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The Myth of Readiness; or: Why Flow-

through Models Fail

From McDonnell & Hardman (2010). Successful Transition Programs: Pathways for

Students with Intellectual and Developmental Disabilities (p. 298).  Thousand Oaks, CA: 

Sage Publications Inc.

“Pre-

means 

never.”

Lou Brown

Postsecondary Education for Students 

with Developmental Disabilities

http://ccs.pages.tcnj.edu/files/2012/05/DSCN1144.jpg
http://ccs.pages.tcnj.edu/files/2012/05/DSCN1144.jpg
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Supported Employment

This Matters

Butterworth, J., Smith, F., A., 

Hall, A.C., Migliore, A., Winsor, 

J., Domin, D., Timmons, J.C. 

(2012). StateData: The national 

report on employment services 

and outcomes. Boston, MA: 

University of Massachusetts 

Boston, Institute for Community 

Inclusion.
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Building the Bridge:

Technology Supports

Technology Supports

From Coleman, W. (2012).  The Greatest Inflection Point: The Cloud and People with Cognitive Disabilites.  

Available at: 

http://www.colemaninstitute.org/images/documents/conferences/2012/slides/Bill%20Coleman%20-

%20Coleman%20Conference%202012.pdf

http://www.colemaninstitute.org/images/documents/conferences/2012/slides/Bill Coleman - Coleman Conference 2012.pdf
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Living the Smart Life

 https://www.youtube.com/watch?v=TuHLj2U0SMQ

Shane’s Wiki

 https://vimeo.com/80887952

https://www.youtube.com/watch?v=TuHLj2U0SMQ
https://vimeo.com/80887952
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Smart Transportation Systems

Building the Bridge:

Promoting Self-Determination
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Component Elements of Self-

Determined Behavior

Choice-making

Decision-making

Problem-solving

Goal setting and attainment

Self-advocacy

Self-observation, evaluation and reinforcement

Internal locus of control

Autonomous motivation

Self-awareness

Self-knowledge

The Emergence of Self-Determination

Enhanced capacity as a result of:

attainment of developmental milestones;

acquisition of component elements.

Opportunity to assume control as a result 

of:

environments that support control and 

choice; 

frequent experiences of choice and 

control.

Supports and accommodations.
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Promoting Self-Determination

Instruction on component 

elements of determined behavior;

Self-determination curricula and 

assessment materials;

Student-directed planning 

materials

Component Elements of Self-

Determined Behavior

Choice-making

Decision-making

Problem-solving

Goal setting and attainment

Self-advocacy

Self-observation, evaluation and reinforcement

Internal locus of control

Autonomous motivation

Self-awareness

Self-knowledge
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Choice Making

Making a choice =

Indicating a preference

Between two or more options

Napoleon Bonaparte

“Ability is of 

little account 

without 

opportunity”
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Issues in Choice Making for Students 

with Disabilities
Some students with disabilities have fewer 
opportunities to learn about preferences based on 
personal experiences than their non-disabled 
peers.

Students with disabilities with communication 
impairments may not be able to express 
preferences in traditional ways.
 Problem behavior as an expression of preference.

Students with ASD who have special interest 
areas may focus choices exclusively on that as 
opposed to wider range of options.
On the other hand, of course, special interest areas 

provide an opportunity to integrate choice making into 
almost any activity.

Choice Making
Particularly important for childhood/early 
elementary.  Provides opportunity to teach 
students they have a voice in their 
education.

Including a choice opportunity within 
behavioral interventions has been shown to 
improve outcomes.

People’s preferences change.  Just because 
a student liked something at one time 
doesn’t mean he or she will like it at 
another time.
Assess frequently.
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Integrating Choices Into Teaching
incorporating student choice as an early step in 
the instructional process;

increasing the number of choices related to a given 
activity which the student makes;

increasing the number of domains in which 
choices are made;

raising the significance in terms of risk and long-
term consequences of the choices which the 
student makes; and

clear communication with the student concerning 
areas of possible choice, and the limits within 
which choices can be made (Shevin & Klein, 1984, 
pp. 164).

Promoting Problem-Solving
A problem is an activity or task for which a 
solution is not known or readily apparent.

Three focal points to instruction in problem 
solving:
problem identification;

problem explication and analysis;

problem resolution.

Should occur within environments that 
emphasize;
student’s capacity to solve problems;

promote open inquiry and exploration

encourage generalization.
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Promoting Decision-Making
Most models of decision making incorporate 
the following steps:
listing relevant action alternatives;

identifying possible consequences of those actions

assessing the probability of each consequence 
occurring (if the action were undertaken);

establishing the relative importance (value or 
utility) of each consequence;

integrating these values and probabilities to 
identify the most attractive course of action.

Goal Setting and Attainment
Goal setting theory is built on the 

underlying assumption that goals are 

regulators of human action.

Effects of goal setting on behavior is a 

function of goal difficulty and specificity as 

well as previous experience with the 

activity or action.
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Goal Setting and Attainment
Instructional efforts to promote goal 
setting and attainment should focus on:
Goal identification and enunciation

Developing objectives to meet goals;

Identifying actions necessary to achieve goals;

Tracking and following progress on goals.

Participation in educational planning and 
decision-making as ideal generalization 
mechanism.

Promoting Self-Advocacy 

Skills
Skills needed to advocate on one’s own 
behalf;

Will focus on two common threads;
how to advocate;

what to advocate;

Particularly important during secondary 
education, should be tied directly to 
educational planning meeting.
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How to advocate:

rights and responsibilities;

assertiveness vs. aggressiveness;

communicating effectively (one-on-one, small 

group)

negotiation, compromise and persuasion;

effective listening;

basic leadership and team skills

Promoting Self-Advocacy 

Skills

Self-Regulation and Student-

Directed Learning
 Self-regulation is as "a complex response system that 

enables individuals to examine their environments and their 
repertoires of responses for coping with those environments 
to make decisions about how to act, to act, to evaluate the 
desirability of the outcomes of the action, and to revise their 
plans as necessary" (Whitman, 1990, p. 373). 

 Self-regulated learning is “the process whereby students 
activate and sustain cognitions, behaviors, and affects that 
are systematically oriented toward the attainment of goals” 
(Schunk, 1994; p. 75). 

 Self-regulated behavior involves the use of self-direction and 
self-management to regulate the process of setting goals, 
developing action plans to achieve those goals, implementing 
and following the action plans, evaluating the outcomes of 
the action plan, and changing actions plans, if the goal was 
not achieved (Mithaug, 1993). 
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Promoting Self-Awareness and 

Self-Understanding
recognition and identification of physical 
and psychological needs, and how to meet 
those needs;

identify and communicate own interests, 
beliefs and values;

understand and accept individual 
differences;

handling frustration and stress

Student-Directed Learning 

Strategies
Self-instruction, self-monitoring, self-
scheduling, self-reinforcement, and self-
managed antecedent cue  strategies.

Research has shown that interventions 
using student-directed learning/self-
management strategies have led to 
improved problem solving skills, improved 
communicative behavior, improved daily 
living skills, better academic performance, 
and reductions in disruptive behavior for 
students with autism spectrum disorders.
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Efficacy of Interventions to 

Promote Self-Determination
Data exists to support the efficacy of the following 

interventions/programs:

 Steps to Self-Determination (Hoffman & Field, 1995)

 Published by ProEd (http://www.proedinc.com)

 TAKE CHARGE for the Future

 Contact Dr. Laurie Powers at the University of Portland

 Self-Determined Learning Model of Instruction 

(Wehmeyer, Palmer, Agran, Mithaug, & Martin, 2000)

 http://www.ngsd.org

Efficacy of Efforts to Promote 

Student Involvement
Data exists to support the efficacy of the following 
interventions/programs:
 Next S.T.E.P. (Halpern, et al., 1997)

 Published by ProEd (http://www.proedinc.com) 

 Self-Directed IEP (Martin, Huber Marshall, Maxon, & Jerman, 
1997)

 Information on Zarrow Center at OU website 
(http://education.ou.edu/zarrow/). 

 Self-Advocacy Strategy (VanReusen et al., 2002).

 Contact University of Kansas Center for Research on 

Learning (http://www.ku-crl.org/). 

 Whose Future is it Anyway? (Wehmeyer et al., 2005).

 Available online at OU Zarrow Center 

(http://education.ou.edu/zarrow/). 

http://www.proedinc.com/
http://www.ngsd.org/
http://www.proedinc.com/
http://education.ou.edu/zarrow/
http://www.ku-crl.org/
http://education.ou.edu/zarrow/
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Measuring Self-Determination
The Arc’s Self-Determination Scale (Wehmeyer et 
al)
 Self-report measure of self-determination for students 

with cognitive disabilities.

AIR Self-Determination Assessment (Mithaug et 
al)
 Student, teacher, and parent report versions

ChoiceMaker Self-Determination Assessment 
(Martin et al)
Curriculum referenced measure.

Wayne State University  Self-Determination 
Assessment Battery (Field et al.)
 Student, parent, teacher versions, observation checklist

All available online at OU Zarrow Center web site 
(http://education.ou.edu/zarrow/). 

Building the Bridge:

The Self-Determined Learning Model of 

Instruction 

http://education.ou.edu/zarrow/
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Self-Determined Learning 

Model of Instruction
A plan or pattern that can be used to shape 
curricula, design instructional or 
assessment materials, and guide 
instruction in the classroom and other 
settings.

Models of teaching derived from theories 
about human behavior, cognition, or 
learning (e.g., information processing 
models; behavioral models; social 
interaction models, etc.).  

A model of teaching based on the principles of self-
determination and student directed learning.  

Primary emphasis is to enable students to apply a 
problem solving, goal oriented strategy to self-direct 
learning.  

Model has 3 phases:
 Setting a Learning Goal;

 Constructing a Learning Plan;

 Adjusting Behaviors;

Each Phase has 3 components:
 Student questions;

 Teacher objectives;

 Instructional strategies.

Self-Determined Learning 

Model of Instruction
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Student Questions:

Are stated in “First-person voice”

Follow a definite sequence 

so that problem can be solved

Should be answered …

… in numerical order

37

Teacher Objectives:

Linked to Student Questions 

Serve as “Road Map” for teacher to ENABLE 

student to use Student Questions

Example:  When students need to identify what 

actions have been taken, the teacher’s objective 

is to support student self-evaluation

38
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Educational Supports:

Enable students to successfully self-direct their 

learning.

Enable students to modify and regulate their own 

behavior.

Provide a means for educators to enable students 

to begin to teach themselves.

Examples:  Strategies such as self-monitoring, 

self-evaluation, decision-making…Teaching 

students to identify preferences and interests

39

What is Student-Directed?
The key to student-directed is that the 
student retains control over his or her 
learning process, even when others 

(teachers, parents, peers) participate.

Not the same as doing everything by 
yourself.  That is, students will vary a 
great deal in the degree to which they can 
work through the materials independently.  
Factors which influence this include:
Reading or writing skills;

Confidence in working alone or in small groups;

Practice with self-directed instruction.
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What is the Teacher’s Role?
Facilitator

Do what it takes to enable student to succeed;

Provide accommodations and support;

Teacher

Share expertise in promoting learning;

Source of information about education;

Advocate

Communicate to students that they can 

succeed;

Work collaboratively with student to achieve 

shared goals.

Instructional Process for SDLMI 

Each phase has a problem to solve
Phase 1:  What is my goal?

Phase 2: What is my plan?

Phase 3: What have I learned?

A problem is a task, activity, or situation 
for which a solution is not immediately 
identified, known, or obtainable.  

Solving a problem is the process of 
identifying a solution that resolves the 
initial perplexity or difficulty. 
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Instructional Process for SDLMI

Solving the problem in each phase leads to 
the next phase.
Solving the “what is my goal” problem leads to 
setting a goal.

Setting a goal leads to the need for an action plan. 

Solving the “what is my plan” problem leads to 
the design and implementation of an action plan 
to achieve the goal.

Implementing the plan leads to the need to track 
progress toward the goal.

Solving the “what have I learned” problem leads 
to either goal completion, revision of the plan, or 
revision of the goal.

Instructional Process for SDLMI

 The problem in each phase is solved by 
answering a set of four questions.

 The questions change based on the 
problem to be solved, but they represent 
the four steps in any problem solving 
process:

1. Identify the problem

2. Identify potential solutions to the problem

3. Identify barriers to solving the problem

4. Identify consequences of each solution
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Phase 1:  Set a Goal 
Student Problem to Solve:  What is my goal?

Student Questions Teacher Objective Educational Supports

What do I want to 

learn?

 Enable Students to identify specific 

strengths and instructional need.

 Enable students to communicate 

preferences, interest, beliefs, and 

values.

 Teach students to prioritize needs

 Student self-assessment 

of interests, abilities, and 

instructional needs.

 Choice-making 

instruction.

 Problem-solving 

instruction.

 Decision-making 

instruction.

 Goal-setting and 

attainment instruction.

What do I know 

about it now?

 Enable students to identify their 

current status in relation to the 

instructional need.

 Assist students to gather information 

about opportunities and barriers in 

their environment.

What must change 

for me to learn 

what I don’t know?

 Enable students to decide if action 

will be focused toward capacity 

building, modifying the environment, 

or both.

 Support students to choose a need to 

address from the prioritized list.

What can I do to 

make this happen?

 Teach students to state a goal and 

identify criteria for achieving goal.

Phase 2:  Create a Plan
Student Problem to Solve:  What is my Plan?

Student Questions Teacher Objective Educational Supports

What can I do to learn 

what I don’t know?

 Enable student to self-evaluate current status 

and self-identified goal status.

 Self-scheduling.

 Self-instruction.

 Choice-making instruction.

 Teach students to state a

What could keep me 

from taking action?

 Enable student to determine plan of action to 

bridge gap between self-evaluated current 

status and self-identified goal status.

goal and identify criteria for 

achieving goal.

 Antecedent cue regulation.

 Goal-setting instruction.

What can I do to remove 

these barriers?

 Collaborate with student to identify most 

appropriate instructional strategies.

 Teach student needed student-directed 

learning strategies.

 Support student to implement student-

directed learning strategies.

 Provide mutually agreed upon teacher-

directed instruction.

 Goal-attainment strategies.

 Problem-solving instruction.

 Decision-making instruction.

 Self-advocacy instruction.

 Assertiveness training.

 Communication skills training.

When will I take action?  Enable student to determine schedule for 

action plan.

 Enable student to implement action plan.

 Enable student to self-monitor progress.

 Self-monitoring.
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Phase 3: Adjust Goal or Plan
Student Problem to Solve:  What have I learned?

Student Questions Teacher Objective Educational Supports

What actions have I 

taken?

 Enable student to self-evaluate 

progress toward goal achievement.

 Self-evaluation strategies.

 Choice-making 

instruction.

 Goal-setting instruction

 Goal-attainment 

strategies.

 Problem-solving 

instruction.

 Self-reinforcement 

strategies.

 Self-recording strategies.

 Self-monitoring.

What barriers have 

been removed?

 Collaborate with student to compare 

progress with desired outcomes.

What has changed 

about what I don’t 

know?

 Support student to re-evaluate goal if 

progress is insufficient.

 Assist student to decide if goal 

remains the same or changes.

 Collaborate with student to identify if 

action plan is adequate or inadequate 

given revised or retained goal.

 Assist student to change action plan if 

necessary.

Do I know what I 

want to know?

 Enable student to decide if progress 

is adequate, inadequate, or if goal 

has been achieved.

Advantages of Model
Valid means of teaching students 
educationally relevant goals.

Promotes student self-determination, 
problem-solving, goal setting skills.

Enhanced motivation
Fisher and colleagues findings that the act of 
choosing is, in and of itself, reinforcing.

Sailor and colleagues ‘hypothesis of functional 
competence’ suggests that motivation factor 
implicit in the mere act of ‘causing something to 
happen.’
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Self-Determined Learning Model of 

Instruction

National Gateway to Self-Determination

http://ngsd.org
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Thank You!   


