
>> Good morning, everyone. Thank you for coming to our presentation. I'm Laura Rutherford. I'm a 
consulting and research psychologist at the Devereux Center For Effective Schools. And I'm joined with 
my colleagues, also from Devereux CES: Jennifer Francisco and Nicolette Grasley-Boy. And today we're 
gonna be talking about Team-Initiated Problem Solving, or the TIP 2 model. Just to get an idea, how 
many of you are at all familiar with TIPS at all? Okay, so some people. This is an overview of TIPS. We're 
gonna really explain some stuff. There are some really new materials that we're passing out that are 
really up to the minute new. I got them from Anne Todd recently, so that's exciting. But if you are 
familiar with TIPS and you're already are implementing ... Again, this is an overview presentation. None 
of you will be able to leave this presentation and be able to run a TIPS meeting unsupported because 
typically there's a full-day training for teams on how to run the TIPS model. That's my little disclaimer 
there. Okay. And the other thing is that I'm a very big fan of TIPS. But I did not create TIPS. It came out of 
the University of Oregon: Anne Todd, Rob Horner, and Steve Newton. And then some colleagues from 
the University of North Carolina at Charlotte. So Bob Algozzine, Dale Cusumano and Kate Algozzine, they 
are the ones who created the TIPS and TIPS II problem-solving model. And this down here is the 
reference for their manual. This is based on the hard work that they have done here. Our objectives for 
you today are to provide an overview of the TIPS II model, to talk about effective Meeting Foundations, 
the TIPS Meeting Foundations and model how to make decisions. We're gonna focus at Tier 1 today. The 
creators of TIPS rightly state that you can use this sort of meeting model at any kind of meeting you 
have. It does not have to be PBIS at all. It could be reading, it could be math, it could be about individual 
kids. It could be your Tier 2 system. You can certainly adapt this. But today we're gonna be focusing on 
the universal PBIS model. We're gonna talk about how you identify a problem, develop a precise 
problem statement, some intervention planning and progress monitoring and then we're gonna show 
you at the end a video of a sample TIPS meeting. The reason why TIPS was created is because we had a 
lot of experience, as I'm sure some of you who may have gone to meetings before, sitting in meetings 
and having a great conversation about things that are gonna happen and so you're gonna solve this 
problem. And then you leave the meeting, you come back to the next meeting, and you say, "How did it 
go?" And everyone says, "Oh, we didn't do it. We didn't do that." And you're like, "Okay, let's solve the 
problem again." And then you have that meeting and you go through the same kind of process again, 
and you come back the next month and it'll be like, "Oh, yeah, we didn't do it." People aren't tired of 
solving problems. In education, we're excellent problem solvers. Like, we can really think through and 
solve problems. But we're tired from solving that same problem over and over and over again. I mean, 
that's very, very frustrating, I think, for everyone to sit in a meeting and just keep problem-solving. TIPS 
was really created so that we could really implement the solutions that we're coming up with. Yes. Yes. 
 
>> [INAUDIBLE] interrupt you [INAUDIBLE] 
 
>> The last two rows didn't get any handouts. 
 
>> Oh, okay. Are there any extra handouts? Okay, we may not have printed enough. What we're gonna 
do at the end, if you could come up and so Sina will e-mail you everything, electronic versions. If 
anybody did not get handouts, we will certainly be happy to e-mail them to you. The main ideas today 
about what TIPS are about ... 
 
>> [INAUDIBLE] 
 
>> Is that decisions are likely to be effective and efficient if we use data to solve them. Obviously, as 
you're all aware, PBIS, as she said this morning and I think I really liked that, it's not about the tickets, 
right? Really, to me, it's about the data and data-based decision making. Whatever problems you are 



ready to solve, if you have data to support them, that's gonna make your life much more easy. And we 
have to talk about making decisions in decision layers. You have to see, do you have a problem? And if 
you do have a problem, you have to talk about what specifically is the problem. Then we'll talk much 
more about ways that we can engage in precise problem-solving. Again, data really helps us ask the right 
questions about how to solve things. It puts it in a context. So instead of talking about those awful third 
graders, we're gonna talk about the specific problems those third graders are having and where and 
when they're having them. And that does help us solve our problem. Because you can't fix awful third 
graders. But you certainly can help your third grade second recess from 11:30 to 12:00 when they're 
being disrespectful on the playground in order to get attention from their peers. That you can solve. 
Disrespectful third graders, you cannot solve. 
 
>> All right, so again we're gonna talk about making decision systems. Talking about decision systems, 
not just data, so how to actually use the data. And I think this came out of a lot of things. I have been 
doing work on consulting around PBIS for a while, and I have schools who I would go to maybe even a 
couple years ago, before they got TIPS. And they would literally take out their SWIS graphs and just look 
at them and be like, "This is beautiful." Or "This is terrible." And then they would literally be like, "Oh, 
time's up, bye!" And I'd be like, "Wait a minute, what just happened? The data's not just to look at. It's 
to problem solve with. The idea here is that our problem solving has to be driven by the data. We're 
actually gonna use the data to do something with, not just have it. I'm gonna skip that one. And then 
idea is we're not gonna drown in data. We're gonna use it in a way that you can be more efficient with 
how we problem solve. And it's also okay to be doing well. I think we should congratulate ourselves 
when things are going well. It's okay if your data's saying, "Things are pretty good here." Okay, so, the 
first thing before we go into what the model looks like, we do wanna give you some research support on 
TIPS. Everything here is evidence-based. There was a randomized control trial conducted in 2012. And 
there's also a single study case that had similar results. But I'm gonna show you the randomized control 
trial where 17 schools were assigned to the TIPS condition, and 17 schools were in the control condition. 
And you can see, before TIPS they were about the same in their use of Meeting Foundations. Nicki's 
gonna talk a little bit more about what Meeting Foundations are. And they did improve slightly over 
time and their Meeting Foundations got better, whereas the control group did not. But even more 
interesting is that when it looks to problem-solving, you can see, again, they started around the same 
thing, their problem-solving percentages are around 35 to 40 percent-ish. But the schools who were 
using TIPS had problem-solving scores that went up to 70 percent. So they were much more effective 
and efficient at problem-solving. Teams can improve relatively quickly, and that data is critical for 
problem-solving. And these are also very similar results [INAUDIBLE] they did some observational scores 
called the DORA. It was just something they created to code meetings. And they found that from ... The 
TIPS group obviously grew from their scores overall on their problem-solving ability from about 50 
percent to 80 percent. That was a pretty big growth. And that again, TIPS ... Some of the results 
obtained is that they actually use a problem-solving process but they also improved the likelihood that 
solutions were actually implemented so ... That we didn't just talk about doing things, we actually did 
them. And that likelihood of student outcomes got better too. This was an interesting thing. We're 
gonna talk about primary statements, which was example of my third graders being awful, and precise 
statements, where we were much more specific about the recess. When you use a primary statement, 
schools on average spent over 20 hours in planning interventions. When you have a precise statement, 
that got cut almost in half, to about 12 hours. And actual time that staff used to implement, when you 
had a primary statement, it was about 18 hours. And that got cut dramatically when you had a precise 
statement. What they elected to do was much more efficient for staff. And many of you may be 
teachers or work in schools where you know that teachers do not have time to be spending 18 hours 
putting an intervention in place, even combined. But if you're saying your intervention's gonna take me 



2 hours, well then maybe I could do that, I could find time to do that. And for students, the time for the 
interventions, again, got cut dramatically, like by a third. You're being just much more efficient when 
you're using a TIPS model. So is your school ready for TIPS if you're not using TIPS? There used to be a 
readiness checklist that was out and they just recreated it. That's in your handout. But there are a totally 
new and different set of readiness items. There's a readiness checklist to see if your school's ready. They 
involve whether your district is committed to this. There's a big emphasis on whether your district is 
supporting your use of TIPS. Is this gonna be a common practice? Do you have the resources? Do you 
have the time? Is your staff given time to be able to do this? 'Cause you'll see, there's some stuff that 
has to get done to run a good TIPS. Do you have someone to coach you in this? This is not something 
that teams pretty much could do on their own. They do need a coach to support them, and that's part of 
the process. Is the team ready? Are they committed? Do they have a representative team? Are you 
committed to meeting? Do you have coaches who are committed to coming? And then do you have 
access to data? You need to make sure you have access to current data and accurate data. 'Cause 
obviously, your problem-solving process is only as good as your data is ... And that you have someone 
who is a data person on your team, the one who gets data, someone who can actually analyze data and 
bring it to you guys. That's information you have in your handout. Here's an example of what it looks 
like. Today we're going to talk about a sample school. We called it Peanut Butter Cup Elementary, since 
we're in Hershey today. We're gonna say it's an urban school, a K to six, about 500 students, 60 staff. 
And the data here is older, from 2011, 2012, but things still kind of apply. When we talk about give 
examples in the form, we're gonna use Peanut Butter Cup Elementary School. And now, Nicki's gonna 
talk a little bit about Meeting Foundations.  
 
>> All right. Now that Laura kinda gave you the background, we're gonna really get into what TIPS 
actually looks like. Our TIPS model is really ... Everything's built on Meeting Foundations, which we're 
gonna go into as well. But once we have those Strong Meeting Foundations in place, we also base it on 
collecting and using that data that we've talked about a bit. And our first step is really identifying a 
problem with precision. Jen's gonna go into a lot of detail on this part, but it's really looking at who, 
what, why, when and how often this problem is happening versus just saying, "Oh, the third grade's a 
mess." Once we have our problem identified, we're actually gonna think about, what is our goal for 
change? How do we want it change? What do we actually wanna see happening here? What's our ideal 
situation for this problem? Okay. And then we're gonna move on to actually identifying the solution and 
creating an implementation plan that's actually appropriate for this problem. What are we going to do 
to actually intervene on the problem that we're having here? So the third graders at recess, we're gonna 
put a plan in place for specifically recess, just for the third graders, not going across the entire school 
because that's not gonna be as efficient. We're trying to target the most efficient problem possible. 
Once we have our solution plan in place, we're actually gonna implement that. And we wanna do it with 
high integrity because we know if we don't implement it with high integrity, it's likely not going to work 
or have the desired effect. We really are trying to figure out, did we do what we said we were going to 
do in this step? And then once we've got this in place, we're actually gonna monitor how it's going. 
Because we don't wanna just solve a problem and then just, that's the end of it. We need to go back and 
see, all right, did we actually meet the goal? Did we do what we said we were gonna do? Have we solved 
the problem? What do we need to do next? Which is where we actually make our evaluative decisions ... 
If the problem got better, is that great, we're just gonna stop tracking it right now 'cause at an 
appropriate level. If it got worse, what are we going to do? Did we implement with high fidelity what we 
said we were gonna do? And if so, do we need to change that intervention, or do we just think maybe 
there wasn't enough time in place? That's where we really think about what we're going to do next. 
Again, everything kinda just works together. It goes in that flow that we just went through. And 
everything is based on those Meeting Foundations and really collecting and using that data. We're 



gonna get into the Meeting Foundations a little more. Some of the logistics ... It's really helpful, a lot of 
the schools we work with use electronic minutes and just keep them on a shared drive. If you are a hard 
copies kind of school, having them all in some kind of a binder in some single place where everything's 
kept together is ideal, just so that you have them, have easy access to them. The people that use 
electronic minutes, we always e-mail it back out to the team after the meeting so that everyone can see 
what's going on. A consistent meeting schedule is key because we need the team to be there as much as 
possible. And if we just schedule it meeting by meeting or beginning of the month, "Oh, who's available 
this day, that day?" fewer people are gonna be able to go. If we create the meeting schedule ahead of 
time everyone can put it on their calendars and know for the whole year where we're gonna be. Same 
with the meeting location. It's best to just have it in the same place, because if every time we're trying 
to figure out, "Oh, is it in the library? Is it in Miss Brown's room? Is it in the cafeteria?" it's just a lot more 
chaos. You don't want that. You want everything to be as consistent as possible for that part. And then 
having some kind of technology, if possible, in the meeting location. Again, if you're using electronic 
meeting minutes, you need to have a computer to take the minutes, you need to have a computer to 
project the minutes. You might need to have some Internet if you're gonna be looking at the data in 
person. Jen's gonna talk, also, about a data analyst report ... You can do that ahead of time, so you might 
not need the Internet. If you have team members who are calling in remotely, that kind of stuff, you 
need to have some kind of technology that's appropriate for your team fit. And then just some things 
that really make a successful meeting: The first one there is having an administrator present. And that 
can be one of the biggest keys because those administrators are the people who really are able to make 
the yes, no on whether these are appropriate interventions or just general other things we're gonna talk 
about. Because we talk about data, that's the big part of the meeting. But there's also other 
administrative things that the PBIS team needs to deal with, and this is a fine time to do that. Just having 
someone there who has that ability to make those big decisions ... Having at least 75 percent of the 
team members there consistently. Again, we understand people will get sick, they have other things to 
do, they might not make every single meeting. But we wanna have most people there because 
especially if you have a smaller team, you lose one or two people and you're kind of out of luck. There's 
only ... You can't have a meeting with only three people there. It's not gonna run as efficiently as it 
should. All the team members should be prepared for the meeting. A lot of times you're gonna have 
tasks to do after the meeting, just making sure you're following through on those, following up with 
each other, keeping each other accountable. 'cause like Laura was saying earlier, you have a meeting 
and you come up with all these tasks for people to do and you go back and nobody's done them and 
nobody's done them over and over. We wanna keep each other accountable and make sure that you're 
being responsible for what you need to do. Start and end the meeting on time. Again, being respectful 
of everybody's time 'cause we know everyone has got a lot of other things going on in school, out of 
school, just making sure things run efficiently. And I think the TIPS process actually really lends itself 
really well to doing that, once you get used to it. It's very efficient and flows really nicely. Having a 
current action plan ... You can have a year-long action plan as well as your meeting to meeting actions 
that you need to do. Making sure everyone knows their roles and responsibilities for the meeting ... 
We'll talk about those in just a second. But we're gonna have a facilitator, a minute-taker ... We wanna 
identify those at the beginning of the year and set those people so that they're consistent throughout 
the year as much as possible, rather than every meeting going, "Oh, who's gonna take minutes today? 
No one really wants to do it today." Just making sure we're all on board with that. Using the TIPS 
meeting minutes form that we're gonna talk about, that's obviously a key part of the TIPS process. And 
then documenting your decisions, so that's a place that a lot of times ... We come up with something 
and it just gets lost because no one wrote it down anywhere. The TIPS form really gives you a very good 
place to record everything very efficiently. Okay. So just talking about our roles really quickly ... Our first 
one at the top there is administrator. Like I said, this is a key person, someone who can make those big 



decisions when you need those. It could be a principal. It could be a vice-principal or a dean, whatever 
you need it to fit your team. But we just want somebody there who has that power to make those 
decisions when you need them. The facilitator is the person who's really running the meeting, so they're 
gonna be the ones who start the meeting, end the meeting, switch between the different topics through 
the meeting. They really need to be someone who's not afraid to step in and redirect the meeting when 
it does get off-topic because we know every now and then with ... Sometimes the PBIS meeting turns 
into a bit of a vent session about that third grade group because they keep coming up. But the facilitator 
needs to step in and just say, "All right. Let's take what we're doing and move on with that and figure 
out what to do with it." A minute-taker, obviously we need someone to record what's going on, keep 
track of everything for every meeting. The data analyst, Jen's gonna talk about them. But they really 
take the behavior data that you're looking at ... In our case, most of our schools use SWIS. And they'll 
actually figure out a precise problem statement and they'll give an overview of all of the data for 
everybody to see. They have a lot of work ahead of the meeting. And then the rest of the people, the 
active team members, we don't wanna just say they're just team members, because everybody on that 
team is a critical piece, even if you don't have one of the three main roles of facilitator, minute-taker or 
data analyst. Because we need everybody's input on this team, because when we make PBIS teams, 
they're typically across the grade groups, across different disciplines. It's very critical to have all those 
different opinions coming in. We need people to be able to speak up throughout the meeting, give their 
opinions, tell what they see when they're in the school. And then finally, we added in the role of 
timekeeper because it's very helpful to have someone just watching the time as we go through. Because 
again, sometimes we do get really wrapped up and really into the meeting and kinda lose track. We 
wanna have someone prompting, "We have five minutes left, 10 minutes left," however you need to do. 
This is just a big list of some of the Meeting Foundations, so people's responsibilities before the 
meetings ... I'm not gonna go through everything. But I just want to highlight a couple ... The first one up 
there is advising the backup. For all the roles that we just looked at on the previous slide, we wanna 
have somebody as a backup person for all of those, except maybe the administrator because there 
might only be one or two of them. We wanna have someone to facilitate when the original facilitator's 
not there. We need an extra data analyst if that first data analyst can't be there or can't do the data that 
meeting, we need to know that ahead of time. And again, knowing that you'll have your meeting 
schedules in place, it's helpful because if Miss White isn't gonna be there on that next meeting for April, 
we know that we can have our backup in for her role. Couple other things ... Making sure you have the 
room for the meeting. The facilitator should kinda do that. The facilitator or the minute-taker, it's not 
reflected up here, either of them should be asking for agenda items from the group. Some of the schools 
we work with do it either way. But the facilitator can send out an email, "Hey, we're having our PBIS 
meeting next week. Let me know some things that you wanna discuss." Somebody should be doing that 
and putting that on the minutes form. All right? And then again, the data analyst should be doing that 
report prior to the meeting so that's prepared and we're not doing it in the meeting, 'cause it takes a 
long time. During the meeting ... again, the facilitator's really responsible for running the meeting, 
starting, ending, switching between different topics. Keeping the discussion focused does rely a lot on 
the facilitator, but everybody should be coming into that meeting and being respectful of the time and 
knowing we need to stay focused on what we're doing today and not get too off-topic. We also wanna 
make sure everybody's going to be involved in defining the problems with precision. Again, the data 
analyst will probably come in with this mostly done, but we wanna make sure that that's happening. 
And then creating the solutions for the problems that we have, making sure that they have a full action 
plan, we know who's responsible for what, when we're doing that by ... Everybody should really be 
contributing to that and being responsible there. And then that last one with everybody is just being an 
active participant. Just because you have one of those three main roles doesn't mean that you get to 
just not participate in the data discussion. If you're just an active team member, you don't have one of 



the main roles, doesn't mean you shouldn't be helping out throughout the meeting. And then finally, 
after the meeting the biggest thing is the minute-taker should be sending out the completed minutes 
with everything updated, showing who's responsible for what activities. And then everybody on that 
team should be ... They're gonna have different responsibilities between meetings, so completing the 
items that you have to do within the time that you've agreed to. All right. So we also have a TIPS 
information form. This is not in your packet. But schools will fill this out ahead of time at the beginning 
of the year. We did this for our Peanut Butter Cup Elementary, just to give you an example. We 
identified our roles up top there. We had Anita as a facilitator, Lucy's the administrator, Connor's the 
minute-taker and Juan is the data analyst. They all agreed on that at the beginning of the year. For most 
of those roles, we also identified backups, although we didn't reflect that on here right now. We have 
our meeting schedule, so it's the first Thursday of the month, in the library. We've picked the dates and 
the locations, everyone can get that on their calendar really quickly. If you have someone who's really 
savvy with sending Outlook invitations, if you guys use that, it's nice to just have that on there for 
yourselves. Location of the meeting minutes ... They have a shared drive with a PBIS folder that 
everything is in. Discussing the purpose of the meeting ... so monitoring our school-wide PBIS 
implementation. Our team members and their roles and their e-mails, so it's easy to contact ... And then 
they also created team agreements or norms, and that's basically making expectations for PBIS team 
meetings. We have expectations for the kids in all of our settings, but we also wanna apply it to what we 
do and, you know, just practicing what we preach here, just showing that we need to be safe, 
responsible and respectful during those PBIS meetings as well. Okay. So the TIPS meeting minutes form 
... Again, typically either the facilitator or the minute-taker will ... 
 
[MUSIC] 
 
Put together the formal version of it prior to the meeting. Again, it depends how you wanna do that 
within your schools. It should be sent out to all the team members 24 hours ahead of the meeting, just 
so that they get a chance to look at it ahead of time. And then we really use that to guide the meeting 
discussions. We're gonna follow the TIPS agenda throughout the meeting, to stay on task there. Then we 
also monitor progress with this. It allows us to review our previous decisions that we've made in other 
meetings. We're gonna have a task list that we keep and keep track of, were things completed or not 
completed? And then we actually evaluate the meeting. How well do we think it went? Was it a good 
use of our time? Was it ... Sorry, I'm blanking on the other ones. Was it a good use of our time, did we 
do what we said we were gonna do, is it having the desired effect, those kind of things. This is actually in 
your packet, if you wanna follow along there as well. This is our brand-new, hot off the presses version 
of the TIPS meeting minutes. I'm gonna take you through it step by step here. This is just the first page 
of it. And up top here we have a little section where we can identify our meeting dates and times. We 
always have today's meeting and then the date and time of the next meeting. And then we also put our 
meeting roles up here, so our facilitator, minute-taker and data analyst for each meeting. This is helpful, 
especially if you know in advance that one of them won't be here the next month and we have to fill in 
the backup person, just identifying them early so they can prepare is helpful. Then we list our team 
members here, so we just take attendance this way. We leave everybody's names in there every time. 
We don't have to write down or take a sign-in sheet. If you do sign-in sheets, that's fine too. But it's just 
a nice way just for the minute-taker to go through and cross off everybody. And here we have items that 
I like to call non-data agenda items. Maybe you're doing fund-raisers or acknowledgments that you need 
to talk about during the meeting. That's where these would go. Maybe we need to talk about having the 
dance that we're planning for next month, that would go there. And there's also a little section to put 
some agenda items for your next meeting if you need to. And then we can have a systems overview. 
This is a new piece, I believe, with the new form, you can put in your system fidelity review. And again, 



this is really good, especially for non-PBIS meetings, if you wanna adopt the TIPS form for here, you can 
put a lot of things in here. But for PBIS you might put your SET scores from the year or your Benchmarks 
of Quality or the Tiered Fidelity Inventory scores, just a little description of those, just to show where we 
are this year. it's just a little thing there you only update a couple times. And then down at the bottom 
here is part of our problem-solving process. And this is where we get into using the data analyst report. 
And on this first page we're actually gonna review our previous problems here. This'll make a little more 
sense when I show you a completed form in a second. But what we're gonna be doing is putting our 
data into this form here and then we'll solve our problem, come up with what we wanna do. And then 
the next meeting, we're gonna go back and evaluate that. Did we do what we said we were gonna do? 
What are the new rates of behavior? That actually goes over on the right-hand side there. Again, that's 
the first page. Our second page, you see that same chart again. What we would do is for our meeting, 
this would be our new problem that the data analyst just completed for this month. Again, this'll make a 
little more sense when I show you the completed version in a second. Okay? And then we also have just 
our general agenda items where we discuss them, take our notes on them ... And this is where you can 
really make a task list of things that need to be done, especially outside of that precise problem 
statement. And then we evaluate our meeting, how is it going, how do we think we're doing, what can 
we do better? Again, that's the second page. This is probably a little bit harder to read. But this is 
meeting minutes from Peanut Butter Cup Elementary. What I just wanted to point out here is this is 
their problem that they defined the meeting before this. You can see the meeting date up here is 12/3, 
and they defined this problem with the fifth graders, they're skipping class. They created their goal and 
timeline, their solutions, the fidelity ... That was all done on December 3rd. The meeting that this is 
actually for is January 5th. They came back and did all of this section over here during that meeting. 
They updated it so, how was the teacher fidelity going, what was the level of implementation? For this 
one, they implemented the solution with fidelity. They outcome data, they met their goal because it 
reduced to .18 referrals per day. And their next step is just to discontinue that plan because they met 
what they needed to do and so they're ready to move on with that. And then on this side, on the back 
page here, this is their new problem for this month. The third and fourth graders are being defiant. This 
is the problem that they actually solved during this January meeting. In February, they'll come back and 
evaluate, did they actually implement these solutions here, just to check in on those. Does that make 
sense to everybody? Okay. Then down at the bottom, they had some agenda items that they went over 
and they evaluated the team. Good. All right. I'm gonna hand it over to Jen. 
 
>> Okay. Now that you have an idea of what some of the general Meeting Foundations are of TIPS and 
how that process looks when we fill out the meeting minutes, we're gonna start taking you through, 
step by step, of the actual TIPS process. Some of what we just shared with you may sound like Greek 
right now, but I promise we're gonna go through each of the steps so you can see how we get there and 
how we get that information. I'm specifically going to talk to you about the first two steps. The Team-
Initiated Problem Solving process is exactly that: We have to solve a problem. We have to start with 
identifying a problem. But it's not just enough to identify a problem. We need to make it precise so 
we're not just admiring a problem that we think is happening. We actually have a very specific problem 
that we can identify with several different components that is solution-ready. Then once we identify 
that problem with precision, then we're gonna talk about, okay, now that we've identified the problem, 
how do we want it to change and when do we want it to change by? A problem, at its most basic level, is 
just the difference between what we have or what we are seeing and what we want to happen. If I wake 
up in the morning, I am tired and I want coffee, that is a problem, 'cause I don't have coffee in my hands. 
Same thing in a school. If we say, "The playground is a real issue," that doesn't give us a lot of 
information, but it gives us a place to start. We want the playground to be better. But how do we make 
it better? What is going on in the playground? We don't have enough information at this point in time. 



The other thing to keep in mind, since the TIPS process is meant to be efficient and effective, we also 
wanna make sure that it's a problem that is worth solving. If we start identifying problems that really 
don't have a large impact on our day, then we may just be wasting our time talking about things that 
aren't really something that needs to be solved at this moment in time. We can then prioritize the 
problems that we identify before beginning the problem-solving process. How do we refine a problem 
statement? It's very important that the team understands what it is that we're actually trying to solve. 
What a lot of teams without the TIPS solving process ... They wind up problem admiring, which is 
beginning to talk about a general problem like, "Oh, I think the playground is a problem, the kids are 
running around all over the place." But we don't know exactly what's happening, who's contributing to 
it, specifically what recess it might be or why it is that they're engaging in this behavior. It needs to be 
clear what the problem is. And a precise problem gives everyone an exact idea of what's going on. Then 
it also helps us identify to begin working on the same problem together, instead of talking about what 
we think the problem might be or what one person perceives the problem to be on the playground 
versus what another teacher might perceive the problem to be on the playground. Problems are often 
stated in a primary form, which really just tackles one piece of the puzzle. It doesn't capture the whole 
picture. We're gonna talk you through how to get all those pieces. Having only one piece of the puzzle 
isn't really helpful for problem-solving. We're gonna start with a primary problem statement, and that 
might be something like this: We have way too many office discipline referrals coming from the 
cafeteria. That by itself is definitely an issue. But we don't have enough information about how to start 
solving that problem. We don't want to institute some cafeteria-wide intervention because it may be 
wasting some of our time if we're teaching this to all of the grades when it's really only one grade or one 
group of students. We wanna be as effective with our time as we can be, 'cause time is precious in 
schools, let's all be realistic. We're starting with the big picture. Then we're gonna use our data ... And 
the examples that we're giving you will be from SWIS 'cause TIPS was designed with SWIS in mind. 
However, you can get some of this data from an Excel file as well, if you have somebody who is really, 
really savvy with data. But SWIS nicely compiles everything for you and puts the graphs together. Too 
many office discipline referrals in the cafeteria as a precise problem statement might look something 
like this: Referrals for defiance among third grade students from 11:30 to 12:30 in the cafeteria are 
increasing over time. It is believed that this is happening because students want to avoid silent reading 
that happens after lunch. This problem is now solution-ready. We can start tackling this problem 
because it's clear, it's precise and it's detailed. We have all of the pieces of the problem that we need to 
begin to start to solve this problem. Precise problem statements need six different pieces and six 
different components for to be considered a precise problem statement. And the data, when you pull all 
that together, gives you the specific picture of what's going on and a story about what's going on. We 
need to know what is happening or what the behavior is. We need to know how often it's happening. 
We need to know when it's happening or what time of day it's happening. We need to know where it's 
happening. We need to know who is involved, whether it's a small group of students or a large group of 
students. And we also need to know: why does it keep happening? Because that may help drive the 
solutions that we put together. Here's a couple of examples of not-so-precise problems and then we'll 
make it into a precise problem: Inappropriate behavior on the playground is increasing. Definitely an 
issue, maybe happening in some of your schools, it's a great jumping-off point, but it's not necessarily 
specific enough. Let's see what this looks like as a precise problem statement: Bullying, verbal or verbal 
and physical aggression on the playground, is increasing during first recess and is being done mostly by 
four fourth grade boys and seems to be maintained by social praise from the bystander peer group. This 
occurs at a rate of one referral per day per month. Everyone look at that and then tell me if you can see 
all six of those components in that problem. What can you see is the main difference between how you 
might address the first problem versus the second problem? Yes. 
 



>> [INAUDIBLE] first one, it's widespread. You're gonna address the entire group. Whereas in the precise 
statement, you're gonna address those four fourth grade boys. 
 
>> Exactly. In the first one, if we only know that the playground is an issue, we're gonna address the 
entire playground, versus in the second problem, we're just gonna address those four fourth grade boys. 
Yes, in the back. 
 
>> How do you collect that data? 
 
>> That data is collected through office discipline referrals. And if you use a system like SWIS, you enter 
all of your office discipline referrals into that system and then it will create graphs for you. And I'll show 
you what that looks like in a moment. 
 
>> It collects that data? 
 
>> It's typically collected across the school, it's like ... Oh, this data? This is what you'll get when you go 
through SWIS. And I'll show you how we get there. Here's another example: Students are getting 
referred frequently for technology violations. I'm sure this is an issue across many of your buildings, with 
the more sophisticated electronic equipment that comes out every single day. They're probably bringing 
in something new next week. This doesn't give us a lot of information, again. This problem, on the other 
hand: A large number of students in middle school, [INAUDIBLE] sixth, seventh and eighth grades, are 
using texting to spread rumors and harass peers at a rate of eight referrals per week. Texting occurs 
both during the school day and after school and appears to be maintained by attention from others. 
That, again, is solution-ready. We can start tackling that issue. 'Cause it's limited to the upper grades, we 
can start addressing that issue much more easily than just technology violations across the building. Any 
questions about the differences between not precise and precise problems? Okay, great.  
 
When you look in SWIS, SWIS gives you seven core graphs when you begin looking through your data, 
once it's all been entered and collected by the school. You get an average referrals per day per month 
graph to start off with. And what this first tells you is, again, that bigger picture. We're looking at the big 
picture first. And it gives you an idea of how many referrals the school has across the building per 
month. And it calculates it so that you can compare them month to month. In September, if you have 
fewer school days than you do in October, this will calculate it for you so you can actually compare them 
month to month and see, on average, how many referrals are happening. And this gives you, again, the 
bigger picture of any trends that are happening. If referrals are increasing, let's see if we can figure out 
why. The next graph that we get ... And this is not something that you use for a precise problem 
statement, but it gives you, again, a general pulse of the building, to see what it is that's going on. The 
pieces of the precise problem statement come from the next graphs. This is a graph that compiles 
everything, referrals by problem behavior, and you can see that the highest problem behavior here is 
defiance. And it's significantly higher than the next several behaviors. Here's where are the problem 
behaviors occurring: we can see that it's primarily in the classroom and the playground. They're pretty 
close to each other, so that's something that we'll look at both together. When are the problem 
behaviors occurring? You can see pretty clearly, right in the middle of the day between 11:30 and 12:15 
is the biggest time that we're having an issue. Who is involved in the problem behaviors? There are two 
graphs that we can use to get this information. There are graphs by students and there are graphs by 
grades. For this particular problem, it's looking at graphs of the problems based on who is contributing 
by student. And we can see the first four students there are contributing. Yes, a question in the back. 
 



>> Can it break it down [INAUDIBLE] level or the student level? 
 
>> It can get into the student level. There isn't a section in SWIS where you can identify, necessarily, 
what classroom it's coming from. However there is a place where you can see who has made the 
referral. And that generally correlates to what classroom it's coming from. Not always, but it usually 
does. Why are the problem behaviors occurring? This is something that may help drive the solutions 
that we come up with or the way that we go about solving the problem. And we can see that this is to 
avoid work. We may address an issue that is to avoid work differently than was it to try and obtain some 
type of attention or to obtain an item. And Laura will talk a little bit about that in a few minutes. This is 
just a summary of all the pieces that we pull together to get that precise problem statement. We need 
to know what is happening or what the behavior is. We need to know who is contributing to it. We need 
to know where it's happening. We need to know when it's happening. We need to know why it's 
happening. And there isn't a graph up here, but SWIS will be able to calculate this for you: We need to 
also know how often it's happening. Because once you've identified a problem, we need to then think 
about how do we want it to change. And if we don't know where our baseline is, once we identify that 
problem, we can't discover if we've made any progress. This is a filled-out example of the data analyst's 
report worksheet. And this is something that your data analyst would complete prior to the meeting. 
And they would do that using SWIS, again this was designed with SWIS in mind. You can do it with Excel. 
It's just a little bit clumsier sometimes. And they would fill this out ahead of time. They would look 
through each of the core graphs, identify what they want to look at further and then include all that 
information in this data analyst's report. We've included a blank copy of it for you in the handouts. And 
for those of you who didn't get one, we will get that e-mailed to you so you can see how this looks. It 
looks a little confusing, so again it's really key that whomever you identify on your team as the data 
analyst understands data and understands how it works and how it all works together. This is the 
backside filled out. You can include a descriptive format of the type of data that you're looking at and 
what types of information you're looking at, why you were looking at that information, etc. In the 
meeting minutes form, once your data analyst has defined what the precise problem statement is after 
looking through all of that data and pulling all of those pieces together, they will either send it to the 
facilitator or the minute-taker ahead of time to be included as the new precise problem to be solved at 
the next meeting. One of the other things that the data analyst will also do is take a look at the problem 
that we identified at the last meeting and see if we've made progress there. And they'll send whatever 
information they find out about that to the minute-taker as well, to include in the meeting minutes. For 
the new precise problems, this will go on this side over here. Let's talk about goals. Now that we've 
identified a problem, what do we do about it? We'll talk about solutions in a minute, but we also need 
to think about, how do we want this problem to change? And one of the things that we always talk 
about when we're working with teams around using the TIPS process is work smarter, not harder. We 
have the little SMART acronym. When you're thinking about goals, it needs to be specific. It needs to be 
measurable. It needs to be achievable. It needs to be relevant. And it needs to be timely. If it's not 
specific enough, we may not be able to measure whether or not we've made progress. Again, with 
measurable, we need numbers 'cause we're using data. You really need numbers to be able to compare 
baseline to where you are after you've implemented a solution. It should also be achievable. We are not 
miracle-workers and we can't create perfect children overnight with a simple solution. We wanna make 
sure that any kind of goal that we identify is actually achievable by the students, given the resources we 
have and the types of behaviors that are happening. It needs to be relevant. If you are trying to solve a 
problem in the cafeteria, putting a solution in the hallway may not do that ... just thinking about what it 
is that you're actually trying to solve and timely as well. When we put something in place, we wanna 
also give ourselves a timeline of when we want to achieve this by. It's not enough to just say, "We 
wanna make this problem better." Without adding a timeline, by next month, by the end of the school 



year, it gives us technically an unlimited amount of time to try and work through that problem. I'm not 
going to read the specifics up there 'cause it's a lot of words, but you can see the precision problem 
statement on the top. The precision goal is almost as long. And there are pieces to the goal that include 
every single component of that precise problem statement. If we were looking at the problem on the 
playground, if it was third and fourth graders that were being disruptive on the playground between 
11:30 and 12:30 at a rate of one referral per day, we want to say something to the effect of, "We want 
to reduce the third and fourth grade disruption referrals on the playground during their recess down to 
less than 0.5 referrals per day per month." Something specific that relates exactly to the problem that 
you're looking at. Once you come up with the goal, after you've talked through your precise problem, 
talking about a goal, that will go also in the meeting minutes. This happens during the meeting as you're 
talking through as a team to develop a goal that you think is that SMART goal, the specific, the 
measurable, the achievable, the relevant and the timely goal that you have put together. After that 
process, then you start talking about solutions. What do we do? And for that I'm going to turn it back 
over to Laura. 
 
>> Thank you. One thing I really wanted to point out, as you can see, as Jen discussed, data is clearly the 
cornerstone of being able to do a precise problem statement. It's not coming from what you're feeling 
or thinking, but it's coming from what your data says. I wanna point out to everyone that TIPS and your 
problem-solving is only as good as your data is, right? If your data is not accurate and it's not up-to-date, 
then you might not even be solving the right problems. For example, if you have a school, and we've 
encountered this a lot of times, where people are afraid to write referrals. People think it reflects poorly 
on them as teachers if I write referrals or why bother writing referrals because they're not gonna be 
suspended, so I don't bother writing referrals unless the kids do something horrible. Then you're not 
gonna have data that you can problem-solve with. It is really important that you work with your school 
and explain to them how and why you need the data, that you're using it to solve the problem, to create 
a problem statement, and you're not just doing it to get an individual kid in trouble. And I really think 
that is one of the hardest things for a lot of our schools, when we work with them through the TIPS 
process, is they don't have data to work with. If you have 10 referrals for the whole month, you can't 
really use the TIPS model. I wanted to point that out. If you have 10 referrals per month, you should 
really be patting yourselves on the back, maybe. If you need a better way to get data because it's not 
getting what you want maybe you need minor referrals or some other way of tracking your data that 
way. But I think it's really important that you make sure that your data is current and it's timely, or 
you're engaging in useless problem-solving. That's just a little bit of a commercial for up-to-date data. 
The next step, as Jen said, is to identify a solution and create an action plan and then implement it with 
high fidelity. That's what we'll be talking about next. Okay. What we want you guys to do is, when you 
have a precise problem statement ... Jen talked, I think, about solution-ready, meaning that your precise 
problem statement is now ready for a solution for you to put in place. The first thing you're gonna do is 
sit down after you've set a goal and you have an idea what solutions do we need to put in place to help 
this problem? But we wanna make sure whatever you're selecting is relevant to your goal, right, and 
relevant to the problem statement. If we went through this whole big great thing about how it's the 
recess and third or fourth graders and between this time and this was us going on, and then we're like, 
"We're gonna put in a recess intervention and it's gonna be for every recess period for everybody in the 
building," well, then you're not solving your precise problem statement. You're just putting in 
[INAUDIBLE] things. You have to make sure that you're coming up with a solution that is relevant to 
what your goal is. We're gonna be efficient about it that way. When we think about what types of 
solution we put in place, we think about them in different types of solutions. The first one is prevention-
related things. How can we avoid the problem from happening at all? It could be that your kids at 
recess, once you start talking about it, those third or fourth graders are fighting over playground 



equipment 'cause you have one ball and a hula hoop and a jump rope and you have 60 kids out on the 
playground. That's a prevention technique. You could say, "Well, we're gonna give them more things to 
do." And maybe we're gonna set up a game with the ball so we're not just having one or two kids play 
with the ball. You could do teaching interventions. How are we actually going to teach the kids what we 
expect of them to behave? Maybe you have to go bring out your lesson plans again. This is what your 
data's showing, that we're having a problem, that our kids don't know how to behave in the hallway, 
they don't know how to be quiet in the hallway. Let's go and have them practice that. Recognition ... 
How can we reward kids for doing the right thing when they're doing the right thing? A lot of people like 
to put reward things in place. Extinction things ... If you think kids are doing something to get out of 
doing their silent reading, like our example showed before, you can up with something maybe to 
transition them into silent reading so that we prevent the problem from being rewarded, so they're not 
getting out of it. No matter how they're behaving on the way back, we're still gonna have silent reading 
and they're not getting out of it, for example. As well as some other preventative strategies, I'm sure. 
And consequences ... Can we have consistent consequences for problem behavior? Discussing 
sometimes there are not consistent consequences for behavior and how we are getting on the same 
page that every time the same thing happens in every classroom, the same kind of consequence should 
be ... regardless of who the teacher is. You wanna make sure that we have good solutions available. And 
I would recommend that you really think about these top ones, first, as a PBIS system, that we're really 
thinking about what preventative strategies we can do, what teaching strategies we can do and what 
rewarding strategies we can do 'cause they are the most effective and efficient and the most consistent 
with PBIS. I would say if you could really think for your ... At the top of that, and it's not in the current 
consequences end, then that would be most ideal when you're doing a solution. You should also think, 
"How many solutions do I need to solve my problem?" Well, if you have a really significant problem ... 
Let's just it's really safety concerned and kids are being aggressive and kids are getting hurt and the 
principal's getting lots of phone calls from parents who are unhappy about their kids getting hurt. You 
might have to put several different plans in place to make sure that kids aren't getting hurt anymore. 
You might come up with several different things that you're gonna do to solve that problem. However, if 
it's not as big of a problem, it's a small thing, you could try something small and easy and efficient first 
and then come back and revisit later. That is always your option, is that you can do ... We're gonna go 
and teach lesson plans again. That's our solution this time and we're gonna try that. We'll come back 
next month and we'll see how our data is. If our data has not improved then maybe we'll add something 
else. But if our data is showing that that's enough, then that could be enough to solve our problem. This 
is an example of some solutions you could put in place for sixth and seventh graders who are engaging 
in inappropriate language, harassment and disrespect and aggression in two classrooms at two periods 
of time, 9:45 and 12:45, in order to get attention from their peers and to escape doing work. And 
[INAUDIBLE] says there were 175 incidents of this across the school year. Some of the things 
[INAUDIBLE] in place, they came across a bunch of different options. I would not recommend that you 
select to use all of these options to solve the problem because it does seem like a little overkill. And 
really what the problem is, is if I say you have to do five things, are you really gonna do five things? I 
mean, let's be honest, we don't have a whole lot of time to do all these things. We really wanna think. 
But one thing they were gonna do is review the expectations every day, just go over with them at the 
beginning and explain what the expectations are. They're gonna focus on that respect and reteach the 
specific stop, walk routine. They were gonna set up a daily double, which was some sort of extra reward 
period they could earn for behaving appropriately during the day. And they were going to ensure staff 
used a specific routine for students when they wanted to speak. And there was a specific process they 
already had in place for school defining what they were gonna do for consequences. So they came up 
with several different ideas. And again as a team, I think it would be important to say, "Which one of 
these do we think may have the most impact at our school, knowing sixth and our seventh graders?" 



And then selecting one or two options. I would not, obviously, recommend doing five different things to 
combat this problem 'cause it's not likely to be done with fidelity. Once we come up with a solution, the 
most important thing we think we can do is action plan that solution. We're not gonna sit in a meeting 
and have that great conversation, have a great problem-solving strategy and then leave and then 
nothing happens because I've assigned people to do things. Everyone in the meeting is clear when we 
leave who is in charge of doing everything, who's gonna do the task and when will it be completed. We 
decided that the counselor's gonna run a social skills group with those four fourth grade boys on the 
playground. Counselor's not here. We've decided that for her. And the administrator's here, and the 
administrator has that authority. Who is going to tell the counselor that she has to run the group? Who 
is going to get the permissions signed from the parents for the kids to be in the group? When will the 
group be starting? These are all details that have to be worked out. You cannot just leave the meeting 
and be like, "We solved it, we're gonna have our social skills group," and then no one planned for how 
it's gonna happen. Sixth and seventh graders, you're gonna reteach lessons. Who's gonna tell the sixth 
and seventh grader teachers that they have to reteach it and when? When are you gonna make time for 
them to do it? These are all the details that have to get figured out. And that's the part that we tend to 
skip. But TIPS makes it so you can't really skip it 'cause it's right here on your agenda form. It's: what are 
solution actions and who and by when? Who and by when are gonna do these specific things? We're not 
leaving the meeting with no plan about how we're gonna get this done. I think that's one of the 
strengths of TIPS, and what we've noticed in our schools is that solutions tend to be implemented more 
because we've thought it out in advance. And then you have to come up with some sort of evaluation 
plan. How are you gonna know that things got better? And again, I think Jen alluded to this when she 
talked about how you need to have baseline data. You need to know where you started from to set a 
goal, but you also need some sort of plan about how you're gonna evaluate the data. And there's two 
different evaluation pieces you need to think of up-front. The first one is, how are you gonna evaluate 
whether this was implemented with fidelity? How are you gonna evaluate whether people actually did 
you plan? And then how are you gonna evaluate the outcomes of what happened? Let's talk about 
fidelity of implementation. I'm a school psychologist by training and I was a practicing school 
psychologist for many years in a school building. And I probably couldn't count how many times people 
told me, "Well, I tried that. It didn't work!" Right? "I tried it. It didn't work!" How long did you try it for? 
"Well, a day, maybe 2 days. It was a day and a half." Okay. And what parts of it did you try, 'cause there 
were lots of steps to it. Did you try ... "Well, I only did the first two 'cause I couldn't really fit the rest of it 
in and I was too busy, and so I couldn't do it. It didn't work. What else can we do?" And then so that's 
frustrating, I think, as a school psychologist who's like, "You didn't do anything." But it's frustrating as a 
team to be like, "It didn't work. Let's start from scratch." And you're like, "No, no. We're not gonna start 
from scratch. We're gonna make sure we know whether it's done or not." I've sat in a lot of team 
meetings [INAUDIBLE] "Our data's worse. It got worse." Or we didn't get better, at least. Or we didn't 
get as well as we wanted to. And the first thing is, okay, what are we gonna do next? And I'm always 
saying, "No." We're gonna say, "Did you do it?" Okay? We had a plan put in place. Let's measure to see 
whether we did it. And if we did do it with fidelity and it didn't work, we have a whole different 
conversation than if we didn't do it and it didn't work, our data wasn't better. It's really important that 
you collect fidelity data. I think this is a key part to TIPS and it's easy to not do and I think when you're 
first implementing, that's really trickier. But as you're doing TIPS for a while, you need to really start 
thinking about the fidelity data collection. How are you gonna know whether things were done the way 
you wanted them to go? And if they didn't go the way you wanted it to go, why? I think, to me, that's a 
big piece. Did it not happen because we forgot? Did it not happen because we forgot to tell the right 
person to do the right thing? Or did it not happen for a really legitimate reason, like I came up with a 
great plan but I didn't think about ... I asked you to do this the exact same time you had to teach some 
lesson that you're expected to teach. If I said, "Reteach those sixth and seventh grade lessons, oh and by 



the way, do it at the exact same time you're supposed to be preparing for the PSSAs," that's not gonna 
happen. It's really important, again, that we think about why the plan wasn't implemented with fidelity. 
When you're thinking about collecting fidelity data, there's different ways of doing that. You can think 
about using a percent of the steps were done. There was five steps, what percent of them were 
completed? Generally we wanna look for 80 percent fidelity. That's really our goal, is to hit that 80 
percent mark, to consider whether you're doing it with fidelity. If you hit 80 percent generally in the 
field, it's accepted as that's good enough to say that we're doing it the right way. Making it easier to do 
... For example, having a fidelity board, an anonymous thing ... It's always better to do it anonymously 
because then people are more likely to be honest. 'Cause I know if my boss came up to me and said, 
"Did you do the thing I told you to do?" I'd be like, "Mm-hmm. Sure did." 
 
[LAUGHTER] 
 
But if they said, anonymously, "Did you do it?" I might be more like ... They'd be like, "Yeah, that didn't 
happen, sorry." So you might put an anonymous checkboard up where people just put an X where they 
did. We said that you were gonna do ... What's this one say? You acknowledge five students every day. 
You're gonna say, "How was your weekend?" to five students. And how many kids did you actually do it 
with? You could see here, the fidelity board, you can see it's about three, on average. People weren't 
really hitting it, what we wanted to do. You could do a fist to five, which is like, I'm in a faculty meeting, 
"Okay, I told everybody to do a thing. Fist to five, how many did you do?" And they say two or three or 
... It's a little bit more ... You have the crowd to hide behind a little bit. You could do a fidelity checklist, 
or you can do a direct observation. Obviously, direct observations are the best data collection tools you 
can use because you're actually seeing it and you're not relying on people to tell you the truth or not tell 
you the truth. But it is very difficult and time-consuming to do that. When you have to think about your 
plan, you have to think about how you're gonna actually measure that. When you're thinking about your 
evaluation plan, how you're gonna measure fidelity, that would go over there in this section here. We're 
talking about how are you going to manage your fidelity, how are you gonna know that you did this? Are 
we gonna do a survey? If it's like, did a counselor hold a group, you can go talk to the counselor and be 
like, "How many times did you meet with this group?" That's easy fidelity check. If it's something more 
complicated, then you're gonna need to think of a way that you're gonna have to do this. If you have a 
cafeteria intervention that you're putting in place during the first lunch period and you're relying on 
maybe paraprofessionals to run it, you might wanna go in there and see if they're doing it, to see if they 
were trained well enough. Again, I'd also think if things are not happening the way you would like them 
to, why it's not going the way you want it, right? Is it because you didn't train those paraprofessionals 
well enough? They don't know what they're doing. Did you not provide them with the materials they 
really need to do the intervention? Does it not really fit in the schedule? They have competing things to 
do, like, "I have to get the kids in line. I have to wipe down the tables. The kids on the line here, I have to 
control, and the kids at the table, I have to control, and I have to send kids out to recess and I have to 
tell 'em to go to the bathroom. And I can't handle one other extra thing." Then problem-solving with 
them around that ... Those are all legitimate reasons why interventions might not happen. And then you 
have to problem-solve those. Can you get around some of those things? Can I say, "Okay. There's three 
of you in here. One of you does this, and one of you does the thing I asked you to do." Again, this is just 
something you wanna think about. And it would go here on that form. Okay. Again, we wanna make 
sure we're implementing our solution with high integrity. We're making sure that we're really doing 
what we say we do. When we say, "The plan didn't work," we could say, "It didn't work because you 
didn't do it!" Or "It didn't work and we tried it. It just really didn't work." 'Cause I think we're gonna go ... 
The next step will be different depending on that answer, right? Will we start from scratch or will we try 
to make it happen instead? The next step is our monitoring the impact of the solution and comparing it 



against your goal. Again, we're gonna look to see if it worked and compare whether or not you met your 
goal or not and then make a final decision about what you're gonna do next. Did we make a difference? 
Here's where it goes on the form. You have the fidelity data box here and then whether it did well. 
Here's an example of some data that they collected: Did you greet five students by name today, yes or 
no? They did a little thing, did you do it, and you just put it in the box and they collected data. Then they 
looked here at SWIS to see if their data got any better. We looked at the effectiveness of the solution. A 
lot of times we are using SWIS or whatever office discipline referral data as your metric. But if you have 
something else that you wanna do, you can certainly do that. For example, if you're like, "The cafeteria's 
way too loud," then measure the loudness. Get out your little thing on your phone that tells you how 
loud it is in there and measure it and then go back and then measure it again. That's a different way of 
measuring your outcome data. But a lot of times it will be whether your office referrals in that area went 
down over time. That will be measuring that. Here they collected the data to measure whether the 
referrals were down. They had their data analyst run a report the next month. This is what we said we 
were gonna do, we were looking at our third and fourth graders who were being defiant at the end of 
their recess period, and so we're gonna go see, were those third and fourth graders defiant this month? 
How many referrals did we get in that time period from those kids? Then you fill in this thing. Did you 
implement it ... And there's three options here: we didn't do it at all, we kind of did it partially, or we 
implemented with fidelity. Then we say, "Did it get better or not?" Here is our results of how it went. Is 
there no change? Did we improve? But we didn't meet our goal, or did we meet our goal? Then what are 
we gonna do about it? Now we decided, okay, great, we met our goal. Are we gonna just stop or ... We 
think that's why it's working, we're afraid to take it away, so we're just gonna keep doin' it? That's the 
kind of decisions you have to make. Okay. I am going to now show you a TIPS meeting. This is something 
that was filmed as part of the whole TIPS process. It comes out of the University of Oregon and the 
University of North Carolina. It is a very, very brief ... It's 12 minutes, I think. Your meetings will never be 
12 minutes. Just know that what you see up there is incredibly efficient. 
 
[COMPUTER NOISE] 
 
It's a very efficient meeting and nobody expects you to run a meeting like that, so don't freak out. It can 
be very intimidating. Don't be intimidated by that. Another point I wanted to share is that this was 
filmed at the beginning of the TIPS II process, and as we told you, they've changed the meeting minutes 
since then to make it better. Therefore the minutes they're gonna show you are not the minutes you 
have. You have the most up-to-date version. I am being told by Anne Todd that they are filming new 
TIPS videos this summer, so there'll be new examples with the most recent version. But this is ... We're 
gonna play right now the meeting as it is. I'm gonna point out, too, who the people are to you so you 
know who the people are. This is the principal right here. She's the facilitator. This is the data analyst. 
These are active team members. And she right there is the minute-taker. So you can kind of get a sense 
of who the people are in here. Nicki, you wanna play that? 
 
[VIDEO START] 
 
>> Okay, everyone. Let's go ahead and get started. Thanks for being on time. We have 45 minutes 
scheduled for this meeting. Our next meeting is for April 1st. And we have an agenda, and our agenda 
today is to review our SWIS data from the last meeting and update the status of how we're doing, do a 
data review, do we have any new problems, and do a review of our admin tasks and then self-assess our 
meeting. Are there other things that folks wanna add to the agenda today? 
 
>> No. 



 
>> Looks okay? Okay, good. And from our previous meeting minutes, we were gonna check on the sixth 
and seventh grade classroom problems. How are we doing? 
 
>> Well, if you remember the review of our data from sixth and seventh graders, I showed that they 
were engaged in inappropriate language, disrespect, aggression, most in two classrooms at 9:45 and 
12:45, primarily to get attention, either from their peers or from the adults. [INAUDIBLE] to escape 
work, in fact. And we said we would do three things since last meeting. 
 
>> Okay. Let's just hold there and let's check in one at a time, and then we'll ask Shane to show us the 
sixth and seventh grade data for those classrooms for the month. 
 
>> Megan, what was our goal? 
 
>> Let's see, it says our goal was to reduce the frequency of problem behaviors in sixth and seventh 
grade classrooms by about half for the year and to see no more than eight referrals for the month. 
 
>> Okay. And we had decided that we wanted to encourage our sixth and seventh grade teachers to 
review the expectations. Was that done, Caitlin? 
 
>> Yes it was. 
 
>> Great. Okay, and how do you think it's going? 
 
>> Teachers have all said that they've been reviewing expectations every day. 
 
>> Okay, and I think that we actually reviewed the expectations with the teachers first. And I think that 
went really well. What do you all think? 
 
>> Yeah. 
 
>> Well, I think we all need to devote time daily for the review. It's just hard to fit it in. 
 
>> Are the teachers fitting it in, though? 
 
>> They are. I get the feeling we need to check in with them about how doable this is going to be, long-
term.  
 
>> I was at a school a few years ago where there was an area in the staff room where there was a list 
that showed the ways that you could integrate the expectations into the regular curriculum. It worked 
really well there, and maybe we should think about doing something like that next year. 
 
>> I think that's a really nice idea. Let's hold on that. Let's look at our data first and then we can come 
back to that. 
 
>> What about daily double? I've been really curious about that. Did it get set up? 
 
>> No. We haven't done that yet. 



 
>> Okay. We haven't done that one yet but let's talk about that when we come back to solutions. Let's 
go back and talk about the staff routine for handling a report. Can you tell us about that, Chris? 
 
>> We need to keep up the weekly check-ins with the teachers for a while. 
 
>> Okay. Let's now move to the data. Shane, can you go ahead and show us the sixth and seventh grade 
data? 
 
>> Sure. Megan, if you pull the reports up ... 
 
>> Sure. 
 
>> We'll go through it briefly and scroll to the top. You can see ... Sorry, I just read September 1st to 
February 2012 in this report here. 
 
>> Oh, okay, so just go back. So this is up 'til today's date, right? 
 
[ Chatter ]  
 
Okay, this is current data, great. 
 
>> Okay. 
 
>> So it's 145 referrals for every single grade. And you can see they're clustered around the sixth and the 
seventh grade. If you scroll down a little bit, Megan ...  
 
>> Sure. 
 
>> To the next graph, you can see that the behaviors are disrespectful, inappropriate language, some 
harassment, if you scroll down a little. And they're all pretty much clustered within the classrooms. 
 
>> Yeah. 
 
>> Scroll down further. The times are right about 9:45 and 12:45. And scroll down a little further. And 
you can see that we think the motivations are primarily to get both peer and adult's attention as well as 
to avoid some tasks. If you scroll down a little bit more ... I think that's it, yeah. 
 
>> That's it. 
 
>> Okay, great. So it looks like we're really clear on who's doing what, when, where and why they're 
doing it. And our solution, then, was to review the expectations with those kiddos. Are there other 
things that in our goal ... we haven't quite met our goal yet. Are there other things that we want to do to 
help meet our goal? Are there things we can put in place? 
 
>> Why don't we keep checking in with the sixth and seventh grade teachers weekly, just to make sure 
everything's going okay? 
 



>> Okay. And Ann ... That sounds great, Katie. And Ann had mentioned the daily double. It is something 
that we talked about doing, but it really didn't get implemented. And that's on me. So I will make sure 
that the daily double goes ahead and gets set up. 
 
>> I do have concerns. I'm not sure if we're gonna be able to get the teachers on board with 
implementing that consistently. 
 
>> Okay. Okay. 
 
>> It's just something to keep in mind. 
 
>> Yeah. That is good. That's probably something that Chris can follow up on with the teachers. 
 
>> Yeah, I'll issue a staff user routine. 
 
>> Okay, good. Good. All right, so ... 
 
>> Should we come back and talk about this maybe next meeting? Should we follow up on the results?  
 
>> That sounds really good. So we have our problem statement. We've got some solutions for it. And we 
know what our goal is, so yeah, we'll come back to it. Good. Okay. Are there other things, when we look 
at the data, that we need to discuss, Shane? 
 
>> Well, there are some issues we need to discuss regarding the third grade. 
 
>> Okay. So let's go ahead and look at our third grade data. Thanks so much for bringing the data to the 
meeting and I'm not [INAUDIBLE] 
 
>> [INAUDIBLE] help here. You can see, again, that ... Here's the third grade we have, there ... The 
primary problem behaviors are disrespect, there's harassment, there is some physical aggression. If you 
scroll down a little, Megan ... But the location has changed. It's primarily in the playground and cafeteria 
and not so much the classroom. 
 
>> [INAUDIBLE] 
 
>> Again, if you scroll down to the next graph ... And you can see the times are clustered here between 
11:30 and 12:15. 
 
>> Okay, and I can't remember ... Where are our third graders? 
 
>> That's their lunch and recess time. 
 
>> Okay. Okay, got it. I'm not sure, what do you think? Things we could do about that? 
 
>> I guess we need to review the expectations with them again. 
 
>> Okay. 
 



>> Oh, wait, I think we missed a part of our problem. I only have in the minutes, the who, the what, the 
where and when the problems are happening for these students. 
 
>> Shane, what did the data say about the possible motivation for these behaviors? 
 
>> Well, actually, if you scroll down a little, you can see the motivation is basically pure attention. 
 
>> Okay, so Megan, are you clear now? Do you have ... You got the why in there now? 
 
>> Yeah. 
 
>> Okay. Pure attention. 
 
>> Thanks. Great. 
 
>> All right. Let's talk about options. What was your idea again? What did you say? 
 
>> I thought we could review the expectations with the kids. 
 
>> You know, with those problem behaviors, I wonder if we're doin' what we agreed to do. 
 
>> Mm. 
 
>> Okay, so are the staff actually handling the reports? 
 
>> Right. 
 
>> I'm not so sure about that. 
 
>> We may need to think about getting some fidelity data on that. We wanna check to see if staff are 
actually handling the reports the way that we've put it in place. 
 
>> What about asking them to keep a record about the number of reports they're giving specifically for 
third graders? 
 
>> Oh, that's a good place to start. How 'bout also asking whether they implemented reporting any 
problem as we've agreed? 
 
>> I really like that idea. 
 
>> Do we know if the parents have gotten any information about the incidents or the problem? 
 
>> I'm sorry. I don't think I have all the information here in the minutes. I'm sorry, guys. What did we ... 
 
>> Okay. Let's go back. What we're saying is that we wanna review whether staff are handling the 
reports the way that we asked them to and record possibly how many they're doing specifically for third 
grade. Then we're talking about involving the parents, sending a message to the parents about what 
we're trying to address. 



 
>> Well, and do the fidelity checks and record number of reports each day. 
 
>> Right. But this is just for third grade. 
 
>> Right. Right. 
 
>> We're gonna be really specific. We've narrowed down our problem. 
 
>> I think so. Let's do it for this month and see if the problem behaviors for those kids at that time 
decreases by next month. 
 
>> Mm-hmm. 
 
>> You know what? Let's use grade-level meetings for this. Even though the problem is coming from 
third grade, let's make sure that all staff review the procedures with the parents and themselves and the 
students. But let's put a heavier emphasis on third grade. 
 
>> Great. 
 
>> So who's going to inform the grade-level teams, just to review that? 
 
>> I think I'll put that on my task list. 
 
>> Okay. And when will that happen? 
 
>> Grade-level meetings are next week. I'll pop into each one of those and encourage them to put a 
note in their parent newsletter. 
 
>> Okay. 
 
>> Okay. We have a plan now to follow up with the sixth and seventh graders, and now we have a plan 
for third grade. Let's look at our agenda. Are there other things that we wanted to cover today? 
 
>> I'm sorry. [INAUDIBLE] missing these things. But I didn't actually hear us say what our goal was for 
that third grade [INAUDIBLE]. 
 
>> So we don't have a ... 
 
>> [INAUDIBLE] all the other pieces, but I didn't hear a goal. 
 
>> You're right. What we're looking for is, at last year the third graders had 131 ODRs. That's 30 percent 
total. And I think what we need to do is find a goal so they get no more than 10 ODRs per month, or 
fewer than 90 ODRs for the year. 
 
>> Okay. 
 



>> Thanks, Megan, for bringing us back to that, keeping us on task. Let's check to make sure everything 
else is in order for us to move forward on all of this. So the fidelity checkboard is ready to go. And who's 
posting those questions to ask the staff? 
 
>> I'll have Sheila in the office take care of it. I'll give her the questions to post on Mondays. 
 
>> Perfect. And how about the expectations? Did those get posted? 
 
>> Those are done. And also the teaching plans got done. 
 
>> Okay, good. And our acknowledgment system, do we have that documented yet? 
 
>> Not quite. I need a couple more weeks on that one. 
 
>> Okay. Let us know if you need some help with that so that we can have that done. Good. It looks like 
we had two more things we need to discuss. We need to discuss the reports to the other teams and 
then do our quick self-assessment. Are you going to bring the fidelity data to each of the staff meetings, 
is that right? 
 
>> I'll take care of that. 
 
>> Okay. And you are also checking in at the grade level? 
 
>> Yes. 
 
>> Okay. Grade-level meetings. Perfect. The other thing I was thinking about was getting on the school 
board agenda, I don't think it's too soon to go ahead and do that.  
 
>> I can get the board meeting dates and get on their agenda for the end of the year, would that work?  
 
>> Yeah, that sounds very doable. 
 
>> Yeah. 
 
>> Sound good, everyone? 
 
>> Yeah, that sounds good. 
 
>> Okay. Anything else before we close the meeting?  
 
>> No? 
 
>> Okay, so just a quick reminder: our next meeting is April 1st. And that's still good with everyone? It's 
on your calendars? 
 
>> Mm-hmm. 
 



>> And we really did a nice job starting on time this time, so let's keep it up. We're doing a really nice job 
on that. And Megan, can you go ahead and guide us through the self-assessment? 
 
>> Sure. 
 
>> See how we're doin'? 
 
>> I think we'll probably end early, a little, too. Okay. Was today's meeting a good use of everybody's 
time? All right. In general, did we do a good job of tracking whether we're completing the tasks we 
agreed on at the previous meetings? 
 
>> You know, I didn't see us review our average per day, per month ... 
 
>> Oh. 
 
>> That's right. 
 
>> That's my bad. I'll bring them next time. 
 
>> Okay, great. 
 
>> [INAUDIBLE] Shane. In general, have we done a good job of actually completing what we agreed on at 
the previous meeting? 
 
>> Yeah. 
 
>> Yeah, I think so. 
 
[ Chatter ]  
 
>> In general, are the completed tasks having the desired effects on student behavior? 
 
>> I believe so. 
 
>> Yeah. 
 
>> Great! Nice work! 
 
>> All right. 
 
>> We ended early. Our next meeting's April 1st, but we'll see you all tomorrow at school. 
 
>> All right. 
 
>> Thanks. 
 
>> Thank you. 
 



[MUSIC] 
 
[VIDEO END] 
 
>> Okay. What are some things that people noticed about the video, in terms of TIPS, some things we 
talked about? Anything that kind of struck you? Yes. 
 
>> You could tell, based on their interactions, what roles each of those people had. 
 
>> Yeah. You could definitely tell by watching the video and how they behaved, what role they had. The 
facilitator was definitely facilitating. The data analyst was bringing up the data, and the minute-taker 
was taking minutes. Anything else that you noticed? Yes. 
 
>> I think all those things kept them on task. Again, it kept moving. There was no off-task conversations 
or anything other than what they were there for. 
 
>> Right. They were very focused on why they were there for ... They weren't talking about what they 
did the night before or, "Oh God, did you hear what so-and-so did in the cafeteria today," or any of 
those sorts of things. They were focused on the tasks and what they were supposed to be doing. Great. 
 
>> I think part of that piece was also that the active team members, there weren't too many of them. 
 
>> Great. 
 
>> I feel like if you had too many extra of the team members, that [INAUDIBLE] come together. And 
those people that wanna participate could be on the subcommittee for other things. 
 
>> That's a great point. She said that there weren't that many team members. You didn't have a room of 
20 people trying to problem-solve 'cause then everyone has very different opinions about everything. 
It's hard to make a decision. Yeah, keeping your teams six to eight people is probably your most efficient 
way of keeping your teams so that everyone could get things done efficiently. Anything else? A couple 
things I also wanted to point out was that the minutes were projected and the data was projected. They 
didn't hand them out. That is part of the TIPS process. Not everyone chooses to do that. But I like it 
because it keeps everybody focused on the same thing. If you have something in front of you, you also 
have your phone next to you and you also have some other papers you might wanna be grading or 
looking at. But instead, everyone's focused on the same place, and you don't waste paper, which is nice. 
'Cause what are you gonna do with all that paper when you're done? Probably throw it away... It's nice 
to keep everybody focused on the same thing. Also the minute-taker was really good about making sure 
she had documents and everything. If she was missing something, she brought them back to it. Some of 
the stuff she was missing because she missed it, and that happens. And some of it was missing because 
they forgot to do it. They forgot to set a goal, so she brought them back to that. So help keeping people 
on task, as well as the facilitator ... People would try to jump ahead three steps, and she'd be like, "Okay, 
we're gonna talk about that later. Let's go back and talk now." Those are just some things I wanted to 
point out about the video. Again, they're actors and they're practicing, and your meetings will never be a 
12-minute meeting where they got all that done. But this is pretty true to what TIPS meetings look like, 
only it takes a little longer to get things accomplished, obviously. I like what somebody brought up about 
committees, right? In a TIPS meeting, you're not gonna have time, if you meet once a month to look at 
data, to talk about planning the school dance and look at data and talk about ... So you might need a 



separate committee [INAUDIBLE] who's gonna plan the school dance, or do we have to meet more than 
once a month to plan the dance that you're gonna do? Because you can't problem-solve and do other 
things, plus manage a rewards system and all those other details all at the same time. That is a good 
point. Just to wrap up, there is something called the TIPS fidelity of implementation checklist. Just the 
same way we wanna make sure that we're doing our interventions with fidelity, that they're happening 
the way we say they're gonna happen, we wanna make sure we're doing TIPS with fidelity too, that 
we're actually sticking with the TIPS model. This is a progress-monitoring tool to see how we're doing in 
TIPS. It's really used as a guide for helping us plan and implement and sustain this sort of thing. 'Cause as 
you know, and we do anything over time, we're probably really not great at it at the very beginning, but 
then we got kinda good at it for a while, where you sustain it, it's going great. Then we sort of stop doing 
things the way we said we were gonna do them, so people stop showing up to meetings on time, we 
start running late, the data analyst forgot to run the data report ... Good luck having a TIPS meeting with 
no data, by the way! You really wanna make sure that you're really sticking with the fidelity of 
implementation. What they recommend is about 5 to 10 minutes at the end of the meeting, for the 
team ... And if you have a coach, whether it's an internal coach within your building or within your 
district, or from the IU, for example ... Sit down and have a facilitated discussion, item by item, about 
whether you're doing these things. And you would go through the checklist. They recommend about 
once every three to four meetings, so probably quarterly, just to see how you're doing, if you're sticking 
with what you should be doing, for fidelity. There's 18 items. As you can see, we handed out to you ... 
The first nine items are all about Meeting Foundations. Meeting Foundations are key to implementing a 
good TIPS meeting. Actually, if you look at something like the Tiered Fidelity Inventory, a lot of those 
items are about your Meeting Foundations. If you're looking at Tier 1, they're all really about Meeting 
Foundations. Half of it's about Meeting Foundations and your other half is about your problem-solving 
process, whether you're following through. And you discuss things and score whether it's a zero, one or 
a two, and record it. Then a successful TIPS meeting ... [INAUDIBLE] breaking another rule here, it's not 
80/80. It's 85/85, which is like what happened. But yes, they want 85 percent of your Meeting 
Foundations score and 85 percent for your TIPS problem-solving score. If you have an 85/85, that means 
you're really implementing TIPS with fidelity. Here's just a screenshot of what it looks like. There's four 
pages, which seems like a lot, but it really goes relatively quickly. It shouldn't take you more than 5 to 10 
minutes to do the TIPS fidelity checklist. And again, we provided it for you in your packet. Once you have 
that data, you can graph it and it can look beautiful. You can see here, they did it across fall, winter and 
spring. They looked at Meeting Foundations and problem-solving. You can see the purple bar, the 
Meeting Foundations, has gone up and so has the yellow bar. So they've been improving over time. 
Then you can graph each item separately too, to see where things are going better and where things 
aren't going as well. When they looked at it, you could see from fall to spring, in the problem-solving 
process, there's a lot they had gotten zero points on that now they have two points on, that they had 
really improved upon. You can use this for things like action planning and monitoring your own progress. 
It is, I think, a very important thing to do to assess whether you're still doing things the way you agreed 
to do. There are a lot of resources for TIPS. There's a lot of materials out there. If you're looking for 
materials like I handed to you today, and that we will e-mail to you if you didn't get any, but the TIPS 
Blogspot is the best place for you to get materials. It's tips2info.blogspot.com, there really has a lot of 
things. I will say when I tried to go on there last week to upload things, it was not working. But they 
assured me they were gonna get it back up and running so all the data would be up-to-date. But you can 
also log on to pbis.org and there's a lot of materials on there too. But I did notice that the meeting 
minutes were not updated. They have the older version on there, and I like the new version better, so 
you should try to use that. Does anybody have any questions or comments? Well, thank you so much for 
coming. I'll hand it over to get your code. 
 



[APPLAUSE] 


