
>> Hello, and welcome to the Indicator 13 Compliance Module Three, which focuses on post-secondary 
goals for education and training, employment and independent living. If you haven't done so already, 
please, take the pretest related to Module Three. You can do that by either clicking on the QR code or 
typing in the URL code to the SurveyMonkey. You will need to stop the video at this time. And then once 
you and/or everyone who's taking the pretest is finished, only then should you click on start. Hello, and 
welcome to the Indicator 13 Compliance Module Three, which focuses on post-secondary goals for 
education and training, employment and independent living. The purpose of the Indicator 13 
Compliance Module Series is to enhance practices for writing compliant transition-based IEPs and to 
broaden the foundation for effective practices related to Indicator 13 of the state performance plan. 
Today's topic on Module Three focuses on post-secondary goals for education and training, employment 
and independent living. And that's question 290 of the cyclical monitoring for continuous improvement 
file review topics. So here's what question 290 states. Is there an appropriate measurable post-
secondary goal or goals that cover education or training, employment and, as needed, independent 
living? So let's start by talking about what are post-secondary goals. These are based on age-appropriate 
transition assessments. And if you haven't viewed Module Two, that's what Module Two is all about. It's 
all about the transition assessments that should lead to students' post-secondary goals. It's important to 
remember that post-secondary goals are not the same as IEP measurable annual goals or events that 
occur in high school. Rather, post-secondary goals are statements that reflect what the student plans to 
do after high school. And they need to address three areas. They need to address post-secondary 
education and training, employment and independent living. So again, it's important to remember that 
post-secondary goals are not measurable annual goals, although they do have some things in common. 
They're both updated annually. They're based on assessment data. And they're individualized. But other 
than that, they don't have many things in common. Post-secondary goals are written to include the 
students' names and their future goals of what they want to do after high school. And these should 
happen in the areas of education and training, employment and independent living. Post-secondary 
goals are not required to be progress-monitored because, again, these are goals that the students will 
want to do after high school. And post-secondary goals need to address what type of work the student 
wants to do after high school, what further education the student would need to do that type of work 
and where the student would want to live after high school. As you know, measurable annual goals that 
you write in IEPs and which will be our focus of Module Six, those are more specific. They have to 
include four criteria, the condition, the students' names, clearly defined behavior and performance 
criteria. They have to be progress-monitored. And they  have to address the skill deficits. So please, keep 
in mind how these two areas are different and how the post-secondary goals need to be written.  
 
>> So this next slide is looking at how do we document  post-secondary goals in the IEP. The IEP team 
must address each post-secondary goal area and document that information in the IEP. And as Paula has 
mentioned, it needs to address education and training, employment and independent living. And it must 
be noted that all three goal areas need to be addressed even if one of those post-secondary goal areas is 
not going to be formally addressed as part of that student's transition plan for that year. In describing 
the post-secondary goal, we need to list this information in two areas. First, it's listed in the present 
educational levels. And it's listed in that section. So that would be section three of the IEP in the 
transition section. And just like when we were talking about the agency involvement piece being 
bulleted out in the first module that we did, we suggest that it's important to bullet out the three 
secondary goal areas in the present ed level section of the IEP, so bolding out education and training, 
employment and independent living as separate pieces in that transition section and then make sure 
that each area is addressed. Then we also address post-secondary goals in the transition grid section of 
the IEP. If a post-secondary goal area is not selected, then in the present education levels, we need to 
state why it's not being addressed. And in the grid section, section three of the IEP, we need to use a 



statement such as, "The IEP team has documented that a goal in service for this area is not needed at 
this time. It's important that you do not write N/A or none in the grid area. You need to have a 
statement that the IEP has addressed that. And how it's been addressed is referring back to the present 
ed level section. So for example, it was independent living for that post-secondary goal. In that bullet 
area, you'd be explaining why that goal was not being selected. This slide talks about some of the post-
secondary education and training goal statement examples. And these are just examples that you could 
possibly use. And what you'll notice when you're looking at this slide, these are referring to different 
types of post-secondary training options such as technical programs, 4-year college, 2-year college, 
community-based programs, on-the-job training. It is important to also note that, as you read through 
these, you'll see words like "plan" or "has a goal of." That's important to state these post-secondary 
goals in those terms. We recommend not to say, for example, that "Bryan will attend a 2-year technical 
program." These are projections based on the services and activities the student is doing in high school 
for what they will do after high school. And again, the terminology of either "has a goal of" of "planning 
to" is really the recommendation in writing post-secondary goals. You'll notice that we also have on this 
slide the statement where the IEP team has documented that a goal related service activity is not 
needed for this area at this time. You would really not be using that statement that frequently. In fact, I 
would say 99 percent of the time, every student would have a post-secondary goal in the post-
secondary education and training goal area. The exception to that might be a student that is in a career 
and tech education program. They're in their last year, say, for example, in the auto body program. The 
student already has a job in an auto body shop. And they're moving right into that job after high school. 
If you could document that in present ed levels, and that was the reasoning as to why the student did 
not have a post-secondary goal, that would be okay. But that would be the only case. Again, 99 percent 
of the time, you are going to have a post-secondary education goal for each student of transition age. 
This next slide is looking at employment goals and example statements of employment goals. And what 
you'll notice in looking at these particular examples is they deal with competitive types of employment. 
So for example, the first statement there, Jesse has a goal of working in the travel industry. Or Cindy has 
a goal of supported employment possibly in the food service area. When you have a student that's 
interested in going into the armed forces, that's actually where that goal would be addressed here. So 
for example with Lee, Lee plans to enlist in the army after high school. You could possibly also have an 
area of working in the armed service in a post-secondary education and training goal because often 
times students do receive educational training after high school in an armed force area. This next slide 
looks at the independent living goal areas. And when we look at this particular slide, what you'll notice is 
this really addresses the type of supports that that student is projected to need once they graduate high 
school. So for example, with Caroline, what we're looking at is she has a goal to live independently. Or in 
Zach's case, he may need some additional help from his family to live successfully and to access 
community resources. Or possibly, that young person it's projected will need supports from a 
community provider agency. For students who are not anticipated to need services based, again, on the 
assessment data that we have in present ed levels, you could use a statement similar to what we have 
for Jeff, where we have listed Jeff's goal is to live on his own once he has  established employment. But 
based on the assessment data that the IEP team has gathered, it's  determined that a goal and service 
for the independent living area is not needed at this time. But again,  you cannot just make that 
assumption. You need the data to back that up if you are not going to be addressing a post-secondary 
goal area, whether it's for independent living or further education, training or employment. Some 
reasons or things to think about when you're considering if a student needs to  have an independent 
living goal or not, and these are some red flags that would indicate that a student probably really should 
have an independent living goal. One would be if that student has any behavior or discipline issues, they 
have communication issues, they have difficulty with some of the daily living skills such as managing 
their own materials, being organized, budgeting, taking care of their health care needs,  if a student is a 



teen parent or is currently pregnant, that would probably be another area that we'd really want to look 
at ensuring that independent living areas were addressed. If a student is a foster child, involved in 
Children, Family, Youth Services or has other particular specific needs such as either mental health 
needs or drug and alcohol issues or has difficulty with understanding how to advocate for themselves, 
being self-determined. Those would all be areas to think about when considering if a student should 
have an independent living goal area or not. And then these would be issues that would be addressed as 
part of that student's IEP. And they would have an independent living goal area. Remember that all post-
secondary goals must be addressed. You need to document in the present ed levels as well as the 
transition grid section of the IEP education and training, employment and independent living. Their 
needs need to be based on their interests, abilities and preferences, again, based on assessment that we 
discussed in our previous module. The post-secondary goals need to be looked at and updated annually. 
And remember, as Paula had mentioned in the earlier slides, the post-secondary goals need to reflect on 
what the student plans to do after the student graduates from high school. So now we're going to turn 
over to some questions regarding post-secondary goals.  
 
>> Okay, Michael. What is a teacher supposed to do when they ask the student what he or she wants to 
do post high school, and the student has absolutely no idea? 
 
>> Yeah, and that really kinda refers back to the module that we had done on formal/informal 
assessments. Oftentimes, and especially when we're talking about middle school students, they really 
do not have an understanding about what they would want to do. So really, doing some assessments 
like a self-directed search, where you're asking students about their interests, their preferences, and 
then getting that information and kinda aligning that to different career areas and then looking at what 
those jobs are, I think that exploration really helps because especially younger students, they really may 
have no idea. So that assessment really helps.  
 
>> Now what if those goals that they do have are unattainable or unrealistic? 
 
>> You know, and again, I think we talked about this when we were talking about the assessment piece, 
it's really not productive to say to a student, "There's no way you'll ever do whatever." "I wanna be a pro 
football player." Well, it's really not productive to say, "No, that's never going to happen." I think it's 
really important to analyze, one, what does it take to do whatever that job is that they're thinking 
about, and then really looking at where that student is currently functioning, both their functional skills, 
their involvement in activities as well as their academic areas. So for example, if somebody is interested 
in going into a professional sports area, are you currently involved in sports? Are you on a sports team? 
What are the requires to ... Do you have to go to college and be involved in college athletics in order to 
go on professionally? And start to have those discussions and actually map that out with that young 
person and their family. You're starting off here. This is where you currently are. This is your goal that 
you want to obtain. How are we gonna get there? And really looking at that road map. And I think, 
really, in laying that out, that's really helpful to see, is this obtainable or not? And then if the answer 
may be not, then what can we alter? Maybe being a professional sports athlete might not work. But 
could you work in  some related field like working in a sports arena or stadium.  
 
>> And I would think having those same conversations with parents who have unrealistic goals would be 
a good process to utilize as well.  
 
>> Yes, and I think using that same process makes sense because often times, what we'll find is the 
student has very realistic goals. And it's the parent that may not have realistic goals. Or they may have 



goals that are different than what their son or daughter has. So I think really having those open and 
frank discussions about, okay, this is really what your son or daughter is interested in doing. This is 
where they're currently functioning at, but addressing the fact that yes, but, mom and dad think you're 
gonna work in the family grocery store. And you really wanna go and work with animals at the zoo. But 
have that discussion because ignoring it is not gonna really be helpful to anybody.  
 
>> Right.  
 
>> But I go back to having assessment, having facts and having that discussion is really important.  
 
>> Excellent. Right. And what advice can you give districts and teachers and supervisors who are working 
with families and parents? And those parents are struggling with whether or not they want their child to 
work because they are concerned that, if they do work post-high school, that it might impact the 
benefits that they get? 
 
>> And I really would suggest that the families talk to a benefits counselor through the Social Security 
administration. There are three sites across Pennsylvania that offer support services free of charge 
currently. In the western part of the state, it's the organize Ahead. In the central part of the state, it is 
Goodwill. And then in the eastern part of the state, it's the Disability Rights Network. And they actually 
have counselors that will work with families on understanding benefits and also talking to them about 
really why it is actually better to work. You can eventually gain more money. There are programs such as 
Ticket to Work that families and young person can engage with that really do support employment 
because ultimately, I think, what it found is that students that work make more money. They're more 
engaged in their communities and life than those that don't. But it is important to get the counseling. 
And as I mentioned, it is free.  
 
>> Okay. I noticed on the one slide where we talked about education and training, all of the goals were 
very vague in the sense that the student was going to attend a 2-year college or a 4-year college or some 
other type of training facility. What happens if a student is actually accepted into, let's say, Penn State 
University. Is it okay then to incorporate and say the student will attend Penn State University? Or 
should we keep it vague? 
 
>> I would probably recommend for a district to keep it vague. We don't know what may happen. In the 
fall, say, the student gets his letter of acceptance. And yes, he's gonna go onto, say it is, Penn State. 
Something could happen during that year. And that student may not end up going there. I think if it's 
written in the IEP, which is a legal document, that student graduates, the family could come back and 
say, "Well, you said in this document, my son or daughter was going to Penn State." And then for a 
variety of reasons, that didn't happen. Now I think it might be okay to say, you know, if the student was 
really interested in going into architecture, and that was the field at Penn State they were going into, is 
maybe put in that career field, you know, we'll look at going onto training in the career field of 
architecture at a 2 or 4-year college. That's still fine. I really think being very, very specific is not good 
because we can't really predict what's going to happen once that student graduates.  
 
>> Okay, thanks. And I know, when we're talking about independent living, I think, typically, our minds 
go to students who need self-care needs or do household chores and those types of things. But can you 
just elaborate a little bit more on what you said earlier? What would be some examples of some of 
those independent living skills that might not be the typical ones that come to our minds?  
 



>> Yeah, and I think it's really looking at how well does that student do in the high school setting and 
what things they need to work on. So I think things such as organizational skills, possibly hygiene skills, I 
mean, especially students sometimes that we see that are on the autism spectrum. They may be really 
high-functioning. They maybe do great. But when they go in, they go onto college, or they're going into 
the workforce, they fail because of those other areas, those soft skills, maybe their social skills or, again, 
like I mentioned, I think the organizational skills, the hygiene areas. And those are things that could be 
addressed as independent living skills.  
 
>> Great. Thank you. Okay. Well, that concludes Module Three of post-secondary goals related to 
education and training, employment and independent living. Should you have any questions regarding 
this particular module or anything related to the module series or Indicator 13, please, contact your IU 
or PaTTAN consultant. If you don't know how to contact them, that information is located on the 
secondarytransition.org website under the Transition Directory. And should you be a special education 
supervisor or director or one of our PaTTAN or IU consultants who wants your data related to the pre 
and post-test for these modules, please, send an e-mail to the transitionmodules@pattanpgh.net, and 
we'll be sure to get that information back to you. So before this module concludes, we would like you to 
take the post-test for Module Three. Please, do that by either clicking on the QR code or typing in the 
SurveyMonkey URL code into your browser. Thank you for your participation today. 


