
>> Hello, and welcome to Indicator 13 compliance module four, which focuses on post-secondary goals 
that are updated annually. If you haven't done so already, please take the pre-test at this time. You can 
do that by either clicking on the QR code or typing in the URL code to the SurveyMonkey to take the pre-
test. You will also need to stop the video at this time. And then when you and/or everybody has 
completed taking the pre-test, then you can start the video back up. Hello, and welcome to the Indicator 
13 compliance module four, which focuses on post-secondary goals that are updated annually. The 
purpose of the Indicator 13 compliance module series is to enhance practices for writing compliant, 
transition-based IEPs and to broaden the foundation for effective practices related to Indicator 13 of the 
state performance plan. Today's module, module number four, is going to focus on question 291 of the 
Cyclical Monitoring for Continuous Improvement file review topics that relate to transition. And 
specifically, question 291 focuses on post-secondary goals that are updated annually. And here's the 
specific question: Is there evidence that the post-secondary goals that cover education or training, 
employment and, as needed, independent living, are updated annually? First, let's do a review of what 
post-secondary goals are and, if you participated in module number three, it was all about writing post-
secondary goals. So some of this might be a review. Post-secondary goals should be based on age-
appropriate transition assessments, which also include finding out the student's interests and/or 
preferences. They are not the same as IEP measurable annual goals or anything that will occur during 
high school. Rather, post-secondary goals are statements that reflect what the students plans to do after 
high school and has to address the three specific areas of education and training, employment and 
independent living. It's important to remember to document the post-secondary goals in each of those 
three areas. Again, those are in education and training, employment and independent living. You 
document those in two different places. First of all, you will document the post-secondary goal in the 
actual grid in the transition section of the IEP. But you will also need further documentation in the 
present ed levels that talks about why that is the student's post-secondary goal and whether or not they 
have the ability, the aptitude to get there. That all needs to be in the present ed levels. So again, in two 
places, the post-secondary goals should be addressed, in the present ed levels and in the transition grid. 
If, by chance, the IEP team determines that a post-secondary goal is not needed for a particular student 
in a particular area, it is crucial for the IEP team to document and have the data as to why that area isn't 
going to be addressed. And, again, that would be included in the present educational levels. And the IEP 
team could write a statement similar to, "The IEP team has determined and documented that a goal and 
services for this area is not needed at this time." But again, you need the crucial documentation in the 
present ed levels. So for example, if the IEP team isn't going to address independent living for a student, 
then there should be documentation in the present ed levels stating why. And some of those things 
might be that the student comes to class on time, is always prepared, the student has a job after school 
and drives himself or herself to the job, keeps a checkbook, manages money, all of those things to show 
that the school district doesn't need to work on independent living skills with  that student. And if an 
area isn't going to be addressed, it is not appropriate to write in N/A, not applicable or none, or even to 
leave that goal area blank. It absolutely needs to be addressed. A statement needs to be written, even if 
it's the statement that I read before.  
 
>> So when we're looking at updating post-secondary goals, post-secondary goals and assessment data 
must be updated each year starting at age 14. And just as a reminder, in Pennsylvania, our transition age 
for students that have IEPs are starting at age 14, and that's the IEP year that that student turns 14, all 
the way through their graduation year or up through the age of 21. This information about updating 
post-secondary goals is reflected in the present educational levels section of the IEP. And this is under 
that secondary transition bullet. It is a suggested effective practice to bullet under the post-secondary 
transition section, as we had mentioned in module three, education and training, employment, and 
independent living. We also had mentioned in module two -- or module one, I'm sorry, addressing 



agency involvement as another bullet. And all of those areas really should indicate what that student 
has done each year. And that is updated annually. This slide talks about how to update post-secondary 
goals. And it provides an example of that. So although post-secondary goals may not necessarily change 
from year to year, the present education levels must be updated to reflect that the team has reviewed 
those goals each year. So in the top example, in 8th grade, Jack indicated that he is interested in working 
in the area of architecture. However, further assessment in 9th grade indicated that Jack is now 
interested in carpentry and plans to attend the career and tech ed program for carpentry. You know, it 
could be that Jack really likes to work with his hands. He assumed that that's what an architect did. He 
did some investigation. Through other assessment, he went on to the O*Net site, saw what the 
requirements were to be an architect and then decided that it really wasn't for him. In the second 
example, this is an example where Jack did go ahead and explore what it takes to be an architect. So 
Jack indicated that he's interested in working in the area of architecture. He was given an interest 
inventory in 9th grade. He did some additional research and it was determined, at that point, that Jack 
continued to have that same goal of working in the area of architecture. Now, of course, in both of these 
examples you would have much more detailed information, like the name of the assessment, the dates 
that the assessment was given. This is really just to provide you with an example of how that 
information needs to be documented and to reflect a change, if there are any changes, in those post-
secondary goal areas of further training, employment or independent living. This slide shows an actual 
example of what the secondary transition grid looks like, section three of the IEP. And, in this example, 
we show that Andrew has a goal of enrolling in post-secondary training in the area of cosmetology or a 
related field. Again, this would be reflected in the present ed levels, where we would state what 
assessment was done, what experiences Andrew had around that goal area and if there were any 
changes. So it's really just showing that that goal may or may not have changed. You would reflect that 
in the present ed levels and then in the grid, list what that current post-secondary goal, in this case, in 
post-secondary education, for the student would be. We had discussed a little bit in both the 
assessment module as well as the post-secondary goal module about students that have unrealistic 
goals. It's important to use ongoing assessment, exploration and experience with that young person and 
their family to talk about what the requirements are for that competitive goal area that they are stating 
that they're interested in doing once they graduate school. Through that assessment and exploration, 
really looking at what are the steps that one would need in order to be successful, what training is 
needed, what type of functional and academic skills do you have in order to acquire the skills to do that 
job. The other thing is really to explore why that young person has an interest in a particular area. So, 
for example, for a student who wants to be a veterinarian, you know, really looking at, is it because you 
like to work with animals? Is it that you are interested in a helping role? For a student that wants to be a 
pilot, maybe they have an interest in transportation or working near an airport. There was an example 
of a student that we know who really did want to be a pilot, we did some more investigation with that 
student and actually that student ended up obtaining a job at the airport in the baggage handling area. 
So it was a good fit. He was interested in working in and around an airport situation but not necessarily 
being a pilot. Or for example, a student interested in professional sports, maybe looking at other areas 
such as in a sporting goods store or working at a stadium. So with that, we are gonna move on to some 
questions for this section.  
 
>> Okay, Michael, so why should transition assessments that ultimately lead to post-secondary goals be 
reviewed or be given each year to these eligible students?  
 
>> I think it's important because, as time goes on, and, I think, probably as we both have, you do change 
your interests. And you have different experiences throughout your stay in high school. And what the 
assessments really allow is for that change. It helps that student reflect on, "Is this still the goal I want to 



have, or are there other things I'm interested in?" For example, someone may really want to work 
around pets or animals. But then they have an actual community-based experience working with a dog 
groomer, and they find out that it's really hot, there's a lot of fur, they have to clean up after the dogs, 
and they don't really want to do any of those things. So then you come back and you look at additional 
assessment of, well, what other options are there? What else may you want to do? So I think it really 
helps that young person to really get a better idea of what they could do through those experiences. But 
also, the assessments help. And I think those community-based experiences, as we discussed in the 
assessment section, really are a form of assessment too.  
 
>> Mm-hmm. 
 
>> So it's important that we continue to refer back, and as that student evolves, we can reflect that with 
the assessment that we're offering. 
 
>> That makes perfect sense, Michael. I mean, we as adults are often changing our employment path. 
 
>> Right. 
 
>> And so certainly between the ages of 14 and 21, a lot of times these students have no idea what they 
want to do. So continuously asking them, continuously assessing them is crucial. And to do it every year 
is required. So how do we tie the post-secondary goals with the measurable annual goals? I know we're 
supposed to connect those or tie them together. 
 
>> Mm-hmm. 
 
>> But how does that really happen?  
 
>> Right. And I know back years ago, probably 10, 12 years ago, people talked about a transition 
measurable annual goal. And we really like to talk about in our state that the entire IEP, starting at age 
14, is a transition IEP for all kids.  
 
>> Mm-hmm. Mm-hmm. 
 
>> So all of the measurable goals that a student should be working on should be helping them or leading 
them to those post-secondary goals. So if the student does have a goal of going to a 2 or 4-year college, 
we really should be prepping that student for that. You know, really looking at the skills they will need to 
be successful. Likewise on the competitive employment side.  
 
>> Mm-hmm. 
 
>> So we should really be make sure that the goals the student's working on, the measurable annual 
goals, are leading up to what those post-secondary goals are.  
 
>> Mm-hmm. 
 
>> And if they're not, I think that's something the IEP team really needs to discuss, how to make those as 
relevant as possible. 
 



>> Mm-hmm. Mm-hmm. That's a great point. So if a student knows what he or she wants to do after he 
or she graduates, are those transition assessments still needed?  
 
>> Yes. Because I think sometimes it may help a student look at either variations on a job. So for 
example, a student says they really want to be a nurse. But as you start to explore medical areas, maybe 
they find out, no, hey, it would be really cool to be a radiologist or to work in a different area in the 
medical field.  
 
>> Mm-hmm. 
 
>> So I think it really kind of opens that window for that young person to see what else is out there. And 
depending on the assessment that is used, it really could provide that young person with different 
insight.  
 
>> Mm-hmm. 
 
>> They may end up thinking they want to go in a completely different direction. So I think it's important 
not to just go with, "Yes, I wanna be a truck driver," and just keep writing that in without further 
assessment. The other thing too, I think, is really to have that student go into some depth about what is 
that career area and what are the expectations to acquire that job. 
 
>> Mm-hmm. 
 
>> And really have a good understanding of that because that may also alter what they wanna do once 
they leave school.  
 
>> Great point. Thank you. So that actually concludes our module four for today. Should you have any 
questions regarding the content with module four or anything with Indicator 13 or our compliance 
module series, please contact your IU or PaTTAN transition consultant. If you need their contact 
information, you can find that on the secondarytransition.org website under the transition directory. 
And should you be a director or a supervisor or a consultant who needs the information based on the 
pre and post tests, the survey data, please send an e-mail to transitionmodules@pattanpittsburgh.net 
and we can get back to you with that information. And with that said, this module is not complete until 
you take the post-test. So, again, we're asking you to take the module four post-test. And you can do 
that by either clicking on the QR code or typing in the URL code to your browser for the SurveyMonkey 
to take the test. So once you're finished with that, you are finished with module four. Thank you for your 
time today.  
 


