all these 
cool things they could be doing and actually connecting them to that. I think it's just a great strategy.  
 
And then the last area, not the least is family involvement and support.  
 
So youth need families and caring adults who have high expectations, who have been involved in their 
lives and are assisting them towards adulthood, who have access to information about employment, 
who take an active role in their transition planning and who have access to medical, professional, and 
career support networks. And what we've found is most of the time it's not that parents have low 



expectations for the youth, but they have no idea what expectations to even have. Can a youth with a 
disability go to college? Could they go to a four-year college? Could they go to a two-year college? And 
what we found was that parents has really low expectations because they had no knowledge about the 
sort of supports and success centers that are at colleges and the sort of supports that are there to help 
their young people.  
 
Can they work? They're like "I don't know what kind of job they can have." So the parents need the 
information so they can have the high expectations, and the families need the information so they can 
be involved. And for youth with disabilities which is on the next slide their families need to have an 
understanding of their youth's disability and how it effects education, work and daily living, and know 
the rights and responsibilities and know how to access the programs and services, and understand the 
individualized planning tools that are available. 
 
And again, disability is interesting because as you might have noticed in my picture earlier, I'm a black 
woman. My parents were also black so they really know about being black in this country and how to 
navigate as a black person, but disabilities a lot of times are not genetic. So even though a young person 
may have a disability it doesn't mean that their parents or family members have this disability or have 
an understanding of that disability or what services or supports are available, or what you can do with 
that disability.  
 
So a lot of times the parents and family are learning along with the young person about the disability, 
about triggers, about what are assistive technology that's available, about their rights, about what they 
can ask for. So it's important for the family to know this so they can be involved. And here's some ways 
that we've seen to do that, or some strategies for this.  
 
One of these is the individualized learning plan, that's something that's being done in I think almost like 
40 something states now. And these are for you with and without disabilities. It's a document and a 
process that students use with school counselors, their families, their teachers to define their career 
goals and their post-secondary plans early. And one of the nice things about individualized learning 
plans and the meetings is that the youth invite the families and invite their counselors, and the youth 
lead the meetings. And the data shows that it may just because of the [INAUDIBLE] being led by the 
youth, that families were more likely to come to these than they were even to the IEP and the other 
kinds of meetings.  
 
And in fact, in one of ours we had 100% family participation which surprised me. I had to look back at 
that, but it was true. And again they think it's because this is a positive thing, the family's not being 
brought in about a problem. It's something that's being led by the youth, and we saw increased 
confidence in the youth and also in the families about what could happen.  
 
And then we have a lot of resources for families to really give them that information that they need to 
best support and be involved with their youth. So we have information about financial capabilities. And 
what we see as financial capability too, that could be generational as well. That many times the entire 
family is not really sure about financial literacy, financial capability is kind of a new term now, and so we 
have information for the families about how to support their young people.  
 
Disability disclosure: when? How? And to whom to talk about your disability? That has been--the 411 on 
disability disclosure has been our most popular publication. It's a workbook for youths to talk about 
their disability. And we had it continued by the families.  



 
And then how to develop soft skills? We have a lot more guides too on developing work skills and other 
things for families.  
 
I know we're being [INAUDIBLE] on time and I want to leave time for questions. Sometimes people--I'll 
just quickly do this. Sometimes people use the Guideposts when looking at their IEP to make sure that 
you're covering all five areas. When you're looking at an individualized plan for employment again to be 
sure that all the areas are covered 'cause you need all of them to be successful, and for a service 
strategy to be required by it, it should not be the workforce, what is it? WIOA, Workforce Innovation 
Opportunity Act, and then some of the resources that we have about the Guideposts as I've mentioned, 
we've also got Guidepost in addition to those at Youth Disabilities and Practice for Youth in the foster 
care system. And if you go to the next slide we've got it for youth in the juvenile justice system and you 
get some of those. And you guys are getting these slides so you can go back to look at the guide. The 
info brief is the shorter version.  
 
We've also got resources around specific disabilities. We've got information for youth with mental 
health needs. We've also got one for youth with learning disabilities, and then I think we've got all the 
information I mentioned on the disability disclosure. We've got an info brief.  
 
The [INAUDIBLE] first one, disability inquiries actually talks about when you as a workforce development 
person or a school person can ask about the disability and [INAUDIBLE] an employer, whether it being a 
program and then when you can ask about it. If you’re asking all young people as a standard you can, 
and if it's pre-employment. If you're asking everybody it has to be specific to the job, but there's good 
information on that. I said the Workbook for Youth, there's something on cyber disclosure, there's 
something for family and let's see. More on disability disclosure. That's something that people were so 
interested in, and young people really have to learn about and so do families. And then I think--we also 
have information on professional development. These are the competencies that professionals need to 
work [INAUDIBLE] areas and you've got [INAUDIBLE] on paper, we've got it online where you can learn 
about the different areas, working with families, working with employers and [INAUDIBLE] engage 
workforce environment, career plan, [INAUDIBLE] talk these and then if you want more information 
about getting training that's on there as well.  
 
And then we've got a database where you can access even more. I highlighted some of my favorite 
practices in each area, but you can go in and using the Guideposts identify I want to know more about 
family engagement and pull up more of those kinds of activities. There's more about youth development 
and leadership, and pull up those kinds of activities.  
 
And in addition to myself you could also contact Curtis Richards who's the director of our [INAUDIBLE] 
workforce development, or Mindy Larson who is the program manager for the cooperative, and here's 
our website.  
 
>> Hey, Patricia, we did have a question came in that this individual's planning to present about 
advocating for yourself at a college accessibility office. Did you mention a specific online source or 
workbook that this individual could use to help with that? 
 
>> Yes, if you go to the disability disclosure information there is information about when you're in a 
post-secondary setting and how to talk about your disability and how to advocate for what you need. So 
that is a really good place to start. And that has actually in the workbook, worksheets that people can 



use to actually write out here is what I'm gonna say. So it's really helpful to kind of prepare yourself for 
that conversation.  
 
>> Great, fantastic. Patricia, I really want to thank you for all the wonderful information you shared. 
Excellent resources. Many, many things that I was unaware of before so--and I'm sure our participants 
really got a lot of great information so thank you so much for taking the time to share your information 
with us this morning.  
 
>> You're welcome.  
 
>> With that we are now going to move to Dr. Joan Kester from the George Washington University, and 
hold on let me unmute Joan, and Joan, you are on.  
 
>> Okay, thanks, Michael. It's great to join everyone today. I see there's quite a few participants and just 
a little bit about who I am. I work at George Washington University and I run our Secondary Special Ed 
and Transition Masters and Certificate Program so I'm really interested in the topic of models and 
replication because the students that I'm working with are across the country and all of them do 
capstone projects and they're really rolling up their sleeves and looking at how research can inform 
practice based upon the needs that they're seeing in their communities and with the students they work 
with.  
 
And also I worked with [INAUDIBLE] Vocational Rehabilitation and I work closely with Michael on 
establishing grant programs where we went out and did specifically systematic career development 
strategies and tried to build off the knowledge of model programs so that other programs could be 
started across the state. And for many of you that go to the Transition Conference I think you'll see that 
a lot of the models that have grown in the states, there are presentations at the conference and 
typically people come there to get ideas from other practitioners.  
 
So I just really want to round out the conversation today. I know it's been filled with a great deal of 
information and I know from a practitioner standpoint it can really be overwhelming because you're 
thinking about when do I have time to look at all this information and where do I start? So I guess just as 
a reminder, it's really important to think about the needs that you're seeing with the students and the 
families that you're working with and that you start with that and you build a team, whether it be a 
school-based team or a transition coordinating council if you're looking at starting a new model.  
 
And both the Guideposts and the Taxonomy provide that larger framework to say if we look at transition 
from a holistic perspective this is how we can frame our thinking. So that gives you not only that bigger 
framework of based upon the needs of students and families, what specific areas might there be needs? 
And it gives you tons and tons of resources. There's additional resources that I’d like to share today and I 
think one of the problems that I've seen with my students in the program and from the experience that 
I’ve had in Pennsylvania is people don't know where to start.  
 
And again, the starting point can be really as simple as collecting some data to identify the needs that 
you're seeing in the community. I'll just applaud, we're working with Temple University and I'll get into 
the program replication in a second, but the Transition Discoveries Project, what we're doing is 
developing a quality indicator to measure effective transition and within the next six months that's going 
to be available up on the Secondary Transition org website. So it'll be a nice, simple tool where you 
could collect data from youth, families, and other transition stakeholders to identify the needs.  



 
So this is really foundation information again trying to bring research into practice, but looking at it from 
a practitioner standpoint. If you guys ever find the need, there's some fundamental dimensions of a 
program that you need to think about, and you need to explore. So of course you want to think about 
your student populations and what are their specific needs? Are you working in of course a rural, urban? 
I know some students or some participants might be in charter schools.  
 
So you have many different participant characteristics that you need to think about that really it's gonna 
impact what you do in setting up some kind of a program model and also you have to think about how 
long the program's gonna be, how intense it's gonna be. I know from the previous presenter they were 
talking about weekly sessions with students so you need to think about those kinds of dimensions and 
what's within your capacity and within the school if it's within the school how you're going to go about 
doing it. And also then thinking about the content and the less plans or the curriculum that you're gonna 
be using.  
 
You're also gonna think about if students move from one phase to the next how that's gonna bee and 
how you're gonna measure their progress. And then when you think about, again if you're gonna be 
recruiting for the students you have to continually think about what is in it for this student and why 
would they want to participate? 
 
Go to the next slide.  
 
So data is extremely important when you start looking at designing your program models, and so you 
have to think--and this was one of the struggles, Michael, that I think we had with some of our projects 
was that there needs to be some measure of student progress and there also needs to be program 
evaluation data. So not only are you gonna measure how students are doing and how you're gonna 
rework the program if you're not seeing progress but also overall what are the outcomes of the project, 
what kind of data can you collect? And that information is also extremely important when you approach 
funders.  
 
Again, how are you gonna support staff? How's that gonna be configured? Some of the more interesting 
models that I've seen again from the capstone projects that my students if they're doing it as an inter-
disciplinary project so with the Workforce Innovation and Opportunities Act they're bringing in the 
[INAUDIBLE] counselors. They might have students that have already graduated that are a part of the 
program in some type of a mentoring capacity and then of course, individuals that might work at the 
schools as well. And you have to think, too, what is the best setting that this could happen for students? 
 
So is it gonna be in the school setting? There's much more research to support the importance of 
programs actually happening in real world settings out in the community. So you need to think about 
that, and then you have to think about who are your partners in the project?  
 
So again as you think about what the needs are in your area for students and for family members these 
are some of the factors that you need to just think through systematically when you look at developing 
and designing a program model.  
 
So as you do that, you can look through some of the resources that were provided earlier in the 
presentation because again it's often a big disconnect between research and practice, and I think often 
times that we're finding out there are levels of evidence I think as Paula had probably indicated in her 



earlier session. It's important as practitioners to have this information in your radar so that as you're 
identifying needs and developing these new programs that you're trying to use what we've already 
learned and what has been identified through research. So let's take a closer look. Some of this is a bit 
repetitive of what you've already seen.  
 
So as I work with my students and they start the program and the intro course we really spend a lot of 
time talking about the National Technical assistance Center on Transition. And if Michael goes there to 
that link, that's just one example of how easy it can be to go into post-secondary education and 
employment preparation.  
 
So you could see the evidence-based predictors, I'm sure that Paula talked about and you can see the 
articles that have been written and the evidence that has been provided through research. And it's very 
accessible for a practitioner so don't be afraid to go into this information and use it. And again if you 
identify the needs first then you can start on your treasure hunt through all these great resources and 
find that information. So let's go back to the PowerPoint. So again, that's really phenomenal information 
and a really good starting point if you're thinking about developing either new strategies to work with 
students or program designs.  
 
Go ahead.  
 
Okay, so again this is a bit repetitive but if you want to go to that site, this is really more information 
about the National Technical Assistance Center and it's an alignment of effective practices and those 
predictors. and again if you look at levels of evidence there are quite a few evidence-based practices, so 
you would really want to start there if you're looking at doing some new things with students around 
improving practice.  
 
So you want to start at the evidence-based level and then move in through research-based and then 
promising practices. 
 
And so, let's just go into the promising practices site. So you can take a look, again I'm just doing this 
again as a wrap up. You can see how things are organized so let's look at transition planning and see if 
we want to look at education or employment. It keeps it within the Taxonomy, and it gives you a really 
simple way to connect with those promising practices.  
 
So again, I really want to emphasize the importance that even though you may feel overwhelmed and 
you're not sure where to start, you start with the needs and then you start drilling into all these 
phenomenal resources that are at your fingertips, okay? Next slide.  
 
Okay, so the Department of Education puts lots and lots of money into identifying research and 
evidence-based practices. and so this What's Working Clearinghouse is another site where they have 
many, many, many, many resources. So you can see there they make it very easy with the links up in the 
top.  
 
So let's go to gap to graduation just as an example and you know what? Michael, let's pick one. How 
about-- 
 
>> Checking? 
 



>> Checking, yeah, let's go to check and connect. That's been a practice that's been identified for quite a 
few years, so gives you really brief information and it describes this is one of the strategies to address 
dropout issues. So you can see there's an information there. You could go into the evidence snapshot. 
Michael, if you want to go to that. Again, as you work as a team you can see that type of information. 
You can find related resources, and really if you work at looking at intervention reports and then the 
review protocol, look at the review protocol so that shows you some of the data that we were talking 
about that you need to think about when you're designing new programs.  
 
So again, my point in wrapping up the webinar is to say to you as practitioners, this is useable and it's 
really important to thinking about applying research to practice. Go ahead.  
 
Okay, and ties actually to the previous presenter, and what I really like about the National Alliance of 
Secondary Education and Transition and the Guideposts is that this was done with a large group that 
was inter-disciplinary and I know they're updating some of their resources, but this toolkit again goes 
along with the Guideposts and if you go down it ties research to practice in a really nice way.  
 
So if you go to the PDF file, Michael, again these are simple things you can go to. You can look at a 
toolkit, you can look at these national standard again, so as you're--let's just pick one for example. It 
gives you a standard and then ways to measure it. 
 
So if we could--those are all the folks that were involved, there's a self-assessment tool, and if you get to 
the standards and indicators.  
 
So there you can see for schooling so they have the standards--state education agencies and local 
agencies provide youth with equitable access to a full range of academic and non-academic courses and 
programs. And then the standard is that and then the indicators fall below.  
 
So again, as you're working as a team and you're saying you're picking an area, you can easily download 
this document and you could take that measure out and say how are we doing? And I would also 
suggest that beyond the immediate folks that you're working with on your team that you really try to 
get data from youth and families grounded in how they perceive the programs and the needs for your 
school, or for your agency.  
 
Okay, so again some repetition. This is getting to be a bit outdated, but Rehab Services Administration 
has identified VR transition practices that they showcase and you can see Pennsylvania was identified as 
an effective practice, a promising practice based upon the Community of Practice on Transition. 
 
So, Michael, if you type in NTACT up in the site, no up in your web. 
 
>> Oh, sorry. 
 
>> What happened? Yes, sorry. So the VR of course with workforce investment is going through a lot of 
transition--no, that's not it.  
 
>> Let me just put it back, okay.  
 
>> sorry. So I should have included this, but the new Technical Assistance Center for Voc Rehab is called-
- 



 
>> We're good. [INAUDIBLE] 
 
>> I thought you would've known that site already, okay.  
 
>> We're good.  
 
>> There we go, good! So this is the new Technical Assistance Center for Vocational Rehabilitation and 
it's really a work in progress and you can sign up for the distribution lists which you should do. they have 
trainings that are available again because it's a technical assistance center, state VR agencies can submit 
for more intensive services. But if you click on pre-employment transition services what they're doing 
there is identifying practices. 
 
So this is probably a center [INAUDIBLE] there's not tons of information in here, but this gives you 
information 'cause this is probably something many of you are interested in--gives you some great 
information. So while that's funded through Rehab services Administration and the site that we 
[INAUDIBLE] this will eventually be the place where you're gonna find a lot of great information about 
promising practices in vocational rehabilitation and transition services, okay? 
 
Okay... okay, this is another resource that we recently came across called Jobs for the Future for the U.S. 
Department of Education. Again just trying to get you to the site so that you can see how user friendly 
they are. So this is Youth workforce Development and this is a new model of information called a playlist 
that the centers are able to use and it's giving you examples of programs that you can go in there and 
easily connect.  
 
For example, you can go into, let's see. Let's go into service force, into that link. So these are tied to 
workforce development, or in Pennsylvania, the Career Links. So again you're gonna see that these are 
some model programs and these are programs that are available for all youth and again I think it's 
important to remember that we think about all youth first and then what's specifically needed for youth 
with disabilities beyond what a model would look like for all youth. So this is a great resource from more 
of the Workforce Developments System, and you'll find some great information in that infograph there.  
 
Okay, and I'd welcome any questions as we go through this, especially if you are struggling with 
identifying needs or trying to bridge research to practice. So any questions that you might have.  
 
This model is the National Organization on Disability Start On Success, and while there isn't funding 
attached to it, what's been amazing is that projects such as if you look at Pittsburg Public Schools and I 
think Philadelphia School District has one of the models that gives you a really nice framework. 
 
If you click on learn more about S.O.S. models it's a way to scaffold internship experiences as part of 
transition planning for students. So again you can look in here and say here are some models. I wonder 
if Pittsburg’s in there. Do you see it Michael?  
 
>> Don't see it. I’m not sure, it might be in the example. [INAUDIBLE] 
 
>> Okay, yes. That's okay, I know we're running out of time here. I just wanted you to get a sense of the 
fact that there are a number of models that either might not cost anything for you to do, and some 
where there might be funding.  



 
For example, I'm sure that Pennsylvania is saturated with Project Search models so I don't think we need 
to go to that site, but Project search is more of an employer driven model, and again the previous 
speaker was walking a lot about all the kinds of jobs that might be available and this was started through 
the children's hospital of Cincinnati and it has demonstrated a high level of competitive employment 
outcomes for the students. Again it's an internship model that's available through a partnership with the 
school, voc rehab agency, and a job coaching service.  
 
Again, if you're not familiar with Transition Coalition, this s another great site. They also offer a 
transition master’s program and I think even a doctoral program. So this is a really nice searchable 
database. Again they've got models of success there. They have--let's see, do you have to be signed in, 
Michael, to do the search for specific? 
 
>> Yeah, you probably do, but it's free to sign up, and they actually have pre and post [INAUDIBLE] you 
can take too as part of the Transition Coalition. So it's a nice way to find out more information about 
secondary transition.  
 
>> Good. Okay, so now I'm here really to wrap up the conversation about the larger frameworks that 
help you frame your thinking about transition--both the Taxonomy and the Guideposts, and to help 
bridge that to you as a practitioner so that you're able to look at the needs of youth and families in your 
area and you're feeling like this is a manageable thing to move forward.  
 
I guess some words of wisdom are identify the needs, do your research, and then pursue some design of 
services and programs. Don't sit back and wait for funds to come your way. I think it's important to look 
at the needs and start developing your ideas, and search for funding. We've seen again with our work, 
Michael, previously with the Transition Coordinating Council where teams were more proactive in 
identifying needs and defining projects. They were much more likely to receive the funding that they 
needed for the projects that they designed. So I hope that was helpful. 
 
>> and if folks have questions for Joan, please go ahead and type those in. I know that Patricia did have 
a comment there that she wanted to add regarding a parent's expectations as a predictor. So if you 
want to go ahead and add that, Patricia, and then again if anyone has questions for Joan? 
 
>> Sure, thank you. I was trying to rush on mine 'cause I knew we were short on time and when I got to 
this family part I neglected to add this.  
 
Although it is another layer out on families, I know when I worked in a school the additional bit of family 
reach [INAUDIBLE] was kind of like ah.  
 
Parent expectations are a predictor of the graduation rates and also of the youth's success and also of 
the youth's college enrollment and of employment. So getting those parents onboard and getting those 
parents and families to know what their youth is really capable and can do has a big payoff in how well 
they do in school, graduating from school, post-secondary, and in work later. So, thanks for a chance to 
add that back in.  
 
>> Great, thanks very much. So this does conclude today's webinar. [INAUDIBLE] we appreciate you all 
joining us today. I just want to remind folks that we have four upcoming webinars planned. One next 



month in January on Alignment of Accommodations and Support and we're primarily going to be looking 
at that form both an education lens and a VR lens.  
 
And then in February, March, and April we're going to be joining our Community of Practice partners on 
those three webinars, one on more specific information on pre-employment transition services as part 
of the Workforce Innovation and Opportunity Act, and the March session on Career Preparation and 
Work-Based Learning, then in April a more specific, in-depth look at Youth Development and Youth 
Leadership.  
 
I'd like to thank everyone for joining us today, particularly want to thank Dr. Paula Kohler from the 
University of Central Florida, Patricia Gill from the Institute for Educational Leadership, and Dr. Joan 
Kester from George Washington University for sharing her expertise with us. Again, greatly appreciate 
that, thank you for joining us. Please plan on participating in our future webinars. as a reminder today's 
session was recorded. We will be having it closed captioned and it'll be posted to the PaTTAN website 
and SecondaryTransition.org site in about three weeks. So again, thank you all for joining us and as a 
reminder you can find today's PowerPoint up on the PaTTAN website. So thank you all and have a great 
rest of the day.  
 
>> Thank you.  
 
>> Thank you. 
 
 
 


