
>> So now, I would like to tell you a little bit about our presenters for our session today. First, I'm gonna 
tell you about Sherri Williams. Sherri has been in the field of education for 30 years. During this time, 
she has taught in center base programs in Maryland and Pennsylvania. She's worked as a special 
education consultant and a supervisor. Currently, Sherri is a special education supervisor f or IU13 and is 
the administrator for IU13's Project MAX team. Next, I'm gonna tell you about Kara Henning. Kara 
Henning is a speech and language pathologist with over 25 years of experience working within the 
educational setting. The majority of those years have been spent working with students with complex 
learning needs at Lancaster-Lebanon IU13. Kara, excuse me, currently works as a special education 
consultant for the school-age speech and language staff at Lancaster-Lebanon IU13 as well as directly 
providing speech and language therapy services to students in multiple disabilities and autistic support 
classrooms. Kara also serves as an internal coach for the Lancaster-Lebanon IU13 Project MAX 
classrooms. Our third presenter is Heidi Gardner. Heidi is an employer by Lancaster-Lebanon IU13. She 
has been a special education teacher with a concentration in students with multiple disabilities for 30 
years. She is currently a special education consultant. Heidi serves as a Project MAX coach. Let's give 
them a warm welcome with applause. Thank you. 
 
[APPLAUSE] 
 
>> Are we getting started? 
 
>> Yeah. 
 
You wanna click it? 
 
>> Oh, I click it. 
 
>> Yes. 
 
>> Okay. As we started Project MAX ... This is our third year going into it. Our first year, we are 
considered Cohort 2, year three. We started with two classroom teachers, both MDS. And our team 
consisted of myself as the supervisor. Kara and Heidi were considered our internal couches. In addition 
to internal coaches, we have external coaches, which were our tag team members from the IU. And we 
had the two teachers, a speech therapist, a PT, an OT and a parent representative on our team. It's a 
huge commitment to be part of Project MAX. When some of our teachers ... For year two, we added 
some more teachers. When they found out they were going to be a part of it, we had tears at our first 
session. The planning for Project MAX, until you get used to it, is a great deal more than what an MDS 
teacher was accustomed to. In addition, there is a 4-day institute that the staff needed to attend and 
monthly PD sessions that lasted all day. In addition to that, there was a lot of people coming into the 
room and observing and getting feedback. It took us probably until about January till we really felt like 
we had an idea what we were doing. After the summer institute, we were convinced we could not do it 
with MDS students. By January, we were on our way. And we thought we were doing an excellent job. 
So we are all from IU13. And our focus for year one of our team was MDS classrooms. And we want to 
just get a quick feel of who's in our audience to make sure we can connect with you. So if we could just 
go around, you could tell us who you are your role and what kind of students you're working with.  
 
>> I'm Mary Anne Smith. I'm a vision itinerant teacher, mobility instructor, IU15. I teach all kinds of kids.  
 



>> And on year two, we did include some vision and hearing itinerants because some of our students 
had those as well. So ...  
 
>> Okay. Very good [INAUDIBLE] 
 
>> I'm Rosanna Stillwagon. And we work together. 
 
>> Okay. 
 
>> Oh, I'm sorry. I'm Kim Watersbag. I work with Ellen. She's in Philadelphia. I'm a special care advisor. 
 
>> Okay. 
 
>> I'm Deb Rockton. I teach Prince Evans teachers. 
 
>> Okay. 
 
>> I'm Nina Brown. And I have a long history of working with Heidi very closely, both in the school 
district and now I'm at [INAUDIBLE] University as a teacher resource. 
 
>> I'm Carol Trablenote from New Orleans. And I have a teaching certification [INAUDIBLE]  
 
>> Hi. I'm Tabatha Bernstein Brehmis. And I am here [INAUDIBLE] University. 
 
>> Go, Sam. 
 
[LAUGHTER] 
 
>> And we teach three service members. 
 
>> Okay. 
 
>> Okay. 
 
>> [INAUDIBLE] 
 
>> All right. Okay. 
 
>> I'm from Catherine Connor's class, a speech therapist here in the [INAUDIBLE] school district.  
 
>> Okay. 
 
>> [INAUDIBLE]. 
 
>> I'm Kris McCloskey. I'm the [INAUDIBLE] 
 
>> Okay. 
 



>> Nicole Johnson. [INAUDIBLE] 
 
>> Anne Linde. I [INAUDIBLE] 
 
>> I'm Catherine Stanfield. Also [INAUDIBLE] 
 
>> Mm-hmm. 
 
>> I'm Chris Blaile [INAUDIBLE] 
 
>> I'm Mary Lou Williams. I'm a physical therapist and an independent [INAUDIBLE]  
 
>> Anne Hayward, teacher of the deaf and hard of hearing at [INAUDIBLE] 
 
>> Michelle Peevan with OVR as well, working with deaf and hard of hearing. 
 
>> Okay. 
 
>> All right. Very nice. 
 
>> Thank you very much. And I'm glad we do have some college people here. We did have some student 
teachers in our Project MAX classrooms last year. And it seems like, not to be prejudicial, but our 
younger teachers have less difficulty making this transition than our teachers who have been teaching 
15, 20 years because we were going from teaching more of a functional curriculum. Our first meeting 
when we talked about scheduling, we thought we were going to have an uproar. People were yelling 
and screaming when we were saying we don't want to see grooming on your schedule for everybody. If 
someone needs to be groomed, that's fine. But you don't take 45 minutes every day to work on putting 
on lotion and brushing teeth and combing hair. That was a really big switch because that's what MDS 
did. MDS started every day with their morning meeting. And then they did their grooming and then 
maybe one activity, but it was an activity. It wasn't necessarily instruction. So that is the big shift, getting 
... And we still are struggling with some ideas. The way we're running this today is we're doing an 
overview. And then we're gonna talk about the monthly PD sessions that we had. And at the end, we 
have a video that we created that shows our journey through year one. Our parent is there, our principal 
at one of our buildings, our teachers, our therapists. And then you can see some of our sessions where 
we were planning and some of the struggles we had as we were discussing how to do certain tasks in 
the classroom. As you know, the Project MAX is based off this vision statement from PDE that says, 
"When students with disabilities are provided appropriate instruction and support, they can learn grade-
level academic knowledge and skills and communicate in ways that are commensurate with their same-
age piers without disabilities and have the same learner outcomes as their disabled piers." In the video, 
you will see some of our very low-functioning MDS students answering some high-level questions. And 
part of the thing we're still struggling with is how to assess them. And when we get to our assessment 
session, we will discuss that. We can't say, because, one time, they hit the switch and get the answer 
correct, we can't assume that they've gotten the answer correct. So we're having to do numerous trials 
to make sure that they really are getting the content. Some of our objectives today, we wanna identify 
the purpose of Project MAX, describe its framework and some benefits of being part of Project MAX. As 
we said initially, it is a lot of work. But as we went through the year, and we were seeing the progress of 
our students and our staff ... We have a teacher that you will see in the video who was one who was 
very quiet. By the end, she was standing in faculty meetings in her school, really promoting Project MAX 



and standing up for students, saying, "Well, I need this. I need that." It was great to watch her 
confidence increase throughout the year. And again, some instructional shifts. Typically, we were going 
from just access to learning. And we're now going from mastery of isolated skills to the application. So 
we're not just saying, "Touch this." We want them to apply the skills, from independent work to active 
engagement, participation, collaboration and communication with other students. The communication 
is a big factor in Project MAX, particularly for students in our MDS classrooms. That has been a real 
struggle as well as getting them positioned appropriately. And we've had Karen Kangas come and work 
with us with two students in particular who we struggled greatly with. In the video, you will see a young 
man who ... He is taking so much energy to reach across his body and hit a switch. You can see him 
looking at the correct answer. He's really, really struggling, but he just can't get it. So he's one of the 
students that she's working with to try to find a system where he's not using so much energy to 
respond. And from accessing standards to really implementing the PA standards ...  
 
>> Is it your turn? 
 
>> Yep. 
 
>> Okay. 
 
>> I'm Heidi. I wanted to go back. There's some key points that you're going to need to know when you 
do your little quiz to get your ... Yeah. So there's a really important purpose that you might wanna know. 
The purpose of Project MAX is to increase the capacity of PA schools to provide all students, those 
including complex needs, with the maximum access to general ed and the standards. The big thing is all 
students have access to the general ed. Just kind of keep that in the back of your mind. You may see that 
again. And we did talk about the shift in instruction. And I can tell you a boy ... I'm old school. I've been 
around a long time teaching. And oh, boy, the shift was ... Wow. When we sat in the training 2 years ago 
or so, by the end of day one, I was like, "Ugh. This is a crock and there is no way. Whoever developed 
this probably was never a teacher." But let me tell you I can attest that it does work. We have the scores 
to prove it. We have the videos to prove it. It really does work. It's a shift from ... You know the old 
inclusion social thing? Well, they'll get in there, and if they get something, hey, great, but they're just in 
there to be with their peers. It's now learning and participating and expecting that they also will learn 
some of the standards and the curriculum. We'll talk about far links then. And some are far links. I'm not 
saying your MDS student who's in 12th grade is gonna be doing calculus. It may be a far link. And we'll 
talk about that. But they are getting it. And they are getting exposed. And they are learning. The other 
part that's really nice about this is that, for the application of knowledge and skills, before, you would 
have maybe kindergarten, first, second. And then they would move to third, fourth, fifth to a different 
teacher. And then they'd move to a different teacher. And there was really no good way to follow and 
chart what they learned. Yeah. You had it in your IEP and things like that. But this provides a much 
better scope and sequence to make sure that you're hitting all the learning targets as you go along. So 
that's another important reason for doing this. Okay. Now we're going to go into principles of effective 
teaching. And there are some Engaging in Effective Teaching handouts back there as well. Excuse me. 
Effective teaching ... Let me say this. An activity is not effective teaching. Okay? Effective teaching is 
optimizing your time. If you look at the schedule, as Sherri said before, "Wow. We had pretty much a 
war on our hands when we presented. Let's look at your schedule. Let's look at what a regular high 
school student would have. How close are you?" We weren't that close. Our minutes for academic time 
in reading, which are at 90 minutes in a regular high school. We weren't near 90 minutes in high school. 
We are now. We are now. Promoting a high level of success, increasing content,  of course, having 
students spend more time in instructional groups, not the old, "Now, here's your IEP practice goal. You 



work that. And you're gonna work on a task box. And your gonna do something else." It's not that. It 
looks like a regular ed class where the teacher's standing there teaching. The students are engaged and 
listening and participating. We're also scaffolding instruction, again, because it's easier to track. And 
we're addressing the different forms of knowledge. And you're gonna hear this term a lot: differentiated 
instruction. You're gonna hear that a lot. Are you guys ... You know what that is? If you don't, just give 
me a thumbs up like, "Oh, I need to talk about this." You want me to tell? No? You're good. Okay. You 
will hear that a lot. Going with the knowledge that they have, you could be teaching a science lesson on 
earthquakes, just making that up. And within that lesson, you're differentiating some, maybe just 
learning what land is or some ... Some may be learning about how high of a magnitude the earthquake is 
all within that one lesson. So that's really important to note in effective instruction. And then here we 
have that again, just in case you didn't get it the first time, the definition and the purpose for Project 
MAX. Now, I'm going to just follow up a little bit on what Sherri said with ... Sorry. I'm not used to mikes. 
With the commitment, it is a huge commitment. In the beginning, it's a lot of work. I'm not gonna lie to 
you. Getting your units developed is a lot of work. Once you get the hang of it, it goes much faster. We 
started out. There's an intensive training. I think it was 4 days. And it's really intense. And they're 4 full 
days. And we had our PaTTAN person. And we had our tag team person. And we were trained as 
coaches. And we kind of floundered along. I can speak for the coaches' point of view. We kind of ...  
 
>> Floundered. 
 
>> We kind of floundered along that first year, wondering what the heck we were supposed to be doing. 
But we did it. We had OTs on board, PTs on board, our speech person. We were very fortunate. We had 
a parent that was extremely involved in the program, which was wonderful. She was a great advocate 
and really tried to reach out. She did newsletters to the parents and things like that. So she was 
wonderful to have. The supervisor, of course. And then we did invite LEAs to be involved as well. And we 
did have one of the principals who was really onboard with it. So then year two ... We started out with 
two classes the first time. Year two, we added three more high school classes. And these were the 
kicking and screaming and crying teachers. Really, no, no, no. I'm not kidding you when I say they really 
were ... Tears were flowing. Because they didn't buy into it. They didn't see how it could be done. They 
were old school. They were good teachers. Good teachers. But it's a huge mind shift and change. So we 
added the three teachers and then, of course, the related services that went with them were added, 
OTs, PTs, speech. We talked at faculty meetings. We talked to the superintendents and the principals to 
kind of get everybody on board. Now, year three ... And you might wanna note it's 3 years. That's an 
important thing. Year three coming up, all MDS classes within Lancaster-Lebanon will be doing Project 
MAX. 
 
>> And life skills. 
 
>> And life skills. All of them will be doing it. Kara and I, as internal coaches, will be taking over the 
leadership. Our tag team kind of withdraws. Pattan is no longer running the PD sessions. It'll be Kara and 
I. So we'll be taking on a much more stronger leadership role. And what it looked like on the practical 
side for the coaches and for the teachers as far as time outside, they did develop their units. We tried to 
give them time when we had our meetings. We would go out to the classrooms, and we would visit. 
Usually, we would do one visit. We just popped in and just kinda took in what was going on. If there was 
instruction going on, we'd take notes on that. And then the second meeting we had planned with the 
teachers so that they could provide ... Usually it was before school and after school. And we would sit 
down and say, "Hey, here's what we saw." Now, we're not evaluating. That's really important. We're not 
evaluators in this at all. So we said, "Here's the really good things we're seeing. Here's things that we 



see. Hey, have you tried to do this?" Or we may offer suggestions. But it was not evaluative, okay? We 
did provide resources, yes. We talked to them, and we said, "What do you need?" And we got the units 
that they were doing. Some were doing states. Some were doing English. One was doing literature 
books, poetry. And would just provide tons of resources for them. So that was also our goal. So they 
didn't have to spend a lot of time looking up the stuff. We would provide it a while. Okay. So that was 
our goal. So we met two times a month. Now with year three coming, and we're having everybody, we 
may have to scale back a little bit on at least the 2 hours every month with everybody. But that's what 
we're hoping to do is meet with everybody at least once a month. 
 
>> He'll be 18 in Lancaster and Lebanon County. The life skills classes will be the life skills in Lebanon 
County because the Lancaster County classes are under a different supervisor. So we're trying two 
classes life skills in Lebanon this year. 
 
>> Okay. Oh, here we go. Okay. So the next part is. Either you or I. 
 
>> Okay. 
 
>> Okay. We go through this training. And now what do we do? We have this information. We know we 
have to make this unit. Where do we start? So what Pattan did was they gave us a practice profile, just 
(pool?). And the practice profile looked at ... And I have it here. It is extensive. This was the practice 
profile. It's really extensive. There's a lot of questions in here. As a team, we sat down. And they had six 
areas that they wanted us to look at. They were leadership, curriculum instruction and assessment, least 
restrictive environment, individualized student support, family and community involvement and 
collaboration and problem-solving. So we looked at this. And what they do is they ask you to score. And 
this is ours. Score, where do you think you are on the continuum? And let me tell you. A one was 
ineffective practice. Two was emerging. Yeah. We think we're starting with it. Three is okay, we got it 
and we're developing it. And four is optimizing. We got it. Okay. And so you can see this is how we were 
when we started. 
 
>> Sure. 
 
>> Yeah. 
 
>> Doing curriculum instruction and assessment [INAUDIBLE] 
 
>> So we were okay with some. The things that we really had trouble with were things like the 
leadership having access to the regular ed curriculum, making sure that all our students had the 
switches and technology that they needed. That's a huge thing. So this is where we were. And that's 
what we figured out. So we took our three lowest areas then. And we came up with a target goal. Okay. 
Here we go. Okay. So leadership was definitely one that we had a problem with. Because we figure MDS 
is a lot self-contained. We needed to get out into the school more. So that was number one. We went 
out into the school. How were we going to do this? We did faculty meetings. We talked to the 
superintendents. We talked to the principals. And then, to keep us kind of in line, we had deadlines. And 
then we marked when it was completed. Ellery was another one that we had problems with. Not 
problems, but we were low in scoring. We wanted everyone to have access to all learning experiences. 
And the last one was collaboration and problem solving. And that's something new, especially for OT, 
PTs, vision, hearing, getting everyone together. And what does Project MAX look like for PT? What does 
it look like for an OT or a vision therapist? And that's what we had to come up with. Really, what does it 



look like? How can they help us in having access to all the learning? Okay. So in order for us to get all of 
this into a year, what PaTTAN did was they ... It was actually really nice. They made it ... Every month we 
had a session, a PT session. And it focused on a different part of the unit plan. So we didn't just have the 
unit plan. And I'll show you this. If we could pull it up in a little bit. But this is what the unit plan looked 
like. It was a two-sided paper. It's overwhelming when you see the information that they need. So what 
they did was they broke it down into month by month by month from September to May, we finish. So 
really, April. And they talked about each component of the unit plan. And that's what we're gonna do 
from now on in this session. We're gonna look at what did each unit plan compose of so that you can get 
a general gist. We won't go through all the details but a general gist of what the training may look like.  
 
>> In September, our key highlights were a poster on presuming competence. And we also reviewed an 
article on presumed competence. And do we have that? 
 
>> It's in the folder. Yep. 
 
>> It's in your folder. It is called Changing Actions and Attitudes. It's a handout.  
 
>> Yes. 
 
>> Do we have that? Okay. 
 
>> And I believe we're going to just have you read that article. 
 
>> Mm-hmm. 
 
>> And look through it. Get some ideas from that about some feelings about the presumption of 
competence. 
 
>> Okay. 
 
>> So you can just ... Yeah. You can kind just work in ...  
 
>> Pairs. 
 
>> In groups. 
 
>> Yeah.  
 
>> And talk about it. 
 
>> Everyone finished? 
 
>> It's so good to ...  
 
>> Oh, my goodness. 
 
>> Where are you on December? Both? December? 
 



>> December? 
 
>> Yeah.  
 
>> [INAUDIBLE]. 
 
>> Okay. We're gonna get started so that we can try and get through the rest of this PowerPoint. 
December's PT session was on universal design for learning. So what is universal design? It is equitable 
use, flexibility in use, simple and intuitive use, perceptible information, tolerance of error, low physical 
effort, size and space, approach and use. So it represents a flexibility in representation, action and 
expression and engagement. 
 
>> And another thing that they pointed out to us when we were talking about universal design for 
learning was that any student who walks into your classroom should be able to learn in that classroom. 
So your instruction should be usable by any student that walks in there. 
 
>> Do you want me to show them the ...  
 
>> Yeah. 
 
>> On the CAS site and PaTTAN, they have a really good resource. And it's also in your resource packet at 
the end in the yellow folder that you have. We just wanted to bring that up. 
 
>> Here it is. 
 
>> Okay. It looks like that. And that's a good guide, okay ...  
 
>> Yeah.  
 
>> For developing universal design in your classroom. 
 
>> As far as materials and resources and tools, this was a real challenge for our teachers. Again, they 
were starting to create things from scratch that use these principals from the UDL. So they were feeling 
very overwhelmed about creating a lot of stuff again. This is ongoing. I think they are finding it easier 
now to develop things. We've also given them a bunch of resources. And in your packet, I think you have 
a list of resources ... 
 
>> Mm-hmm. 
 
>> That were shared with us, some really great websites and just things that are available for teachers to 
use. Our teachers have also have ULS, the ... 
 
>> Unique Learning ... 
 
>> Unique Learning Systems available to them to be able to teach some science and social studies. 
 



>> Right. It was a curriculum developed for life skills in MDS population. It already has differentiation 
already made right into the program. And it does encompass reading, science, math, some social 
studies. 
 
>> Do you guys use the Supplementary Aid and Services Consideration Toolkit? SaS? 
 
>> Yes. I think we have a reference to that later. 
 
>> Some information about that later.  
 
>> Okay. 
 
>> Yep. 
 
>> Yes. That's on here too. And the Lancaster-Lebanon IU also've subscribed to something called 
Discovery Education, I don't know if you're familiar with that for us which, again, has a ton of resources 
and video clips that you can use for pretty much any subject and grade level that you'd like to instruct.  
 
>> Okay. Planning was a big change for our teachers when we started Project MAX, especially the age-
appropriate materials. It's very difficult to find age-appropriate materials for MDS students. First of all, 
they're gonna put everything in their mouths. So it has to be safe. It has to be able to be cleaned. Can't 
have small parts. We went into classrooms. And we removed the play school and all the toys that were 
in the classrooms that were not age-appropriate. Of course, those were some of the students' favorite 
toys, the musical little pianos. And so we had to find things that were age-appropriate but did the same 
things. We were very creative. We had to deny a lot of requests and make a lot of things. Our teachers 
really are relying on making PowerPoint presentations for their instruction because when they do a 
novel for their classrooms, they can go online and find pictures associated with that book. So the 
students are getting a visual. So they'll find a picture of whoever they're reading about and put it on the 
PowerPoint. And then that same picture is used as they're testing them at the end. "Okay. Who was this 
book about?" And they'll have the picture of that person. So we have found creating materials on our 
own really has been the best thing we can do. And we're being creative now. And on our website for the 
IU, we have a section where the teachers can post their units of study so that if three teachers get 
together, "You plan this one. I'll plan this one. And we share" 'cause it's the only way that we have -- 
'cause our teachers don't have any planning time 'cause where IU, we have the kids all day. There is no 
one to cover for special. So they don't have a planning time. Everything is done in the evening. We've 
been using a lot of technology, implementing using BrainPOP and finding video clips or little activities 
within that. That has been very helpful. The tech person at the IU has been really good about coming in 
to trainings. And our teachers sit down together. "How can we use this piece of technology or this site in 
our classrooms?" So we've found a lot of creative ways to do that. Okay. Go to the next one. January 
was a biggie. Finding effective instructional practices, our teachers forgot what direct instruction looked 
like. They were so used to doing these daily tasks. And so when you look up videos of different 
instructional strategies, they're shown with regular ed kids or maybe a learning support classroom. It 
was very difficult for our MDS teachers to say, "Yes. I can do that in the classroom." We did a lot of 
modeling working together. But we do now have teachers doing exit tickets for MDS kids at the end of a 
lesson. They are answering questions. The answering questions again, I was doing observations. And I 
realized, one teacher -- every question, the answer was yes. And she was completely unaware that every 
question she asked the students was a yes answer. So we had to talk about, "We don't even want just 
yes/no. It's a matter of guessing. We need to have at least three choices. And one of my teachers started 



putting in something, "I don't know the answer," just to see if the kids would hit that. And we're getting 
much better answering with using three Switches or getting away from yes/noes. We're doing a lot of 
read-alouds with the students, again, age-appropriate books. Can you ... Next one. The direct 
instruction, and what we did this past year is we gave each teacher a strategy that they had to work on 
in the classroom. And then we video taped them doing the strategy. And we created a PowerPoint with 
various educational strategies using  MDS and life skills students so that teachers could see what does 
stating the purpose of a lesson look like in an MDS classroom? Or how are we assessing in a MDS 
classroom? And it is really helpful for others. And we're gonna use that for one of our trainings to 
continue to work on our effective instruction 'cause that is an area that we really need to continue 
growing on. Graphic organizers. In the video, you will see one of our teachers used a graphic organizer.  
One of the challenges we're still having is we're using Switches and we're having various topics on 
Switches but really getting kids to initiate conversations. We still have not mastered that. That's a 
struggle every month. We talk about, "How do we get kids to initiate?" because we're always giving 
them the things they can say. But how can they initiate? And we don't have the devices, really, for our 
lower-level kids where they have that ability to do that. Errorless teaching, we've been using quite 
frequently in our classrooms. And again, the questioning, how to get higher-level questions. We were 
always, "What is this?" or "Touch the dog. Touch the cat." How do we get higher-level questions? 
Speech therapists have been working with the teachers a lot. And we are making progress. But we still 
have a ways to go. Discussion, again, we are putting things on Switches. But that is another area that we 
are still struggling with, with this population of nonverbal students: how to actually have a discussion.  
 
>> February, we talked about, how do students engage? And what does that look like for the teacher? 
What does it look like for the students? And instructional engagement provides opportunities for 
engagement. And it's the adult's responsibility. Adult behavior that supports engagement is use of 
effective instructional practices, interacting in an age-appropriate manner, engineering the environment 
so that you can have engagement and providing opportunities for expression in a variety of modes. I 
want to note that there is a difference when you're on task behavior. It's not the same as an active 
student response or participation. Okay? On-task behavior is not the same as active student response. 
Active student response occurs each time a student makes a detectable response to ongoing instruction 
that is directly related to the curriculum. See the difference? Okay? That's important to know. You can 
have students who are think you're there with you who really are just doing on-task behavior and not 
really being with you. We revisited the UDLs. And we looked at the instructional barriers that we have in 
using standard aligned instructions, such as, did we have 12th-grade curriculum? Did we have the same 
access to speakers that the other students had or to field trips that the other students had?  Everything 
that Sherri said about the choral response and things like that, you have in your handouts. I know she 
went through them really fast. That gives you a description in how you would go about using all of those 
different types of responses.Yeah. So we're looking at the difference between an activity and 
instruction. I think what we're going to do, for lack of time, I think what we're going to do is ... There is a 
difference between an activity and instruction. For example, an activity might be finger painting. Now, 
how could you make that into instruction? What might ... 
 
>> [INAUDIBLE] Following directions. And also, let's say you're finger painting. You can say, "Use your 
pointer finger. Use your [INAUDIBLE] to identify with a ring finger. 
 
>> Right. Right.  Yes. If you are teaching an art lesson, perhaps. In schools, they have art. And you're 
teaching about, and I'm just gonna make this up, Van Gogh or Monet. And Monet uses the sweeping, 
beautiful colors. You may be finger painting using, maybe, the sweeping color. Okay? Cooking. Cooking's 
a great activity that we do in all our classes. But how can you make it instructional? 



 
>> [INAUDIBLE] fractions were ... 
 
>> Absolutely, fractions.  Yeah. Any kind of math thing. If  you're doing sequencing, let's say you're 
sequencing story. And now, you're gonna sequence cooking. Going for a walk, some other things we 
love to do. 
 
>> [INAUDIBLE] 
 
>> Right. 
 
>> [INAUDIBLE] categories of things ... 
 
>> Right. Categories of animals. If you're talking about weather changes, that kind of thing. Okay? So you 
see the difference?  
 
>> I was gonna say recycling or Earth Day. 
 
>> Yeah. 
 
>> For the walk. 
 
>> Yeah. 
 
>> Yes. 
 
>> If you're really good, you can make an activity an instructional thing and still have the fun activities. 
I'm not saying get away from the fun activities. You just need to make it ...  
 
>> I mean, I understand 100 percent what you're saying. I really [INAUDIBLE]. And I think it's important. 
But we have 18-year-old children that are at a 0 to 3-month level. And so they're in homeroom with 
their age peers. 
 
>> Mm-hmm. 
 
>> And things like that. But it's, like, one time it's this way. And then another time it's this way.  
 
>> Yep. 
 
>> Yep. It's the pendulum. And we get it. 
 
>> Yeah.  
 
>> It just keeps evolving. 
 
>> Yes. 
 



>> And so now we're flipping back to this way. And I really do understand it. But I can understand, too, 
why parents wouldn't always want their kids with those other kids. They're not always all that readily 
accepted. All those kind of things where they would seem likely to be more in their own element. 
 
>> And we do still want ... 
 
>> And one thing is Project MAX is not inclusion. So it's bringing the curriculum into the special-ed 
classroom.  
 
>> Oh, I thought ... 
 
>> Yeah. And then that is a really ... Students can go out. Our students are not. All of our instruction is in 
... 
 
>> Oh, all right. Okay. Okay. 
 
>> The special-ed classroom. Yeah. 
 
>> Right. 
 
>> So that is the difference because it is true, because you have an 18-year-old who's on that level. 
More than likely, they're making noises that may be inappropriate in a regular-ed classroom or, yes, 
they're drooling or they're going to the bathroom in their pants. 
 
>> Mm-hmm. 
 
>> So ... 
 
>> That's not nice for them to be in that atmosphere. 
 
>> Right. 
 
>> Right. Right. 
 
>> So this is not an inclusive practice. 
 
>> Okay.  
 
>> This is ... 
 
>> I was misunderstanding. 
 
>> No. 
 
>> It's a separate class. 
 
>> And we didn't state that. So that's our fault. 
 



>> And our regular-ed teachers, when we went into the faculty meetings and said, "Project MAX, we're 
going to be getting our students involved with regular-ed curriculum," all of their eyes were like ... 
 
>> Yeah. 
 
>> Yeah. 
 
>> That means these kids are comin' to my class. 
 
>> Yeah. Yeah. 
 
>> And I was like ... 
 
>> Right. 
 
>> "No. It is not inclusive practice."  
 
>> Right. 
 
>> And, in fact, when I went to the Institute the first time, I'm like, "Oh, my gosh. We're gonna be takin' 
these kids down the hall." 
 
>> Right. 
 
>> "And they're gonna be in algebra or geometry with ..." 
 
>> Right. 
 
>> Right. Right. 
 
>> Right. 
 
>> And it's not that. 
 
>> But they're in homeroom. Then they're in special. And they're in lunch. 
 
>> Some of ours are not even in ... 
 
>> Some of ours are not. 
 
>> Even in homeroom. 
 
>> And the districts are [INAUDIBLE]. 
 
>> Yeah. 
 
>> Yes.  
 



>> We don't have that. 
 
>> Yeah. 
 
>> Because we're IU classes, and ... 
 
>> While this is nice, if they can get out, that's great. This is not, the students are going out to algebra in 
10th grade or whatever. This is the curriculum coming to them. Okay? 
 
>> And we already went over the instructional engagement that it is the adult responsibility to get the 
students engaged. Some of the strategies that we have begun to implement were choral responding. 
And I already talked about that with my little PowerPoint. Yeah. Partner responding. Do you wanna go 
ahead and do these or ... 
 
>> Yep. 
 
>> Okay. 
 
>> They have those in handouts if you ... 
 
>> Okay. These are all in handouts. 
 
>> Mm-hmm. 
 
>> Okay. Individual responding. Response cards, if you've heard of Plickers and Kahoot! And even just 
holding up a card, they do that a lot in regular ed. I think this is one area that, perhaps, in life skills. But 
with our students that have such difficulty, difficult physical impairments, it's very, very difficult to have 
them hold up a sign of some kind. So we're still kinda working on that area. But it is another 
instructional strategy that is appropriate to use.  
 
>> Okay. And then in March, we worked on the assessment piece, which this still was a challenge 
because obviously, there's not a lot of assessments out there for MDS students. So the teachers are 
making things, putting it on Switches. And we're very conscientious of using, when we're doing a unit, 
using the same picture or same symbol throughout the whole unit of study so that we're not confusing 
the students. So when we read a book about "Charlotte's Web," and they found a picture of, "This is 
Wilbur. This is Charlotte," it was the same pig. It was the same spider throughout so that the students 
could use those for answering questions. And again, we are tracking. We're hoping, somehow, to figure 
out if we can have a some kind of a formal assessment that will measure their progress. But we haven't 
gotten there yet. The teachers are really doing a lot of informative assessment just to see if their 
assessment is accurate. And we do spend a lot of time, when we're having our team meetings, talking 
about how to assess the students on their vocabulary, on their math. And we are making a lot of 
progress on that section. Okay. We'll go past that. 
 
>> We're gonna skip past this line? 
 
>> Yeah, so we can get the video. 
 



>> We have a video that we want to show you that we developed. So we're skimmin' over a couple 
things. 
 
>> We'll go right to April. 
 
>> Yep. 
 
>> And your question? 
 
>> Yes. 
 
>> Perfect. It was in April. Yes. We do use the supplementary aids and services. We do use that in 
conjunction with the specially designed instruction. Okay? And that was our April PD session. We talked 
about, "What is it that the students need in order to learn and have access to the curriculum?" And so 
we are not discluding the specially designed instruction, going back to that IEP again. Okay? What is it 
that each child needs? And as part of the unit plan, it asks you directly on the form: "What individual 
supports do you need?" Okay. And you need to list them so that you're constantly thinking about, "How 
is it that I need to individualize it for this student?  
 
>> So supplementary supplement is what's SaS [INAUDIBLE]. 
 
>> What is your question? I'm so sorry. 
 
>> I got it. 
 
>> She got it. 
 
>> You got it. Okay. 
 
>> We got it, there. 
 
>> Okay. So this would be things like enlarged print, multisensory. 
 
>> Tactile. 
 
>> What is it? 
 
>> Tactile. 
 
>> Yes. 
 
>> Yeah. Tactile kinda things. Yes. Breaking it down into small context, that kinda thing. So the question 
is, yes. We still use it, hasn't gone away. We've incorporated both of them together. Okay? I know we're 
going fast on this part. Any questions? It's to ensure that the students have access to general curriculum 
and they can meet the educational standards to make sure that children with disabilities are educated 
with nondisabled children to the maximum extent. All right. And we are at ...  
 



>> This is just an example on the unit plan, "What an individualized student support looks like." So our 
student was Max. And you can see, on the far right then, he was using communication book. He had 
adaptive pens, a QWERTY keyboard, positive behavioral support and et cetera. Right. And then we came 
to May. 
 
>> Yay. 
 
>> Yay! The end of the year. And it was a very big celebration. 
 
>> It was. 
 
>> I have to tell you. Yeah. We shared our completed unit plans. And I'm gonna bring one of those up to 
just show you what it looked like. So you can see ... 
 
>> This was a third-through-fifth-grade MDS classroom. 
 
>> And her book, can you see it? I can make it bigger. Yeah.  
 
>> Bigger. Yeah. 
 
>> So you can see. I don't know if you'll be able to see. No. Hold on. I'll just have to scroll around a little 
bit. But our teacher was teaching the book from the "From the Mixed-Up Files of Mrs. Basil E. 
Frankweiler." Okay? She has her ... 
 
>> Common core. 
 
>> Common core. Grade level, we addressed. The learning targets.  
 
>> And here's where, as you can see, some of the learning targets, where we were looking at some 
higher-level questioning like, "How are Jaime and Claudia alike? How are they different?" Where, in the 
past, we would never have asked, "How are they different?" or "How are they alike?" It would have 
been, "Who is this?" or "What is this?" And again, the setting and the character. And that's all part of the 
standard that goes with that. 
 
>> Ooh. 
 
>> During our video. 
 
>> Early dismissal. 
 
>> So how ... So if they were at that level of achievement before, when you just had to ask them those 
questions that were sort of lower-level ... 
 
>> They are very lower-level. Yes.  
 
>> Yeah. How did you promote them to answer these questions?  
 
>> Throughout ... 



 
>> And literally answer these questions, 'cause these are ... Are these nonverbal? 
 
>> Yes.  
 
>> These are nonverbal. 
 
>> Okay. 
 
>> So throughout the unit, the teacher was asking these questions. So "How are they alike and 
different?" She may have had pictures that said. "They are both girls. One is a girl. One is a boy," very 
basic "How are they alike and different?" But the kids, then, would respond to those. So "How are they 
alike? One was a boy. One was a girl. They were both girls." And they would have to choose the correct 
answer. So it was always at least three choices. And they would answer in that manner.  
 
>> Did they know if they were a boy or a girl, though? 
 
>> Um ... 
 
>> I mean, I go back to that. 
 
>> Right. 
 
>> Right. 
 
>> The whole general, you know ... 
 
>> And that is stuff that we ... 
 
>> The whole thing, you know, if they're a boy or girl. 
 
>> And you ... 
 
>> And that's differentiating. 
 
>> Yes. 
 
>> Okay? 
 
>> And when you see our video, she's teaching a lesson about some animals. And you'll see some of the 
kids get the answers wrong. And we show that, because they didn't ...  
 
>> Yeah. 
 
>> Not all the students got it all the time. But you can see which students got the higher-level questions 
consistently. 
 
>> I just can't think of my MDS classes in my mind to think that I could work with them that way.  



 
>> And what ... 
 
>> You are right there, where we were. 
 
>> Day one. 
 
>> On day two, on day three and day four.  
 
>> Oh, yeah. 
 
>> And until we experimented ... 
 
>> Yeah. 
 
>> Some students aren't getting it as well as others. 
 
>> Some are getting ... 
 
>> They get much more than we ever expected. 
 
>> Yeah. 
 
>> Yeah.  
 
>> Yeah. 
 
>> [INAUDIBLE] 
 
>> The first time, you're looking at them differently. 
 
>> Right. 
 
>> Absolutely. 
 
>> So you might not have known that before or you might not have known, "I have to teach them the 
difference between boy or girl. I have to, first, teach them that they are a boy or a girl." 
 
>> Mm-hmm. Yeah. 
 
>> And just keep doing that with a lot of repetition. 
 
>> Yeah. 
 
>> [INAUDIBLE] and then move on to ... 
 
>> Right. 
 



>> Well, and what was really amazing is when we ... We did her video. And after we had it done, I sent it 
to my supervisor, who she's not in our classes very often. She knew I was talking about Project MAX. But 
she really hadn't seen the instruction happening. And for the first 5 or 10 minutes of the video, she goes, 
"Oh, my god. This is gonna be like facilitated communication all over again," because ...  
 
>> Mm-hmm. 
 
>> Like, that whole thing. 
 
>> Yep. 
 
>> And then by the end of the video, she's like, "Oh, no. Like, some of these students are really getting 
it." 
 
>> It's different. Right. Right. 
 
>> But that was the first thought when some people looked at it because ...  
 
>> I can show you a progress report. They've gone from 40 percent to 77, from a 52 to a 68, 40 to an 81.  
 
>> Wow. 
 
>> Yeah. I can show you. It's incredible. And we were right there. "Are ya kiddin' me?" 
 
>> And the mistake, which we'll talk about later, is one of the mistakes we made initially is we did not 
include our para-educators in our trainings because ... 
 
>> Oh, yeah. 
 
>> And they did not understand the whole background. And they thought we were crazy. And they 
were, really, some of them were inhibiting the progress ... 
 
>> Mm-hmm. 
 
>> Because they didn't think the kids could do it because ... 
 
>> They were being mean. 
 
>> Yes. And they thought we were crazy. And we were trying to teach things over their heads. And it's 
not appropriate. And that was our own fault. So year 2 ... 
 
>> It was. Yeah. 
 
>> Paras were included from day one. 
 
>> Yeah. The first year, we were kinda floundering. It was all new to us. And we just never thought of it. 
Second year and on, the paras are right there. Yeah. 
 



>> And the personal-care assistants, they're required to come to the trainings as well 'cause we can't 
expect them to implement it if we're not teaching them the background. 
 
>> Mm-hmm. 
 
>> Can we go to the video? 
 
>> Yeah. I just wanted to scroll down through a little bit to see the rest of our unit plan. All right. It has 
lesson plans, final project and then the students. And, again, their IEP goals and their individualized 
student supports all listed. Okay. So you want me to get to the video. 
 
>> So, yeah. This is the video we made that encompassed a whole team, from the PTs, OTs, principals, 
parents and how they felt and the progress that we've made. Okay? 
 
[VIDEO START] 
 
>> I hope that I gained knowledge about how to make instruction accessible for all students. I think this 
looks like having students having augmentative communication devices, whether high-tech or low-tech 
or Switches available. And in that way, they'll be more actively engaged in their learning environment. 
And that's really a key of Project MAX.  
 
>> As a coach, it's really exciting for me to see the students with disabilities and their instructional time 
increasing, and my being able to support the teachers and students and relating their IEP goals and the 
common-core standards. I also really like the fact that we are exposing all of the education community 
to everyone being presumed competent. And that means all students, across the board. Everyone is 
competent, and everyone can learn.  
 
>> So talk to me a little bit about what you incorporated. Did you try to read aloud? Did you try to 
deliver some direct instruction? What kinds of things did you do throughout the application activities?  
 
>> The application activity I did was the KWL charts. 
 
>> Oh, good. Okay. 
 
>> So I provided the students with the chance to express and vocalize their part by using Switches and 
the iPad. And I gave them choices of things to say as far as what do they know, what do they want to 
know and what have they learned. So there were ... 
 
>> What was the topic? 
 
>> Minerals. 
 
>> Okay. 
 
>> Minerals. So there were things that they could say that they knew. And then I also put some 
distractors, some unrelated things in there to make sure we knew they were on topic. And we 
completed a KWL chart that I projected. Well, I made a PowerPoint. And I projected it with the lights off. 
So it's very bright, very visually appealing and [INAUDIBLE] 



 
>> That’s great. 
 
>> What kind of things are telling you that they know about minerals? 
 
>> Some of the things we put together were rocks are hard. 
 
>> Okay.  
 
>> And rocks are outside. 
 
>> Oh, good. Okay.  
 
>> Those were some thoughts we put together, giving pictures of rocks and pictures of location. And 
those were the choices that they made. 
 
>> So I tend to read aloud the first time and just gave the information and repeated it. And I did a 
comprehension questionnaire with their worksheet. We divided into groups to do that. I worked 
specifically with one group doing the comprehension questions while another group did a follow -up 
activity using information that they've already learned in that read-aloud. And I had pictures to give 
them choices. And I worked on the errorless learning as well. So I kind of incorporated the two together 
because we have one student that verbalizes. 
 
>> When we talk about errorless learning, did you do physical prompting to [INAUDIBLE] answer the 
[INAUDIBLE]? 
 
>> Correct answer, yes. And even in my classroom, too. 
 
>> Do you know which ones will make a choice [INAUDIBLE] and actively be engaged in making that 
choice? I had three measures. And I used my plates, my colorful plates. When we went through the 
rehab the first time, and I would say ... Giving them the questions and not allowing time [INAUDIBLE] 
was the example [INAUDIBLE] last week or last month. This is the biome.  The biome does this. What 
does a biome do? A biome does this. Just keep things moving. I'm trying to implement that as well. And 
that, too, that, too, for me because we kind of would sit around and wait for the kids to make the 
answers and ask for them to make choices or whatever. And because we wanted to feel like we were 
giving them adequate quiet wait time and every opportunity to choose a correct answer. But realizing 
that, when you've got six or seven kids sitting there, when you get to the sixth or the seventh one, 
you've got one that's ... [INAUDIBLE] the first time, until we got around to him the second question.  
He's sound asleep. So this is why we kept it going. And breaking them into small groups for the 
comprehension question made it even more and facilitated that better because we put three kids in one 
group and two in another. They didn't have to sit. "You're busy. You're busy. You're busy." 
 
>> And I had a little bit of a lightbulb with the errorless teaching. I'm trying to, during a lesson, reward 
my students immediately for getting the correct answer. I'm trying to motivate them to get the right 
answer. Maybe they know it. But they're not necessarily intrinsically motivated to do it like other 
students are. So I'm using the errorless teaching. And I'm giving them rewards to help my students try 
and get the answer correct. And when you do the errorless teaching, you always end with a correct 
answer.  They're getting the reward.  And I'm hoping that the connection between, "Oh, so if I get it 



right, I get my reward." So hopefully my students, I guess, aren't always necessarily motivated to answer 
correctly, will. 
 
>> And also, our kids are so trained to just answer with "Look what's in front of me." 
 
[ Chatter ]  
 
 >> I know I've got to pick one of them. 
 
>> So if they press it and get it correctly, maybe they'll be like, "Oh, yeah," you know? Maybe they can 
make the connection too [INAUDIBLE], and in addition to that reward, a huge celebration. Yeah, you 
know, high five and everyone celebrate and everyone cheers [INAUDIBLE].  
 
[ Chatter ] 
 
 
>> If they make that connection, I'll respond the correct response. I give a reward. I reinforce 
[INAUDIBLE] celebrate. 
 
>> [INAUDIBLE] very early on in this whole process, we're going to get some comments about the stuff 
that's coming [INAUDIBLE] and if it's different from what you and I have seen in the past in terms of 
homework or whatever schoolwork he had done for the day. Do you mind? Can you talk a little bit about 
... Are you still seeing that? Are you seeing progress? 
 
>> Yeah. When I've discussed before, he's being read to at a more appropriate level. He's read 
"Charlotte's Web." He's [INAUDIBLE]. He comes home with reading comprehension, which is really, 
actually graded. And I think that I thought that he ... Whether a parent was learning or not that he 
wouldn't be able to answer.  He's answering correct-like, you know, like his science lessons aren't, like, 
stuff I was learning in school when I was his age. So it's really cool to see. 
 
>> The mindset you have to have going into this, knowing that they may not master the standards, they 
may not show mastery. But we still have to expose them to the content. It's about exposure to the 
vocab, exposure to the academic standards. And mastery within what they can do. What can they do to 
master their content? They're not going to love what the other 3rd, 4th and 5th graders are doing.  But 
it's mastery on their level as it's linked to [INAUDIBLE].  So just getting over that and understanding that 
is helping me to move forward.  
 
>> I think what we hopefully see and we don't get to share in our large group meetings, but seven 
teachers in the last week [INAUDIBLE] their post conferences. They want to know how to expand what 
the special and MDS classrooms and evacuation system in order to be proficient, you need to have 
students participate in discussion. So I think that's what we need to really work on. When you say you 
were doing the KWL choice, how do we do that with a number of students to participate in a discussion?  
 
>> Yes. And part of that is where I'm trying to pull in my speech therapist that I work with. And you're 
right a little bit, too. For the students who are more limited in what they can do physically, ways of 
getting them involved. 
 



>> That whole idea of initiating from their plan, I mean, again, we're still trying to teach them to be 
responders. So that transfer to try to get them to initiate something, if we have to give them access to 
something then they can't initiate 'til  they have some of that core vocabulary.  
 
>> Talking about that core vocabulary, I talked to Yolann about this as well. How do you teach the core 
words? We looked at what regular 2 and 3-year-olds are saying and how it's different from what we 
think we teach. You know, not the nouns. Not this is a computer. But we need to teach verbs, you 
know? Up and give and one ... 
 
>> Words that mean a lot of different things in different situations. 
 
>> Yes, and how to teach that and how to ... 
 
>> We can try giving access to that all the time. A week or so ago, I was at a workshop. And it was here 
with Linda Burkhart. And she gave the children wristbands. And every time they raised their hand, that 
meant, "I have something to say." And so maybe I thought was a technique we could add in there so 
that the kids could become more initiators. And she would model that. And I think we talked a lot about 
modeling for vocab throughout your day, modeling it, using it in your lesson, asking the question, "What 
are we doing? What are we doing now?" 
 
>> Yes. 
 
>> And modeling that. And then having the students also use that idea. 
 
>> And, Tammy,  didn't you do that? You introduce core vocabulary each week, you had certain 
vocabulary words ... 
 
>> Yes, I do. I do. 
 
>> And they were used throughout the day in every way imaginable ...  
 
>> Yes, I keep the word with me, a visual of the word. Then as I teach them the word, I can give a show 
of it. 
 
>> And was the visual the printed word? Or was it a symbol or what? 
 
>> It was 75% printed word and 25% symbol. Because those are the words that have no pictures. What 
picture do you give for the? If you're going to teach them what the symbol looks like, you might as well 
just teach them what the words look like. 
 
>> One of the things that I see when we talk about initiation and whatnot is when you give kids more 
opportunities to ask us, communication, [INAUDIBLE] we need to make sure to respond to them. 
Because so often when I've been in classrooms, and I will say I have not visited you in classrooms, when I 
go into other classrooms, though, what I see is kids are hitting switches and their teachers are ignoring 
them because the teacher didn't ask the question. You have to respond to them. 
 
>> Oh, yes. 
 



>> They're calling out. You have a kid who needs to get in trouble for calling out in the middle of 
instruction. You know, not really but ... 
 
>> Dave likes to do that. And when I'm doing a lesson, he'll just start randomly saying words.  And I'm 
like, "Dave, this is not the time," and you may be correct. That's great. It's the right answer. But yes, he 
likes to do that. 
 
>> And let them know. You have to talk to them. 
 
>> Yeah. 
 
>> And the more they'll want to talk to you. 
 
>> Yeah. [INAUDIBLE]  
 
>> Instead of just ignoring me because I was not supposed to push it now. 
 
>> Oftentimes, teachers miss that initiation. They're doing their teaching. Or they're doing whatever it is 
they're doing in the room. And so busy in the room, and they're missing the subtle [INAUDIBLE] 
initiations. 
 
[VIDEO START] 
 
>> This year, I have an hour and a half of language arts to build into the schedule, and also a solid 45 
minute science block every afternoon. That's the biggest difference. I also cover math, social studies, 
current events. Every day we do that. So the days are much more busy. So the days are much more 
busy, much more filled with academics and we go a lot faster. And then they have to go fast. I looked at 
5th grade schedules and 3rd grade schedules from the general ed teachers. And it's very similar.  
 
>> The bulletin board reflects the academics that are taking place in the classroom. So it's much 
different than just the crafts that I used to put out last year. It shows what texts we're reading, their 
grade level. It shows what academics we're covering in science class.  And it relates to what the other 
teachers in the school are doing. And they've noticed a change in the bulletin board as well.  
 
>> Today, we're going to review some of the concepts we've been talking about in the last few weeks. 
We're going to talk a little bit about main idea and details. And we're going to talk a little bit about fact 
and opinion, some review, okay? We're going to do this by reading an informational text called "Animals 
Feel Emotions." Okay? The section we're going to read today is about elephants. You want to listen for 
the main idea, which is what it's about, the main purpose for the writing of the text. And you want to 
listen for the supporting details. Okay, it's an informational piece that somebody wrote. And it's their 
own opinion, okay? So remember that as we read, okay? Let's look at the introduction. That usually tells 
you what the text is going to be about, okay? He says, "Do you think animals are capable of feeling 
loved?" Can you see her? Okay? She wrote this because she thinks animals feel loved. This man here, 
he's a scientist. He says, "No, they don't. It's just instincts." Okay? So this woman says they feel loved. 
This is her opinion. So let's read her opinion. It's about his elephant mommy, who's named Echo, and 
her baby, whose name is Eli. It says, "Echo was the highest-ranking female in a herd of African elephants 
being filmed for a wildlife movie. Soon after she gave birth to a male calf, it became clear that the baby 
was unable to stand. His front legs were bent at the wrist joint. And he couldn't straighten them. He 



kept raising himself up on his hind legs. But he couldn't get his front legs to work. Echo tried to get Eli to 
stand with her trunk. But he simply couldn't walk. But, still, Echo did not abandon him." So what we're 
going to do, we're going to go over to the table and talk a little bit more about the story and answer 
some questions. We're going to find the main idea. And we're going to find two supporting details. 
Okay? For this piece that this woman wrote. First, identify the main idea, okay? So I read you a 
persuasive text. And there was a main idea. There was a main point that the woman had for writing it. 
Let's see if you can find that. Okay, so what is the main reason ...  
 
>> Echo had an exciting ordeal. 
 
>> What is the main reason for writing this text, okay? What did the author believe? Did she believe that 
elephants live in herds? Did she believe that animals can feel love, okay, like Echo did? Or did she 
believe that Echo had a baby elephant? What was the main idea for writing the text, okay? [INAUDIBLE] 
your questions over here. Okay, Anthony, here you go. Antoine, here's one for you. What was the main 
idea, the main purpose? 
 
>> Echo felt love for her son. 
 
>> Wonderful! Good job! Way to get your hand up there. [INAUDIBLE] Main idea was that Echo, the 
animal, can feel love? Elephants live in herds? What was the main purpose of the text? 
 
>> Elephants live in herds. 
 
>> Okay, the main purpose was that animals can feel love. 
 
>> Echo had a ... 
 
>> It's this one. 
 
>> Echo felt love for her son. 
 
>> Okay. Yes. Everybody, on paper, you're going to glue that on the top. That's your main idea. 
[INAUDIBLE] it's this one here. 
 
>> Echo felt love for her son. 
 
>> There you go. That's the main idea. Let's identify the supporting detail. What supports the main idea, 
okay? So which one of these next facts supports that animals can show love? So, Angela, which one 
supports the main idea? Let her [INAUDIBLE]  
 
>> Elephants are big. 
 
>> They are big, Angela. But this was the one I was looking for, okay? 
 
>> Echo refused to abandon [INAUDIBLE]  
 



>> Okay, Anthony, this one's for you. Which one of these supports the main idea? We have that 
elephants are big, they need water, or Echo, the mom, refused to abandon her son. Which one? 
[INAUDIBLE] right like that. 
 
>> Elephants are big. Elephants are big. Echo refused to abandon ...  
 
>> Okay, you touched a couple of them here. Which one are you trying to reach? 
 
>> Elephants are big. 
 
>> Which one are you trying to reach? 
 
>> Elephants are big. 
 
>> You're trying really hard to touch your hand over there, aren't you, buddy? You are. There you go!  
 
>> Good job. 
 
>> Good job. He gets two for you. He's trying very, very, very hard. 
 
>> Okay, which one of these supports the main idea? Elephants need water, Echo refused to abandon 
her son or Elephants are big? Which one supports the main idea? They need water, she would not leave 
her son or elephants are big? 
 
>> Elephants are big. Echo refused to abandon her son. Elephants need water to survive.  
 
>> Okay, what's your answer? 
 
>> Echo refused to abandon her son. 
 
>> Good job! 
 
>> Okay, one more supporting detail from the story. What was one other way the author explained how 
Echo loved her son? What was one other example that she gave? Okay, your choices are: Echo kept 
trying to get Eli to stand up, elephants have tusks or I'm not sure? What do you think, Angela? We're 
looking for supporting details. 
 
>> [INAUDIBLE] 
 
>> What's the last supporting detail? 
 
>> I'm not sure. Elephants have tusks.  
 
>> Or? 
 
>> Echo kept trying to get Eli to stand.  
 



>> What do you think? Which one shows how the animal might love her son? There we go. You can do 
it.  
 
>> Echo -- Echo -- Echo kept trying to get Eli to stand. 
 
>> That's right. Good job, Dave. Good work. You're absolutely right. Everybody that get one got one? 
 
>> Animals show love. Is that fact or opinion? Tricky one. Animals can show love. Is that a fact? Or is that 
an opinion? You want to take a guess? 
 
>> Opinion. 
 
>> That's right. It is an opinion. It's what most animal lovers believe. People that work with animals 
believe that, that they feel love. But it is just an opinion. Because it says at the beginning of the story, 
scientists think it's just animal instinct. Okay? Good job, Kaley. Thank you for that. It 's a lot more 
involved now. And planning takes a lot more time than it used to. I have to make sure I have the high-
tech devices ready to go, the pictures ready to go for my students who are nonverbal. And it's always 
about finding a way to engage the students. It has actually brought me a lot closer to the general 
educators. It's sort of helped to knock down some of the unintentional barriers that were there before. 
They're eager to help me. And they are willing to share materials with me. And it puts us on a sort of 
level playing field again. I send home daily logs if there's something I need to communicate with the 
parent specifically about their child. And I also send home a newsletter every Friday that lets the parent 
know what academics we're going to be covering in the week to come. And I also include pictures that 
shows some of the academic lessons we engaged in. The most difficult part is finding that educational 
link between what the standard is and what my students can do physically and academically. And trying 
to find a way to bring the two together can be difficult. I'm really enjoying being on this Project MAX 
team.  As a classroom teacher, it's empowering. And I feel like I'm making a difference. I'm changing the 
way things have been done for years. And this is cutting-edge. And being a part of such an amazing team 
of parents and other teachers and therapists, it's a wonderful experience.  
 
>> The use of Project MAX as far as occupational therapy goes, I've looked a little bit more at how I'm 
impacting the academics in the classroom, not necessarily just how the child's motor skills are being 
impacted, but to what extent they're able to participate and show their knowledge within the classroom 
setting. The same thing goes in terms of assessing their progress. It really looks a lot more at their 
academic assessments and showing what they're able to learn and what they're able to do within a 
classroom setting. 
 
>> When I see kids individually, I try to work on integrating the goals within the classroom. So instead of 
pulling them out, I work on gross motor skills. And I try to incorporate that around lesson time. And I try 
to incorporate functional positioning, standing at the table, sitting on a therapy ball, things like that in 
the classroom. When you do large group activities, I tried also to have them learn the concepts using 
motor skills. If they can be engaged in upright standing with support, standing at a stander or sitting in a 
different position, I try to use those activities and have them do some motor learning while 
incorporating academic activities. PTOD Speech, we work together and we try to come up with a theme 
that we'll use in all of our activities. 
 
>> We'll be looking at our vocabulary words. We're going to go over them. Walk. Walk. Jack, are you 
looking? I need you looking up here. Okay, thank you. Wait! Wait! But I'm not talling you to wait. That's 



our next word. Wa, wa, wait! It means you have to stand still, usually. But what you're doing is you're 
going to remain until something expected happens. You wait until you finish an activity so you can have 
a break. You wait in the morning for your bus to come to take you to school. You wait because you know 
that bus is on its way. Wait, "To remain until something expected happens." Wag. Wag. Wa, wa, wag. 
Now, take a look. We've done all of these letters. Wuh, ah, ah, guh. Wag. We've done the G. We've 
already worked on this short A and now the W. Wuh, ah, guh. Wag. Which one of our characters is able 
to wag his tail, move it rapidly back and forth? Jack, I'm going to ask you. Which of my characters from 
the story, Gloria Duck or Winn-Dixie, wags his tail? What wags its tail? That's correct. Thank you. Jack 
says Winn-Dixie wags his tail. He's right. Yay! He got it! Which character from "Charlotte's Web" worked 
to find the words for Charlotte to print in the web? Was it Templeton, the rat, or was is the chickens in 
the barnyard? Who worked hard, worked very, very hard? But he was rewarded very, very well, 
especially when he went to the fair, remember? It was the smorgasbord. And he came back so fat he 
rolled. Which character worked, Emma, worked to find words for Charlotte? Was it Templeton? Or was 
it the chickens in the barnyard? Okay, nice looking at both of them. Now you need to pick one. Ready? 
That's good. She said Templeton worked hard. Nice job. Woo! I'm going to show you a couple pictures 
that we have. I'm actually going to show you three of them. And you're going to tell me which is your 
favorite picture of Winn-Dixie. Here's Winn-Dixie getting a bath. There is Winn-Dixie talking to the 
supermarket supervisor when he knocks him over, not on purpose, of course. And here's Winn-Dixie 
looking in the pet store for his friend, Gertrude. Remember the bird that flew onto Winn-Dixie's head 
every time he came into the store? Jack, which is your favorite picture? Pick any one, any one of the 
pictures that you like of Winn-Dixie. Gertrude and Winn-Dixie at the pet store? Winn-Dixie knocking 
over the supervisor at the grocery store or getting a bath? That's your favorite? Put it in my hand. Can 
you tell me what Winn-Dixie's doing? Yes, you're on the camera. Winn-Dixie's getting a bath. Tell me 
what Winn-Dixie's getting. A bath, thank you. Good job. Nice job. Can you give me five? Woo-hoo! Thank 
you. Definition: to exert effort to get something done. Maria, is that the definition for work, chickens in 
the barnyard ... You got it! Woo-hoo! Maria, that was awesome! Thank you! To move rapidly back and 
forth. Is that the definition for ... 
 
>> That's not right. Try again. 
 
>> Woops. Is that the definition for the goose? Is that the definition of wag? Or is that the definition of 
opal, who today is in our hand? Look at all your choices. And then pick one. Which one? Okay, this one.  
 
>> I like your effort. But that's not right. Try again. 
 
>> Try again. Goose in the barnyard, this is wag, or Opal. Move rapidly back and forth. I know, we ask so 
much. There you go! What do you think? 
 
>> You got it! 
 
>> Yay! Woo-hoo! You did it! The definition is: to move on or by foot at an easy pace. To move on or by 
foot at an easy pace. Is that the grocery store in Winn-Dixie? Is that a definition for that? Is that a 
definition for Wilbur and Charlotte in this picture? Or is that a definition for the word walk? There you 
go. Nice job! My daily schedule has been infused with Common Core Standards. It very much is a 
duplication of what you'd see when you walk into a regular classroom. Not that we weren't doing math 
and science during the day. But now it's a structure. It's definitely structured. Of course, everyone knows 
that in an MDS classroom, anything can happen at any given time. So sometimes that schedule's out the 
window. But it keeps us structured. And so many of our kids need that routine. And so it's actually 



helped with some behaviors in our classroom. Well, right now we do math twice a day. We do one 
activity of math in the morning and one in the afternoon. We do the same thing with ELA, which is the 
language arts. We concentrate in the morning on phonics and vocabulary. And, in the afternoon, we do 
reading. We have a book that we read. And we do comprehension questions. And I'm really just so 
surprised and excited about how well the kids are doing with that aspect of the books that we're doing. I 
just did my first quiz with the kiddos on a book that we just finished reading, "Because of Winn-Dixie." 
And I describe the characters to them. And I show them pictures of the characters. And all of them did 
extremely well. And I was impressed by that. Not that I didn't think they could do it. It's just I hadn't 
done it. So I wasn't sure what kind of results I was going to get.  
 
[VIDEO END] 
 
>> In my classroom, I was surprised that they were able to display some understanding of concepts I 
didn't think they'd understand. Fact and opinion, they're getting it right. And I'm pleasantly surprised. 
I've also noticed just the response from the general educators have been positive. And we're doing the 
same thing that their peers are doing. I'm seeing what I'm displaying in the hallway is very similar to 
what third and fourth and fifth graders are displaying in the hallways, same type of activities, just more 
student-specific level. 
 
>> I did too. The times I've been in your class, I've seen just a much larger focus on instructional time. 
They're active and engaged in the classroom activities. They're answering questions. They want to come 
to the table to do work. We're not seeing the behaviors from some of the other students that we used 
to, seeing more where they know it's time for work time.  
 
>> I agree with Michelle. I feel like they are a little bit more active and awake. I feel like when they're 
[INAUDIBLE] they're really paying attention. And they're really learning a lot. They seem to be excited 
and involved.  
 
>> I find I'm holding myself more accountable to my schedule. Where before, if we had a couple more 
students here, we may have done something else, where as opposed to now, I even have my staff. If 
there's a little bit of time, get out some of the things to practice. You know, work on reading mastery, 
work on vocabularies, work on math mastery, all academic stuff that we didn't do before. And so a little 
bit of what Angie said, in academics, what we're doing is some of the things that we're seeing 
throughout the building on a different, like you said, specific ability level, reading, all of that stuff.  
 
>> I agree with Michelle, with related services, I feel like we're a little bit more aware of what the 
standards are and how we can support those goals that are in the classroom, what they are, what to be, 
what the kids are working on academically. I've tied that into maybe what we're doing in therapy. But 
it's just, I don't think we, at least I, didn't pay as much attention to the other goals on the IEP practice 
test.  
 
>> I think I used it in not only a, because I'm coaching your class, visiting, but I use it with students that I 
work with in other disciplines, to which I've gotten out some of the different strategies and used it with 
other kids in the autistics program.  
 
>> Well, we've always tried to work very hard at having our students be a part of our regular 
programming. We include them in everything that we do as far as assemblies. And everything that we 
do, we have partners and buddies. We try to get regular education kids with our MDS students. But I 



think that the idea that we have an issue with competency is something that has probably been a 
difference for teaching staff, maybe a little different than what we had in the past. Students don't see 
that much difference because they've already been buddies and gym buddies. There's a lot of 
integration going on here. But as far as staff goes, I think that particular thought process has been a bit 
different this year. I noticed that when we talked about over at the staff meetings, there was almost an 
ah-ha moment for the staff. They were like, "Oh, yeah. Yeah. We don't know, sometimes, what students 
are able to comprehend." Just because they have difficulty with communication skills doesn't mean 
necessarily that they can't grasp deeper concepts. And I would say that I have seen the staff really kind 
of think differently, particularly after that service, think differently about what the students are capable 
of in the MDS classroom.  
 
>> Dane is now learning very age-appropriate materials. Chapter books like "Charlotte's Web" and "Beat 
the Storm" are being read to him. He comes home with comprehension quizzes which, to my surprise, 
are answered mostly appropriately and correctly. And science lessons have been geared very age-
appropriate to things that I remember when I was in elementary school. Differences that I see in the 
class is that time is structured very differently. And it's much more educationally-based. My role as a 
parent in Project MAX is giving the community and parents a louder voice and advocating for their 
children. And also, to some parents, this change in education is very intimidating. So I'm also here to 
support them. I've shared information about Project MAX with other parents initially by sending them 
an introductory letter explaining what Project MAX was and what they could expect to see throughout 
the year. And now, I send home these letters that describe to them things that they should have seen 
and things that they should be expecting to see in the next couple of months. I've also given parents my 
contact information if they have any questions. And I really encourage their feedback and support. I feel 
being involved in Project MAX has been really good for me to support other families but also for myself 
at home. My son's whole life, I've heard from doctors and therapists that there wasn't much that he 
could accomplish and all of these things. My thoughts were almost beaten down a lot. And even, I see 
now all the things that he's learning at school are coming home. And my home regiment has even 
changed with things that I provide for him. Previously, we were doing picture books on his iPad. And 
throughout this year, I've noticed that he's much more engaged in audio chapter books. So my whole 
confidence presumption at home has even shifted.  
 
[VIDEO END] 
 
>> All right. Who has comments? Yes? 
 
>> The one that was teaching in the beginning, where she was talking about the main goal, the 
supporting details ... 
 
>> Mm-hmm.  
 
>> Mm-hmm.  
 
>> With the author's claim, what were the goals of that? Really, some of her choices, her answers that 
they could choose were seven words long.  
 
>> Mm-hmm.  
 
>> Mm-hmm.  



 
>> And that was complex.  
 
>> Mm-hmm.  
 
>> I had a hard time. Was it to understand what main goal was and supporting details? Or was it to pay 
attention, sit still?  
 
>> Yes.  
 
>> The ideas were to respond ... 
 
>> Yep.  
 
>> To respond to a question ... 
 
>> Yes.  
 
>> All of those you just answered. 
 
>> Not necessarily correct. 
 
>> Correct.  
 
>> To respond. The overall lesson was ... 
 
>> Turn your mike on.  
 
>> She was hoping you would get some of that from some of the kids. A little girl ... Oh, sorry. My mike's 
...  
 
>> I can get it.  
 
>> The guy up there can. The little girl who has the picture card who was giving the little cards before 
she would respond ... 
 
>> Yes.  
 
>> She is a child who has a lot more ability but is very stubborn. And she has to be rewarded, or she will 
not respond. So she typically will answer incorrectly, waiting for that verbal, "No, that's not correct." 
 
>> Okay.  
 
>> And so that's why she didn't get any feedback for the negative answers. And the card is for her just to 
respond. But then, we have to give a big answer when she gets it correct because she's a child who 
actually can do single-digit addition on her iPad. 
 
>> Gotcha, okay. 



 
>> But if you would just look at her, you would have no idea that she has that ability. And it almost looks 
like the teacher's being mean when she doesn't reinforce her. But that's her behavior plan that ...  
 
>> Gotcha, yeah. 
 
>> Only reinforce positive responses.  
 
>> Any other questions? You can see ... 
 
>> Hey, here's one.  
 
>> Oh, go ahead.  
 
>> I know you said it's not a program for the inclusive class.  
 
>> Correct.  
 
>> So there is no [INAUDIBLE] for a child that has personally [INAUDIBLE]  
 
>> It can. But actually having that really is getting a lot of the curriculum if they're in the regular ed 
classroom ... 
 
>> No, they're not.  
 
>> Okay.  
 
>> Not necessarily. 
 
>> Not necessarily, okay. 
 
>> And I think it ... 
 
>> I'm trying to see ... 
 
>> I think it ... 
 
>> If it can cross over 'cause our learning support classroom cannot tolerate a curriculum, particularly in 
math. So my daughter's pulled out of math.  
 
>> Mm-hmm.  
 
>> They used everyday math in the general ed class. But that's not what we were seeing in the support 
classroom.  
 
>> I think as Heidi and I were able to go to the special ed conference which happens in Hershey both this 
past February and the year ... Yeah, the PDE Special Conference, yes. And at that conference, we did a 
poster session. And there were a lot of Project MAX teams there from around the state. And it was so 



interesting to see how each district or IU was doing it. Ours is a little bit different, maybe. We're focusing 
on MDS. We're doing life skills.  
 
>> Mm-hmm.  
 
>> Some did have more students being included. For us as an IU class in a regular ed school, Mr. 
Ferguson did talk about it. The principal did talk about it, that being included in all of their activities ...  
 
>> Yes.  
 
>> Yes.  
 
>> Okay.  
 
>> Sometimes, most of the time. But for some of the districts that are adopting Project MAX, one of the 
people at the poster session said their librarian is now a coach and helping to coach. And so it looks 
different in each school. 
 
>> Right, yeah. 
 
>> And I think it could be more inclusive. We just found that for our students at this point, it's not 
necessarily the direction we want this to go. It could happen though in the next year or two.  
 
>> Mm-hmm.  
 
>> There is a district-run, life-skills class that is at one of the high schools. And we thought, "Oh, maybe 
we could start including some of our yes kiddos with the life-skills kiddos and doing some science kinds 
of teaching or instructionals. So it differs from ... 
 
>> Right.  
 
>> Place to place. It just ... 
 
>> This is just a guideline. 
 
>> Yeah.  
 
>> So what ours looks like could be much different than a district class. This is just the guidelines ...  
 
>> And what we would ... 
 
>> That you could follow to get the job done.  
 
>> So really with the MDS, it's the health impairments and the physical limitations really make it ... It's 
much more efficient for us to do it in the special ed classroom because all of the equipment and things 
that we would have to take could be distracting for the regular ed students.  
 
>> Anymore questions? No? Okay. 



 
>> Okay.  
 
>> I think we're pretty much wrapped up.  
 
>> Yeah.  
 
>> Thank you for your attendance ... 
 
>> Thank you so much. 
 
>> And attention. We have our contact information on there if you should have any questions. And 
we've got a code, Laura.  
 
>> We do.  
 
>> I'd just like to thank Sherri, Kara, and Heidi for their presentation. Let's give them a round of 
applause.  
 
>> Thanks.  
 
>> That was wonderful. Thank you. 
 
>> Thanks. 


