
>> Hello, and welcome to the Indicator 13 Compliance Module 2. Today's module focuses on age-
appropriate transition assessments. At this time, if you have not already, we are asking that you take the 
pretest. Please either click on the QR code or type in the Survey Monkey URL code to take that test and 
stop the video at this time. Start the video whenever everyone has completed taking the pretest. Hello, 
and welcome to the Indicator 13 Compliance Module Series. Today's module focuses on Module 2: Age-
appropriate Transition Assessments. The purpose of Indicator 13: Compliance Module Series is to 
enhance practices for writing compliant transition-based IEPs and to broaden the foundation for 
effective practices related to Indicator 13 of the State Performance Plan. Today's module, Module 
number two, focuses on question 289 of the Cyclical Monitoring for Continuous Improvement file 
review topic. And, again, that is age-appropriate transition assessments. So here's the question: Is there 
evidence that the measurable postsecondary goals were based on age-appropriate transition 
assessments? An age-appropriate transition assessment is an ongoing process of collecting information 
on the youth's needs, strengths, preferences and interests as they relate to measurable postsecondary 
goals and the annual goals that will help facilitate attainment of those postsecondary goals. 
 
>> So when we talk about assessment and what it is, um, it is a process of gathering relevant 
information to plan, evaluate and make decisions both academic as well as transition and career-
related. Information that is obtained through assessment can be gathered from multiple people and 
places over a period of time. I think it's important to note that assessment should not always look the 
same for all students, and assessment is not just a test. It is a variety of means of obtaining information 
regarding a student. Transition assessment is also a process. And when we do training, and especially 
when we look at Indicator 13 training, we look at it being a three-step process. The first step in this 
process is to identify the student's interests and preferences. This would be what that student wants to 
do once they leave school, what type of competitive employment they want to engage in, what type of 
training is needed in order to obtain that employment, and then how they want to live independently in 
the community. Types of interests and preference assessments could include things such as a self-
directed search, going onto PA Career Zone and looking at some of those assessments. But these are 
assessments regarding what that student would like to do someday. Based upon those both formal and 
informal interest and preference assessments, then it can be determined what that student's 
postsecondary goals would be. So, again, looking at, say a student wants to be a nurse. That would be 
their competitive employment goal. Then one would look at what types of postsecondary education 
training is needed to obtain that employment. And then, again, what supports they might need to live 
independently in the community once they graduate. Once those two areas have been determined, 
then it's looked at regarding what are the student's academic areas, their abilities, their aptitudes. So 
then that assessment is looked at. So how does the student do in reading, writing, math? What are their 
functional skills like? And then, in transition, what we're looking at is ... And it's something called a gap 
analysis. So if the student in the example I just used wanted to be a nurse, where is that student 
functioning as far as their reading and math goals? If a student's reading and math levels are around the 
eighth grade level, and then with supports, that seems like that would make sense for that student to 
then pursue training in some type of health care field around nursing. However, if that student is 
functioning around the second grade level, and say they're in 10th or 11th grade, and they've 
functioning at that second grade level in reading and math, it might be something that needs to be 
taken back and looked at as far as would nursing make the most sense for that student, or do we really 
need to look at some other areas of health care that might be more appropriate for that student? The 
other thing though at that point is looking at what is happening academically with that student, and 
what supports are being provided? Say the student does have an issue with reading comprehension, and 
what are we doing to support that? So that type of academic assessment can be really helpful and 
influence what we're doing in supporting that student's postsecondary goals. So when we look at 



defining transition assessment, what it is is an ongoing process. It is individualized. Not every student 
should be given the same assessments. We should be looking at the ability levels of the students we're 
working with as well as their interest levels as far as what assessments are given. It should, again, be 
based on the students, their strengths, their interests, their goals. We should also be increasing the 
student's awareness of themselves and what they're able to do and want to do once they leave school. 
And it should be used to develop the appropriate postsecondary goals. Transition assessment is not, 
again, the same for all students. It shouldn't be something that is only done once a year. The IEP is 
coming up, so everybody is given their transition assessments, and that's it. Nothing else is done for the 
rest of the year. It should be an ongoing process. It should not only be done just to complete the IEP 
form. It should be something, again, to influence what the student is doing, whether we're talking about 
the interest and preference assessments or we're talking about the academic assessments. And it also 
should not only be the responsibility of the special education teacher. I think that's especially true when 
we're looking at academic assessments. It really should engage all those individuals involved in 
educating that student. So there are two types of transition assessments. There are formal assessments 
which typically involve using a standardized procedure, and results can be compared to other students. 
And these are typically the commercially produced assessments. There are online versions of formal 
assessments also. Informal assessments allow for assessments of students' performance over time. 
These are usually teacher-made assessments or a provider-made, like an agency-made assessment. 
Usually informal assessments are used when a student is on a job site. These could take the form of 
checklists or task analysis types of sheets. But it's important to note that you need to use both formal 
and informal assessments in the secondary transition process. When we gather information through 
assessment, first of all, it is gathering information directly from the youth, the student themselves. As 
we mentioned, these could be done with formal assessments, usually commercially made assessments, 
but also through interviews, surveys, some web-based type of assessments or online assessments, 
through questionnaires, checklists. I think it's important to note, though, that it should not only be an 
interview that's done with the student. Students, really, they only know what they know. So if you ask a 
student what they want to do once they're out of school, they're only going to give you that information 
that they have opposed to if you're using a more formal assessment. It can provide additional insight on, 
"These are other types of job possibilities." So it's important to use that combination. We can also 
gather information from the other folks involved in the IEP team, so from their parents, their family 
members as well as other educators that may be working with that student, so the general education 
teacher or the special education teacher if it's the transition coordinator that's working directly with the 
youth. Information from the occupational therapist or the physical therapist. That is all pertinent 
information. If the student has a job coach and is out on a job-based placement, that information is vital 
to be included in that assessment piece. Information can also be gathered from the work sites or the 
community-based experiences the student is involved with, so from situational assessments or from 
employer observations, job shadowing or volunteer opportunities. It's important, regardless of how 
we're gathering this assessment data, whether it's formal or informal, from the student as the person 
providing the information or the family or the educational staff, that that information is interpreted and 
it's utilized. Interpreted meaning not just writing down a test score, for example, but explaining what 
that test score means, going into some details as far as what those results from that given assessment, 
whether it's informal or formal, mean, and then utilizing that information in the planning process, be 
that part of the IEP or other types of transition planning. It's important just to reiterate that assessment 
drives the transition process, and that assessment needs to engage that young person, and the data 
needs to be utilized in developing both the IEP and the transition plan for that individual student. We're 
often asked where different types of assessment information can be found, and we have two really 
wonderful resources in our state. The first resource that's listed on this slide is the Transition 
Assessment Livebinder. And this was developed by Melinda McMahen from IU number seven, their 



transition consultant, several years ago. And it provides excellent information regarding transition 
assessment. The other resource listed on this slide is the PA Transition Assessment Resource Wiki. This is 
something that I put together a number of years ago. We try to keep it updated. And this goes into some 
detail and provides information for both the young person as well as their family members as well as 
educational staff. There's information on there on assessment mapping. It's a really nice resource. And 
listed there are the actual URL links that will take you to those assessments. And, with that, I know we 
have a couple questions regarding assessment. Paula? 
 
>> Thanks, Michael. So to take it a little bit beyond compliance .... When updating the transition 
assessments, do teachers have to use the same assessments that they've used year after year? Or can 
they use a variety of different assessments? 
 
>> Yeah, it's actually recommended that they're using different assessments each year. And there are so 
many different assessments, both formal and informal, out there that they really should look at utilizing 
different assessments each year. And one of the recommendations we have for a school district or a 
charter school is to map out the assessments that you're using. And basically what we mean by that is, 
starting at, say, seventh or eighth grade, usually that's age 14 for students, looking at what assessments 
are given, both the interests and preference assessments as well as the academic assessments, and then 
listing those out all the way through 12th grade. That way you can get a really nice visual picture of what 
actually is used at each grade level. And I think that's also then helpful so that, say, for example, I'm an 
11th grade teacher, to know that the expectation is these assessments were given to that student up to 
this point. 
 
>> So if someone's listening to this, and they say, "Oh, this would be great for our district to do," they 
could contact their PaTTAN or IU consultants to help them with this process. 
 
>> Oh, exactly. 
 
>> Yeah. 
 
>> And you can get more information, as I mentioned before on the assessment wiki. There is actually a 
tab on mapping. And they can look at what a couple of our districts that we've worked with in the past 
have done around that topic. 
 
>> Terrific. Great. So how does an educator know if they've used enough transition assessments or even 
appropriate transition assessments? 
 
>> And I think it really does depend, and I know people hate when we say that, but it really depends on 
the individual student. And I think you know that you have used enough if you can answer the question 
about does the student, and do you as the professional, and their family, have a good idea of what that 
student wants to do as far as going on for further employment, what type of training is needed, how 
they're going to engage in the community. If we can answer that question for that given year, then I 
think we're good. If we can't, then I think we need to go back and really reanalyze that. We're 
oftentimes asked, too, about, well, it's an unrealistic goal, and that doesn't seem appropriate for that 
student. I think the answer to that is additional assessment to see what would make the most sense. 
 
>> Okay. And that was my next question to you, is what if they have these unrealistic goals? They wanna 
be an NFL star or a pilot, and we can't just utilize maybe our own knowledge to say we don't think they 



can or we don't think they have the ability to. So your recommendation is just additional assessment so 
you have the data in front of you to say ... 
 
>> Correct. 
 
>> Their abilities do or do not match those goals. 
 
>> Right. And I think we need to really explain that to the young person and the family member what 
the expectations are because, oftentimes, people really don't realize what it takes to do a certain job. 
And it's not that you have to make that information up. If you go, for example, the Department of Labor 
has a website called O*NET. And if you go on there, it does list what the requirements are for a number 
of different jobs. So you can work through that. We also have, in Pennsylvania, there's the PA Career 
Zone that also offers that information. And you can look at categories of different jobs and what 
expectations are. So I think that there are ways of finding out what expectations are and then talking to 
that young person and their family about, "These are the requirements. This is where you're currently 
at," and kind of saying, "These are the steps or things that would need to happen," and having that 
discussion rather than saying, "There is no way that that will ever occur," or, "You don't have the 
intelligence to do a certain job," really going back. 
 
>> Yeah. Yeah. Good point. So the largest disability category in the state of Pennsylvania are students 
with learning disabilities. And, obviously, these students are transitioning into various places post-high 
school. What should their assessment look like? I know that's a loaded question, but what should their 
assessment look like? 
 
>> Right. And I think you need to look at what their interests are, first of all, but then looking at some 
really good standardized assessment and not really promoting any particular one, but like the PA Career 
Cruising or, again, the PA Career Zone site. But I think really looking at what is an appropriate level 
assessment for that student, but then having them actively engage in that process and talking with them 
and then matching that to where their skills are. I think the other thing really, too, is to talk about, "So 
you want a particular job. What is the training needed to get to that point?" And then discussing that 
with that young person and the family.  
 
>> Terrific. Thank you. This actually concludes Module 2 of our Compliance Module Series. Should you 
have any questions regarding either the content of this module or anything else related to transition, 
please contact your IU or PaTTAN transition consultant. If you don't know their contact information, you 
can find it on the secondarytransition.org website under the transition directory. And if you are a 
director of special education, a supervisor of special education, and want to get your results of both the 
pre and the posttest for your teachers, please contact transitionmodules@pattanpgh.net. We thank you 
for your time today. Before you are finished, we are asking that you complete the posttest for Module 2. 
Either click on the QR code or type in the URL code, the Survey Monkey URL code, to access the 
posttest. Thank you for your time today. 


