
[APPLAUSE] 
 
>> Hi, everyone. Thank you for being here. We're going to basically go over a systemic change that we've 
made in the building. And we've been doing this for 5 years. Some of you are probably at the beginning. 
Some of you are in the middle or ... There's never an end. But it's how far you've moved along where 
you're at right now in things ... I mean, the sessions I was in yesterday always talked about pieces to add. 
The ones that I attend ... This is kind of an overall view of where we're at and what we have done. And it 
has been ... It is a long journey. And the one thing is to make sure that you stick with it no matter what 
and that you have buy-in. Those are the important things. You have to have buy-in from the staff first of 
all. Because if there's not buy-in from the staff and the teachers, it's really not going to go anywhere. If 
the administrator is not behind it and is not really supportive of it, again, it's not going to go anywhere. I 
think you have to have the key people involved. But you have to really come in with a plan to get the 
whole staff involved because it does increase academic time. It does lessen time where you're sending 
kids on referrals after referral after referral to time out. We had somewhere around 700 children being 
referred to time out. There was no way of managing who was going to time out more. We had no idea 
what were ... We had nowhere ... Really what was the next step? You know, sometimes you don't have 
another step. We've narrowed it down to 400 referrals a year, which sounds like a lot. And it is. But 
when you break it down using SWIS or some other data bank, we found out that usually about 60 
percent or up to 70 percent recently had been only 10 kids. So we didn't have that kind of data before. 
So that means that out of 410 children, we have 400 that are really doing the right thing increasing the 
time. We have a difference where children aren't just being sent straight to my office. They're being sent 
based on what they do either minor or major referral. Which is nice for me, of course, because I'm not 
getting inundated. But we do investigate everything. It takes time. But it's worth it because you have the 
children buy into it. And anytime anything's systemic, you have to make sure that the children are 
understanding. The classroom meetings to me ... And we'll talk about these things as we move through 
the slides. The classroom meetings to me were the most important thing, the important item to really 
make this work. We have weekly classroom meetings. Now, there are times, of course, where you may 
have more meetings, especially at the beginning of the year, of course. You're setting the rules. You're 
setting the foundation. So after year after year, the kids are hearing the same message. There's not, 
"Well, I don't know the rules. I don't know what's really ... What's it like in specials as compared to the 
classroom. What's it like in third grade compared to second," and so on. It's really ... It's all the same. 
Are there differences between teachers' approach, sure. But as administrator, it's easy for me now to go 
in and say, "You need some help or assistance with your management." Where before, I was like, what 
was I supposed to do? I mean, I could go in there and say there's some management issues. I didn't have 
the strategies as much as I have now. I have Kristie, who's a coach. I invite her to go in. I ask the teacher, 
"Would you like ... You can use her." I have behavior specialists, Stacy Terps, that can also assist. And 
those people plus team members can really help a teacher that's in need. And then you'd provide them 
with strategies. So I'll provide them with strategies too. These are really helpful as an administrator and 
as teachers to run a building that is really positive. And we're really focused in certain areas. It's also 
buy-in from the parents. So they can't come by and say, "Hey, you know what? My child is being treated 
differently." Or "He or she has a more difficult teacher." They don't understand the rules. Everyone 
understands them. And I can bring that up. Now, was it a tough go at first? Sure, some parents were. 
You know, it takes a while to get them to have buy-in. But once you have the data to show because we 
collect data every day. There is not a day that goes by that we don't collect data on kids. So we have 
daily data that shows, "Okay. Your child has been doing this, this, this and this." And then when you 
show them how much data that we have and the time-out referrals and everything. It's kind of hard for 
them to argue. Not that they won't, of course. But it's kind of hard to say this is what we need to do. 
And this is what we have to do with your child. Because any child we have in the building, we can put on 



a behavior plan. You don't need parent approval for something like that. We need to do what's best for 
the child and for the school and the other kids in the room. So that's extremely important. So as we 
move along here, my colleagues ... We only have 45 minutes. And they're really worried I'm going to talk 
for 44 minutes. And they'll have 2 minutes left. 
 
>> We're sweating right now. 
 
[LAUGHTER] 
 
>> Yeah. Commitment ...  
 
>> Kristie has 25 slides she has to go through [INAUDIBLE] 
 
>> Yes. A commitment to ... I'm not going to read these exactly. But data-based decision making, regular 
screening, universal core curriculum and continuing with support beyond their universal tier. Universal is 
the major ... If you have a good universal tier I system, it sets everything up. If it's weak, building on a 
foundation that's weak is not going to work. So it's really important that you have that Tier I going. It's 
solid. Everyone knows what's going on. You're publishing it in your newsletters. You're sending it out 
through ... You have it through the PTA. If you have site-based, you're putting it through that. Get as 
much parent involvement as possible. And it's really helpful to have someone who, like we have Leanna 
Lawson from the AIU who assists us. She's excellent. And she really helps us move along. This is great. 
Desperate times, desperate measures. Mrs. Hudson had noticed a sharp decline in misbehavior since 
rearview mirrors were installed. You know how it is. And we know the children that have difficulties. 
And we really try as hard as we can to work with those children, try and give them ... And we'll talk 
about that again as we move towards Check-In Check-Out and other ways of helping those children. We 
learned something at one of the sessions yesterday, it was mentoring. And I thought that was such a 
great idea that that's something we could use after Check-In Check-Out or before Check-In Check-Out. 
So we thought that was a really good idea as we move forward to next year. That's my ... Kristie loves 
using my face on everything. Proactive versus reactive. Our overall approach to responding to 
problematic behavior was more reactive than proactive. We were. When I first got there, I got hit in the 
head with a shoe. There was all kinds of misbehaviors. The principal before me ... I'm not going to knock 
her. She was a good principal and everything. But when it came to behavior, she lacked some skills. And 
I think we all have our deficits. I have mine. And that was hers. Getting tagged off the head with a shoe 
wasn't my favorite. But it really was chaotic. And I came in there and took an autocratic approach. I was 
sent there basically because I was a teacher in the district to go in there and clean house. And I kind of 
tried to do that. But when an 8-year-old stands up to you and looks you in the eye and says, "What are 
you going to do about it?" Well, kind of sets you ... Okay, what am I going to do about it? So we really 
needed to think of a different way. So that worked only for a very short time. So we said this isn't going 
anywhere. It's worse than before. So what we had to do was go towards the PBIS and then had the AIU 
work with us, a lot of acronyms. And honestly, it's been the best thing ever. And teachers implement 
their own behavior systems which weren't consistent through the school. And searched for a framework 
preventative practices. My Social Services liaison, I've told him he's a bumper sticker waiting to happen 
because he was always about being proactive versus reactive. So it kind of falls along with that. I know 
you've seen this about a million times. But this is ours filled in. It was a building block. We had a lot of 
empty blocks. And now that we've built this, you have to really feel good about where we're at. The 
community engagement, the SWIS, effective instructional delivery. When you have Sarah Lampe with 
[INAUDIBLE] practices into the district to teach teachers. We have great teacher leaders. We have a 
great elementary director of education who has fantastic training for academics. We have a good core 



curriculum. So it all works into it. Rigorous is better. You don't want idle time. Idle time is not good time. 
You have to have anchor activities. Those are things that help a classroom teacher but also help with 
behavior. School-wide expectations around the three attributes of respect, responsibility and integrity. 
We teach and reinforce. We then go up to behavior support team. We have a Check-In Check-Out. We 
have the VIP with targeted goals. Academic groups, we have a ... We're a Title I building. So we have five 
reading teachers. We have a math Title I teacher. And we have so many supports for these kids. And 
these kids need a lot of support both academically, so they're not struggling in the classroom because if 
they're struggling in the classroom and can't understand ... Because I was a Special Ed teacher for a 
while. And I'd have to sit in the classroom because we didn't have programs back then. They were trying 
to have kids pretty much reading at a fifth grade level who can't read at a second grade level. That's 
when you're going to have issues. So we've really bought into the curriculum that we use that we're able 
to differentiate well even the English language arts program using Benchmark because it has leveled 
books and leveled groups. So that's really been effective as well. And then crisis planning, 
communication with outside agencies, behavior support team, academic replacement curriculum. 
Instead of being in the classroom for Benchmark to pull out for SpellRead instead. So that's helpful. And 
individualize behavior support, FBAs and PTR. I mean, I really am proud of this because it took us 5 years 
to get here. Again, it takes a while. But it's worth it. And it's going to be worth it to your school. This is 
our implementation timeline. Help is ... We should have bolded that and even made it, like, four times as 
big. But it really, really ... We really needed that help. And selected staff members for CHAMPS. I went to 
a conference in Oregon to learn about CHAMPS. And then with Randy Sprick after we saw him at 
PATTAN and then we moved on first and second grades piloted it. And you always have to pilot 
CHAMPS. And CHAMPS is an excellent program which I recommend highly. The core team is established. 
Then we have all teachers and grades, K-5 fully implementing it. We have cafeteria bus dismissal areas. 
We used to let the kids just leave from the classroom. Now we put them both in the gym and the multi-
purpose room to dismiss. Every building is different. But work with that ... Kids bolting down the 
hallways. A lot of issues happen when kids are all over the school and without structure. We're highly 
structured. And then you go down to the first full year of Check-In Check-Out takes place, PATHS. Social 
emotional learning is implemented in the classroom. And then students who demonstrate a need for 
continued reinforcement of these skills attend weekly group meetings ... Skillstreaming. And we know 
they don't like to miss recess. So we try and get it done during their lunches. And it's, kind of like, a fun 
lunch. They eat. And they talk. And they work on things. They don't even know they're really working on 
things because they're having a really good time with being with one of our teachers, behavior 
specialists, Social Services. Okay. The support cycle. First of all, we identify the initial problem, identify 
problems with the support and tweak to meet the needs of our students. Research and plan effective 
supports to solve the problem. Plan how to incorporate the supports into our school system, which 
we're constantly doing. We're constantly trying to find really, really good programs to bring to our 
school or strategies to bring to our school. Like I said, I love the mentoring program. I think that's 
awesome. Implement trained selected staff members and effectively implement the support and 
evaluate the effectiveness of the support via staff feedback and multiple sources. One thing that I 
learned from this is sometimes everyone thinks, "Oh, you can bring a teacher who's not the most adept 
at behavior management onto the team." And you think, "Well, this is really going to help them." 
Sometimes it does. And honestly, sometimes it doesn't. We have a member or two that we would have 
hoped that it would have helped them. And it really hasn't. And it's like Whack-a-Mole at this point 
trying to really have them understand that it's really important that they follow their own system 
because we're modeling it every day. And everyone has their skill deficit, again. And the person has 
grown. not just one, but a few, a number of us, we've all grown with management. But I see growth. But 
you always want more and more because you always tell people and the staff, I go, "If there's a weak 
link at third grade, all those kids are going to different classrooms in fourth grade. If there's a weak link 



in fourth grade, they all spread to other ..." I was an art teacher before I became ... Actually, after I 
became a Special Ed teacher. And no one knows better than the special areas who are the really, really 
good teachers at management and who are the ones that are difficult. Because when they come to your 
classroom, the act exactly the same way as they do in their regular classroom. So we really work hard. I 
think every teacher has a true understanding of what we want. And I think that as we move along, we'll 
just get better and better at it. So I'm going to turn it over right now to Kristie Pentrack. She's a third 
grade teacher in the building. And she's also our coach for our PBIS. 
 
>> Good morning. 
 
>> Good morning. 
 
>> So I'm here to talk about establishing our firm foundation. So some foundations that I'm sure you're 
familiar with are the base of the Great Pyramid consists of thousands of limestone blocks placed with an 
accuracy of 5/100ths of an inch. And that's been standing since 2560 B.C. Another one, El Castillo was 
built upon the cut limestone blocks atop a rubble-filled core. So these structures have been standing for 
years in part because of their strong base, their strong foundation. And then we have our Kerr Multi-
Tiered System of Supports. And the base itself has been standing since 2010 A.D. And of course, it's seen 
some tweaks over time. And I'm sure will continue to change as well. But we just know the importance 
of first establishing a firm foundation before we can go ahead and advance with our Tier II and Tier III. 
So this is just a peek at our firm foundation. I'm going to highlight some of the components of our 
foundation for you today. You can see data with SWIS, parent and community engagement, instructional 
delivery, environment conducive to learning, rigorous and relevant curriculum. We have a core team, 
our school-wide expectations, our core values of respect, responsibility and integrity, effective 
classroom management, which we broke down into our behavioral instruction and social and emotional 
instruction within the classroom and also with our non-classroom settings, which we continually teach 
and reinforce the expectations there. So the first brick that we're going to look at is the core team. 
When we realized that we needed to do something to address the behavioral needs of our students, one 
of the first two items on our checklist was to first meet with the lovely Leanna Lawson from the 
Allegheny Intermediate Unit. So she came in. And she talked a little bit with us about SWEBS. We then 
established a core team. And we also, which I'll talk about in a little bit, went to a PaTTAN training 
training with Randy Sprick, which is the guru of a program called CHAMPS. So establishing our core 
team. Our team now meets monthly. During our team meetings, we analyze SWIS data. And we look at 
that data and make decisions about the next steps for students with frequent ODRs and time-out room 
referrals. We plan acknowledgment celebrations. We provide and try to plan opportunities for family 
and community engagement. And we also go over our list of action plan items to see how far we are 
getting, what we've accomplished so far and what we still need to work on. This is just a look at the brick 
of school-wide expectations which our matrix is centered on, respect, responsibility and integrity and 
the different areas in our school, hallways expectations, bathroom, cafeteria, recess, bus and classroom 
examples. And these expectations are taught and taught again and taught again at many class meetings 
that we hold on a weekly basis throughout the school year. So one of the components of our effective 
classroom management brick is CHAMPS. I'm not going to talk about every single component of 
effective classroom management. But we just wanted to highlight this one because we've had a lot of 
success with this. CHAMPS is a program that, when implemented as part of the SWEBS framework, not 
alone, it can help students learn, practice and maintain positive behavior during routines, transitions 
and activities. Randy Sprick, who is the founder of CHAMPS, he notes that the goal of classroom 
management is to develop a classroom of students who are responsible, motivated and highly engaged 
in meaningful tasks. And he believes this is done in part from designing and communicating expectations 



and rules, which we do on a regular basis, developing an attention signal, preparing lessons and visuals 
to teach behavioral expectations for transitions and activities, analyzing and developing ample physical 
space, interacting positively with students and correcting and responding to misbehaviors. So I'm going 
to highlight each of those components of CHAMPS for you for just a little bit. First, developing an 
attention signal with CHAMPS. Kerr already had one. It was the L that I know kind of looks like loser. But 
really, it's to stand for listen. It's just the attention signal to kind of get students all on the same page. It 
was easy to reinforce when communicating this to students in the classroom because we already had 
the signal. We established lessons that focus solely on obtaining student attention without using our 
voice at all. No talking was used in conjunction with this signal. Then our core team got together to 
develop lessons and visuals associated with CHAMPS. So CHAMPS is an acronym. And the C stands for 
conversation. H is for help. A is activity. M is movement. P is for participation. And S is for success. So 
especially for students who a lot of them are visual learners, we created posters that before we 
transition to any kind of activity, whether it's lining up, going into small group or working independently, 
we review these expectations with them at classroom meetings and right before the activity. And it sets 
them up for success as they're working. On developing some of the lessons and visuals, we work to 
identify activities and transitions to target. Some members of our team worked on lessons and visuals 
for primary grades. And the rest of us worked on lessons for intermediate grade levels. So some of the 
classroom activities and transitions that we worked to address were whole group, small group, 
independent work, partner work, arrival, lining up, bathroom, dismissal and coming to sit at the carpet. 
So there's a poster for each and every one of those in our classrooms. And again, before we go to any 
kind of transition or activity, these are usually addressed. And the more students become familiar with 
what the expectations are, the less that you have to spend as much time going over them before you 
move into small group. And of course, in other groups as well, any other ... Booster sessions sometimes 
are needed as well if you notice that the students are kind of veering off track in these areas. This is an 
example of one of the posters. This poster is displayed in a prominent location. They are referred to 
regularly. And expectations are taught and retaught as needed. So this particular example is from 
coming to sit at the carpet. Conversation level is zero, no talking. If you need help while you are at the 
carpet, you simply raise your hand, the activity is moving to the carpet and taking your seats. Movement 
is walking to the carpet and then sitting at your assigned space. Participation is walking quietly to your 
space and then sitting on your bottom. And then success is we're all successful when everyone is sitting 
quietly. Another key component of CHAMPS is analyzing and developing ample physical space within a 
classroom setting. So there are no hidden pockets. You can keep track of where students are at all times. 
And it's comfortable and safe for them. The classroom is arranged to optimize the most common types 
of instructional activities that students engage in and reflect the level of structure that students require. 
And students are able to go to a place where there is physical and visual access to all parts of the room. 
Interacting positively with students, this is that interaction of a four to one ratio of positive to corrective 
feedback. Randy Sprick says that teachers should focus more time, attention and energy on 
acknowledging responsible behavior and/or responding to misbehavior. And in fact, something that I do 
because I notice myself sometimes feeling like I'm correcting more misbehaviors to hold myself 
accountable for this, I try to keep just a blank piece of paper by. And as I'm giving positive feedback, I 
just put a tally down on the paper just as a reminder for me that I need to step it up a notch with the 
positive feedback as opposed to the misbehaviors that I address on a regular basis. And I notice that 
with that positive reinforcement other students, of course, catch on. And they want to be acknowledged 
as well. Again, just something to throw out there with dealing with misbehaviors as opposed to positive 
behavior. The checklist is very helpful with just reminding me cause I constantly will get caught up 
sometimes in correcting the misbehaviors and feel as I'm leaving out the positive feedback. Another 
component of effective classroom management, we have it in the social and emotional instruction 
section is Skillstreaming that we just implemented this year. Skillstreaming is taught at both the Tier I 



universal level and the Tier II level, which I know Stacy will address in a little bit. But at Tier I, it's a four-
part training approach, modeling, role-playing, performance feedback and generalization to teach 
important pro-social skills to children. And these skills, we've divided into two parts, proactive skills and 
reactive skills. Some examples of proactive skills: Introducing yourself, following instructions, setting a 
goal, offering help to a classmate. And reactive skills, kind of dealing with something negative that's 
happening to you, accepting no, dealing with your anger, dealing with group pressure and reacting to 
failure. We teach this at our weekly class meetings as well. So this is an example of a lesson for 
Skillstreaming.  Lessons are taught during weekly class meetings. Steps for each lesson are outlined. And 
it also contains role-playing and modeling for the students to interact and get involved. This is an 
example of a letter that's sent home to kind of keep parents in the loop. It explains the skills that 
students are working on for that week. Students practice the skill in school and at home. We meet 
briefly a few times through the week just to talk with students and stock in with them to see how it's 
going. And student and teacher feedback are given to the students as well. Similar skills are grouped in 
our lessons. And there are three rounds of lessons that take place during the school year. At the end of 
each round, a teacher checklist is completed. And students who need more practice with the skills are 
referred for small group instruction. So this is an example of the rating scale that we have, a five, four, 
three, two, one scale, that basically refers to the different skills and how often these students practice 
these skills. Another brick that is a component of our Tier I foundation, non-classroom settings. CHAMPS 
is used in every non-classroom setting. And the Kerr matrix is often referred to for respect, responsibility 
and integrity. So at the end of each special, if the students are able to exhibit respect, responsibility and 
integrity, they receive a paw sticker. And at the end of the month, all of the different homerooms, we 
add up the paw stickers. And the homeroom with the most paw stickers receives some type of positive 
acknowledgment or reward. So this is just an example of that. Data-driven decision making is another 
key component, a key brick in our foundation. Data regarding time-out referrals are entered regularly. 
SWIS data is analyzed regularly at monthly team meetings. And decides and next steps are then made 
based on the data. Parent and community engagement is a key brick as well. To keep parents in the 
loop, especially with some parents and students who don't always have the transportation necessary to 
get to our school, we bring the fun to them. And one of our community activities that we have is 
Kerrtoberfest that takes place every October. We have some fun fall-themed activities. We have a band 
that plays. We have a lot of crafts for students to engage in. And we bring it to them. And it's just a way 
to involve parents and their children and to meet some parents that we never really get to see that 
come up to our school. Another example is a parent info brochure that we have on SWEBS. When 
teachers and students come to their fall conferences, we hand out this brochure which includes just 
some fun facts about SWEBS, the school pledge, a picture of our paw perks with Paul's face on it, our 
mission statement and so on. And contact information in case they ever have any questions about 
school-wide. And that's about it. I'm going to hand it over to Stacy, who is going to talk about Tier II and 
Tier III, which is still a work-in-progress for us. 
 
>> I feel like this is so ironic. I really have one of the loudest voices in the building. So for me to have a 
microphone feels really strange. So I will try and keep it as far away from my mouth as possible so I don't 
blast your eardrums. So like Kristie said and Paul had mentioned, we have had School-wide Positive 
Behavior Support in our building going solid and strong since about 2010. So 5 years later, we have a 
really strong ... And Kristie did a great job of outlining what we have in our foundational pieces in our 
universal Tier I system. Our Tiers II and III are still, again, a work-in-progress. So you can see we have our 
... A little bit of some construction. Trying to find what is going to work in our building, what a good fit is 
as far as programs go and supports and interventions for our students. So the essential question we ask 
at our Tier II level is, "Is it time to BARF?" You can laugh, that's funny. Many people do because they say, 
"What?" So in our building, we have been exploring finding a universal screening that can work in our 



building. And we investigated in the last couple of years whether or not we could effectively implement 
a screening. But we were not yet at the point where we had very solid or strong Tier II supports and 
interventions in place yet. So we've been working on enhancing our Tier II so that when we do screen at 
the universal level, we have those supports already in place to plug those students into. So what we had 
found was we still needed a way for teachers to get information to us about students, rather than 
chasing one of us down the hallway and screaming about Johnny, "You really need to do something 
about him." So we developed the behavior assistance referral form, thus the BARF. So teachers now 
have access ... It's an online form. It's a Google doc. They can go online. It asks several questions about 
some social things, academic achievement, attendance, parent involvement, what strategies have 
classroom teachers already put into place, what has worked, what doesn't work. So teachers can access 
the BARF, like I said, online. They send it off to our Tier II team. And then we review and then choose as 
a team which interventions we're going to put in place, that we're going to plug those students into. And 
then we're constantly looking at the data, collecting data and then making decisions about future 
interventions. So we have a behavior support team at the Tier II level. We meet monthly. Again, we 
review the BARFs. We also look at our Check-In Check-Out data, which I'll talk about in a minute. We'll 
look at different types of data as well, attendance, ODRs. Does any ... Are all of you familiar with SWIS, 
School-wide Information System? Okay. So we generate lots of data. Tons of our data comes from SWIS. 
Obviously, we're linking our Tier II supports to our Tier I supports. We're looking at behavior plans. And 
then also, we look at targeted behavior goal data through ISIS. So we have social, academic, 
instructional group. So once we have students plugged into Tier II supports, this is one of the areas 
where we can ... Or one of the supports and interventions where we can place students. So we have 
skill-building groups which are kind of your general groups where we'll create a group if it's anger 
management, if it's a conflict resolution, making friends, changing families, that sort of thing. We have 
social thinking groups which is a very specific social skills curriculum. It's a Michelle Garcia Winner ... I'm 
not sure if you're familiar with that. It's very interesting. But we have groups that we plug specific 
students into based on what their social needs may be. And then we also have Skillstreaming groups. 
And Kristie talked a little bit about what Skillstreaming is. But this is our first year of implementation 
with Skillstreaming. What we found is it was nice to have an evidence-based program that could be 
implemented at the classroom level that teachers were familiar with, that the students were familiar 
with and again using common language. But then also having some opportunities for reteaching in 
smaller groups at the Tier II level. So we were able to have an assessment that, after classroom teachers 
had finished up a round of 6 weeks of lessons, they would assess ... We would score it. Based on a 
student's score, whether they would qualify to come to a reteaching group. And then we would post 
assess as well. We are not going to update right now. So Check-In Check-Out, how many of you are 
familiar with Check-In Check-Out? Okay, a pretty good amount. So Check-In Check-Out is another 
program that's housed within the SWIS system. We have been implementing Check-In Check-Out for 
about 2 solid years now. We piloted in the spring a couple years ago. And we found great success with 
this program. In fact, I would say it's probably one of the most successful programs in the building. The 
students really love it. They enjoy having somebody to check in with in the morning, check out with at 
the end of the day. And then continue to see throughout the day whether they need support, some 
feedback, that sort of thing or they just have that good, solid relationship with another adult in the 
building. So it basically looks like that. Students will come in in the morning. They'll get their Check-In 
Check-Out binder. Throughout the day, they get feedback on what our core values are at Kerr. We have 
respect, responsibility and integrity. Every teacher will rate them after each class. They check out at the 
end of the day. And then we have our Check-In Check-Out sheets are duplicate. So they get to take one 
home to their parents. They can have their parents sign, bring it back in, they get a prize or some kind of 
reinforcement. And then that's data that we review, again, at our Tier II meetings every month. If we're 
finding Check-In Check-Out is not necessarily the right program for students, then we consider having a 



behavior intervention plan with more targeted goals or specific goals. So when Check-In Check-Out 
needs some beefing up, we go from the cheeseburger to the Big Mac. So we create a behavior 
intervention plan. Quite often, we'll start with the Initial Line of Inquiry. I think there was a training 
yesterday. It's a really good process to use to help identify what triggers are and again plug some 
additional supports and interventions in place. We generally use the same Check-In Check-Out model 
because, again, it's effective. It's an easy way to plug data into a system and generate some graphs and 
something real on paper that you can make decisions with. It is monitored through ISIS, I'm sorry. But 
it's the Individual Student Information System in SWIS. So if you purchase SWIS as a package, you can 
have access to SWIS which is for the whole School-wide Information System, the Check-In Check-Out 
program, and then ISIS, which again, you can track individual students' behavior plans. And then we also 
again have ... They have the ability to participate in social and academic intervention groups. So with all 
of that ... Now, what I want to mention, too, along the way, obviously, we want to have parent 
engagement at every step and every tier. That's what helps us with finding the greatest success with our 
students is if we are able to get parents in and around the table and help us plan for those interventions. 
So moving up into Tier III, this is where we get into some crisis planning. We're looking at maybe a more 
formalized FBA with ... And we use the PTR process as well in our building. We're looking at 
communicating with outside agencies. We actually have two TSSes in our building this year, which is 
kind of a novelty. We haven't had that level of support for some students in quite a while. But its 
definitely needed. "You must be Timmy's dad. I'm Timmy's teacher." Yeah, that's where we are with Tier 
III. And I feel like we're a little heavy at the top with Tier III this year. I don't know what's happened. But 
certainly, again, that's another thing too. We don't always have our students move fluidly through the 
Tiers. They're not always going to go from Tier I to Tier II. And then we wait it out and put interventions 
in place. And they work. And that's great. It doesn't always happen that way. So we do wind up in some 
situations where they need a higher level of support. So again, we do have a behavior support team at 
the Tier III level. We're working really hard right now with Leanna Lawson and some people at the 
county to create a more comprehensive team because we have a lot of teams. And we have a lot of 
teams that talk about students. And everybody has really great intentions. But when you have a lot of 
teams talking about students, then things can happen. Things can fall through the cracks. Information 
can be missed. So we're working on developing an SAP team that can work a little bit more 
collaboratively and kind of streamline processes with making referrals for services. So again, at the Tier 
III level, we're looking at typically having some outside agency involvement. They may have, again like I 
said, a more comprehensive behavior support plan where, again, continuing to collect data, looking at 
attendance, family involvement, that sort of thing. Again, talking about the FBA and PTR process. We do 
have a PTR team that was trained again. We have another team, PTR team that were trained back in the 
spring of 2014. We follow the five-step process of team building, goal setting and data collection, 
assessment, intervention and evaluation. And that's how we get through the FBA process. And then, 
from there, we create a positive behavior support plan based on outcomes, which we monitor through 
the IEP process through special education. This year, our district recently decided to change from CPI, 
the Crisis Prevention Institute's model of crisis response. So we have teams in each building now trained 
in Comprehensive Crisis Management, which is a little bit different. We have three teams in our building 
who can be called to respond. There are days that all three of our teams are out. And then they're 
calling for the custodian to come and help because we're just ... It's been a busy year. But at any rate, 
what we try to do, again, is almost like a mentoring system where we do have somebody that can go 
and sort of triage. So we know which students are generally going to have some troubles. So we try and 
run interference and have somebody who that student could identify with or have a good relationship 
with to check in with them throughout the day or the student can have access to that person. And 
they're typically somebody that's on our crisis response team. Again, we're utilizing non-restrictive 
procedures and universal precautions regarding trauma and form care. And then again, we have very 



specific crisis plans for each student so that every member of our team ... And these are shared not only 
with our crisis team members but with the classroom teachers as well. This is actually a document that 
Leanna Lawson shared with us. So I'm sure that its out there somewhere. I don't know. Carrie, do you 
know if it's somewhere kind of out there in PBS world? 
 
>> It's actually something that we created. 
 
>> Oh, okay. 
 
>> I mean, it's one of those things that you can share and put out there. We can put it in your handout 
packet for the online stuff. 
 
>> Okay. We have found it very helpful because it maps out every step of the escalation process and de-
escalation process where students are calm, who's responsible at what point and how they're going to 
help de-escalate. And then again, at our Tier III level, we're having lots of conversations with outside 
agencies. We may be talking with outpatient therapists, wrap-around staff, service coordination, CYF 
and truancy prevention and an inpatient and partial hospitalization programs. And we always invite 
those people to participate in any types of meetings that we have or planning meetings that we're 
having for students. It's great to have their feedback around the table for sure. So just wrapping it up, 
just to let you know, our pyramid is constantly evolving. And right now, we still have a lot of work to do 
in our advanced Tiers. So some of our short and long-term goals: to identify and define clear roles and 
practices and systems planning teams, to streamline student support teams, Tier II and III behavior 
support team, student assistance team and the Kerr action plan team to create a SAP team. We want to 
create a system planning action plan to create a problem solving team to focus on the needs of one 
youth at a time, to communicate and share pertinent information more frequently regarding Tier II and 
III supports with faculty during professional development sessions. So right now, these are all goals that 
we have. And we ask you the question, as our pyramid is evolving and changing, "What does your 
pyramid currently look like? What supports do you have in place for universal Tier II and Tier III 
supports? And where would you like to go?" And on the back of the paper that you have, our contact 
information is on there for you. So if you have any questions at all, feel free to e-mail us at any time. Or 
if you have any suggestions, because we noted some of the challenges along the way that you had, and 
you want to say, "Hey, this is what works for this." Feel free to send us some information too about 
what's working good for you because we're happy to take any of that. Again, you can take the paper 
with you and brick-by-brick break it down to help you if that's what works. So our part of the 
presentation is done. And thank you very much for your time. And I know Highlands is up next. They're 
going to do a great job. 
 
[APPLAUSE] 
 
>> Well, we'll continue the presentation now. We're honored to be able to present with Fox Chapel. 
We're right up the road on Route 28, both from the Pittsburgh area. We too work with Leanne and 
Carrie from the Allegheny Intermediate Unit. And we're very close proximity to PaTTAN Pittsburgh. So 
we've used all of those resources to enable us to be where we are today. We're actually doing MTSS for 
behavior and academics. And I'll talk a little bit more as we go through the presentation. Our motto at 
Highlands, "Be proud, be golden, we are RAMS." RAMS is our acronym. Stands for respectful, 
accountable, motivated and safe. It's our PBIS. But it's also our, now, MTSS. And we focus both in 
academics and in positive behavior with that acronym. Today, we're going to tell you a little bit about 
where did it come from, how it's evolved and why it's important. And just like Fox Chapel shared, it's an 



ongoing process. We continue to learn. We continue to grow. The teaming has been an essential piece. 
But the resources that are out there for you through your intermediate units and through the PaTTAN 
offices are essential. They give you the trainings. They give you the support. And there are a lot of grants 
out there that can support a growing program. Just as I said, Highlands is located about 20 miles 
northeast of downtown Pittsburgh. So we're considered a suburb of Pittsburgh. It was actually two 
districts that merged together in 1969. We're right along the Allegheny River. We've been doing PBIS 
and RTI since 2007. And now we're proud to be doing MTSS as the state moves into that triangle. You 
can see our current enrollment there, 2,600 students, 225 teachers and administrators. We have a 
support staff of nearly 200. And you can see them listed there: behavior specialist, therapist, secretaries, 
aides, food service, custodian. We have a school-based probation officer from Allegheny County. As 
well, we were blessed for the last, actually since 2000, so the last 15, working at 16 years of a school-
based partial hospitalization program. All of our sites, there are five schools in our district. All of them 
are licensed outpatient sites. So that gives us an extra opportunity for those outside sources that Fox 
Chapel talked about to be right in our schools doing service for our students. A sad but true fact is for 
the last 2 years, every student in our district gets a free breakfast and a free lunch. Our poverty rate is 
such that we did qualify under the government program. Next year, they also get it. And then it'll be re-
upped or looked at again to determine. But right now, every student gets breakfast and lunch. Our 
Special Ed population is high. We're at 28.2 percent of our total population. I didn't introduce myself, did 
I, Lisa? See, I let you down. I'm Debbie Lehew. I'm actually the Special Ed director. I just got into all the 
exciting stuff. This is Charlie Mort. He's our Middle School principal. Shawn Bennis is our principal at 
Fawn and Fairmount. And we have lots of Highlands people out here too. So if you hear somebody 
yelling something out, we told them they could. We're proud to have four of our schools ... And next 
year our fifth school, that's what our aim is. Fairmount and Fawn, this is actually their third year. 
Grandview and the Middle School, actually their second year all at the universal level. We started a little 
bit different, school-wide. We actually went district-wide. We brought teams from all of our schools into 
our community center and did the positive behavior support training. Each building then established a 
core team. We had a district core team and then the building core teams, which has enabled us to 
sustain it for so long. There's our mantra, respectful, accountable, motivated and safe. And it's just not 
the students. It's the adults. It's the family. It's the community. If you go to our football game, we expect 
our spectators to demonstrate, and it's posted there, to be respectful, accountable, be motivated for 
the team but be safe. It does go Pre-K to 12. Again, we're very proud of this. And we felt it was the way 
to do it. Once the kids learn it as 4-year-olds, because we have a 4-year-old program, the same is true 
once they are seniors in high school. They're RAMS. RAMS for life. You saw that on the first screen. 
We're teaching them those lifelong skills which are going to sustain them from school and beyond. 
Again, we started the two together, which right now, has been an advantage to us. We're not saying 
we've been perfect by any means over the years. There've been ups. There's been down. One year, we 
furloughed 65 teachers, if you can imagine that turnover. That was not only a horrible day. But 
everybody at that time said, "We can't ... How are we ever going to sustain this?" We also had a period 
of time where we had seven superintendents. One of the things that ... In the last 10 years, thank you, 
everyone. In the last 10 years. The thing with it was, we were able to sustain RAMS. It was because we 
had a solid, solid foundation and the belief that we could sustain it. We're fortunate. All those teachers 
that wanted to come back, did. It took a number of years. It took some fiscal management and so forth. 
But it's been sustained. We also ...  And it began at our high school. And our high school principal is in 
the audience as well, Cathy Russo. We took on the tenets of Model Schools and Bill Daggett's work, 
"Rigor, Relevance & Relationships," which of course, ties beautifully with PBIS. And so this was part of 
our sustainability as well. And this is how the academics came very easily on board. Again, and I talked 
about this, that last paragraph. We believe in our students. We believe that they can be RAMS for life. 
And you'll see it on the athletic T-shirts. You'll see it on the PBIS T-shirts. But it is a culture. It's created a 



culture in the community. And that really has encouraged not only the children to exhibit positive 
behavior but our community and families. Again, enabled us to establish our RAMS culture. What we 
believe, Highlands School District as a whole believes that all students can learn and that all students are 
able to demonstrate RAMS. No matter what your level, no matter what your behaviors, no matter what 
your academic functioning, all students can learn and can demonstrate respectful, accountable, 
motivated and safe. What we believe, Highlands School District believes that the most conducive 
learning environment is a safe one. I probably was ... This is more personal. But I think I got everybody 
else believing it now. But I was at the training at PaTTAN when this new emblem came out. And I let a 
cheer, "Yay." And of course, I embarrassed myself. But this is how it should be. We should be looking at 
the whole child. We should be looking at the academics. We should be looking at the behavior. We 
should be looking at the social. So this model, as it continues to grow and continues not only to enable 
us but all the districts out there to service their students' academically and behaviorally, the kids are 
going to achieve. A successful school, like a successful business, is a cohesive community of shared 
values, beliefs, rituals and ceremonies. This is PBIS in a nutshell. This is RTII in a nutshell. But this is a 
positive culture in a nutshell and a positive mindset. We knew at the time that, if we needed to make 
change, it needed to be deeply rooted. I loved your foundational, saying it has to be a strong foundation. 
We needed to take those beliefs, plant them. And they had to become deeply rooted. So if you want 
deeply-rooted change, you need to apply deeply-rooted methods. The RAMS education in Highlands, we 
do provide wonderful service to our students. I know that sounds a little bragging. But we really feel we 
do. We make a lot out of a little. With that high of a poverty rate, you can imagine the financial burden 
at times that the district faces. But it doesn't stop us from providing what we need to to students each 
and every day. We're communicators and collaborators. It's the teaming. It's the ability to sit down and 
have those honest conversations, those frank conversations and then being able to communicate that to 
the community, to the body. We believe, again, in being RAMS for all students. We only have at this 
point 11 students that leave the district for service. All of the other students are in-house in Special 
Education programs, alternative programs if need be. We have our own cyber program. They're all with 
us. We do offer some unique program offering and services. The partial hospital at the time was a 
unique. It's not as unique. But we were one of the first in the state to move it into a school. We have a 
psychiatrist, four therapists, two behavior specialists, two Special Ed teachers. And we're servicing kids 
from not only our district but surrounding districts. And it's a wonderful transition. Sorry if I get 
emotional during this. It's a wonderful transition to watch students who need that level of service make 
that successful transition back to their own school building, not ever having to leave their own district 
for our kids.  And we do keep a focus on growth and change. Obviously, we've had a lot of change. 
We've experienced a lot of personnel changes and so forth. We have to keep that mindset that we're 
going to continue to grow. We're going to continue to change ...  
 
>> And just to follow up, or to continue with that, we were asked to talk about district-wide and how we 
rolled out district-wide as compared to building-wide. And I just want to say, as someone who went 
through the building-wide and gradually rolled it out district-wide, it's the same issue. It's the same 
procedures. The biggest things that we struggled with district-wide, we struggled with building-wide: 
communicating, making sure that all the teachers were on all the same page, making sure that that 
structure looked the same, making sure that the consistency was there. So one of the things that we did 
early on and what continued to foster that growth and that enabled us to continue despite all of the 
changes in administration and all the changes in the district was the fact that the administrators were 
able to get together and talk about what was happening in the elementary and the high school and the 
middle school. And even though our positions have even changed around, some of us started at the 
elementary and are now at the middle school. And some of the folks over at the middle school are now 
at the high school. And I'm still cleaning up Shawn and Cathy's messes. I'm kidding. But that 



communication and that foundational piece that you talked about was just as important, if not more 
important, at the district-wide level as it was the elementary level. So I just wanted to throw that in 
there. 
 
>> Yeah, I appreciate it. What we need, and again in the middle, our RAMS students and their success. 
We are strong believers in student-centered planning. Individual students have individual needs. And we 
need to meet those individual needs where the kids are to enable them to thrive academically and 
behaviorally. We work very hard at building relationships with parents and with people in our 
community. You can imagine with the demographic that I described, some of those parents had horrible 
experiences in school as well. It takes a lot of work to bring them to the table. We go to their homes. We 
drive them to meetings. We do whatever it takes to enable them to participate. Is it always successful? 
No. But we keep plugging away. We're going to talk about a specific program that we brought in that 
we're expanding into within the next year all the other buildings as well, the Positive Family model. We 
do have meaningful goal development. Each year, we sit down. And we decide where is we want to go 
this year district-wide. And then each of the buildings takes that and establishes their own action plan. 
We have effective specially-designed instruction and related services. We're using research-based and 
effective and planned interventions. Again, geared toward student need, geared toward student 
strengths as well. And a very, very important one, a mindset change as well as positive approaches. 
There's a book out there that I actually just came from Harrisburg from the MTSS Writing, Charlie and I 
both did. And one of the books that they recommended is called "Mindset." I read it when I heard about 
it first. It's a tremendous book. It's not an educator book. But it's a book that talks about how you 
change mindset in a culture. So it's going to just enable us to even go further. So what is Multi-Tiered 
System of Support? What is it at Highlands? It creates a culture in which our staff and our students and 
families and our community are empowered. They're key decision makers to influence their own lives 
and the welfare of their community through safety, success and achievement. So we're empowering 
people. We're giving them their voice so that they feel a part of the change and come on board. So tying 
it all together, I'm going to drop these in. Again, we challenge students, involve parents and encourage a 
strong work ethic. We're involved in Cohorts right now in math and writing. I encourage anyone in the 
room to become involved in the Cohorts for behavior, for reading, for Tier III. There are wonderful 
opportunities out there. You don't have to do it alone. The research behind the behavior initiatives, the 
academic initiatives have enabled us to get where we are. We've taken advantage of them. Sometimes 
we feel like we're doing everything on the plate. But it helps to balance. So we are taking a look at the 
whole child. Mastery of basics and higher level skills through fiscally-sound management procedures. 
We're just like everyone else with the budget. We have to be fiscally responsible when we decide on 
what we are going to do and what we're not going to do. We also take advantage of the grants that are 
out there to bring things into the district to enable us to move forward. We offer additional help not 
only to students but to parents. We determine the effectiveness of our remediation strategies and 
programs, again, evidence-based interventions. And again, we live by respectful, accountable, motivated 
and safe. Again, the mindset and culture for achievement is essential in any change movement. 
Systematic change, you have to have the mindset for that systematic change. That's where that 
common vision, that common language comes into play. We do have a K to 12 focus. And in our ... 
Actually, a Pre-K to 12 focus. Like Charlie said so well, we're having those conversations. Teachers are 
visiting teachers in other buildings to know what they're doing. We're passing along information on the 
students. That happens naturally in transitions. But these are rich conversations to know just what is 
happening. Our 12th grade teachers need to know what's happening in kindergarten. And that keeps 
that systematic movement going. I touched upon solidifying our Tiers. One of the things, and we're 
going to go into specifics a little bit later in the PowerPoint, is we're looking at our professional learning. 
We have established professional learning communities. We revamped our whole professional learning 



for the year. And we'll get into that later. That has had tremendous results, has engaged more of our 
faculty on not only academics but the behavior piece. So the culture, it fosters shared language. It 
organizes how we talk and how we are ... To ourselves, to each other and also to our students. It keeps 
the focus on the impact of school on, again, students, staff, family and outside stakeholders. We keep, 
again, a focus on growth and change. And it promotes consistent communication between teams, 
students and families. We had to take what we were doing because it wasn't working academically and 
behaviorally. We had to look at it through a different lens. And that's where MTSS has made a difference 
for us. We have to look at it as individual students moving among the Tiers. And one of the things that 
we faced that many districts out there face is trauma. With the poverty level we have, you can imagine 
that we have a lot of trauma, a lot of students who have been exposed to trauma, a lot of students who 
have been through trauma themselves. So most likely, those kids who have experienced trauma have 
the most severe difficulties in learning, with peers and with authority. There were wonderful 
presentations. I'm not going to go into the trauma model. But we know that trauma not only affects 
behavior. But it also affects academics. So it's something we really have to focus in on because we have 
a population of students and families who have been through trauma. So as a community, we do have 
to have a rock-solid foundation. We have to look at each detail during student-centered planning just 
like individual grains of sands. There's so many details that make up how a student is acting, how a 
student is performing. We need to take time to find all those grains of sand. And that's what MTSS does 
for us. These are the slides from the behavior model, also the academic side. We address Tier I. And 
again, just like Fox Chapel, working on Tier II. And ultimately we're doing some things at Tier III as well, 
which we'll get into as we look at some building-specific information. 
 
>> The one thing that I kept saying early on in this process when we moved into MTSS is the fact. And I 
said this to Leanne and Carrie. And we've been very fortunate to work very closely with both of those 
ladies is the fact that MTSS has pulled everything we've been doing for the last 15 years together. And 
we've got so many irons in the fire, so many things that we're doing, everything from the universal 
screening to the RTI stuff that we've been doing, the PBS stuff, the NWEA testing, the mental health 
awareness stuff that we've been working on. All of that seemed to be disjointed and wasn't coming 
together until we sat down and started to pull this together into the MTSS model. And now, as we look 
at it, it all makes sense. So all of those fingers that we're going at do come together to make that hand 
that we've been working on. And it seems like we've been able to put forth more of a straightforward 
effort. One of the things that we worked on and focused on over the course of the last couple of years 
was the fact that the universal level of intervention that we were using and the programming that we 
were using was not common across the building. So we've worked hard in the last couple of years to 
make sure that the universal screeners that we've been utilizing, some of the Tier I interventions that we 
were utilizing were all coming together so that it was the same Tier I. It was the same general type of 
screener that we were using to leave elementary school and come to middle school that we were using 
at the end of the middle school and going into high school. 
 
>> Those are just some of the advantages that we've taken. We've been to all the boot camps, both 
elementary and secondary. We've been to the Tier III as well as the pilot series with [INAUDIBLE] 
 
>> The positive family support and the family checkup, we looked a while back. And we looked at that 
trauma piece pretty closely. And we found out that a lot of times the trauma wasn't directly involving 
the students sometimes. But it was also at the family level. And unfortunately, the trauma that mom 
and dad or grandma and grandpa had in their lives was carrying over to the students' lives. So one of the 
things that we focused on was how do we create a system of supports for our families, not just the 
students that are in our building. And one of the things that we focused on was this positive family 



support, family checkup. And Deb was a hard worker and helped us receive a $30,000 grant that got a 
family support resource center in our building rolling. And what that allows us to do is get families into 
the building. We have a room. And I think we have some slides on that as well. We have a room in our 
building that we took part of the faculty room. And we turned it into a family resource room. And we 
have the ability to send screeners out to parents, asking for their concerns. And based on those 
screeners, that allows us to take a look at a family situation and then contact those families to get them 
into our building to talk to us on a regular basis. So this is the space that allows us to do that. We do the 
RAMS 200 model. I think that's a slide coming up too, or the RAMS 200 rewards system where students 
get rewarded in the building for doing the things that they're supposed to do. We carried that over to 
the families as well where we provide gift cards for families. We know some of the families that are 
struggling in different areas. So we ask them to come in and meet with us a few minutes. And if they do 
that, then we're able to put them on our RAMS 100 parent board. And that allows them to win a gift 
card maybe to the grocery store or to even get some help paying the electric bill or the gas bill or 
whatever it might be. So the focus really went from just being on the students to being on the family as 
a whole. And that's allowed us to continue to build some relationships on a much larger scale. And that's 
our RAMS 100 parent board. They get to put their name on there. And we pretend like it's a drawing. 
But pretty much everybody that gets there name on there gets some kind of a reward or an award. And 
again, to be honest with you, the $30,000 was nice. It helped us get that rolling. But if we would have 
been thoughtful prior to that, we could have this going way before that grant money came through. A 
lot of the stuff that we do or we have done is completely free. It's just taken us the time to sit down and 
plan to allow those things to happen. Again, the money's nice. But without that grant we wouldn't have 
gotten it going. And we should have had it going a long time ago. This is something that we look to 
expand to the other buildings. Right now, it's in the middle school. But we do look to expand it to the 
elementary and the high school as well. And again, I don't think it's a big stretch to do that. 
 
>> I've never gone 32 minutes without saying a word in my life, I don't think. That was extremely 
difficult. My name is Shawn Bennis. I'm a principal currently at Fairmount and Fawn Primary Centers. I 
am one of the RAMS for life. Went through school there. Obviously, didn't have the acronym at that 
point. But I went to school there. I became a teacher there, now an administrator there. And I often 
joke. Deb asked me to speak to K to 12. And I say sometimes, "I've been in every position as an 
administrator K to 12." And sometimes that could be viewed maybe as a bad thing or a good thing. But 
now sitting here listening, and I believe things happen for a reason. So maybe the good Lord above or 
somebody put me in those positions to understand the K to 12 process with positive behavior supports 
and now MTSS and the academics. Speaking specifically to the universal behavior screeners that we 
implemented last year at the primary centers, it was another grant that Deb was fortunate enough to 
get for us. What it allowed ... We used the SSRS. What it allowed was for teachers to sit down and really 
think about their class and look at internalizing and externalizing behaviors. And with some help through 
some training Mike Minor of PaTTAN, Leanne of course coming out to help us. The teachers really, I 
think at first, struggled with the internalizing. Because it's very hard to see and how to judge that. So we 
really worked through a lot of those issues the first time around. After the screener, they were able to 
identify students that they sorta had a concern about. It comes out red, yellow, green. So we had the 
opportunity to address right away some of the students that they were concerned about with mini 
behavior plans, little behavior grids that they were filling out, things that they could do to help them 
immediately rather than allow the behaviors to escalate or get to where they need to be. So we're able 
to identify them earlier. Three times a year, we do that, middle and end. Our data was not bad last year 
as we finished up. But we've now had to start having the discussions. I think the first time they wrote 
their action plans and filled out the SSRS, everybody had a lot of red. So they were writing a lot of 
behavior grids. So now that sort of changed as time progressed. So we have to take a step back and 



realize are we really identifying ... And when you grade yourself the first time around, I think you're a 
little bit more difficult. So we're continuing on that process, have addressed the behaviors. So that's a 
primary perspective. And PBS there is phenomenal. I'm more excited about the academic piece. It's 
something that I tried to do at the high school when I was there with Ms. Skwortz being an assistant 
with the focus team trying to get the academics and behaviors together before it was actually MTSS. 
And then from there, we did recognize as administrative staff that everybody that went to the MTSS 
boot camp had that a-ha moment that we all sort of have in saying how this could really help us with 
that buy-in that so many people discuss with the staff on how to connect. Because so many times, 
everybody here has mentioned so far that there's a lot of things going on and us making the connections 
for the staff will help increase that buy-in. So with that being said, Deb, I'm going to let you finish this 
up. And I can not talk for now 8 minutes.  
 
>> We had talked earlier about what we did this year with professional learning. Of course, everyone is 
working in educator effectiveness. And one of the things we've said is, if we're looking to do this MTSS 
model, we need to start to integrate the key components of the model into our learning so that we can 
continue to learn together and grow together in the model. So this year, we made our professional 
learning personalized. So each of the teachers were able to select one of five key components of MTSS. 
And it became their differentiated supervision. Our Cycle A teachers still went through the observations. 
But the other teachers were able to work within one of the components and got to choose that and 
learn about it and have discussions with other members of the building or of the district that were 
working in that area as well. Every professional development day, Act 80 days, were devoted to them 
doing personalized learning. We'll see the results here at the end of the year and then start to action 
plan into next year. But the first key component that we looked at was the standard alarm system in 
MTSS, universal screening, shared responsibility, multi-tiered intervention. So some of the teachers 
chose to look at cohorts of students and do Tier I, Tier II, Tier III depending on their needs, as well as 
parent and family engagement. We had a group of teachers at the middle school who wanted to refine 
what Charlie went over, the positive family room. They've been working all year on establishing 
additional programs, working hard to get that room to be even more effective. We were granted an 
expansion grant this year. And this is one of our key focuses, to spread that out into the other buildings 
to enable parents at all levels to participate in the process. We believe in the power of PLCs. Those of 
you have been through any of the MTSS trainings, whether it's academics or behavior, they talk about 
professional learning communities being able to have those rich conversations to engage in dialog 
together, to share the successes, to share the failures. The proof is in the research behind PLCs. That 
being given those opportunities, you do have that growth, professional growth and personal growth. 
One of the things that we also believe in is characteristics of effective teams. Again, straight from the 
MTSS model. The team has to have clear and demanding performance goals. We need to challenge each 
other. We don't write goals that don't cause us to think and to work hard. The team has to have a clear 
unity of purpose. Can I stand here by this podium and say to you that every teacher in our district 
believes in MTSS for academics and behavior, absolutely not. We engage them. And our goal is to get 
everyone on board. But we have a strong, strong body of people who do believe in it. And we're forging 
ahead. We're going to help those people through that professional learning to continue to learn about 
and develop those skills. And that's what a team's about. You're supporting your weakest players and 
your strongest players. Oh, you should have said that, Shawn. We offer that everybody participates in 
discussions. Whether it's a core team, whether it's an administrative team meeting, everybody has a 
voice. Team members can express their ideas freely. Each individual, though, carries their own weight. 
That's where the shared accountability, that shared responsibility comes in. Meeting atmosphere, 
professionally relaxed. Again, all of our learning this year was self-directed. They were given ... They 
turned their goals in, "Here's what I'll be working on." And we gave them that freedom to do so whether 



they were individually or with a team. Decisions were made when there's general agreement. And that 
way all the team members feel that empowerment, that they are making a difference. And ultimately, 
going back to the beginning, they're making a difference for our RAMS students. Again, a little more of 
the research behind the learning community. And we said this at the beginning. We have that shared 
mission. We have those shared values. We collaborate. We have that collective inquiry. We're 
questioning. We're challenging. We're action directed. We write action plans in each of the buildings as 
well as for the district. We have a commitment to continuous school improvement. Again, if you look at 
our scores, they're not where they should be. If you look at our behavior reports, they're not necessarily 
where they should be. But we keep working. And that's the key. We are results oriented. And we believe 
in the smart goal model. I also am a Highlands grad. I have three children in the district. RAMS for life is 
in the community. It's a catchphrase. That's what it takes. It's amazing to see how the sports teams ... Of 
course, they probably jumped on board first, the football team especially. But we are teaching them 
because transition is part of this. Whether you're in kindergarten or 12th grade, you're going to 
transition out into the community. And for the most part, what you find in our community is that the 
people stay. They live in our community. Their grandparents lived in our community. And they'll 
continue to live in the community. So we need to give them that RAMS for life. We want everybody to 
be respectful. We want everybody to be accountable. We want everybody to be motivated. And we 
want everybody in the district to be safe. So I'm going to give these guys another opportunity to share 
any additional ... Just to end it, this is my favorite quote, "Be the change you wish to see in the world." 
And if everybody would do that, think what a wonderful place this would be. And we thank you. Are 
there any questions? Any questions at all? All right. Thank you so much. 
 
[APPLAUSE] 
 


