
>> Hello.  And welcome to the Indicator 13 Compliance Module 5, which is all about the transition grid.  
If you haven't done so already, please take the pretest.  You can do that by either clicking on the QR 
code or typing in the URL code to the SurveyMonkey in your browser.  At this time, we ask that you stop 
the video and only restart it after you and/or everybody taking the pretest is finished.  Hello.  And 
welcome to the Indicator 13 Compliance Module Series 5, which is all about the transition grid.   The 
purpose of the Indicator 13 Compliance Module Series is to enhance practices for writing compliant, 
transition-based IEPs and to broaden the foundation for effective practices relating to Indicator 13 of 
the State Performance Plan.  Today's module, number 5, is going to be focused on three areas, which 
are all-consuming in the transition grid.  And these include, is the grid completed correctly, is the course 
of studies area completed correctly, and are all activities that are listed in the grid done in all three of 
the areas, which include employment, training and education and independent living.  The first question 
is related to question 292, which is talking about, are the location frequency, projected beginning date, 
anticipated duration and persons or agency responsible for the activities and services documented 
appropriately?  Here's an example of the actual grid.  And the arrow shows the areas that are going to 
be looked at when the compliance monitors come in to see if these are done accurately.  So you're 
expected to write in the location of where the services and activities are going to happen, the frequency, 
so how often these services and/or activities are going to happen, the projected beginning date, the 
anticipated duration and then the person or agencies responsible.  We always get asked the question, 
"Is it okay to say that a parent or a student is responsible for one of the activities?"  And the answer to 
that is, although you can list parents and/or students in that box, it is crucial that you list an LEA 
member, or a school district member because, as we know, IEPs are really contracts between the 
student and what the district and the employees are going to do for that student.  So there must be an 
employee from the district listed in that box with the person and agency responsible, although it still is 
okay to list additional people, such as the parent and/or the student.  The second question is question 
292-A.  Do transition services include courses of study that will reasonably enable the student to meet 
his or her postsecondary goals?  So let's first talk about what courses of study are.  Courses of study are 
actually what is listed in your school districts, in your LEA program of studies.  So these are the courses 
that students take in order to meet their postsecondary goals.  These support both their academic 
achievement and their functional achievement.  And it should promote students graduating, so we 
expect students to complete their courses of study in order to graduate.  These should clearly align to 
students' postsecondary goals.  And, again, these would be included in their program of studies.  And it's 
also crucial, too, if a student is attending a Career and Tech Ed Center to list those courses as well.  And, 
again, courses should be listed by name, whatever is in your school district's program of studies.  It's not 
appropriate to write, "functional curriculum," "college prep," "a life skills class," those types of things.  
Document exactly what the course is.  And the course of study must reflect the current year's course.  
And I'll go into that on this next slide.  This is an example of where the courses of study are listed.  And, 
as you can see, the example listed shows the specific course, as it doesn't just say "math."  It doesn't just 
say "science."  It actually says the student is in Algebra 2, they're in Chemistry, they're in English 
Literature.  But we always get asked the question.  Let's say you have an IEP meeting in February.  And 
when you write that IEP, which school year's courses do you write?  Do you write the course year that 
the student is in, so from February until the end of the year?  Or do you write the anticipated courses for 
the following year?  And the answer to that is that you want to list both.  You want to list the current 
year's courses that the student will be taking to finish out the rest of the year.  So whatever the student 
is taking at that time.  Now you might not know exactly what the student is taking in the following year.  
But, again, you should list those courses, and you should write anticipated courses that the student 
would take.  This will prevent you from having to do a revision at the beginning on next year's school 
year, if you include both, this year's and the anticipated courses for next year. 
 



>> The next area that we're going to talk about refers to file review question number 292B.  And in this 
question, what they're looking for are, "Are there transition services in the IEP that will reasonably 
enable the student to meet his or her postsecondary goals?"  So when we look at this particular area of 
the transition section of the IEP in the grid, we're talking about transition services and activities.  Both 
transition services and activities are considered action steps that will lead the student towards those 
postsecondary goals once they graduate from high school.  And, again, those goals were going on 
further training, employment or living independently in the community.  Both the services and the 
activities should occur during that current IEP year.  So, for example, if that student has an October IEP, 
you would be looking at services that would occur from October until June and then when school starts 
back up until the new IEP date.  So they're occuring within the IEP year, which may or may not be 
aligned directly to the academic year for a particular student.  Each postsecondary goal area must have 
at least one service.  And this is something that we discuss in Pennsylvania, that a service is equal to or 
tied to the measurable annual goal or goals that are given to that student, based on assessment, that 
address skill deficit areas.  So, for example, reading, writing, behavior, organizational skills.  And then we 
also look at having at least one activity.  Activities are those things that are not measurable annual goals, 
but will help a student move towards those postsecondary goals of further training, employment, and 
independent living.  And when we talk about the services and activities, these are part of that 
coordinated set of activities.  So if you remember back when we were citing IDEA 2004 about what 
Secondary Transition is, it is a coordinated set of activities.  So that's referring to the measurable annual 
goals the student has for a given IEP year as well as the activities that they will engage in.  This slide 
looks at an example of what services are and an example of what activities are.  So if you look at the left-
hand column, it's talking about services.  And, again, these are based on skill deficit areas that a student 
has, based on the assessment that was given to see where that student was currently functioning and 
how a student could reasonably obtain the skills needed over the course of an IEP year.  Things such as 
building vocabulary skills, writing conventions, looking at appropriate peer interactions, budgeting skills, 
et cetera.  If we look at activities, activities are areas that a student is going to work on that's going to 
help them meet those postsecondary goals that they have.  These are things that oftentimes are just a 
once-in-time event, such as visiting a college fair or going on a tour of college campuses virtually.  
Maybe it's completing their career portfolio over the course of the year, doing job shadowing in the 
community, meeting with a guidance counselor or meeting with a representative from an agency, such 
as the Office of Vocational Rehabilitation or the intellectual disabilities supports coordinator in the 
county.  This next slide is looking at some additional examples of what postsecondary education in 
training activities could be.  So things, again, such as college fairs, virtual tours, having guest speakers 
come in to talk about different career areas, college visits, contacting the Disability Services Office at a 
college or university to find out what supports they offer, providing information to students on testing 
that might be needed for entrance into a postsecondary program, such as the PSAT or the SAT.  Having 
that student work on skills that would be needed in a postsecondary setting, such as time management 
or understanding how they understand their disability and the fact that, in a college setting, they have 
to disclose that disability in order to get services.  Utilizing resources such as the Pennsylvania Youth 
Leadership Network tool kit materials or other supports that are available to help with self-advocacy and 
self-determination.  This next slide is looking at examples of employment types of activity.  And these 
include such things as job fairs, possibly doing a research paper on a career, interest or a preference.  
Looking at, online, how to apply for a job.  Writing a job resume or completing a job application.  
Possibly group meetings with OVR, an early reach coordinator from OVR, or meeting with their supports 
rehab counselor from OVR.  This could also be an exploration of supports for employment.  For example, 
exploring the resources offered on the Job Accommodation Network's web site.  This next slide is 
looking at independent living types of activities.  And these are such things as engaging in the 
community, so possibly shopping, budgeting skills.  Looking at food prep skills, looking at what the 



student does in their free or leisure time, so exploring things such as hobbies or exploring clubs or social 
organizations, volunteering opportunities that that young person could engage with in the community.  
Also looks at transportation issues.  How is that student going to get around their community?  So such 
things as utilizing public transportation, such as obtaining a bus pass or possibly looking at Driver's 
Education.  And then also civic engagement is addressed in independent living, so things such as 
registering for selective service, registering for voting.  This slide is emphasizing the fact that in looking 
at activities and services, we should reference or refer back to what is happening in the general 
education curriculum for all students and make use of those transition activities that take place as part 
of general education.  So, for example, activities that are provided through guidance counselors or 
guidance services within school.  It's important to list these in the transition section as appropriate for 
students.  In many districts, they map out activities by grade level, so just like when we were talking 
about assessment in that module, we talk about looking at activities.  And districts will map out those 
activities.  So starting at 7th or 8th grade, what activities occur for supporting a student to go on for 
further training, employment and independent living and then mapping that out all the way through 
12th grade and then having that available, so that the folks that are helping to support that student can 
see that, yes, these are the activities that we're covering at each grade level for students that are 
supporting those post-school outcomes.  There is an example of Secondary Transition Mapping, if you 
refer back to the transition assessment web site that we discussed in the assessment module.  So the 
question will frequently come up, "What do I have to put in the grid?"  So we look at these two areas.  
First of all, you look at which skills will be prioritized as measurable annual goals.  And, as a reminder, 
we're referencing all measurable annual goals as a service within the transition grid.  And you're listing 
these under one of those three areas, so either further training, employment and independent living.  
The question will frequently come up, "What if a individual student only has two measurable annual 
goals?"  Well, then you really look at those two measurable annual goals.  And it's a decision of the IEP 
team regarding which area best fits for those goals.  So, for example, if the student has a reading goal 
and a math goal, a measurable annual goal, you look at what areas they would best fit under.  So you 
may put, for example, under postsecondary education and training.  Perhaps you're putting the reading 
goal under employment, you're listing the math goal.  And then perhaps the math goal would also then 
go under the independent living, postsecondary goal area.  If a student has five goals, you could look at 
the best way to distribute those among those three postsecondary goal areas.  Regarding activities, as 
we discussed, whether activities will be provided to help that student achieve his or her postsecondary 
goals, we recommend that, at a minimum, at least one activity is listed under each postsecondary goal 
area.  So to reiterate, you're referencing all of the measurable annual goals that the student has in the 
transition grid section under one of those three areas.  And this would include academic measurable 
annual goals, functional measurable annual goals as well as measurable annual goals a student may 
have for occupational therapy, physical therapy, speech language supports.  This slide shows an example 
of a postsecondary education grid example.  And we're only showing one example.  Note that for each 
student, you would be addressing each of the postsecondary goal areas, so you would have 
postsecondary education in training addressed, employment and independent living.  So when we look 
at this particular goal area, you'll notice that Andrew has a postsecondary education and training goal.  
In this case, he is looking at postsecondary education and training in the area of cosmetology or a 
related field.  You'll notice that "yes" is checked, that there is a measurable annual goal.  And if you go 
down, and what we did in this particular slide is we highlighted or we bolded and asterisked those areas 
that were connected to the measurable annual goals for Andrew.  So there are two of those listed.  And 
then we have one service activity listed for this particular example.  So, with that, we are going to move 
into our question-and-answer discussion for this particular section. 
 



>> Okay. So, Michael, you were talking about the measurable annual goals.  Are all of the measurable 
annual goals, including speech and language, OT, PT and the academicals and functional goals, are they 
all supposed to be referenced into the IEP? 
 
>> Yes. 
 
>> Or into the grid? 
 
>> We do recommend that because all of the measurable annual goals a student is working on should be 
leading to what they want to do once they leave school. 
 
>> Mm-hmm. 
 
>> So the OT, the PT goals, the speech language goals really should be supporting what that student 
wants to do once they leave school, as far as going on for further training, employment and 
independent living. 
 
>> Okay.  Is there any chance that we can lump some of those goals together, if a student has a lot of 
goals?  Can we lump them together to reference them as services in the grid? 
 
>> We really recommend not doing that.  
 
>> Mm-hmm. 
 
>> And I think when we talk in our next module about measurable annual goals more specifically ... So, 
for example, if a student does have a reading comprehension and a reading fluency goal, we really do 
recommend that those are listed separately in the transition gird because they are separate goals. 
 
>> Okay.  So when you're not addressing a postsecondary goal, and you have all the background 
information in the presented levels as to why, do you leave the grid completely blank? 
 
>> Okay.  So if a student does not have a postsecondary goal area ... 
 
>> Mm-hmm. 
 
>> That's being addressed ... 
 
>> Mm-hmm. 
 
>> You need to put a statement in as far as the postsecondary goal area.  And we discussed that in a 
previous module.  But something like the IEP team has discussed this area, and it was determined at this 
time that this goal area isn't going to be addressed.  But then in the present ed levels, you're referencing 
why that has occured. 
 
>> Mm-hmm. 
 
>> Now, when you look at the grid itself, that statement is in that area ... 
 



>> Mm-hmm. 
 
>> Where it says postsecondary goal area.  And then where it says measurable annual goal, you would 
be checking "no" because there isn't a measurable annual goal that you're going to be working on, 
because there isn't a postsecondary goal area being addressed. 
 
>> Okay. 
 
>> And then the rest of that grid area is left blank. 
 
>> Okay.  So is that the only time that you don't mark "yes" for a measurable annual goal being 
addressed in the gird? 
 
>> That is correct. 
 
>> Okay. 
 
>> Every other instance that you would have, that should be marked "yes" ... 
 
>> Okay. 
 
>> for the measurable annual goals that are leading to the postsecondary goals. 
 
>> Okay.  And can you just explain a little bit more the benefits of the district of doing that activities 
map? 
 
>> Yeah.  I think it's really helpful because it ensures that all of the three postsecondary goal areas, 
further training, employment and independent living, are being addressed.  They're being addressed at 
each grade level.  But the other thing is, too, that there is a flow of those activities for all their students.  
What some of the districts that we've worked with have done, is they'll even group them by different 
ability levels of students.  So for kids with more significant disabilities, they may have some different 
things that they list for each grade level based on those activities.  But it provides a nice menu of 
services that are available. 
 
>> Mm-mm. 
 
>> So when a teacher is working on that transition section, they can look at these sort of things that are 
offered. 
 
>> Mm-hmm. 
 
>> I think the other thing sometimes that, including what's happening in general education, as we 
mentioned in the slides ... 
 
>> Mm-hmm. 
 
>> Guidance counselors oftentimes give a lot of different activities. 
 



>> Right. 
 
>> So making sure that those are included as you're mapping that out. 
 
>> Absolutely.  Great.  Thank you very much for that, Michael.  This concludes Module 5.  Should you  
have any additional questions regarding Module 5, please contact your IU or PaTTAN transition 
consultant.  Their contact information is listed on the secondarytransition.org web site under Transition 
Directory.  And should you want the results of your pre and posttest, if you are a director or supervisor 
or a consultant, please send an e-mail to transitionmodules@pattanpittsburgh.net.  But before the 
module's concluded, we are asking that you take the post-survey.  And, again, you can do that by 
clicking on the QR code or typing in the URL code into your web browser for the SurveyMonkey.  Once 
you are finished with the posttest, you are finished with Module 5.  Thank you for your participation 
today. 
 
 
 


