
>> Everyone for joining today here at 3:30 for a session that's titled "K-2 Writing: Curriculum Scope and 

Sequence and the Connection to Instruction and the Assessment of Writing." Our focus today is really 

going to be on the Writing Scope and Sequence. But we want to make some connections to instruction 

and assessment as it relates to K-2 writing. My name is Cindy Goldsworthy. And I work as a consultant 

working alongside the PaTTAN team, who has been working for the last couple of years on a writing 

initiative. The work that you're going to see today actually was generated through the MTSS project on 

writing. And you can see there, in front of you, a number of individuals across Pennsylvania have been 

and continue to be involved in that work. And it has expanded, both this year and last year, beyond the 

MTSS WRITING project to a general writing initiative, and that's what we're doing here today, led by 

Pam Kastner. So Dr. Kastner has asked me to present this portion for you, which, again, is focused on the 

curriculum aspect, the Scope and Sequence work. So hopefully, if you're just joining us now ... I noticed 

just a couple of people hopped on here in the last minute or two. Just again, a reference to the 

handouts, which are downloadable for you in the handout section of your control panel. There's also, of 

course, an area for questions. If you have questions, we will address those as we go through this 

webinar. So a couple of points here to take a look at. First of all, we know that we have the mission of 

PaTTAN, which you see probably many times if you've been involved in workshops with PaTTAN. So you 

see the mission statement there. Next, you see the Pennsylvania Department of Education's 

commitment to LRE, to Least Restrictive Environment. I wanna point out today that, as we go through 

this webinar, I will be referencing, of course, the three handouts, the three documents that are in your 

control panel, but also want you to understand that this is part of a larger effort that was initiated last 

school year, the '15-'16 school year, and is continuing in the '16-'17 school year. You can find not only 

the materials that we're using today, but quite a number of resources on the PaTTAN Web site, under 

educational initiatives, under the MTSS section. And you have the URL right there. But it's a live binder 

that is essentially an electronic notebook that houses a number of documents that have been used in 

both the MTSS writing series and the general writing series that is being led by Dr. Kastner. So we're 

going to be talking just about a portion of this work today. I wanted to make sure that you were aware 

that the live binder is there for you. You can access it very easily. There's the key: MTSS-W. You will find 

PowerPoints around writing instruction, assessment, the research behind writing. You'll find a number 

of documents, rubrics, all sorts of things. So you may wanna take time to look at that once you have 

completed this webinar, and you're looking for more information and more supports around the area of 

writing. Okay. So what is our purpose today? What are we doing today? Today, what Dr. Kastner asked 

me to present to you is a chance to look, at an overview level only, but a chance to look at, how do we 

support developing an effective written curriculum in the area of writing? So what we're gonna do today 

is look at a specific tool that's been developed, which is a Scope and Sequence of writing, and talk about 

how you can use that and how it ties into instruction and assessment, really just kind of the groundwork 

or the framework for K-2 writing. And I would say, and I'll try to remember to mention this as we go 

through the webinar as well, that this is probably something that, as you listen to it today, you'll be 

thinking, "How do I go back and work with a team of my colleagues, a team of educators, using this 

document?" Because this isn't necessarily something that you wanna do individually, by yourself, on 

your own, but you would wanna work collaboratively with other educators. So as we get started with 

this, let's first talk about just some background information, an introduction, if you will, to effective 

writing practices. So one document that the writing team, the PaTTAN and IU folks that have been 

involved in writing, those names that you saw on that first initial slide, one of the key research tools or 

key documents that that team has been using is the IES Educators Practice Guide that focuses on 



teaching elementary school students to be effective writers. And so, once again, what you're seeing 

there is a URL. It's a rather lengthy document, so it's a URL where you can download that document for 

your own use and your own review. The next several slides basically offer you some of the highlights, 

just a few of the highlights, 'cause it really is a guide that's packed full of information. What we're gonna 

do as a background, we're gonna cover a couple of those slides so that we're kind of all on the same 

page as we begin to think about how to use the Scope and Sequence and where we're going with all of 

this. So let's start with, what time should be scheduled for tier-one writing instruction? And again, this 

guide covers K-3. I know that this webinar is built as a K-2. But in general, what are we talking about 

here? So what we're talking about, according to the experts in our field, is that we're talking about, 

consistently, a daily minimum of about 35 to 40 minutes of explicit writing instruction during tier one, 

and that would be core reading instruction, including devoted time to explicit writing instruction that's 

integrated within that literacy block if that block is 120 minutes. Now, if that block, that literacy block, is 

not 120 minutes, then you'd wanna set aside time for explicit writing instruction that is in addition to 

and distinctly different from your core reading instruction. What else do you wanna do in terms of 

writing? Well, daily integration of writing and reading opportunities in tier one is critical. And daily 

integration of writing instruction in content areas such as social studies and science is critical. So I think 

what you can see from here is time is important. Time specifically allocated to direct and explicit writing 

instruction is really, really very important. So we need to find time for that. We need to build our 

schedules around that. We need to think about how that can be built into other subject areas as well. So 

let's go to the next slide. Oops. Havin' trouble here. Hopefully, I can go to the next slide. There we go. 

There we go. Second slide: teaching students the writing process, a second important recommendation. 

So what do we know about teaching students the writing process? We know that students need to be 

taught at all levels, not just the K-two level, but at all levels, the strategies for the various components of 

the process of writing. We know that the gradual release model is important, the "I do, we do, you do" 

model. We know that guiding students in the selection of what strategies they're going to use, 

depending on what their focus is, is very important. And of course, encouraging students to be flexible in 

their use of the components of the writing process is important. So again, if you have that IES booklet, 

you can actually read the specifics around here. But what we really wanna emphasize here is that, 

certainly, some students can learn to write through an informal process approached. But the majority of 

students do require explicit writing instruction within the writing process. That includes things like 

strategies and internal self-talk, text structure of genres so that that's very visible, very transparent to 

students so students really do understand the complexity of that, even at a very young age, and they 

understand the different steps that are involved. So what next? Next, what we wanna do is we wanna 

make sure that students understand, at a very young age even, that they're writing for a variety of 

purposes, that they understand the different purposes of writing. They understand that they're writing 

for an audience, and they're aware of that audience. They tailor their writing to that audience. We 

wanna teach students to emulate the features of good writing. So getting them to really even look at 

some exemplars is really helpful and teaching students the techniques for writing for different purposes. 

So we're typically starting with narrative genres with very young students but getting them to 

understand that they can be even writing persuasive letters, perhaps something like, "Can my friend 

stay overnight?" or, "Can our class go on a field trip?" Those are the kinds of things that young writers 

can start to be working on as well. Okay. So what else do we know that it is important in terms of our 

literature and our research, what our experts are telling us about K-2 writing. Well, they're telling us that 

it is very important that students become fluent with handwriting, spelling, keyboarding, word 



processing and sentence construction. So we have to teach very young writers how to hold a pencil 

correctly, how to form letters fluently and efficiently, teach them how to spell words correctly. That 

importance of that connection between decoding and encoding is extremely important. And we need to 

teach students, in an explicit fashion, how to construct sentences for fluency, for style, for meaning and 

keyboarding. And we're gonna talk a little bit later about some of those skills. We refer to those skills as 

micro skills. And in fact, PaTTAN is offering future further workshops, further webinars and professional 

development opportunities to learn more about all of this, including how to teach students explicitly 

how to construct sentences. So what else do we know in terms of our writing? We know that it is 

important. And IES, our document, recommends that we create an engaged community of writers, that 

teachers write and teachers share their writing, that students have choices about their writing, that we 

teach students how to collaborate and give feedback to each other around their writing and that we 

show students how writing can be published or done for authentic purposes, shared beyond the 

classroom walls. So that's all part of setting aside time for writing and elevating writing to being 

something important and a way to communicate information, to communicate to persuade, to 

communicate to tell a story. Now, I mentioned earlier the term micro skills. You will hear a lot. And if 

you're on that live binder and you're looking at the resources there, you will see these two terms, micro 

skills and macro skills, repeatedly used in the materials and in the resources. So let me just take a 

minute and make sure we're all clear on the difference between micro and macro structures. So I've 

already referenced some of the micro structures. We really think of micro structures as foundational 

skills, those basic skills, things like handwriting, keyboarding, spelling, vocabulary, the whole area of oral 

language and sentences. Sentences actually cross over from micro to macro skills. But those 

foundational skills are really important. And as you see there, when we're talking about those 

foundational skills, we sometimes refer to those as transcription skills as well. We're talking about two 

important pieces there: accuracy and fluency. So that whole area of accuracy and fluency is an area of 

focus, particularly for K-2. And it continues to be an area of focus but certainly something at the K-2 

level we need to be paying close attention to. On the macro side, we're talking here about more like the 

processing sort of skills, the writing process itself: planning, writing, transcribing, editing, revising, that 

whole process of providing feedback and collaborating with peers. That macro side, the processing side, 

does require executive functioning skills, all of those skills that we talk about around organizing. For 

example, it does require higher-level reasoning and synthesizing. And as I said earlier, the whole idea of 

sentences really does go from both micro to macro. At the micro level, we're talking about the basic 

mechanics and the basic structure of sentences. And then, as we bridge into more of our processing on 

our macro side, we're talking about increasing the complexity of sentences. We're talking about 

sentence combining and being able to develop increasingly complex sentence structures. So important 

to know the difference between micro and macro for a number of reasons: one, just working through 

the whole effective writing practices. It's important to know the difference between those. But you'll 

see, as we look at the Scope and Sequence, we actually have our Scope and Sequence divided into micro 

and macro skills. So we'll be looking at that in just a bit. There might be a little more clarity when we 

actually look at that piece. Okay. Now, let's go to what might be the next area for us to focus on. And 

that will be looking at how we integrate micro and macro skills. So we need to do that. We need to 

integrate them. We need to have foundational skills going on at the same time that we're working on 

processing skills. And one of the things that we hear in working with writing teams is, how do we know 

what the balance is there? And that's part of where that Scope and Sequence may come to help you as 

you're planning around curriculum and instruction. We know that we have to explicitly teach fluent 



transcription skills. We have to teach handwriting. We have to teach spelling. We have to teach 

keyboarding. And we need to do that using explicit instructional practices and strategies. If students 

have difficulty with the foundational writing skills, what we know to be true is that that undermines the 

writing process, meaning that all of the working memory, or a good bit, I should say, of the working 

memory of the cognitive energy is being addressed at those foundational skills: "How do I form this 

letter? Am I spelling this word correctly? Where is that key on the keyboard?" We don't want students 

to be bogged down in that. So they have to get fluent enough that, when they're using handwriting, 

keyboarding, and they're employing spelling skills, they're doing that in a way that there's automaticity 

there so that they can then be freed up to be focusing on the macro side or the process side. So not 

unlike what we talk about in reading, it's that whole idea of developing accuracy and fluency in those 

very basic foundational skills. All right. So that's just a little bit of background. Now, obviously, there's a 

whole lot more we could talk about in terms of the research around K-2, K-3 writing. But that, at least, 

hopefully, grounds us in what is our next step, which is to look at curriculum to really then say, "What is 

this writing Scope and Sequence that I'm hearing about?" perhaps, hopefully. And again, you can 

download this today through your control panel. Or you can find it on the live binder on that earlier slide 

where I had the URL for the live binder. So in planning for K-2 writing, we know that curriculum is key. 

Sometimes, that's a step we leave out a little bit. Sometimes, we go right to, "How am I gonna teach 

writing?" And we haven't really developed a solid foundation in terms of our written curriculum. So 

what the consultants, the IU and PaTTAN consultants, developed as part of this whole statewide writing 

project is something that we're calling the PaTTAN Writing Scope and Sequence. Hopefully, you've had a 

chance to download that. If you haven't, what you see here, at least, is a screenshot of the Scope and 

Sequence. Now, I know it's a little hard to see here on your slide. But if you have it in front of you, if 

you've downloaded it, hopefully, you can see that how this is laid out is really to provide a listing of skills 

in a variety organized by topics, organized by micro and macro level and showing, basically, when we 

would start to begin those skills, when we would introduce those skills, when those skills would still be 

developing and when those skills would finally be secured. So that's what the Scope and Sequence looks 

like. I will say that it works better if you have a color copy because, if you have a color copy, you can see 

the legend that's at the bottom of the Scope and Sequence that shows you what all of those colors 

mean, basically, saying that we have shaded, for you, where those skills are tested, where they're found 

in the eligible content. So you're gonna wanna take a look at that. But let me explain a little bit about 

the Scope and Sequence. What is a Scope and Sequence? So we've probably all heard that term, 

probably all could come up with a definition for what it is. But just to make sure, again, that we're all on 

the same page, really, what it is is a progressive vertical listing of skills and concepts in a particular order. 

And of course, in this area, it's for writing. So that order is a progressive order, as I said, that tell us 

where and when students should be instructed in very specific skills. It can be used in a lot of different 

ways. Let's talk now about ways that this could be used. First of all, in the development of this writing 

Scope and Sequence, it was the team that worked on this, worked diligently to make sure that this was a 

line to the PA Core Standards. And in fact, we've had it out there in the field over the last year. And we 

are continually updating that as teachers are using it and are saying they're maybe finding something 

that needs to be added and so forth. So this is a document in progress. It's a working document. And we 

are continually updating that and putting the updated version on the live binder. So what does that do? 

As I said, it identifies the macro and the micro skills. So you can look at the difference there. How can 

you use that? Well, first of all, if you are working in an LEA where you're kinda almost starting from 

scratch to develop a written curriculum on writing, so maybe you're using your LEA curriculum, but 



you're saying, "We don't have enough about writing in our ELA curriculum." Or maybe that's absent in 

your ELA curriculum. You've mostly focused on the reading area. The Scope and Sequence can serve as a 

really good foundation for actually developing or revising it. You may be in an LEA where you say, "We 

already have a really strong, robust written curriculum in writing." Could be part of your whole ELA 

curriculum. Some LEAs may have a separate reading and separate writing. But in general, you might be 

saying, "We've got a really good, strong written curriculum." Well, in that case, the Scope and Sequence 

would be a great supplement to your already existing written curriculum. So in other words, you can use 

it to build a curriculum, to enhance a curriculum. Or you can use it totally as a supplement to an already 

existing written curriculum in the area of writing. Now, some of you may say, "Gee, isn't there 

something like that already on the SAS Web site?" Well, there is. There's something called the Learning 

Progressions for Writing on the SAS Web site. And so we have the links there for you if you would like to 

take a look at that one. I would say that what we see as a bit different with the one that we have is, first 

of all, we have it organized into micro and macro skills. And what we've been hearing from educators 

who have been using it is that there is a bit more detail in the Scope and Sequence that we're providing 

and offering to you today. But either way, we want you to be aware of both of those resources that are 

available to you. So let me just go a little more deeply now, talking about how the Scope and Sequence 

works. Essentially, what's it's doing is it's establishing a target for you. It is saying, "When should we 

introduce a concept or a skill to students? When should we reinforce it? When should we expect it to be 

mastered or be secured?" Now, it's important to know that the team that developed this did this based 

on, certainly, their collective knowledge and expertise but also aligning to the Pennsylvania Core 

Standards. You may make some different choices in your LEA. You just always want to be checking the 

eligible content if you're making some changes that might be departures from what you're seeing there. 

But essentially, it's a guide for you. It's not necessarily etched in stone. You can take a look at that. You 

can talk about whether or not this works for you and where you might need to make some changes. 

Really, what's the rational behind it? It's really what you see on this slide. Maybe you've experienced 

this in your school. Third-grade teacher's going, "Wait a minute. I didn't know I had to teach this. My 

kids don't know this. I thought they were taught this in second grade." Second-grade teacher's saying, 

"Well, I don't teach that. I thought they learned that in third grade." That really is the point. The point 

really is, we need to be keenly aware of what skills and concepts that should be taught in each grade. 

And again, today, we're just talking about writing. But what skills and concepts should be taught in each 

grade? Maybe, and as you can see if you're looking at the Scope and Sequence, you can see that, in 

many of the skills and concepts, they are developed over a period of grades, over a period of years 

because they're introduced at one grade level. And students need successive practice as that skill or 

concept gets more complex as students age up through their schooling experience. So it's really about 

targets. Are we hitting the targets? How can I use the Scope and Sequence? Well, first of all, if you are 

working, again, in a district, in an LEA, that is developing unit maps and lesson plans now ... Perhaps you 

got a new core reading program. Perhaps you're in a curriculum revision cycle. And you're putting 

together units and lesson plans. The Scope and Sequence could be quite helpful because what you can 

do with that is look at the skills that are to be introduced at your grade level, the grade levels in which 

they're to be introduced, practiced, with guide practice, reinforced with independent practice and make 

sure that your unit maps and your lesson plans are addressing that. A second use for the Scope and 

Sequence would be to make sure that we are integrating writing skills across all subject areas. So in a K-2 

classroom, we're typically going to see that the same teacher is teaching the student social studies as 

might be teaching them ELA. When we develop the Scope and Sequence, however, we were also 



thinking about upper-elementary teachers, middle-school teachers, high-school teachers where we 

would want to look for ways to integrate those same skills in the other subject areas. So you could 

certainly do that at the K-2 level. There's a real need for that, as we have various teachers working with 

students around writing. So the idea here would be, if students have been taught and introduced a 

specific skill in writing in their writing class, their ELA period, we can and should expect them to be 

transferring, in general, I think, that same skill to a social studies piece of writing, to a science lesson and 

so forth. And so the more that we're aware of, really know, here's our target for this year, we can really 

work to reinforce and make sure that students are transferring and generalizing that outside of that 

particular lesson where we're first introducing that. What else can we use the Scope and Sequence for? 

So great tool to go and look at common, formative and summative assessments. So not only do we want 

these in our written curriculum, we wanna teach them as far as our instruction, but we wanna be 

assessing as well. Sorry, got too many initials here. We have already built in your LEA common formative 

and summative assessment tools that you're using. A good use of the Scope and Sequence would be to 

go and look at those assessments and do a crosswalk. Are we assessing? Do we have evidence that we 

have assessed along the way, formatively and at different summative periods during the year, those 

skills that we know are important at that grade level, key at that grade level, critical to building the 

future skills and also know that they're going to be assessed on the PSSA? So there's some ideas. How 

else might we look at the Scope and Sequence? Well, in terms of instruction, we might look at the Scope 

and Sequence to think about using that for differentiation purposes. So we're teaching students a skill. 

We see that they're struggling with that. The Scope and Sequence allows us to back up, look at the 

prerequisite skills and do some reteaching in those prerequisite skill areas, also allows us to differentiate 

for students who need acceleration or enrichment. So we've got advanced students who really have 

highly developed writing skills, even at the K-1-2 level. Where do we go next? The Scope and Sequence 

would help us with some flexible grouping to provide differentiation, taking students to the next level. 

The other thing that you can do is use the Scope and Sequence as a checklist. And we have that in 

parentheses because you need to kinda reformat that. But you might wanna extract the skills that are to 

be solid or secured or mastered at your grade level, make a chart with all the students' names and keep 

a nice record of, how are the students, how and when, to what degree of success are the students' 

evidencing those particular skills during the school year? And a couple more uses to cover with you, 

extended uses of the Scope and Sequence. It can be a great communication tool for students and 

parents as to expectations. So again, we're talkin' about little ones here, K-2. But if you're working on 

how you're communicating with students, perhaps in a very student-friendly way, here are the skills you 

need to learn this year. Can also be that same kind of a communication tool for parents. This is what 

students are expected to know and be able to do, for example, by the end of second grade, in writing. 

And what I had talked about earlier: It's a tool for teachers in all subject areas to be aware of the kinds 

of skills that students should be demonstrating in their daily work. So those are some of the uses of the 

Scope and Sequence, some of the rational or the purposes behind the development of the Scope and 

Sequence and moving into the use of the Scope and Sequence. All right. Let me keep moving here. Let's 

look at the next section here in our webinar. What we're talking about now are making those 

connections, using the Scope and Sequence to connect to curriculum instruction and assessment. In 

other words, we wanna make sure that as we're approaching K-2 writing, what we have in our written 

curriculum is the same as what we're teaching and it's the same as what we're assessing, that we have 

that coherence, that we have that alignment going on. Here's the part where I think you may want to 

take some of the work from today in this PowerPoint and go back to a team to answer these questions, 



to actually work through these questions with a team of educators. And I'm gonna show you the 

questions in just a minute. But what you really wanna do is have some nice discussion about this so that 

you've got some shared thinking about the Scope and Sequence as it applies to instruction and 

assessment. So let's look at some possible questions. If we think about curriculum questions, here's a 

question to go back and talk with colleagues about: "Does our written curriculum align with the Writing 

Scope and Sequence?" Yes? No? What's the evidence of that? Do we need to work on that? Could be 

part of an action plan of a PLC group or a team of educators. Is there evidence that our instructional 

units include the introduction of targeted skills at the appropriate grade level? And likewise with lesson 

plans, do our lesson plans include a specific focus? Likewise with unit maps, do our unit maps address 

skills that are to be reinforced at each of the grade levels? So what you're basically doing here is you're 

saying, "How's our written curriculum aligned to the Scope and Sequence? What needs changed?" That 

could be a heavy lift in some cases. That may be something where there needs to be some time carved 

out where a group of educators look at that. But the benefits of that would be that you have a 

document that's not just sitting on a laptop somewhere ... We used to say sitting on a shelf, but housed 

on a laptop somewhere, but actually is in the hands of teachers and those who really are closest to 

students. The teachers are using that Scope and Sequence and lining it up with what they're doing every 

day, in terms of teaching. But we need to have that documented in our written curriculum. What about 

if we moved to talking about guiding questions relative to the Scope and Sequence and the whole 

category of instruction? So now what we're talking about is, what evidence exists that grade-level 

content and skills are introduced at the appropriate grade level? Do we actually have evidence that that 

is happening? What we don't want would be, "Oh, yeah, it exists." We wanna be able to talk about what 

that evidence would look like. What evidence exists that the skills are reinforced at the required grade 

levels? So again, if you're looking at that Scope and Sequence, you'll see quite a few of the skills have the 

letter D there, the coding for developing. And it goes throughout the document, across grade levels, 

because, especially in the area of writing, so many of these skills evolve over time. So they're introduced 

at a simpler level. And they become more and more complex as students age up, and they're writing 

becomes more sophisticated so lots of practice needed. What evidence exists that those skills are 

reinforced, continued to be practiced at the required grading levels as documented on the Scope and 

Sequence? And then, at the grade level at which that skill is supposed to be secured, do we have 

evidence that that is being demonstrated in daily work at that appropriate grade level? Because at that 

level at which it is to be secured, you can see on the shading of your document, of your Scope and 

Sequence document, where it is actually assessed as part of the eligible content on the PSSA and on the 

Keystone as well. So if you're looking at that document, you can see that not all of those skills are 

assessed on the PSSA, but all of them are important skills in terms of developing effective writers. But 

the shading helps you look at when it will be assessed. We certainly want to have evidence in our 

instruction that those skills that are expected to be secured are being demonstrated in daily work, even 

if we have to develop or contrive, if you will, a situation where students have to use those skills. So we 

wanna make sure that the first time that they have to demonstrate a secure skill, a skill that's to be 

secured, is not on the PSSA, that they've demonstrated it throughout the year, given you opportunities 

to circle back as a teacher and do any reteaching or refinement that may be necessary. What else can 

we say about the scope and sequence and instruction? We can talk about evidence that we have that 

skills are reinforced across all the subject areas. So great PLC discussion. Let's all bring some evidence to 

the table that we've been teaching commas in a series, that we're have some evidence that students are 

using that in another subject area. So again, whatever the skill might be, can we look for evidence that 



we're reinforcing that in all of the subjects? And then, from kind of a larger perspective perhaps, how 

can we ensure that all students are receiving the intended instruction through things like walk-throughs, 

peer coaching, PLCs, collegial observations and so forth? So those are some guiding questions on 

instructions. You certainly can be sitting here today, participating in this webinar, thinking yourself 

about these guided questions. But you can also think about how you can go back and work with a team 

of teachers around these guiding questions. Let's go to guiding questions and assessment. What's the 

connection between the Scope and Sequence and assessment? So one starting question, one starting 

place, would be, do common benchmark assessments used at the school and classroom level align with 

the Scope and Sequence? How might the Writing Scope and Sequence be used in providing feedback to 

students? So an important part of the writing process at the K-two level as well as the three-to-12 level 

is providing feedback to students. That Writing Scope and Sequence provides you with a guide to give 

feedback to students because you know students are to be beginning developing or demonstrating 

mastery of this skill. My feedback needs to be around those particular skills. It's one of the best ways we 

can align our curriculum is to be giving our assessment around those skills and giving our feedback 

around those skills as well. What else can we say about assessment? Well, we can say that evidence 

must exist, that the skills are assessed at the appropriate grade levels through our common 

assessments. And we can look for evidence. We can talk with our colleagues about, how are we holding 

students accountable across all the subjects for those skills which are considered mastered? And again, 

because today's webinar is focused on K-two, that language may sound a little harsh. But what we're 

talking about here really is making sure that students understand that those skills are used outside of 

the particular lesson that we're doing on writing. And so we're looking for those. We're providing 

support and feedback and opportunities for them to practice them in a variety of ways on a variety of 

topics. All right. So that's, I think, a fairly good summary of the Scope and Sequence, at least, from what 

we have normally done in working with teams. Albeit, this is on a webinar, and you probably don't have 

a team of teachers sitting with you here to talk about it. But those questions are something that, as I 

said a couple of times so far, that you can work through with a team of teachers, fellow colleagues, and 

to make sure that that Scope and Sequence is really consistent with other practices. What we wanna do 

now is just go a little bit more deeply into the micro skills of handwriting, keyboard and spelling, those 

transcription skills. So you have a handout that you were able to download, hopefully. If not, you can do 

that now, or you can go to the live binder, as I mentioned. It's a very brief word document that provides 

you with some information on handwriting, keyboarding and spelling. And I do know that those topics 

will be addressed later in some of the sessions that I believe William Van Cleave is doing as part of the 

work that PaTTAN and Dr. Kastner are heading up. Let's talk about a few things here just to kind of put 

us all on the same place as you're looking at that Scope and Sequence because these skills are included 

on that Scope and Sequence. So let's talk about handwriting. What do we know about handwriting? And 

this information is coming from that handout. We know that research indicates that students in K-3 

benefit from direct and explicit handwriting instruction, much more emphasis in recent times on 

teaching students cursive writing as well. We know that learning to form letters by hand improves how 

students perceive letters and contributes to better reading and spelling and that, when we have 

automatic letter writing, that fluency that we've been talking about, that frees up the cognitive energies 

for promoting better composing, better processing, the development of writing through the process of 

writing. So we can improve both the quantity of writing that students do, meaning the total words 

written, as well as the quality of writing by ensuring that students have had appropriate, explicit and 

direct writing instruction. So this, again, is something that you can go back and work with a team of 



teachers around in terms of looking at your handwriting and your curriculum. Are we currently 

addressing handwriting in grades K-3. Is it in our curriculum? Is it part of our instruction? Are we 

assessing? What does the Scope and Sequence say about that? And is there a consistent and pervasive 

understanding of the importance of handwriting as it relates to the development and improvement of 

handwriting skills? Do we have the appropriate amount of time allocated to handwriting instruction? 

Have we provided the appropriate professional development in how to teach writing, including cursive 

writing? And does our written curriculum include handwriting instruction? Is that in the curriculum? Do 

teachers know that that's something that they need to do? For sure, if it's not in the written curriculum, 

that's an area that we cannot be sure that it's happening consistently and pervasively in all classrooms. 

What about the transcription skill or the micro skill of keyboarding? Well, one of our experts in our field 

in the area of written expression is Steve Graham. And he tells us that teaching text transcription skills, 

including keyboarding, improves the quality of writing produced by students in grades one to three. And 

of course, you can look at a number of Steve Graham's work and find information about that. Let's look 

at some questions that you could ask relative to keyboarding. Again, sitting with some colleagues, when 

do we introduce keyboarding in our school? Who provides that direct instruction? Is it a keyboarding 

teacher, a computer class teacher, or the classroom teacher's providing that? And how do they support 

efficient keyboarding skills in the classroom? Is everybody trained in how to teach keyboarding? And do 

we provide that instruction, not in lieu of of handwriting instruction, but in addition to handwriting 

instruction? And again, it's the same idea. If we're not fluent with keyboarding, we're spending a lot of 

time with our hunt-and-peck method. And that is taking up our working memory, our space for our 

cognition in terms of focusing on the process of writing. And lastly, our third skills that you're seeing, 

hopefully, on your transcription document that you were able to download, that skill of spelling. So what 

does our expert, Louisa Moats, tell us about spelling? Louisa Moats indicates that learning to spell and 

learning to read really do connect. They rely on much of the same underlying knowledge. And we know 

that good spelling instruction improves reading as well. So the connection between spelling and writing, 

I think, we've probably always known at some level. But we have increasing evidence that good spelling 

does improve reading, and good spelling is integral to effective writing because writers who devote too 

much thought to spelling don't have that working memory they need for developing higher composition 

skills like writing in paragraphs, like generating ideas, putting their ideas into an organized thought. So 

what questions might you want to discuss collaboratively back at your district? You might wanna talk, 

how do we address spelling in our ELA written curriculum? And do we all have a fairly good 

understanding of the impact of poor spelling on writing? Is it aligned to our reading instruction? And is it 

aligned with the most recent evidence that we have on the teaching of spelling. I think really 

importantly here, is it aligned to our phonemic patterns and rules that we're teaching? Are we teaching 

it explicitly and directly? Are we teaching it in terms of the phonics rules that we've been teaching? Is 

there a match, in other words, between our decoding and our encoding practices and our instruction? 

Okay. So that takes us through the transcription piece, those micro skills. Again, they're included on the 

Scope and Sequence, all part of the overview of K-2 writing, things to be thinking about in terms of K-2 

writing. Now we're going to spend the remaining time looking at some information around assessment 

of writing. So what do we know? And again, it's just an overview. But what do we know about 

assessment of writing? Well, we know that we have some key points that we can talk about first. All 

writing assessments must be aligned to the PA Core Standards. We do need to have some writing 

assessments that we use for screening purposes. And again, the work that's been done in writing thus 

far gives a lot of ideas about that. And you can find some of that in the live binder. You can learn more 



about that by participating in the other professional learning opportunities that are available through 

PaTTAN and probably through your IUs as well in your area of writing. We know this about all 

assessments. Writing assessments inform instruction. We know that summative data in writing can help 

us figure out what we need to do school-wide or grade-wide. And we also know that there's a real 

importance to peer and self-assessment to facilitate students in self-regulating. So that whole area of 

self-regulated learning, writing plays a key role there as well. We do know that there are some 

technology tools available to us to assess writing. And we also know that there are a lot of different 

types of writing assessments that can be operationalized differently at different grade levels and 

different tiers. So again, if you're on the live binder, you'll see some PowerPoints on writing that go into 

detail about writing assessments that can be used for screening purposes, that can be used at the 

different tiered levels and so forth. So what we do know though is we are really, in our field, in 

education, in the field of written expression, we really are at kinda baby steps around this. For example, 

one of our experts in this area is Troia. And what we know is that what he is saying here is that, while we 

might have a number of assessment methods, we really don't have one single one that is adequate to 

reliably judge student writing performance and monitor student progress and written expression. So we 

do need to rely on a number of sources of writing assessment data. So on this slide, you'll see seven 

different sources. We aren't going to go through all seven of these today. In fact, I've bolded three of 

them for focus, particularly for the K-two level. And that would be portfolios as a source of writing 

assessment, indirect writing assessments, students responding to multiple choice or true/false or 

making error corrections, and then direct writing assessments, or said another way, on-demand writing 

assessments, or said even another way, students writing to a prompt. So all seven of those, this slide is 

here for you because that is part of what we're doing when we're talking with groups that are K-12 

groups, showing all those different writing assessments. But probably for a K-two audience, the three 

that I have bolded there are the ones that we would want to likely spend a few minutes here today 

talking about. So what do we mean about portfolio assessment? Well, I think we all know that. It's 

students keeping a collection of work samples over time. The samples can be authentic. They can be 

raw. They don't have to be finished pieces. In other words, they could have student self-reflection there. 

They could have peer reflections there. They could have teacher feedback there. And students have a 

role in constructing that portfolio. We could certainly have published pieces there as well. But we could 

also have edits and rewrites as part of that as well. Let me just back up here for a minute and reiterate. I 

would say we wanna make sure that, in portfolio assessment, that we're not just having students think 

that every piece has to be finished to publish because, sometimes, what we find is students spend an 

entire year working on one piece where we might want them to have multiple opportunities to practice 

brainstorming, multiple opportunities to practice writing-topic sentences. So that whole idea of having 

unfinished pieces as part of the portfolio assessment and watching progress over time is really 

important. What about indirect writing tasks? Now, we tend to see these more on an upper level, but 

we thought we might see some of this. We might see students at the first and second-grade level, for 

example, doing some multiple choice items or perhaps correcting a sentence or correcting capitalization 

or correcting some kind of micro skill task in an indirect writing task. So that's certainly something that 

can be used. And what we typically would see would probably be those things that we call on-demand 

writing tasks, students writing a response to a prompt. Topics need to be familiar to all students. They 

need to be based on common knowledge. And typically, those products are evaluated using a rubric, 

either a holistic rubric or an analytic rubric. So a prompt might be, "Write a letter to your teacher about 

your favorite TV show." That would, of course, be a narrative piece. And that could be the prompt that 



could be given to students. If you're looking for more prompts, once again, I'd refer you to that live 

binder. There are prompts there that you could pull from that would help come up with some prompts 

for students at even the K-2 level. Now, curriculum-based measurement is another area of assessment 

for written expression. We're not going to go into that today. That's a whole different webinar or a 

whole different professional learning opportunity. But CBM is a way that we can screen students for 

writing, and we can monitor student progress and actually get summative data as well. We can 

administer CBM measures by group. And we typically use national or classroom norms. There are three 

scoring methods that the consultants have been working with schools in Pennsylvania around: Total 

Words Written, or TWL, Words Spelled Correctly and Correct Writing Sequences because we know that 

Total Words Written is actually a good indicator of writing efficiency, as is Words Spelled Correctly and 

Correct Writing Sequences. But just a little more on rubrics, and again, this too is just an overview. But if 

we're thinking of rubrics, we're thinking of two types of rubrics, typically, holistic rubrics and analytic 

rubrics. I'm thinking a lot of you probably know this. But just to give you a little background on this, a 

holistic rubric and holistic scoring of a student's piece of writing is typically associated with some kind of 

large-scale assessment. It's a summative measure that is typically used. And there are lots of holistic 

rubrics out there. You can find them on the PDE Web site. You can just Google holistic writing rubrics. 

And you'll find a number of them. What you probably are looking for, as a K-2 educator, would be a 

holistic scoring guide or a holistic rubric in kid-friendly language. And so you see one not quite as kid-

friendly as you might want. But at least, on the screen, you're seeing a rubric that says, "Wow," "Almost 

there," "Keep working," and, "Not yet." What you're also seeing within a holistic rubric is that a number 

of the components of writing are in each of those holistic levels. So for example, the topic falls in 4, 3, 2 

and 1. Your topic is not clear. Or your topic is clear. Or your topic is too general. And then you might also 

find something on conventions in each of those. So all of the areas of writing, the criteria or components 

of writing, in a holistic rubric, are included. And you come up with one overall score. That's different 

than an analytic rubric because an analytic rubric breaks it down into those pieces and helps you really 

look at the different qualities of writing on an individual quality basis. So holistic rubric, you typically get 

one score. Analytic rubric, you get a score for each one of the traits. So what are we talking about? As I 

said, one score, holistic, separate scores for each quality. You might get a score, for example, 

conventions, a score for topic, a score for organization. Holistic rubrics are great for benchmarking. So if 

you're a 2nd-grade teacher, for example, 1st-grade teacher, even kindergarten, students would be doing 

a writing prompt, an on-demand writing prompt, say, three, four times a year. Maybe you wanna do it 

more often than that. But that becomes your benchmarking because every student is getting a holistic 

score. And you're starting to look for those anchor papers. Typically, in our grades 3 and up, we're 

talking about the PSSA holistic rubric because, typically, holistic rubrics, we want them aligned to those 

qualities on the PSSA scoring rubric. But an analytic rubric is what you're going to use in between those 

benchmarks. That provides much more specific feedback to students. And it's useful in ongoing 

formative assessment because maybe you've only focused this month on style. And if you've focused on 

style, that's where you're going to assess. That's where you're going to be giving your feedback. That's 

what you're going to look for in your analytic rubric. So what you have on this next slide is just an 

example of a PDE holistic rubric. And then you see an example of an analytic rubric where it's broken 

down, where you can score focus, content, organization, style and conventions, each with a different 

performance level, a 1, a 2, a 3 or a 4. Where do you find information about the rubrics? We have the 

resources here for you, the PDE resources for the scoring samples and scoring rubrics and the one for 

the Keystones, which, of course, as K-2, you're not gonna be worried about that one quite yet. Also have 



a slide here for you with a lot of other resources or places that you can go to find rubrics, both holistic 

and analytic. We end also with a slide on references. You see some of the people that we referenced 

today, like Steve Graham. We see the IES Educator Practice Guide there, Troia's name and so forth. 

Many of these individuals, these references, really provide you with more information about the whole 

process of writing. And just in the nick of time, we are at 4:29. So we are just about done. Actually, we 

are done with our webinar today. I don't see any questions. So what I would want to do at this point is 

to thank you for your participation here from 3:30 to 4:30, remind you that Pam Kastner is the lead for 

this writing work this year. So you can certainly contact her, as you see on the slide, at 

pamkastner@pattan.net. So again, my name is Cindy Goldsworthy. I really thank you for your time and 

hope that you found this webinar helpful to you and beneficial. Thanks and have a good evening. 

 

 

 

 

 

 

 

 

 

 

 

 

 


