
>> Good afternoon.  Welcome to our webinar this afternoon.  My name is Amy Smith, and I'm an 
educational consultant and school psychologist here in the PaTTAN East office.  You may have known as 
PaTTAN King of Prussia office, but this summer we moved, and now we're known as the -- we've moved 
to Malvern, Pennsylvania, and now we're known as PaTTAN East. 
 
The topic of today's webinar is a review of the new Annotated Reevaluation Report, recently released by 
the Bureau of Special Education.  You can find this new document on the PaTTAN website; simply go to 
www.pattan.net, click on the Legal tab, and you'll get a drop-down menu, and then click on Forms.  On 
there you'll find all of the school age forms, and all of the annotated forms.  You can download them so 
that you can have them electronically and print them out in hard copies, and you'll also be able to find 
languages other than English language forms on that site as well. 
 
As we're going through the webinar today, I want you to know that you can ask questions as necessary.  
I've got two colleagues with me who will be doing their best to answer them as they come in.  If we have 
time at the end of the webinar, we will answer questions live, and try to get as many questions 
answered as we possibly can.  The webinar today is being recorded, and will be available on the PaTTAN 
website within the next few weeks.  Last week we did an Annotated Evaluation Report webinar, that 
was also recorded and will be available on the PaTTAN website as well. 
 
Before we get started, I want to clarify the purpose of the webinar today.  My goal today is to cover how 
to write a reevaluation report, rather than covering the special ed process related to, and the issues 
surrounding, reevaluation.  We have many resources available related to evaluation, reevaluation, 
timelines and all of the aspects of the special ed process available on the PaTTAN website.  Get a chance, 
I encourage you to download these and familiarize yourself with the process, or have them as a 
resource.  Share them with your colleagues or parents that you might be working with.  Let me show 
you just a few to give you an idea of what I'm referring to. 
 
First one that I think would be very helpful is a reevaluation process with students with disabilities.  This 
is a couple of page pamphlet that we have that goes through all of the different aspects of the 
reevaluation process, and you can get a lot of your questions answered there.  This is a flow chart that 
goes through the special ed reevaluation IEP process.  This is a single page document.  On one side, it 
goes through the process related when the LEA has initiated the reeval request, and on the other side, it 
goes through the process when the parent initiates the reevaluation process.  I find this document very, 
very helpful, just to make sure that you are going through all the necessary steps, and it walks you 
through one by one.  We also have this publication for the special education evaluation, the initial 
evaluation process.  Again, two-sided document, one side being LEA request and the other side being 
parent-initiated request.  So I would really encourage you to print those out, have them available when 
you have a question. 
 
And finally, we have a document, again a several page pamphlet, on the special ed timelines.  This goes 
through all of the different nuances of the evaluation process, the reevaluation process and describes 
things in detail.  These are just three of the many different publications that we have available to 
people.  Again, they're on the PaTTAN website, they're free.  You can download them yourself so that 
you have them electronically, and then you can print out hard copies.  If you need a large number of 
them, you can order them through us.  There's a process online where you can order a large amount, or 
whatever amount of these, and we'll mail them out to you, and there's no charge for that.  In addition to 
these publications, we have publications that are specific for parents.  So if you are a parent listening in 



today, or if you want to have resources available for your parents, take a look at those.  Again, take 
advantage of those; they're really nice tools to have. 
 
All right, so let's get started.  If you're familiar with PaTTAN, you know that our mission is to support the 
Bureau of Special Education in their efforts and initiatives through building the capacity of local 
education agencies serving students who receive special education services.  We are committed to 
promoting the Department of Education's least restrictive environment.  Our goal is to ensure that IEP 
teams begin with the general education setting in mind, and use supplementary aids and services before 
they consider moving a student to a more restrictive environment. 
 
All right.  Before I get into each section of the report, I want to start by being extremely clear that this 
new annotated document was not written because of some sort of change in the law or regulation, or a 
change to the form.  The form is exactly as it has been since the last reevaluation of IDEA many years 
ago.  So there's been no change to the process, to the form, the law, the regulations regarding this.  No 
change at all.  The document has been updated, the new annotated documented in in response to the 
need that we saw in the field.  When the Bureau of Special Education does compliance monitoring visits 
with the LEAs across the state, what became clear was that some folks needed additional information on 
writing good evaluation reports and reevaluation reports.  So in order for us to meet the needs of the 
field and provide the adequate training and technical assistance, we've redone the Annotated Eval and 
Reeval Reports.  The goal in mind is to have this information, the clear, more concise information result 
in reevaluation reports that are more user-friendly, more reader-friendly, and are written in a way that 
lead to good decisions made by the multidisciplinary and IEP teams.  So no change to the form, simply 
an update and improve on our training and technical assistance for the field. 
 
All right, the purpose of a reevaluation report is to document the results of the reevaluation that's been 
conducted, and to document the eligibility decision that's been made by the evaluation team.  But 
beyond the reasons found in IDEA, the reevaluation report is the document where the family, school 
staff and other professionals working with the student will find the information that allows them to 
make better decisions regarding the student, and allow them to work and interact more effectively with 
the student.  The purpose of this document is not to simply document assessment results; it's meant to 
provide information that will change how the adults understand, work with and provide services for 
students.  Reading a reevaluation report show allow adults to know how to alter their behavior in 
relation to the student, or to know what to do with the student now that I know this information about 
the student, as much as it provides the assessment results and information about the student.  We need 
reevaluation reports that will give the adults working with the student the information in a clear and 
concise way so that they can make the best decisions and work the most effectively with the student. 
 
One of the complications of writing reevaluation report is the large variety of people that could be 
reading it.  The intended audience of a reevaluation report can include parents, school staff, other 
clinical professionals that might be working with the student outside of school, other service providers 
like OVR, or other community agencies that might be involved.  Students -- implications for writers, 
given the wide variety of potential readers, there are some implications that writers need to attend to.  
A large variety of offices will inevitably result in varying range of reading levels, familiarity or a comfort 
level with the type of jargon and type of information typically found in a reevaluation report.  
Contributing writers need to consider readability levels and write to a level that will reach all of their 
potential audiences.  The use of jargon, educational jargon, the acronyms that we tend to use should be 
avoided or kept to a minimum.  The length of the report should also be considered.  While it can be 
challenging to balance the idea of thoroughness along with being concise, a report that isn't read or isn't 



read completely won't be effective.  The purpose of a reevaluation report is to impact the behavior and 
understanding of those working with the student.  If they can't or won't read the report, all of that 
important information contained within will be lost. 
 
Let's talk for a moment about when a reevaluation report in relation to an evaluation report is needed.  
Before we get started on this, I want to point out something that on your slides, if you've printed out the 
PowerPoint, on your slides down at the bottom where it says, Reevaluation can be waived with 
permission of the parents," what I'd like you to do is just take a moment and change that to, 
"Reevaluations can be waived in agreement with the parents."  While we're not going to get into the 
specifics of this scenario, just know that if the family and the LEA are in agreement that a reevaluation is 
not needed at this point in time, that they can waive that and use the Agreement to Wave Reevaluation 
form to do that.  So please take a minute and change that "With permission of the parents" to "In 
agreement with the parents," because it's really an agreement between the two bodies. 
 
All right, the instances where you need a reevaluation report -- first of all, if the students' performance is 
indicating a need for a reevaluation, a reeval can be requested by the LEA or the parent at any time, if 
there is a concern about student performance.  If there is a question about the appropriateness of the 
current IEP or placement or identification, a reeval can be requested to make sure that they gather all 
the information they need, and make sure that the student's services, placement, identification are all 
accurate.  The next would be the anniversary date approaching -- you would do a reevaluation when the 
student's either two-year or three-year anniversary date is upon you.  You must complete the 
reevaluation before that anniversary date.  The little nuance in Pennsylvania where reevaluations must 
be done every two years for students who have been identified with an intellectual disability, and every 
three years for other disability categories. 
 
The next instance would be when the reevaluation is requested by the parent or the LEA, unless the 
request is denied at that point.  Again, you'll see that information outlined in those publications I 
mentioned earlier.  If either party -- if the parent or LEA feel more information is needed to better serve 
a student, you would be looking at doing a reevaluation.  A special ed student identified in Pennsylvania, 
when they move from an LEA within Pennsylvania to a new LEA within Pennsylvania, you use a 
reevaluation.  This is a common question that we receive.  If a student is identified as special ed in an 
LEA within Pennsylvania and they move to a new LEA within Pennsylvania, if the receiving LEA, the new 
LEA feels it's necessary, they will do a reevaluation.  If you were with us last week, we talked about 
when someone moves from outside of Pennsylvania into Pennsylvania, that's an initial.  If someone 
moves within Pennsylvania to another Pennsylvania school, if necessary to do an evaluation, they would 
do a reevaluation. 
 
Then finally, when a student who's been identified in early intervention with a disability recognized by 
school age services, transfers to school age.  I want to point out a resource that's available there.  If 
you're familiar with BECs, the Basic Education Circular, they're available on PDE website.  Very good tool 
to take a look at is the Early Intervention Transition: Preschool Program to School-Aged Programs, that 
will give you some specific information.  Also, on the PaTTAN website, we have in the Legal section of 
the PaTTAN website, we have Q and As, question and answers.  We have one developed in December of 
2015 that addresses this as well.  So for all those nuances of making that transition from early 
intervention to school age, take a look at those resources, and you'll be able to get your questions 
answered there. 
 



All right, let's talk about timelines.  These are common errors that are found during compliance 
monitoring, so I just wanted to take a moment and be very clear on what is required here.  The date of 
the report, believe it or not this is common issue when monitorings are being done.  The date of the 
report is the date that all the information has been complied and the report is written.  Literally, when 
the report is done, the writing is done.  That reevaluation, that date, the date of that report must be 
completed within the two to three timeline of the anniversary.  It needs to happen if a reevaluation has 
been requested, and a consent form was signed.  You have 60 calendar days from the receipt of that 
consent form to complete the reevaluation.  Finally, the date of that report needs to reflect when the 
IEP team meeting is held as well.  An IEP team meeting must be held within 30 calendar days of 
completion of the reevaluation, right?  The date the report was provided to the parent, that section of 
the beginning of the reevaluation, that's when the copy is made available to the parent.  And a copy of 
the reeval report must be disseminated to the parent at least 10 school days prior to the IEP team 
meeting, unless that's waived by the parent. 
 
All right.  When we talk about timelines, we're always referring to school days or calendar days, so I just 
want to clarify when these timeliness -- literally when the clock is ticking and when the clock is not 
ticking.  Timelines do not include days outside of the school term.  The school term is defined, and you'll 
find this in the timelines document I referenced earlier, the school term is defined by the day after the 
last day of the spring term, up to and including the day before the first day of the subsequent fall term.  
Terms are defined by when the staff returns, not when the students return.  So if the students are 
finished on June 1st and the staff's last day is June 3rd, then June 4th the clock stops ticking.  If the 
majority of the staff comes back August 29th and the kids come back September 1st, the clock is ticking 
again on August 29th.  We had a question last week, what if new teachers come back on August 27th 
and the majority of the staff comes back on the 29th?  School term is defined by school staff, so they're 
looking at the majority of the staff coming back, so that would be August 29th.  Okay?  Now, if the 
anniversary timelines fall in, say, July, you still are held by that anniversary timeline, as opposed to the 
clock not ticking during that time of the year. 
 
All right, moving on to biographical information.  This is an area, again, where there can be some 
problems.  Complete all of that section, be as specific as possible.  Feel free to add any kind of additional 
information that's appropriate.  If you have parents who are separated and you want to add two 
addresses, that's fine.  Any special circumstances that might apply to the child -- are they involved -- is 
there a foster care worker or an agency worker?  Something that will give people the clearest possible 
information on that student. 
 
There's also a date that you need to add on there, the review of the existing data.  That would be the 
date that the entire IEP team has completed the review of all of the existing data.  Reevaluation begins 
with the review of data, so -- and we're going to talk extensively about that in a minute -- but this date is 
when all of that has been completed, right?  That's the date the members -- and remember the parents 
are members of the IEP team -- so when all the team members and the parents have completed the 
review of the existing data, that’s the date, okay? 
 
All right.  Now, let's take a look at the body of the report.  I'm going to go through each of these sections 
one at a time.  But just to talk it through quickly, just so we can see the flow of this document and how it 
works.  Again, the beginning of reevaluation is that review of the data that you have.  You're going to 
summarize, the first section is to summarize what it is that you have reviewed.  Once you review 
everything, remember, just as we do an evaluation, an initial evaluation, the reevaluation is asking us 
that two-pronged question again; do you have a disability, and do you need specially-designed 



instruction?  So we need to take the information we have and review that.  We need to know, do we 
have enough information to answer that, the two-pronged question?  In addition, if we need to, if 
appropriate, fill out an IEP, then we need all of the information that's requested from an IEP as well. 
 
So a team needs to decide, based on everything that we have and we looked at, do we need additional 
data?  Or do we have enough to answer all of those questions?  Then fill out whichever section is 
appropriate.  Again, we'll go through these one by one in a minute.  Then we talk about the signatures, 
and just like the evaluation report, the reevaluation report has a separate specific learning disability 
component. 
 
All right, so let's look at these one at a time.  When you summarize the information that's reviewed, that 
is the beginning of the reevaluation process; the review of the existing data by the IEP team.  Every 
student, this is done for every student beginning at the reevaluation.  At this point in time, you don't 
need permission; you don't need parent permission to review the existing data.  As we review the data 
available, again we need to have enough information, or decide if we have enough information to 
answer the two-pronged question, and then complete the reevaluation report and the IEP.  So in the 
third bullet, you'll see all of the different questions that get asked through that process.  Do you have -- 
what are the educational needs, the present level of performance?  All of those different areas of the 
IEP, you have to have enough information to answer all of those.  So if you have it, that's fine.  If not, 
you're going to need to collect that. 
 
So as you're reviewing the information, these are the things that you have to have in mind, and that you 
will be asked to complete.  If the student has a specific learning disability, or is being considered with a 
possibility of having a specific learning disability, you're also going to need to fill out that SLD section of 
the report.  And again, just like the evaluation report, you have an opportunity to choose to either 
include that in this summary of information, or complete that component separately.  You can do the 
cut and paste, or refer reads from one section to another.  Incorporate all of the SLD component into 
the review of information -- whatever is the way that the writers choose to do that. 
 
All right, so let's look at when you're summarizing that information, there are seven different sections to 
this component of the reeval.  All of the information that you're reviewing is going to be placed within 
these seven sections, right?  We'll take a look at these one by one:  The first is the physical condition, 
social, or cultural background, adaptive behavior -- anything relevant to the student's disability or the 
need for their specially-designed special education.  There's many different reasons outside of a 
disability that might cause a student to struggle, right?  All of that information needs to be clarified.  
Again, that can be key in making a decision about whether or not there is a disability present, or 
whether we think something environmental or something other than a disability is causing the student's 
difficulties, academic or behavioral performance.  If there's not any concerns that you might have, or the 
team might have, then document that as well.  So if you have concerns, be clear about what they are.  If 
there are no concerns, just document that.  The examples we show here are if the hearing and vision 
screenings are within the normal limits.  So very quickly and very succinctly clarifying that, yes, we have 
thought about these things, and no, they are not issues. 
 
The second section in this summary component is, any information provided by the parent.  Remember, 
this is being done by the IEP team.  Parents are a member of the IEP team, and this is where they get to 
include any information that they want in this section.  How teams gather this information is a local 
decision.  If you want to send them something to fill out, do you want to interview them?  Do you want 
to call and ask them questions, to have them fill out any kind of checklist?  Anything, whatever it is that 



the team decides is the best way to get that information -- again, a local decision.  If you make attempts 
to get information from the parent and you're not successful at doing that, this would be the place 
where you would document the attempts that you made.  If the parent wants to give you something 
from someone else, an outside evaluation or information from a pediatrician, or whatever the case 
might be, this would be the place that you would put that as well. 
 
The third section refers to aptitude and achievement tests.  This is where you get specific about any kind 
of achievement tests.  A lot of LEAs will use tests to check on the progress of their student body.  
Aptitude tests are often used in the upper grades to help with transition decisions and conversation.  At 
this point, that's where you want to share that information.  You want to make sure that it's up to date 
and that it is relevant to the current situation.  You don't want to add things that are many years old. 
 
The fourth area on the summary is the current classroom-based assessments.  The information we need 
here is the progress towards the goals; how is the student doing towards their IEP goals?  Do your 
special ed teachers have progress monitoring information you can put in there?  Where were they at the 
beginning of the IEP year?  Where are they now?  What's their performance in relation to the general 
education curriculum?  Are they using general ed curriculum with supports?  Are they in an alternate 
curriculum?  Be clear on that.  What are their PSSA, Keystone, the scores look like?  If those are 
available, PASA scores?  Do you have DIBELS information, or AIMSweb?  Those are the kinds of things we 
would be looking for here.  This is all going to be critical when we are looking at, do we need specially-
designed instruction or not?  This is giving you a very clear picture on what the student is currently doing 
in terms of academics. 
 
Next section talks about observations.  What you need to consider here is that these are planned and 
done by the appropriate person, and it has to relate to the areas of concern.  If the student is currently 
identified with a learning disability and reading, and they have an IEP with goals related to reading, you 
don't want to do your observation in Math class, or in gym class, or something like that.  Keep it relevant 
to what it is you're discussing.  And the type of observation that is done, if you have a specific kind of 
observation you want to do -- again, it should relate to the student's current IEP, if appropriate, the 
disability that they have been identified with.  It should be done in such a way that it gives you good 
information on how to move forward. 
 
Teacher recommendations section; the important thing to keep in mind here is, when teachers make 
recommendations, that it's based in data, that it's not an opinion.  Teachers can give you 
recommendations of what they think is best, and that's terrific.  That's exactly what we want, as long as 
they can explain to us very clearly, using data why that is true.  So if they say, "I think this is too hard, 
this material is too hard, we need something different," that's fine.  Show me why.  So help your 
teachers make decisions based on data, and then be clear as you're summarizing that information what 
data was used. 
 
The seventh, the final section that you're looking at was your summarizing the information about the 
student is the determining factors.  I took a screen shot of the form here just to orient you as to what 
this section looks like.  We're asking three different questions.  You have to check yes or no to all three, 
and you have to give evidence for all three sections, okay? 
 
So in this area, what we know from the law is that a student can't be identified with a disability, having a 
disability, if the reason they are not achieving is lack of appropriate instruction in Reading, lack of 
appropriate instruction in Math, or limited English proficiency.  So if the student is struggling with 



reading because they have not had adequate, consistent instruction, then we aren't sure if the problem 
is just the existence of a disability, or if it's the difficult educational experience that they've had; maybe 
they've moved around a lot, or something like that.  So this needs to be answered, and we need to look 
at this and say, has the student had lack of appropriate instruction in these areas?  Or is their English 
proficiency adequate or not?  All three of these areas, you need to check yes or no.  If you check yes, 
that says that the team believes that the student is not achieving due to the lack of appropriate 
instruction.  If you check no, that means the team does not believe the student is not achieving due to 
lack of appropriate instruction in Reading, Math or limited English proficiency.  So yes means yes, I do 
believe that that's the problem, no means no, I do not mean that's the problem.  Regardless of whatever 
your answer is for these three questions, and you're answering all three, whatever you put down, you 
need to provide the evidence.  Don't leave that section blank.  This is a common error that they find 
during special ed monitorings.  So describe why the team made that decision.  Don't leave it blank, don't 
leave any of the three blank. 
 
All right, so we finished the review of the existing data.  You've gone through all seven of those sections, 
you've completed all seven of those sections.  At this point in time, the IEP team needs to make a 
decision.  There's two possible conclusions at this point.  The IEP team is going to determine that no, we 
do not need any more additional information.  We understand all the questions, we understand the 
two-pronged question for identification and disability.  We know all of the things that we're going to be 
required to answer on the IEP, if we do, indeed, identify the student and we believe we have enough 
information.  We don't need to ask, we don't need any kind of further assessment.  The other possible 
conclusion could be that yes, we do need additional data.  We don't have enough information, we are 
concerned that there's maybe another disability category.  We are not a hundred percent able to 
answer all of the different questions that we need to answer.  The conclusion -- what the team decides 
is a team decision.  Remember, the parent is a member of the team, the IEP team. 
 
All right.  So let's look at these one at a time.  The first, the IEP team has determined that additional data 
are not needed.  So what do you do in that case?  If additional data are not needed, then you complete 
the section that asks you to explain that, the reason additional data are not needed.  This is a common 
citation that they find during monitoring.  So the people neglect to fill this out, or don't fill it out 
completely.  So take some time with this.  Why don't you need additional data?  You would answer 
things like, we have enough information to talk about the disability.  We had enough information to 
answer that two-pronged question.  We have enough information about the current level of 
performance.  We have information on the kind of supports we believe the student needs.  All of that is 
already available to us, and we don't see any other questions that are arising, other concerns that have 
come up.  We have everything that we need.  So that's the kind of information that you want to add in 
this section.  Be thorough, but concise.  You have already talked about all of this in those first seven 
questions in the first component, that review of data.  So be concise on why you feel that that's enough, 
okay?  Once you do that, you're going to answer either A, B or C, and asking about disabilities.  A, B and 
C are identical for both whether you believe more data is necessary or not, so I'm going to cover A, B 
and C after I complete the Data Are Needed section.  So I'll get to that in just a minute. 
 
Now, it's just important to know, I'm just going to touch on it briefly.  Again, this kind of information is 
available in those publications I shared with you.  If a team gets to the point where they believe 
additional data are not needed, a parent can, at that point, say, no, I'm really going to request the 
additional assessments.  Again, check those publications for the specifics of that. 
 



All right, so we've covered the idea that the team is saying that we do not need additional data.  The 
other possible conclusion is, we do need additional data.  What does a team do at that point?  First thing 
they do is issue the consent form, the Prior Written Notice for Reevaluation and Request for Consent 
form.  So you are saying, I need additional data, can I have your consent to collect this data?  You 
complete all the assessments that are appropriate, answering what questions are remaining after you 
have reviewed all the existing data, and then you write the interpretation of that additional data.  You 
complete that section, and then you answer the A, B or C. 
 
So we've gone through the process of reviewing the data that we have.  We ended up with a conclusion 
that we do not have enough, additional data are needed.  We've asked for permission to collect that 
data.  We've gone ahead and completed the assessments we feel we need to do in order to answer all of 
our questions.  And we are going to take that and write those interpretations up, and now we're going 
to answer the A, B and C.  Let me clarify again that the A, B and C are the same for whether you answer 
data is needed, or data is not needed.  Remember that we're answering that two-pronged question; do 
you have a disability, do you need specially-designed instruction?  You must answer yes to both of those 
questions in order to be found as eligible for special education.  So there are three possible outcomes to 
that two-pronged question; the first would be A, the A of the A, B, C -- the student has a disability and 
needs specially-designed instruction, which means they are eligible for special education.  B, they do not 
have a disability; that means by definition they are not eligible because we've answered no to the first 
prong of the two-pronged question.  Or, C, they do not need specially-designed instruction, so again, 
they're not eligible.  It's possible to have a disability and not need any kind of specially-designed 
instruction.  So A, disability and a need for specially-designed instruction are present, so they're eligible; 
B, they don't have a disability -- they're not eligible; and C, they just don't need specially-designed 
instruction -- so again, they are not eligible.  You choose whatever of those three is appropriate and 
complete that. 
 
Now that you're making these conclusions, if a student is found to be eligible, so you have checked the A 
of that A, B and C, student's eligible -- what you need to do at this point is specify the disability category 
or categories that you're using to identify the student.  There's a line for the primary disability and one 
for the secondary disability.  If you have a student who has more than two, it's acceptable to -- it's 
appropriate to add those additional disability categories in there.  It's important to know that the order 
of the disability categories listed here, whether it's primary or secondary, this can be confusing for some 
teens.  It really needs to be based on the impact of the disability on the student, seem to be very clear 
on is whether it's a primary or secondary disability has absolutely no relation to the services that will be 
offered or the placement decisions that will be made -- those decisions are based on need.  Has nothing 
to do whether it's a primary or a secondary disability, okay?  It has to do with the impact on the student, 
as opposed to what kind of services we want to offer the student. 
 
After you do all of that, you write up the recommendations.  Now that we've gathered all of this 
information, we should make clear recommendations for the family and the staff of the student working 
with the student.  Any recommendations that are made should be able to be directly related back to 
some data or information collected, rather than making lists and lists and lists and lists of 
recommendations.  You should be able to say, "I've made this recommendation based on this 
information, either what I already knew, or additional data that I collected.  It's important to keep 
recommendations relevant to the student, and attached to data or new assessment information. 
 
One of the common errors and common questions we get are related to signature, the signature page.  
Lots of misunderstanding here, so I want to be very clear on this.  The signature page must be signed, 



physically signed, by the reevaluation team members only when a specific learning disability was 
considered during the reevaluation, right?  So if the student had a specific learning disability prior to the 
reevaluation process, or during the reevaluation process that came up as an issue, if it was considered, 
they don't need to be identified.  But only if it was considered during the reevaluation process, then all 
the reevaluation team members must physically sign the reevaluation report.  If you have a IEP writer or 
a report writer system that your district has purchased and it automatically prepopulates that field 
electronically, so it types their names in there, just have the team members initial next to their name.  If 
SLD was not considered at all throughout the reevaluation process, then simply list the members of the 
team.  Who was it that made up the reevaluation team?  We don't need them to physically sign it, we 
just need a list of those members.  So SLD is considered during the process -- everybody physically signs.  
SLD not considered during the process, simply list the members' names. 
 
The same is true with the Agree or Disagree boxes that are next to everybody's name.  Again, if SLD is 
considered, then each team member makes a decision that they agree with the outcome of the report, 
or they don't agree with the outcome of the report.  Each team member gets to agree or disagree as 
they see fit.  If you have a team member that disagrees, they must attach a statement that clarifies the 
dissenting opinion.  The only time that this is done, the only time the checking of the Agree or Disagree 
box is done, the only time a dissenting opinion might be attached is when SLD has been considered as 
part of the process. 
 
Let's move on to the SLD section of the report.  The SLD component is exactly the same for the 
evaluation report and the reevaluation report -- no differences.  It's done whether the team asks the 
question about SLD or not, it doesn't matter what the answer is.  We thought the child might have a 
learning disability.  We did the assessment or we did the reevaluation, and we determined they did not -
- you still need to have this information in the report.  There are 10 questions that make up this SLD 
component.  Again, you can incorporate that information into the reevaluation report in the beginning, 
or you can cut and paste information from one area to the other.  If you did not consider SLD for the 
student, it's best to not leave this section blank, but simply write something like, "Does not apply." 
 
So let's look at these different sections.  First thing that you need to do is, you need to determine and 
talk about achievement, the student's achievement.  Teams need to determine if the student's progress 
in each of these eight areas -- how the students are doing in each of these eight areas.  There are eight 
areas in which a student can be identified as having a learning disability, so we need to look at each of 
these eight areas.  As you know, a student cannot be identified as having a learning disability in social 
studies, but they can be identified as having a learning disability in reading comprehension, and that is 
affecting their performance in social studies.  But given that these are the areas a possible learning 
disability could exist, we need to take a look at these different areas.  To be identified, a student has to 
be significantly deficient in one or more of these areas.  The law doesn't explicitly define "significantly 
deficient," but I'd like to refer you to a document that we have, Pennsylvania's guidelines for identifying 
students with specific learning disabilities.  That's a publication that's available on our website, and that 
will walk you through this process in great detail. 
 
The next question in the SLD section is related to how the team determined this.  What was the 
eligibility model used?  The last time that IDEA was reauthorized, it expanded our ability to identify 
students with a specific learning disability.  We have for since really the beginning of special education, 
we've been using a Severe Discrepancy model to identify students with a learning disability.  Is their 
intellectual disability very different from their achievement level at this point in time?  The law has now 
expanded to allow us to use RTI, RTI response to a scientific research-based intervention.  In 



Pennsylvania, both models are available to us.  If an LEA wants to use RtII as an identification model, 
they have to apply and get permission to do that.  Again, you can find out information about that on the 
PaTTAN website.  If a district or an LEA has both models available within the district, you must comply 
with the special education plan so that you are using whatever model is available to you in that building, 
in that grade.  So Severe Discrepancy is the way we've been doing it for a very long time.  Some districts 
have moved to using response intervention.  They have been given permission to do that; it's part of 
their special education plan.  So if you're going to check Response to Instruction and Intervention as the 
way you're identifying the student, all of those things need to be in place.  Still, the majority of us are 
using Discrepancy.  You need to just clarify in this section of the report. 
 
Question three has to do with instructional strategies that have been used, and data that's collected.  
Just describe instructional strategies used, and what happened before the evaluation began, or during 
the evaluation.  What are the things that people have tried to impact the student's ability to achieve?  
What strategies are you using?  And what does the data attached to that look like?  Again, we want to 
know, is instruction able to impact student achievement, because if changing instruction impacts 
student achievement, then it's less likely that we are looking at a specific learning disability, and we 
need to know that information. 
 
The fourth question is related to medical issues.  Are there any relevant medical findings that we need 
to know about?  Is there anything that would impact their ability to perform in school?  Anything that 
might be giving them -- causing them difficulty in learning?  Or is there any information from the family 
that we need to know about to make this decision?  Because again, as we're looking at does a student 
have the learning disability or not, we need to think about all of the possible reasons someone might not 
be achieving academically and rule them in or rule them out. 
 
Number five talks about the student's environment, culture and economic background.  There are a lot 
of circumstances that might surround any of these three areas that cause the student to struggle in 
school and impact their performance in a negative way.  This needs to be explored by the team, and 
again, rule it in or rule it out.  Are you having difficulty with academics in school because your family has 
suffered an economic problem; you're homeless, whatever the case may be, and that's why you're 
struggling?  Or are you struggling regardless of what's going on?  So these things again, rule them in or 
rule them out. 
 
Number six, this is where we take a look at data prior to the referral.  What was happening prior to the 
referral for the learning disability?  Was there regular education instruction?  Did that come from 
qualified personnel?  If ESL is an issue, were they given qualified instruction?  We need to document 
that.  We need to talk about any kind of trainings that staff went through to help us understand whether 
or not they met qualifications to be delivering that instruction.  So we need data prior to the referral, 
what was happening before the referral took place.  What did their instruction look like, and to have 
documentation related to that. 
 
The seventh one has to do with really, progress monitoring.  Let's look at the data that we have from 
repeated assessments.  So we need repeated assessments of achievement at reasonable intervals, 
reflecting progress during instruction.  And that information would have been provided to the parents.  
So really, this is talking about progress monitoring -- do you have academic assessments that were 
collected over time, that were used to monitor achievement?  Be specific about that.  Are you, for 
example, using DIBELS or AIMSweb to take a look at the child's acquisition of, or improvement in reading 
comprehension, or phonemic awareness, whatever the case may be?  How are you watching how your 



instruction is impacting the child, and document how you're giving that information to the parent to 
show that they've known and been informed all along throughout the process.  That could be something 
like report cards, progress monitoring reports, interim reports -- whatever the case may be. 
 
Number eight's talking about observations.  This is a good example of how you might be referring the 
reader from this section to the observation that we did during the review of data.  It's an opportunity to 
cut and paste, or refer from one section to another.  But again, we need to observe the student in the 
learning environment, not during recess or on the bus or something like that.  We're talking about 
academic achievement.  We need to have the observations done where academic difficulties are 
occurring, and so again, if it's a reading issue, we want to watch them, we want to have the observation 
occur during a reading activity.  Talk about how they're doing in relation to other adults and to their 
peers.  Is there any behavior kind of issue that's happening that might be impacting their academic 
performance?  Again, we're ruling in and ruling out what might be causing the academic difficulties. 
 
Number nine is any additional data that the evaluation team determines as being relevant.  Is there 
something else that we need?  Has there been a psychiatric evaluation, information from the 
pediatrician?  Is there medical history we need to know about?  Are there family issues that might be 
added here?  Do we have information from the community agency?  Something from a foster family, or 
Juvenile Justice, or anything that's going to help us have a thorough and clear picture of the student, so 
that we can determine whether their academic difficulties are based on a learning disability, or most 
likely being caused by something other than that.  So this will be the section that you can add any other 
kind of outside evaluations, or outside of school information to help clarify the picture of the student. 
 
And finally, these are the areas that -- there are six areas that are considered our "rule-out statements."  
You cannot be considered a student with a learning disability if the primary reason you are struggling 
academically is any one of these six areas.  If the reason you are struggling is because you have a visual 
hearing or motor disability, mental retardation, emotional disturbance, cultural factors contributing to 
your difficulty achieving academically, limited or economic disadvantage, or limited English proficiency -- 
if any one of those reasons is the primary cause for your academic difficulties, then we cannot consider 
you a student with a learning disability.  That does not mean to say that you cannot be a student that 
has a hearing issue and a learning disability.  But what a team needs to do is make sure that they are not 
identifying a student with a learning disability when the real cause for their academic struggles is an 
emotional disturbance, or a hearing issue, or any of the other issues. 
 
Just to clarify quickly, as an aside, we had questions last week about the term "mental retardation."  We 
understand that Rose's law is now having us use the term, "intellectual disability," and we support that.  
But what the law says is that from that day forward, "mental retardation" would be replaced with 
"intellectual disability."  They did not go retroactively, so the term "mental retardation" still exists in 
IDEA.  And this is in that document.  So that's why we have "mental retardation" as opposed to 
"intellectual disability" on this slide.  But absolutely, use the term "intellectual disability" in the reports 
that you are writing, and to use that in general.  Just wanted -- we had some comments about that last 
week, so I just wanted to clarify that this week.  It's only in there because that's still the term that's used 
in the law, so we're just being true that. 
 
All right.  Sadly, we are a little bit over time.  I want to give you my contact information so that if you 
have any further questions, feel free to contact me.  You can reach me at asmith@pattan.net.  Please 
take advantage of all of the publications available on the PaTTAN website.  I appreciate your attendance 
today, and I hope you enjoy your weekend.  Thank you! 



 


