
>> Hello, and welcome to the Indicator 13 Compliance Module 6, which focuses on measurable annual 
goals being linked or listed in the transition grid. If you haven't done so already, please take the pretest. 
You can do that by either clicking on the QR code or typing in the URL code into your survey browser. 
Please, at this time, stop the video and only turn the video back on after you and/or the others who are 
taking the pretest are finished. Hello, and welcome to the Indicator 13 Compliance Module 6, which 
focuses on whether or not measurable annual goals are either linked or listed in the transition grid. The 
purpose of the Indicator 13 Compliance Module Series is to enhance practices for writing compliant 
transition-based IEPs and to broaden the foundation for effective practices related to Indicator 13 of the 
State Performance Plan. Today's module, Module 6, focuses on question 292c, which is whether or not 
measurable annual goals are linked or listed in the grid. And specifically, this is what the question looks 
like. Are the measurable annual goals related to the student's transition services? Let's first talk about 
what measurable annual goals are. They are measurable estimates of expected student outcomes in an 
IEP year based on the student's present levels of academic achievement and functional performance 
and anticipated rate of learning. For students age 14 through 21 in the state of Pennsylvania, every 
measurable annual goal and short-term objective should support the student's postsecondary goal. And 
what this means is they really shouldn't be working on anything that isn't helping them get to the next 
phase of the student's life post-high school. Measurable annual goals should build skills. And these are 
identified in the needs. So if you think about, in your present ed levels, you should be writing where the 
student's needs are. And then that will help you drive what your measurable annual goals will be. These 
should be prioritized. And you should, in typical IEPs, we are writing approximately three to five goals 
for most. Measurable annual goals project the student's performance at the end of 1 year of instruction. 
So we aren't expecting what the student will do in 2 or 3 years down the road. We're just looking at 1 
year of duration. And you should always begin from the student's baseline. And, again, this should be 
written in present ed levels. So if you're asking a student to read approximately with 80 percent 
accuracy, then the student's baseline should be just below that. If the student is currently reading at 30 
percent accuracy, you wouldn't expect to go from 30 to 80 in 1 year's time. So make sure that your 
measurable annual goals are realistic in nature as well. And make sure they're written so that you can 
actually progress monitor them. Measurable annual goals are not curriculum objective or subject area 
lessons. They are not grade averages, test scores or passing a course. Please make careful note of that. It 
is not appropriate to say that the student will pass algebra one during this school year. And they are not 
the same as postsecondary goals. Rather, measurable annual goals must be skill-building. In order that 
the student is able to access, participate and make progress in the general curriculum and the life of the 
high school community and progress towards his or her postsecondary goals, measurable annual goals 
and short-term objective must build skills. So we're really looking, again, at the skill deficits. And these 
skill deficits must be written in observable measurable behavior. So if you close your eyes and think 
about certain behaviors, you have to be able to see the behavior in order to write about the behavior. 
So an appropriate goal could be written toward, "The student will write something," "The student will 
complete something," as opposed to, "The student will understand something." So we have to be very 
clear in how we write these goals and make sure they're observable measurable behaviors. And we're 
gonna go into writing goals a little bit later in this presentation. So these are some of the goals that you 
might see, especially for secondary students of transition age. We all understand academic skills. We 
understand math skills, reading skills, comprehension skills, those types of things. However, it's crucial 
to also focus on other types of skills, especially when you're thinking of students living independently 
after they leave high school. So think about students' organizational skills, social skills, time 
management skills or their communication skills. Do they need self-help skills or mobility or travel-
training skills? And, especially, I think one that we need to be focusing on with every student is self-
determination and self-advocacy skills. So pay close attention to make sure that your students have 
these or at least are working on these as they transition into the next phase of their lives. Measurable 



annual goals for academic needs often come from the PA Core Standards. And, again, they must be 
based on the needs identified in the present educational levels, and there must be baseline written in 
those present educational levels so that will help you drive how far you think the student can go in 1 
year. And, again, goals must be connected to the postsecondary goals. If you need more information on 
where you can access the PA Core Standards, please visit www.pdesas.org.  
 
>> And, next, we're going to go into a little bit more depth about writing a measurable annual goal. And 
this is a nice way to remember the parts of a measurable annual goal. You think of CNBC. We're looking 
at the condition, the student's name, the clearly defined behavior and the performance criteria. And 
we're gonna break down each one of those areas. So, to start, we're looking at the condition. This 
describes the situation in which the student will perform the behavior. So we're looking at any 
accommodations they may need, any assistance provided to them or during the time that they're 
working on that goal. It also describes the materials that will be used to evaluate the learning and the 
setting where the learning may take place. So these are some examples of condition. So during lunch 
breaks, given a picture checklist, given a two-step direction, given a grocery list, using an alarm feature 
on their cell phone to know when to finish a task. The next area is looking at the student's name. And 
while this really seems like this should not be a problem, oftentimes this does become an issue because 
folks will use the copy/paste feature. For example, when they're doing a document on their computer. 
And sometimes they forget to change the name or the pronoun. Really be careful about that. When we 
read IEPs, especially if the family is sitting there and you're going over your IEP meeting, you really don't 
want to have somebody else's name in that particular student's IEP or have the pronoun incorrectly 
written. The next area that we look at is a clearly defined behavior. And Paula mentioned this a couple 
of slides ago. But when we look at clearly defined behavior, we recommend using the PA Core Standards 
as the basis. But, as Paula mentioned, some skills may not be found here, especially when we're looking 
at some functional skills, employment skills. There are, however, if you go to the PA Career Education 
and Work Standards, a number of those do align real clearly to transition types of areas. When you're 
clearly defining a behavior, you're describing the behavior in measurable, observable terms. Think about 
or ask yourself, "What do you really want this student to be doing?" So examples such as say or print, 
write, read, point to, solve are ways that you can observe the student performing that particular task. 
Non-examples of a clearly defined behavior would be things that you cannot observe such as 
understand, know, recognize, comprehend. So make sure that you are writing the behaviors in clear 
terms. Then the last piece of a measurable annual goal is the performance criteria. And this is actually 
broken down into three sections of the performance criteria. We look at how well the student will 
demonstrate their mastery, how consistently, and this is the number of times needed to demonstrate 
mastery that the student needs to perform a skill before it is considered mastered, and then the 
evaluation schedule, how frequently the teacher plans to assess the skill and how progress will be 
monitored. And we really recommend that, for the evaluation schedule, that it is done frequently. Only 
evaluating how well a student is doing on a particular skill every 9 weeks really is not frequent enough. It 
needs to be done on a consistent, frequent basis. This slide is a guide to help you think about steps as 
you're writing the goal to make sure you are meeting those four required areas. So when you look at this 
slide, some questions to consider are: What do we want the student to actually do to show that he or 
she is learning the skill? What materials, or under what condition will they do that particular skill area? 
How will you measure the skill, and how often will you measure it? And then how well must that student 
perform that skill, and how consistently? And then think about what other assessments or forms of data 
will you be able to collect that will show that that student is meeting progress on that particular goal. So 
now we're going to move in and have question and answer discussion regarding measurable annual 
goals. 
 



>> Thanks, Michael. So let's say a teacher has been working with a student on a particular measurable 
annual goal throughout the school year and, during that time, has been changing the intervention 
because the student hadn't been making the progress that was anticipated. Let's say the teacher gets to 
the end of the year, and the student hasn't made the progress. What should the teacher do? 
 
>> Well, I think there's a couple of things that could happen in that case. The goal shouldn't just be 
dropped without some type of consideration. So I think they may look at adjusting the performance 
criteria for that goal. Possibly look at other adjustments to the components of that measurable annual 
goal to see if that is still the most relevant for that student. 
 
>> Okay. Thanks. How should a team prioritize those measurable annual goals for students? 
 
>> And that's a question that we frequently get, and I think that if we, especially for kids that are 14 to 
21, keeping in mind what those postsecondary goal areas are. So what skills is that student going to 
need to go on for further training, either a college or a training program after school or employment? 
Then take a step back and see, "All right. What are we working on now with that student?" 
 
>> Right. 
 
>> And then prioritize those measurable annual goals. As you had said, for most students, we're looking 
at three to five. Now, that doesn't mean some students may have more than that, but what we don't 
want to see is, for example, a student having five math measurable annual goals.  
 
>> Okay. Terrific. Thanks. And can various members of the IEP team be working on the same goal with 
students?  
 
>> Yes, and I think that's a really good question because I think that's something we really try to 
encourage. And especially when we're looking at occupational therapy goals or speech language goals, 
that they should be goals that can be worked on in other environments. I think it makes a lot of sense 
for that particular student that they're consistently working on major goal areas with various people in 
the education system. 
 
>> Terrific. Thank you. So this concludes Module 6: Measurable Annual Goals Being Linked Into the IEP 
Grid. Should you have additional information regarding the content of Module 6, please contact your IU 
or PaTTAN transition consultant. And if you need their contact information, it can be found on the 
secondarytransition.org website. If you are a special education director or supervisor or consultant and 
want the results of your pre and posttest, please send an e-mail to 
transitionmodules@pattanpittsburgh.net. And prior to closing out this module, we are asking that you 
take the posttest. And, again, you can take this test by either clicking on the QR code or typing in the 
URL code into your browser and accessing the Survey Monkey. Thank you for your time today. 


