
>> Welcome to the third and final webinar in our fall/winter series. The title of today's presentation is 
Alternate Eligible Content: Writing Alternate Eligible Content. If you are new to alternate eligible content 
and the essentialization process, please visit our PaTTAN Web site at www.pattan.net. Choose the 
educational initiative, students with significant cognitive disabilities, and select previously viewed 
webinars. You should find information about alternate eligible content and essentialization. And it 
would be the alternate eligible content for reading, English language arts and math. I would like to take 
a moment to introduce Lynda Lupp, who will be joining me on this webinar, and she will be walking us 
through information in regard to writing and the alternate assessment later in the presentation. If you 
have questions while you're viewing this webinar, please be sure to send your questions to 
alternateassessment@pattan.net. Please reference the date of the webinar, 12/14/2016. Any questions 
and answers received will be posted as an FAQ with the recorded webinar following this presentation. 
Today, we are going to focus on writing alternate eligible content. We're going to take a look at the 
process used to determine this content. At this time, the content is still draft, and Lynda will talk about 
that later in the presentation. We're going to identify content target samples used during the 
essentialization process and give you one example of what that could look like. We know writing 
alternate eligible content is new. It is new for many, many teachers across the state. But we also know 
that many teachers are implementing writing at different levels of complexity in classrooms for students 
who are eligible for the PASA. We know that there has been accountability testing in Pennsylvania 
aligned to the PA Core Standards in ELA, math and science. And we've talked about this before and are 
familiar with the fact that students either take the PSSA and Keystone Exams or the PASA. New to the 
PASA will be writing. We're going to take a few minutes now to talk about the development process. 
How did we get to the content that you're going to have an opportunity to look at that is designated to 
be writing alternate eligible content, which is for students who are eligible for the alternate assessment. 
For the small percentage of students with the most significant cognitive disabilities, we do have the 
PASA in Pennsylvania for English language arts and math. In the past, English language arts has been 
specifically around reading. And like the eligible content for the PSSA, we have our PA Core Standards 
overarching everything, which includes our assessment anchors, assessment descriptors and the eligible 
content. In a similar process to the ELA for reading, the PASA alternate eligible content for writing is 
directly related to the PSSA eligible content for writing, the assessment anchor, assessment descriptors 
and the PA core standard. Remember, the alternate eligible content is only for students who an IEP 
team has designated they are eligible for Pennsylvania's Alternate System of Assessment, or, as we 
know, PASA. It is a reduced depth and breadth of the PA Core Standards for these students. As you 
recall, for our ELA writing, we do not have students participate in an alternate Keystone Exam. So 
instead, just like the ELA writing, what we have done is our stakeholders used the PA grade 11 Core 
Standards that are found in chapter four for writing and developed our PA alternate eligible content. So 
let's talk about how this occurred. So this alternate eligible content for writing was developed and 
reviewed by a very diverse group of stakeholders from Pennsylvania. So participants in the development 
and review included special education teachers of students with significant cognitive disabilities who 
were working in a variety of settings. So we had teachers who were in center-based settings, teachers 
who were in special schools, teachers who worked with students in regular schools, plus they provided 
different levels of support. So we had teachers of students with life skill support needs, teachers with 
students with multiple disability support needs, teachers of students with autistic support needs, etc. 
Any students who are eligible for this alternate assessment. And these teachers came from a diverse 
demographic characteristics. So they were representing different areas of Pennsylvania, different 
ethnicity backgrounds. We had administrators. We had parents as part of the process, advocates, 
related service providers, and we had general educators, teachers who teach writing within that general 
education environment. And that all started in the spring of 2016. Following that group coming up with 
an initial draft of alternate eligible content for writing, it went to a national expert for review and 



comments. So when the comments and that review came back, an online review was developed and 
provided over the summer of 2016 in addition to being reviewed at the 2016 summer institutes that you 
see on the screen. So, again, the diverse stakeholder group from across the state had multiple 
opportunities to look at the content in grade three through eight and 11 and provide feedback and 
comment. And so that was online and at the Transition Conference, the Leadership Academy, the 
National Autism Conference and the Low Incidence Institute. Following that, all of those comments were 
brought together, and the content that was reviewed, and then a group of teachers, that included 
general educators with ELA content and teachers of students with significant cognitive disabilities who 
are eligible for the PASA, came together and reviewed it for a final time. That is where we now have our 
draft alternate eligible content for writing. This is how all of that feedback was collected. So there were 
distributed feedback forms. Teachers took a look at the PSSA assessment anchors, descriptors and 
eligible content in grades three through eight and looked at those PA Core Standards in grade 11. There 
were columns for comments. There were suggestions for tasks and ratings of importance. If you 
participated in this over this past year, we have to send out a big thank you for your time and your input 
because what is sitting out now as draft writing alternate eligible content is a result of what you, the 
stakeholders in Pennsylvania, have determined to be most important and the priority for students to 
know and be able to do in regard to writing. So let's take a minute and talk about writing and students 
with significant cognitive disabilities. At the first stakeholder meeting back in the spring of 2016, this was 
the first conversation. This was the first piece that teachers wanted to discuss and parents and 
advocates and administrators in the room, just, "What is writing? And what does it mean for this 
population of students?"  So the students themselves, just so we're all on the same page, are students 
who have a variety of ability within that 1 percent that could be eligible for an alternate assessment. We 
know, several years ago, there was a large-scale survey that was done multi-states, and Pennsylvania 
participated in it, and what that data brought back to us in regard to students who are eligible for an 
alternate assessment, it demonstrated that approximately 70 percent of students eligible for the 
alternate assessment were engaging in symbolic work. And we also know that the alternate eligible 
content targets a reduced depth and breadth of those anchors and eligible content and the PA Core 
Standards in 11th grade. So that is really the bottom line of what we are really looking at when we think 
about alternate eligible content in writing and students who are eligible for the PASA. So as we laid all of 
this out to the stakeholders, a question came up. Let's define what is writing for students with 
significant cognitive disabilities. And this is the definition that the stakeholders came up with. It's really a 
development of a permanent product that demonstrates independent thoughts. So when we think 
about captured independent thoughts, developing a permanent product, and thinking about the varying 
abilities within that 1 percent, there's lots of different ways that students could provide a permanent 
product. They may use a writing tool, whether it's a pen, pencil, marker, crayon, and provide ways to 
mark something down to demonstrate their independent thought. They could type it. They could use an 
assistive device to share that. They can use pictures. They could have someone scribe what they were 
thinking and what their thoughts were. The ways that can be captured can be as variant as the students' 
abilities themselves. It could be caught on video. It could be using a phone or another kind of electronic 
device. It could be recorded. It could be using any way that we know students communicate in order to 
provide independent thought. This was the definition from the work group. That definition was then 
taken out to stakeholders across Pennsylvania through our online survey, and it was also provided 
through all of the different reviews that went to where we are today. And this particular definition has 
remained intact. We know writing content and instruction around writing is new to many teachers of 
students who are eligible for the PASA. And we're also going to tell you up-front that the essentialization 
process that we've been looking at and examining and providing examples in regard to math and 
reading, which is a component of English language arts, will be applied as we think about the writing 
process for students who have varying levels of ability within that 1 percent of students. So now you 



may ask, "Well, where can you find this draft alternate eligible content? You're talking about it. Where 
can I take a look at this content and what it means for the grade or grades that I am responsible for 
when I'm teaching in my classroom?" So right now, where you can find the alternate eligible content for 
writing is on our PaTTAN web site. So you would go to our PaTTAN home page, www.pattan.net. And at 
the very top, you see the tab for educational initiatives. Click on that, and you want to click on the 
educational initiative of students with significant cognitive disabilities. When you get to this page, over 
to your right, where it says additional information, you'll see alternate eligible content. When you click 
on that, we have very conveniently put all of the writing in grades three through eight and 11 at the top 
of that page. If you scroll down, you'll also see your grades three through eight and 11 alternate eligible 
content for reading, and you will also see the alternate eligible content for math. Now what is different 
about the writing alternate eligible content from the ELA reading and math, the ELA reading and math 
have been State Board-approved. The writing, right now, is in draft form, but a final draft form. And the 
date that's up there is the date that that final draft form has been posted for all of you out in the state 
to take a look at and to start getting yourself familiar with this content. Once you click on the grade that 
you want, and we're going to take a look at grade four, it's going to open up, and it's going to hopefully 
look very familiar to you because this is how the alternate eligible content for ELA reading and math 
appears. And in 11th grade, you will see it in the same format aligned to the PA Core Standards. The only 
difference right now with the writing is that it says draft. Once that becomes State Board-approved, that 
draft will be removed. If you're on our LISTSERV, you will get an e-mail. And you will know exactly when 
that occurs. And then it'll be a final content. And the draft watermark will be removed from this 
document. But as before, you see the PA Core Standards, your anchor, descriptor and eligible content all 
lined together, which is a great way to see the alignment to the PA Core Standards. It's great if you have 
students who are included, and you take this into your gen ed teachers, and they can see exactly match 
what things they're working on in their classroom and what could be potential content targets for the 
student who may be included. It's also great if you're in a classroom outside gen ed because you can see 
exactly how it lines into what other kids are learning at that grade level. And, again, we will base it on 
the assigned grade level of the students in your classroom. So if they're assigned to grade four, then 
you're going to be accessing grade four content for writing. If they're accessing grade seven, you're 
going to go to grade seven for writing. You don't go back to third grade or fourth grade where you think 
they should be, but you want to access the grade level that has been assigned to them. Very similar 
process to what we have seen in our ELA reading and our math. So I'm sure you're asking, "Well, what 
could this look like?" And we're going to give you, from an instructional perspective, we're going to take 
a look at this, what this could look like if you look at this piece of content and make those same 
decisions, same process with essentialization that we've been talking about for so long, and I know has 
been embraced by so many of you when you look at it through the lens of determining content targets 
either as part of measurable progress through an IEP or whether you're defining these targets within 
instructional units and lessons in your classroom. So let's think about essentialization. And it is the same 
process where we are essentializing to meet the needs of the students. We're going to base it on the 
student's current levels of performance with the content you've selected, and we're going to design 
targets that reflect very measurable, challenging yet attainable targets for students in your classroom. 
We will also remind you that, when we essentialize, we take a look at the content, and you, based upon 
your student's current levels of performance with that content, you say, "Can I use that piece of content 
the way it's written?" Because it is written at the highest level of achievement within that grade level for 
that piece of content. And if you say yes, then we just use it as it is. Or you may need to reduce the 
complexity. And that's where, really, the rubber hits the road when we think about essentializing. Your 
process is going to be the same. In fact, you guys could probably do it for me. So when we think about 
this piece of draft alternate eligible content, what do we do with the know? What do students need to 
know? If you're saying to yourself, "Oh, we circle it." That's absolutely correct. So what do students need 



to know in identifying an opinion about a topic? They need to know what an opinion is. You may need to 
teach what an opinion is. And that's okay. That's part of the instructional set to getting to this piece of 
content. What do they need to do with the opinion? They need to identify it. I'm sure many of your 
students have opinions in the classroom. But do they know what an opinion is? And that is truly part of 
the instruction piece. And they need to identify an opinion, in what context? It needs to be around a 
particular topic. So that's also going to be important when we think about this instructional skill set as 
we work towards the student putting it all together for this piece of draft alternate eligible content. The 
intent, in this case ... And, remember, the intent is where we take that piece of content and provide a 
nice, broad statement for you to think about, "This is what it's really getting to." And so if I need to 
reduce complexity and as I need to reduce complexity, I can use this intent statement to help me make 
sure I'm staying on the mark when I write my content targets. So, in this case, the intent is recognize a 
view or judgement formed about something that's not necessarily based on fact or knowledge. It's really 
based on what it is that the student's thinking, or what their view or judgement is about a certain topic. 
And that's going to help as we think about moving it back. So when we think about setting content 
targets, we want to make sure that we're staying within that intent and not identifying content targets 
that are part of the skill set of instruction as our content target aligned to that piece of content. For 
example, if you have just, "Identify what an opinion is from a group of statements," that's part of an 
instructional subset. But that's not really being able to identify what an opinion is about a topic. So you 
have to pull it all together and make sure your content targets are lined up. So let's take a look at some 
samples of what that could be. So here's identifying an opinion about a topic. So at the most complex 
content level, we're looking at the most complex content target. You're really going to be pretty close to 
the way it's written. So you're going to probably give the student a familiar topic, we don't need to 
necessarily pull something that the student doesn't know anything about, and have them demonstrate, 
through a permanent product, what their view or judgement about this topic is. And remember, the 
reason we put in demonstrate through a permanent product, remember the definition that the 
stakeholders put in about writing because this is about writing and how students can create something 
to reflect that piece of content. So in this case, the topic is the best ice cream flavor. So if the student 
has the topic, the student can, in multiple ways, show us their response to this topic. But at the most 
complex level, we're going to see that view or judgement, we're probably going to see it with a couple 
sentences or some things pulled together that reflect some fluency of thought in regard to the best ice 
cream flavor. They can draw a picture to support the story. They can write the story with a pen or pencil. 
They could have the story scribed for them. You could have them record it on a video. They could use 
their AAC device to provide this. And this is just a sample of what this could look like. It could look like, 
"Chocolate ice cream is the best." They could say, "Chocolate ice cream is the best flavor. Chocolate ice 
cream tastes better than strawberry, vanilla or chocolate." So they're giving you some judgement. And 
now they're also giving you some more view, "My mom makes the best chocolate ice cream." And they 
could even go on and give you more information about chocolate ice cream. But the response is going to 
be a little more complex. What you would expect is going to be a little more complex. And they're going 
to really probably expand on that a little bit more than what you might see as you reduce the 
complexity. And the mid complex, and, again, we're putting it in three buckets, but we know students 
can be anywhere along that continuum. So at the mid complexity level, we're going to probably mix up 
some words and start adding some more supports to help students kind of come up with that 
judgement. Maybe they need some supports to help pull together that opinion. So we give you an 
example of a little chart. That could be something to think about. Again, only a sample. There's probably 
a million ways to do this. And we know, out there, that there are such good, resourceful minds as you all 
are thinking about ways to support a student to really pull together some of this information to give a 
permanent product. In this case, in this target, we have the students given a familiar topic. We're going 
to give them some visual object supports to enhance their understanding and to kind of pull together 



that opinion. And we're just going to have them give us their view about this topic. Not adding in the 
judgement piece. We're not having them expand it. But we're just kind of asking them to kind of pull 
together that information. We're going to pair words with pictures. And then, of course, the student 
could have lots of different ways to, after they complete the grid, make their kind of view, to then give 
you a permanent product. It could be something as simple as filling in the blank. The student could write 
a word in the blank. The student could write the whole sentence. But it is reduced from what we saw at 
the most complex because we're not asking for as much information in that permanent product, but 
we're still asking them for information. They could bring over the word and the picture with that, lots of 
different ways. And, again, along that continuum, we could enhance it. We could reduce it more. We 
could ask them to have two sentences. It's all going to depend on the student and the complexity of the 
sentence that they are able to provide that ability to identify an opinion about a topic. So at the least 
complex content ... Again, this is just a sample for you to think about. We're now going to give them a 
familiar age-appropriate topic. Again, we're going to continue to add supports. Might even add more 
supports. We might be using real objects. We might be using a predetermined answer choices and cues 
to help them determine a preference about a topic. We've also reduced the complexity of the topic in 
this content. They're still going to need to give us a permanent product of some sort, so they can 
manipulate pictures or objects. And we've reduced the complexity of the topic to just favorite food. 
There's no longer that discrim between different flavors. We're just having them give us an opinion by 
telling us a preference. And we made a very simple sentence, "Blank is the best." You may think of a 
different way to structure that sentence or that writing, and the student can either make a mark to 
indicate. If they are able to eye gaze to you, or the student can manipulate a picture in there. They could 
eye gaze to a picture, and someone scribe it in for them. Lots of different ways to think about what that 
could look like at the least complex level. Just our first kind of walk-through of what this could look like. 
Stay tuned as we move forward with all of this in the next months ahead and flesh this out for you with 
more examples in the future in regard to what writing can look like for students who are eligible for an 
alternate assessment. So now I'm going to turn it over to Lynda to talk with you a little bit about the 
PASA and what that's going to look like with writing. Lynda? 
 
>> Thank you, Sharon. I appreciate Sharon taking the time today to walk you through the instructional 
component of the new alternate eligible content. But, as she had shared, it's presently in draft form but 
will be scheduled to be presented to the State Board of Education in Pennsylvania within the next 
several months. So as she had stated previously, the draft will be removed from the AEC that is 
presently posted. So we did want to move, however, from the instructional piece into how this will be 
connected into the Pennsylvania Alternate System of Assessment or, as what we are so familiar with, 
the PASA. So I wanted to just recall, for some of you, what the alternate assessment has been up to this 
point. So since the inception of the alternate test in Pennsylvania, we have had a PASA reading and math 
assessment. And, obviously, science as well. But those are assessed in grades three through eight and 11 
for reading and math and science in grades four, eight and 11. I thought that, in order to bring us to this 
point where we're now talking about the additional PASA writing assessment, it would be very 
important to just look backwards before we looked forward. So I wanted to just give a little bit of some 
historical context of writing in Pennsylvania. So in Pennsylvania, the general assessment, or the PSSA, 
previously measured writing separate from reading in grades five, eight and 11. That was very, very 
early on in Pennsylvania. In prior years, whether the Bureau of Special Education was looking to align 
the alternate assessment to what was occurring similarly in the general assessment, the Bureau of 
Special Education directed districts to offer simply a local writing assessment to students and maintain 
that assessment as an educational record for that particular child. So historically, we were, as the 
Bureau of Special Education, saying, "You know your students individually. You know what's most 
appropriate. And therefore, you devise and present and administer an assessment. And you keep that as 



part of the educational record." However, things have changed significantly over time in the area of 
assessment nationally for all children and in addition to our children with the most significant cognitive 
disabilities. So with that being said, I wanted to leap, now, from the history of it in Pennsylvania to what 
has occurred to really prompt the state of Pennsylvania in the area of alternate testing students with the 
most significant cognitive disabilities to now look at how can we move toward assessing students in the 
area of writing. So over the last several years, at the national level, the federal government invested a 
significant amount of funding into what we call consortiums to allow states to come together and really 
build capacity around test development. That happened, also, not only at the general assessment level 
but also at the alternate assessment level. And in our country, there has been two consortias that 
worked to develop alternate tests for which some states have participated. Pennsylvania had some 
participation in that we worked alongside of one of them quite closely and followed the development of 
the assessment, and we have used and gathered a great deal of information to really foster what we're 
doing now individually within the state of Pennsylvania. We also, within Pennsylvania, have the PA Core 
Standards that were developed and really reflect writing in a new manner in which we put together 
what would be now the ELA test, so the combination of looking at writing and reading and listening and 
speaking. So the PA Core Standards have a different look and feel within our state, which then also 
needs to be aligned for the expectations of what we have for our kids who are assessed on the PASA. 
Another additional component that makes an expectation to move toward assessing our students in the 
area of writing is that, when you develop a test at the state level, it can't just go forth on its own accord. 
It must be presented to a peer review panel at the federal level who looks at all components of the 
development of the test, from the content to the item development to the input from the field and to 
technical adequacy and to the reporting. So, in essence, a peer reviewer at the federal level will approve 
or disapprove the state assessment. In most instances, what will occur is that a review will happen, and 
then feedback will be given to the state, and it becomes a developmental process in which the state 
workes toward improving its assessment. Finally, there is a statute that requires the assessment to 
assess the depth and breadth of the state standard for our students. So we have taken all components 
that I've just outlined, and this current information is what has catapulted Pennsylvania forward into 
looking at developing a standardized alternate writing assessment for our kids who are currently and 
have been assessed on the PASA. As I had said previously, Pennsylvania will be transitioning from a 
reading-only assessment to an English language arts assessment. The ELA assessment will continue to 
assess reading in the same manner similarly to what you are most familiar. Additionally, there will be 
items included in that ELA test that will measure the alternate eligible content that has been presented 
in this webinar. So, for example, for those of you who have worked over the years with our students 
with significant cognitive disabilities who've been assessed on the PASA in the areas of reading and 
math, you are familiar with the three levels of complexity, C being the most complex, B being a mid-level 
complexity, and level A of the assessment being our least level of complexity or a very wide amount of 
depth or breadth for the student. This is only one sample, one sample only, of a third grade level A 
writing sample where they're simply looking at, "I see a blank in that tree," where the student, as you 
can see, is given an option of filling in a blank. And also there is the support of a symbol, a picture, but it 
is also paired with a word as well. So, again, this is just simply one sample. And I'm going to talk to you in 
the next slide about the development of items and the timeline. But I do want to go back and do want to 
reiterate what Sharon had shared previously that, in Pennsylvania, we do also want to continue to keep, 
at the forefront of our item development, the definition of what the stakeholders in Pennsylvania have 
felt is important to bring forth as what writing is, which is a permanent product thinking about that 
child's own thoughts. So I had spoken previously that, obviously, we do, as a state, need to receive the 
Pennsylvania State Board approval for the alternate eligible content. That will occur in winter or very 
early spring. There have been some preliminary items that have been developed. The process, at this 
point in time, with the timeline is that, over the course of this winter, items will be reviewed by 



teachers, not only in other states, but in, most importantly, this state of Pennsylvania. As you know our 
children, and you know the intent of the definition, and you will be familiar with the alternate eligible 
content. Following that review and feedback that is given to the test item developer, there is, many 
times, refinement that occurs. And that is the purpose of item review. Following the refinement, pilot 
test booklets will be developed. And at this time, late winter throughout the springtime, the plan would 
be to begin administration of some of these items in a pilot to Pennsylvania teachers. So we are excited 
to be able to reach out here within a short period of time to many of you who are part of our LISTSERV 
to really ask you to step up and try out these items in your classroom with your students to give us the 
feedback because you know, instructionally, your children best and what kids are capable of doing. 
Obviously, when we are developing a test at this level that is so new, this is our guidance and our 
timeline. And as much as we do want to adhere to it, and that is our goal, there may be some flexibility 
in which we will have to follow to ensure that what we are putting out as a product to our students, and 
to you all as teachers, is really the intent, and that we are holding true to the intent of what we want our 
children to show us in the area of alternate assessment. With that, I'm actually going to turn the 
presentation back over to Sharon. 
 
>> Thank you, Lynda. In closing today, we're going to look a little bit, remind you of what our focus was 
in that we were talking about alternate eligible content in regard to writing, which is part of the ELA 
larger umbrella that Lynda described. Remember, it is still draft as of this webinar. We also talked a little 
bit about the process that was used to determine how this content came to be. And again, many of you 
may have been a part of that process either live and in person, or you were part of that online feedback. 
And we greatly value your time and your input. You are truly what makes it great for the students in 
Pennsylvania who are eligible for that alternate assessment. So thank you. We also looked at one 
example of the essentialization process. And stay tuned for more to come in the future. With that being 
said, we recently sent out a survey. And we got an amazing response. Over 300 of you out there did 
provide us feedback about what you wanted to hear about in regard to alternate eligible content in our 
winter/spring series. We are in the process of getting this ready for registration but wanted to make 
sure you saw this list with the titles and the dates to tuck away and to make plans to join us later this 
school year. So as you can see, in January, we're going to be looking at using alternate eligible content to 
develop IEPs. It's our 2017 update. A lot has happened since our 2014 webinar that we did around using 
alternate eligible content to develop IEPs. That previously viewed webinar will soon be pulled off of the 
rotation that's there, and this new one will definitely replace it. So mark that on your calendar to make 
sure you attend and get the most up-to-date information about developing IEPs using this content. And 
let me tell you, it was the number one requested webinar. So that's why we're doing it first. February, 
we are going to move into looking at how to take those essentialized examples and develop them into 
lesson and unit planning, how to kind of flesh them out further because they are not lesson plans. In 
March, we're going to then say, "How do we take those lesson plans and really effectively deliver that 
instructionally?" Some tips and ways to do that. April, we're going to be looking at data collection and 
making decisions based on that. And in addition to just progress monitoring, how do we make decisions 
on that in regard to instruction? And where do I move next? What piece of content do I pick next? How 
do I pull together reading and writing content? Those are some things that are really going to be helpful, 
we think, to you in the field and what you have told us you wanted to hear. And then, in May, we're 
going to give you some more samples in writing and science to help you as you think about fleshing that 
out over the '17-'18 school year. Thank you again if you replied to that survey. Great feedback for us. 
And that leads us to communication. If you are not on our LISTSERV, please, please sign up. And most 
importantly, indicate that, if you're willing to be a volunteer and provide us some support, we're going 
to be getting teachers together to do more examples with essentialization. So if you've been out there, 
and you're doing it, we need you. We're also going to be looking for volunteers, as Lynda said, to pilot 



this writing PASA items. So, please, you want to be right up there in the forefront to see what it looks 
like, to get a heads up on how to best support your students. So please, please sign up. You may be 
getting an e-mail that will remind you, in the future, that if you haven't signed up, to please make sure 
that you sign up and participate with all that we have coming up over this next few months. On this 
slide, you will see the updated contact information. You see Lynda's information, my information and 
Audrey Kappel. Please be sure to contact us with any questions or things that you would like us to 
consider in regard to this webinar. Thank you so much for joining us today. We are very, very honored 
that you took the time to participate and learn about alternate eligible content for writing. 


