
>> So Mike and I are both really excited to be here to present "Check and Connect" to you today. It's an 
intervention that I know we would both really like to see available in all schools. Our goals for the 
presentation are, of course, to give you the overview on "Check and Connect." We're also gonna talk 
about the evidence and the research behind "Check and Connect." Mike's gonna talk about the 
implementation process and explain how you can prepare to implement. Today does just serve as an 
overview though. You would need additional training in order to implement "Check and Connect." And 
Mike's actually gonna share some training dates that we'll be offering at three PaTTAN offices in the fall. 
I just want to get a sense of who is in the room. If you are familiar with "Check and Connect" beyond just 
having heard of it, can you raise your hand? Okay. Is anyone implementing "Check and Connect?" Okay. 
We do have a few people. Great. How about -- how many elementary folks do we have? Okay. Great! 
Middle school? Okay. How 'bout high school? Okay. So we got a mixed crowd. Very good. All right. So 
PaTTAN's mission: The mission of the Pennsylvania Training and Technical Assistance Network is to 
support the efforts and initiatives of the Bureau of Special Education and to build the capacity of local 
education agencies to serve students who receive special education services. Our goal for each child is 
to ensure that IEP teams begin with a general education setting with the use of supplementary aids and 
services before considering a more restrictive placement. This is a little bit of a big group to do this, but 
what I want you to do is think of a person who made a positive difference in your school experience. 
 
So it might be a coach, a teacher, an administrator, guidance counselor. I know it might be a long time to 
have to think back for some of you, others it might be a little bit more fresh in your mind, but think back 
to elementary, middle school, high school and try and think of someone, an adult, who impacted you. 
 
And then introduce yourself to someone sitting next to you and share how this person kind of made a 
difference. And I won't make anybody share, don't worry. But please share with a partner. I'll give you 
about 2 or 3 minutes to do that. Okay. Hopefully you had a chance to share. We know that research 
shows that having a relationship with one caring adult can really make the difference between positive 
and negative school outcomes for students. I know I can personally think back to a middle school 
basketball coach. He certainly impacted me in a very positive way. It's at a time that I probably needed 
that. I also had a high school English teacher that really impacted me in positive ways at the high school 
level. So we -- at the heart of "Check and Connect" is really we want to make sure that all students, 
especially students who are showing signs of disengagement, are connected to a caring adult within the 
building. So Mike and I became involved with "Check and Connect" through our work with the State 
Systemic Improvement Plan. And I'm just gonna warn you right now, I'm gonna be throwing out a couple 
acronyms over the next few slides. So just bear with me. The SSIP, or the State Systemic Improvement 
Plan, is part of the SPP, which is the State Performance Plan. The SPP describes basically how 
Pennsylvania's going to implement the requirements of IDEA. The new State Performance Plan runs 
from 2013 to 2018, which is also the years of the project, SSIP, that Mike and I are working on. And the 
SSP is built around 17 required indicators of compliance and performance. Each of those indicators sets 
base line performance, and there are also annual targets set. So they'll really shifted for SSIP, the State 
Systemic Improvement Plan, from focusing on compliance to really focusing on improving outcomes for 
all children and youth. And as part of that process, there's accountability at multiple levels. So at the 
district level, LEA, state, etc. Here's a final acronym: SIMER, State Identified Measurable Result. So our 
SIMER, that is part of the State Systemic Improvement Plan, is to increase the graduation rates of 
students with disabilities. So we are working with 12 learning sites across the States. We have four in the 
Western region, four in the Central region, and four in the Eastern region that we are targeting, high 
schools. And again, our goal with the State Systemic Improvement Plan is to help those sites increase 
the graduation rates with students with disabilities. The SIMER, this goal, it was developed in 
collaboration with many stakeholders. There was a lot of planning and thought put into that. This is our 



theory of action. So this is kind of a one-page visual representation of the State Systemic Improvement 
Plan. I'm not sure that you can actually read any of that. You may be able to. But in the center are our 7 
coherent improvement strategies, and that's really the heart of the theory of action. So I'm just gonna 
walk you briefly through those and then kind of explain how "Check and Connect" fits in to this. So the 
first of the coherent improvement strategies is an early warning system. And that was one that was 
required of all of our learning sites. They all had to implement an early warning system. Some of them 
chose to do the PDE dashboard. Others have different early warning systems. But they're tracking 
attendance, behavior and course performance of their students with disabilities at the high school level. 
They then were able, based on the data from the early warning system, they had to select at least one of 
the other coherent improvement strategies. So the second coherent improvement strategy is MTSS 
Academic, so tiered academic supports. The third is MTSS Behavior, so our tiered behavior supports. The 
fourth is alternative programming, attendance, so we're taking a look at things like credit recovery 
there. The fifth is ensuring culturally responsive learning environments. The sixth is family engagement. 
And the seventh is transition. So how "Check and Connect" and why Mike and I and others on the team 
became "Check and Connect" trainers is because we have "Check and Connect" as an intervention that 
fits under MTSS Behavior on our theory of action. Now we also know with "Check and Connect" that it 
certainly is going to impact a lot more than behavior. We know it'll impact attendance. It can impact 
family engagement, probably impact academics. If you are interested in learning more about the State 
Systemic Improvement Plan, I just realized actually Laura Moran, who's the lead of our project, is gonna 
be presenting on that, I believe after lunch, but it is this afternoon. So if you wanna learn more about 
what we're doing with our 12 learning sites, that would be a great session to attend. So we're gonna 
move into the "Check and Connect" model. Basically this is the definition of "Check and Connect." It's a 
structured mentoring intervention to promote student success and engagement at school and with 
learning through relationship building and the systematic use of data. "Check and Connect" is a K-12 
intervention. Often people think about "Check and Connect" just being at the secondary level. It is more 
often at the secondary level, but it is an intervention that can be done K-12. Something that makes 
"Check and Connect" kind of stand out from other mentoring programs is its focus on the systematic use 
of data. Something else that's important is that it's a structured mentoring program, but that doesn't 
mean that it's scripted. So the mentors really have an opportunity to individualize the process for all of 
the learners. So what I'm gonna do now is show you -- I think it's about a 4 or 5 minute clip, and it just 
provides a general overview of "Check and Connect." 
 
>> "Check and Connect" is a program we have in our school. I would call it an intervention. 
 
>> It's effective because we're finding out where the needs are and working with those kids who really 
need it. 
 
>> In general, if that's a student that we're looking at and thinking, "They really just need someone in 
their life," we automatically go to "Check and Connect." 
 
>> We do it around the data we received from the school administration staff. Their grades, 
suspensions, time out of class. 
 
>> When "Check and Connect" came, I thought, "This is what kids need." To build relationships with 
someone who cares about them, knows them and wants the best for them. 
 
>> I usually try and find some common ground, some common interest. 
 



>> First, I'll talk about what's going on in my day, and then we'll try and change it and to, like, put it in 
perspective of basketball. 
 
>> I share a little bit about myself and who I am, and Michael's and my purpose in working in the field 
that I'm working in. 
 
>> A lot of it requires me to be vulnerable myself and share with them, like, "Hey, like, we're on the 
page." 
 
>> We start by trying to build trust, and that's very hard in any facet of life. 
 
>> When I first get a student on my case load, I like to try and call home and just kind of introduce 
myself, talk about the program. 
 
>> I think the biggest part about it is focusing on the positives. 
 
>> The biggest thing is that those students are feeling connected to someone in the building, and that 
they have someone they can go to. 
 
>> I have one mentee who confidence has been a struggle for him. His teachers have been talking with 
his mom and meeting with her. She was starting to kind of get on his case, and he actually came to me, 
and he was talking about how no one was focusing on the positives. So then I thought that I would talk 
to his mom, told her about all the things he was doing well. She was really happy to get that call and 
then relayed that message back to him. 
 
>> Before, I thought I couldn't help but be in a sport and school at the same time. Since I have a mentor, 
he pushes me in how much time should I spend, like, on sports, and how much time should I spend on 
homework. 
 
>> So a student that I've gotten to know really well last year, he's had a really rocky relationship with 
school. He will show up to school and say, "I give up, and I'm done, and I'm, like, this isn't for me." 
 
And then he will leave. This is all I can do. Like, I can't drag you to do anything. That's, you know, the 
roller coaster ride that you ride as a mentor. 
 
>> My mentee and I have a fantastic relationship. I see her multiple times every day. 
 
>> I had never really reached out, and I was just this kid that was, like, completely different from 
everybody else. It was hard for me to go through another day. 
 
>> She can always have, like, that one person that she can always just go to and say, "Yep. This person is 
here, and they still care, and no matter what I do they're gonna be here, and we're gonna work through 
it." 
 
>> Worked out pretty well 'cause they can be brought to the same situations. 
 
>> I love talking to her and seeing her every single day. 
 



>> When I work with these young men, and I see -- and care, for once in their lives, and -- and feel like 
someone is actually there and pushing them to want the success that they deserve. I just -- it's powerful 
for me. 
 
>> Everything about our school feels better when students feel engaged, and they're engaged when 
they feel like they're successful, when people care about them and when they belong. So it has a benefit 
both for the students in their individual success as well as for the school and our culture and our overall 
success in accomplishing our mission. 
 
>> You don't always see the success come right away, but after a month or 2 months or 3 months, you 
know, you -- you do your -- you're checking their grades, and you see, oh, they re-took a test. Their 
grade just went up 14 percent, and then went to go tell my -- mentee that, you know, you're done with 
chemistry. Now you passed these proficiencies, your face lit up. 
 
>> Each one of these kids, I see in me. They all have their own special gifts and talents. Some of them are 
just putting them on hold because of the circumstances and things that they're going through, but I've 
seen that that's maybe part of my job, to help deal with some of those issues and -- and complications in 
order for them to free up that space where they can be themselves, and they can utilize their gifts and 
talent in order to have some other successes in life. 
 
>> You know, I have a mentor now. So, like, my goals are, like, succeeding and, like, getting higher every 
day. 
 
>> Well, we have one family that their son is on the route to graduate. Well, he's been working 
extremely hard. He's been pushing himself, and his mom and dad are so ecstatic, and they just -- they 
just cried. 
 
And they're like, "I can't believe it. I can't believe he made it." He sent me my invitation, and I told him, I 
said, "I'll be right there next to your mom and dad. They'll probably be cheering a lot louder than me, 
but believe me you, I'll be your cheerleader that day too." 
 
>> Okay. So the major goal with "Check and Connect" is of course to focus on school completion. And it 
really emphasizes school completion rather than drop-out prevention. We're doing the same thing with 
our work with SSIP, the State Systemic Improvement Plan. We're not focusing on decreasing drop-out 
rates, our focus is really on increasing graduation rates. So they define school completion as high school 
graduation with academic and social competence. So we know we don't just want students graduating 
with academic competence. They, of course, have to have social competence as well in order to be 
prepared for life after high school. So merely keeping students in school, that -- that isn't the goal. It's -- 
and it's not sufficient. So I'm sure this triangle is very familiar to everyone in this room. Of course, at the 
bottom, we have our universal level. Moving up the triangle, we have our targeted tier two, and then 
our intensive tier three supports. "Check and Connect" can be either a tier two or a tier three support, 
depending on, excuse me, the number of students that you have identified as needing the intervention 
and also depending upon the number of mentors that you have available and the capacity that you have 
at your schools. There are four main components of "Check and Connect." There are a mentor, the 
check piece, the connect piece, and family engagement. So I'm gonna talk a little bit in more detail 
about each of these, and then Mike is going to really dive into detail on the check and the connect piece 
and family engagement as well. So the mentor really focuses on relationship building. That's at the 
absolute heart of "Check and Connect." It's also a long-term commitment. We recommend and "Check 



and Connect" recommends a 2-year commitment. We know that there's a reality to that, and not all 
mentors that commit to this are gonna be able to fulfill that 2-year commitment, but that is what we set 
out because we want them to be able to persist with students through this process. A lot of the 
disengaged youth that may be part of "Check and Connect" are used to people coming in to their lives 
and leaving very quickly. 
 
So that's why we focus on that long-term relationship building. The check piece is really all about the 
systematic monitoring, and it focuses on alterable variables rather than status. So alterable variables are 
those things that we can change, so things like academics, grades, homework completion, attitude, 
behavior. Status variables would be those things like gender, disability, family structure. So "Check and 
Connect" focuses on the things that we can change. The connect piece is critical. That's where problem 
solving comes in with the student. The mentor goes through a -- a problem-solving process, that Mike's 
going to talk about, with the student when problems do arise. Capacity building is also a part of this. 
There's a personalized databased look at data and intervention, and it's really all about connecting that 
student to school, so promoting participation and making them feel as though they belong. And of 
course we also know that engagement with families is absolutely critical. So the -- it's a non-negotiable 
piece of "Check and Connect," that you do your absolute best to engage families, connect with them, 
partner. 
 
When they were creating "Check and Connect," they looked at these four foundational -- researchers 
looked at these four foundational theories. So the first is resilience. So there's really a focus of building 
up a student's protective factors so that we can reduce risk factors that we know a lot of these students 
that are going to be recommended for "Check and Connect" come to us with. They also took a look at 
systems theory, so looking at the home, school and community. So we have to find ways to make 
connections between all of those environments in order for the student to be successful. They also drew 
from cognitive behavioral theory. So this is really empowering the students to take control of their own 
learning. This is where teaching those problem-solving skills come in, and just making sure that students 
understand that they're really responsible for how they think, how they feel, how they act, and kind of 
empowering them in that way. And then of course intrinsic motivations. So we know that these are 
students that aren't feeling connected to school probably, so that I can, I want to, I belong. And we have 
to make sure that they're connected to a caring adult or a few caring adults within the building, but also 
look at ways to connect them with peers as well. So student engagement is defined as the commitment 
to an investment in learning, and again, that identification and belonging. And we know that it's 
associated with positive educational outcomes for students. We also know that disengagement is a 
process that happens over time. These students don't just wake up and decide, "All right. I'm done with 
school. I'm dropping out today." It's something that happens typically over years, over months. The goal 
with "Check and Connect" is to interrupt that process of disengagement and to help students re-engage 
with school. And that may have to happen more than once and probably will. So these are the four 
elements of student engagement within "Check and Connect." So on the left-hand side in blue are things 
that are easily observed, like academics and behavior. And those are all things that we have a lot of data 
available on. Those on the right-hand side in red are the internal engagement pieces. So these are things 
that we don't as often take a look at. So we have to look at the cognitive piece, so how does this student 
value learning? How -- how do their families value learning? Is the student able to set goals? Those sorts 
of things. And then we also have to look at that affective piece. So again, I can't stress that enough, that 
sense of belonging, that connectedness to peers and adults within the building. So again, the goal for 
"Check and Connect" is high school graduation, but with that academic and social competence. So we 
don't just wanna get kids to graduation. And this is accomplished through engaging and re-engaging 
students in school. So I'm gonna talk just very briefly about some of the evidence involved and that 



supports "Check and Connect." "Check and Connect" was actually started in 1990. So we have 26 years 
of research supporting it. It is implemented, as I said, with K-12 students with and without disabilities 
nationally and internationally. There have been a number of rigorous research studies conducted. So the 
two randomized control trials with high school students with disabilities, there was one completed in 
1998. There was also one completed in 2005. There have been four replication studies, and there are 
continued efficacy studies going on as well. These are some of the findings from those research studies: 
Increased credit accrual for students, increased persistent rights, so just that ability to persist and stay in 
school and complete school, increased graduation rates, perceived increase in parent participation. They 
also saw through the research reduced absences, reduced tardies, the decrease in drop-out rates and 
decrease in behavioral referrals as well. So I know What Works Clearinghouse was mentioned this 
morning in our keynote, and I imagine a number of you are probably familiar with that. But "Check and 
Connect" has met the evidence standards of What Works Clearinghouse. It did so in 2006, when it was 
found to be the only intervention that showed positive effects for staying in school, and it also just 
recently was updated in 2015, and it continues through What Works Clearinghouse to be the only 
intervention that shows positive effects for staying in school as well. If anybody wants any more 
information about the research that supports this, please feel free to pop up and touch base with me 
after the presentation. So I am gonna turn this over to Mike, and he's gonna talk you through the 
implementation process. 
 
>> All right. Thank you, Shawna. What we wanna -- raise your hand again if you've heard of "Check and 
Connect." I talk really loud, so I'm gonna stand back from that. What -- what we need to think about is a 
lot of times folks have said over the years, "Where is 'Check and Connect'? Why is PA not offering 'Check 
and Connect'?" So as you have built your MTSS framework, you're a fidel or you're close to fidelity at tier 
one. What you now need to start to think about is what are you gonna do at tier two and tier three? So 
the big misconception that Shawna alluded to is this is a K to 12 intervention. So a lot of times I get 
asked, "Why were you a school psychologist at an elementary school? What sort of behavior difficulties 
are at an elementary school?" So those of us that work at an elementary school know what the answer 
is.  These behaviors start very young. If you think back to the keynote, they start at birth, as you start to 
develop those neur -- that neuron capacity, you're learning behavior. So this -- this is a -- this is a no-
brainer. "Check and Connect" is something you have to put in your intervention tool kit. So as we 
continue to roll this out across the state, you're doing fantastic work across the state at tier one. This is 
your next challenge: How do we put in tier two? So you've got your framework. You've got tier one, 
classroom management, things of that sort, effective practices. Low tier two is "Check In -- Check In, 
Check Out." Who does "Check In and Check Out?" Again, K to 12. Then the higher level of tier two 
moving into tier three is "Check and Connect." So what we wanna look at, and as Shawna said, this is all 
about disengagement. So how -- you don't have to raise your hand -- how many of you have ever been 
disengaged at work? You've ever been disengaged in a relationship? Disengaged in a session? Maybe it's 
this session. But this is something that happens. How do we bring you back? How many of you have 
been thinking about a student back home and you're worried. Did he come to school today? You know, 
how is she feeling today? Are they engaged? You have a substitute in your classroom. So when you put 
effective practices that have 26 years of research behind it, this will be beneficial for your students, your 
families and your staff members. So in order for this to work, it's also about us. It's not just changing 
student behavior, but how are we gonna change adult behavior? So as we look at this, we have 11 
implementation steps. The first four are what you look at before you actually implement, five to 11 are 
when you have it up and running. So number one: What are the signs of disengagement at your site? So 
that's gonna vary from one elementary school to the next in the same county. It's gonna vary from 
elementary to secondary. Then you need to identify who are the students at that highest risk level? How 
are you gonna do that? And we're gonna talk about two ways you can identify that. We need to select 



some staff. So Shawna talked about the four must-haves. We have to have mentors. The mentors have 
to want to do this. You can't just be assigned. You can't be voluntold. You have to have the desire to 
wanna see kids change, that you believe kids can change and you're gonna work with them. So we're 
gonna hire mentors, and we're gonna have a coordinator. So the coordinator is gonna oversee this 
process and ensure the implementation with fidelity. We need to look at the resources you have. Who's 
ever done a resource map within -- within your, like, your IUTAC or your PBIS facilitator from Patty? This 
is something you need to do. You need to go back home, draw the triangle and identify what resources, 
interventions, assessments do you have across tiers. You may not have anything at tier two. I've talked 
to many schools, especially in RTII, they didn't realize there was a tier two. They thought you jumped 
from tier one to tier three because they didn't understand what needed to be done at that level. 
Number five: Get to know your students, teachers, and parents. That is not a novel idea. But we have 
families that are disengaged from us. How do we bring them back that they feel comfortable, that we 
understand the world through their eyes? Then we're gonna talk about what the check procedure is. 
That's the systematic monitoring of data. This -- there -- it's the ABCs of data. Attendance, behavior and 
course performance. It's no new data that you need to collect. It's data that every school across the 
state is already collecting. But how can we organize that to identify which kids are at the highest risk 
level? We're gonna implement -- they call it the connect. Implement interventions at a timely, 
personalized and data-driven. No more cookie-cutter interventions. Well, I had his brother a couple 
years ago, and we did this. He reminds me of a kid I had 3 years ago. We're gonna customize this 
specifically whether it's a kindergartener, a 5th-grader or a 12th-grader who's 20 years old. We're gonna 
customize it to what he or she needs. We're gonna strengthen that family/school bond. We're gonna 
monitor the person/environment fit. What that means is is we work on changing and influencing the 
student behavior. We need to look at the policies and practices we have in place. We need to look at our 
behavior. We need to talk to administration and see if we can do things differently for some students to 
keep them engaged so that they stay in school, they graduate and they're prepared for post-secondary 
life. Provide that mentor supervision and evaluate program implementation. So specifically we're gonna 
talk about early morning systems. This is an avenue that you can identify kids, you can be proactive, you 
can be preventative. That's the hallmark of PBIS. How do we identify these kids before it's -- I don't know 
what the date is. May 6th? It's May 6th, and someone says to me, "Hey, I have a 12th-grader. I'm not 
sure if he's gonna graduate next month." We've waited too long. We need to identify these youngsters 
much younger, put things in place, stick with them -- I'm screaming -- implement with fidelity and make 
sure we're seeing change. Way too often we do behavior plans, we do FBAs, they're beautifully done, 
we don't stick with them. We do it for a couple of days, "Hey, look at the change in Shawna." Or "It 
didn't work with Shawna." We don't give it the time. We're gonna talk about the check. We're gonna 
talk about hiring. We're gonna talk about connect. And we're gonna talk about family engagement. So 
Shawna talked about the four types of engagement. So we need to identify those students. We need to 
identify the signs of disengagemnt in our school. So academically, time on tasks, credit accrual. Are you 
on track or off track to graduate? Are you completing your homework? How many of you have a student 
that doesn't complete his homework too often? What are we gonna do differently about it? Instead of 
always saying, "Oh, you didn't do your homework again. Well, that's 4 days in a row you haven't done 
your homework." How can we change that mindset? How do we re-engage students into the classroom 
environment? Behaviorally, we're looking at attendance, tardies, suspensions, extra curricular 
participation. How many of you participated in something when you were in high school? It was a sport. 
It was band. It was an after-school club. You had some connection to that school. How many of you have 
students that there is no connection to school? The family doesn't value the educational process. There 
-- there may have been a lineage of not graduating from high school within that family. How are we 
gonna break that and re-engage that family and re-engage that student? So when we look at Balfanz's 
work out of Johns Hopkins, he talks about these ABCs. So whether you're gonna red flag or yellow flag 



students' attendance, kids that are missing more than 10 percent of school. So in the SPP, we look at 20 
percent. Those are kids that are missing 1 to 2 days of school every week. I know someone in this buil -- 
in this room has a student that misses 1 to 2 schools -- days of school each week. What can we do 
differently? Why is it more reinforcing for him to not be in school than to be there? Two or more 
behavioral infractions. Now look at the course performance. This -- 3rd grade, you're not reading at 
grade level by the end of 3rd grade. So when I go to high schools, I travel to many high schools in 
western PA, and they say youngsters are at risk of drop-out, we could have identified this. We pull out 
the record review back in elementary school. You failed math or English in the middle school years. 
Ninth grade is a tremendously important year. If you fail math or your English class that first 9 weeks, 
you are right there -- you're immediately off the trajectory to graduate. If you fail a state assessment's 
another one we don't have up there. You don't make it to 10th grade on time or you get two or more 
failures in 9th grade. Those are all variables that we collect. Those are variables you store -- how many 
of you have some sort of data storage? Power School, On Hands Infinite Campus, The Dashboard? You 
have the data. Someone has the data. How can we compile that data, extract and identify and prioritize 
who are the students with the highest risk? So Shawna talked about status and alterable variables. 
We're gonna focus on the latters because those can be influenced by intervention. I can influence 
whether or not a youngster comes to school as a mentor. I can influence how much that student is 
engaged in class, working with that classroom teacher as a mentor. We could start to focus on what 
time on task is gonna look like. So when we go do those momentary time samplings, and we come back 
and say, "You know, Mikey was on task for 22 percent of the time." We put that in the report, we put 
that in IP, but what are we gonna do differently to support Mikey? So here's an example: Secondary, you 
may set your criteria. You're ABC criteria. You attend school. You're missing 10 to 20 percent of school. 
You've had three office referrals and one or more failing grades in the semester. So anyone who meets 
that criteria would get a check beside it. And then you would develop what your high-risk standard is, 
and if you're high-risk, that'll change the intervention capacity that we'll talk about a little bit. 
Elementary school, you're missing more than 12 percent of school or you're in the bottom quartile of 
your class. Walk into any classroom in this state, and you pick a particular student you're focused on, I 
could -- you know, if you lined up your class, where does Johnny far -- fall as far as his reading skills, his 
behavioral skills, his math skills? We can identify that. But instead of being subjective, we'd rather use 
data. So there are two ways that we can select our participants. We'll start with the bottom one. We can 
do referrals. What -- think about what are some of the problems with referrals. Some teachers are never 
going to refer anyone. Some teachers are gonna refer their whole class. That's not gonna be productive. 
So if you look at your data, and you can really identify who are those kids that are in the advanced tiers, 
the top 20 percent, and again, this is K to 12. And as Shawna talked about, this is a tier two or three 
intervention. So as you pick those youngsters, you may not have 20 percent. But we want to identify 
who those kids are and start to put a plan in place, whether it's a basic intervention, which is just a 
structured dialogue we have with the student or an intensive intervention. So the next step we have to 
look at is who's gonna do this. So the coordinator is gonna oversee this process. The coordinator, you 
could have a district level coordinator, so if you're in a larger district, I might be the district coordinator, 
and I work with the mentors across elementary, middle and secondary. Or you might have a building 
level coordinator, who then is also a mentor. So I'm gonna be responsible as a coordinator of fidelity 
implementation. I'm an advocate. I'm gonna keep this message in the principal's ear that we need to 
stay true to this. I'm gonna monitor what my mentors are doing, provide PD, make sure that we're 
moving in the direction we wanna do and study that student data. You know, if we set up a prescription 
that you're gonna meet with that student once a week, it's the same as in special education. And when 
you look at related services, we need to adhere to what that says. So the coordinator, again, maintains 
implementation, you can be at the district level. Who are you? It could be anyone. Most often, it's 
someone who has a licensed background, such as a counselor or psychologist, social worker or 



administrator. But probably the best to do as you go through this training is talk to your trainers and say, 
"Hey, who would the coordinator be? Someone at the school? Someone eat the district level? Someone 
coming from outside?" So we have one SSIP site in the western region that's gonna pair, they're gonna 
bring community volunteers in to pair with the mentors that are the high school staff. I mean, that's a 
great way to approach this if you have the capacity to bring volunteers in. As far as the mentors go, 
again, we talked about the willingness. You have to have that persistence plus. You can't go at this half-
heartedly. You can't start it and not finish it. You have to want to be a mentor. You have to want to see 
change. You have to wanna work with that youngster. His wife many of you have bad days? You know? 
Hey. You walk in -- I almost called you Sarah, I don't know why -- Shawna says, you know, she's having a 
bad day. I need to be the -- be there for her. Help her work through what that difficulty is. She may have 
had a fight that morning. She may have been on the elementary school bus and one of the 3rd-grade 
boys said something mean to her. Okay? We need to work together. We're gonna have that ebb and 
flow because I have the belief that you are going to get better. That you're gonna make improvement, 
that you're gonna start to achieve those outcomes we've set forth. So mentors, again, they can come 
from the outside as community volunteers, they can be staff. You can hire folks. Think about your local 
grad school programs and school psychology. School social work. School counseling. We have to get 
hours. Practicum hours. Internship hours. That could be a way to bring those folks in to support what we 
need at the building level, but also support them as they begin their careers. Your existing staff, anyone, 
teachers, counselors, psychologists, case managers, social workers, parents, anybody can get in there 
and be a mentor. I'm not gonna say it needs to be one specific discipline because I don't want someone 
doing this that doesn't wanna do it. If I have -- and it -- it could be a recess aid who comes, and she's 
devoted to this, and she understands she can make an influence. She might be someone I look at 
training as a mentor. Someone that can work with two or three students across that school year. So this 
is an example of the check form. So as we've -- we've identified what our disengagement, we've 
identified our students, we've done the hiring process. Now we're gonna check. So you see on this 
example the academic data. They're looking at Ds and Fs. Missing assignments. Why would we wanna 
look at missing assignments? Wouldn't grades be enough? The end of 9 weeks? Absolutely not. We need 
to stay on top of these youngsters on a day-to-day basis. So the mentor's gonna review this data weekly. 
How many of you have a student that you have to check in on daily? Some youngsters are gonna need 
to be checked in on daily, maybe twice a day to make sure that they remain on track. So the check 
process is really looking at are the students engaged and their educational performance. Are they 
continuing to move forward? Are they continuing to make that progress? So as we start to think about 
what that data's gonna look like, we've got the absences, we've got all of the -- the tardies, the 
suspension, the behavior data. Think about the academic data. Are we on track? Where am I if I'm in 
10th grade with how many credits I should have and what I do have? How many behavior referrals have 
I had? How many times have I been suspended? How many outside placements? Yes? 
 
>> [INAUDIBLE] 
 
>> The parents are gonna be an integral part to this. The question was, "Do we -- what's the role of the 
parents? Do we need their permission?" Yes. Because this -- this is a process that we need to re-engage 
the families, and they're gonna have an active role 'cause we're gonna work with them to see how can 
we get better 'cause a lot of youngsters have difficulties at school, and then they take it home. You 
know, it's time to do my homework. I don't read very well. Now I need to read. Mom's had -- Dad's had a 
rough day at work, and then that just snowballs. So the family needs to be involved. This isn't something 
you're just gonna throw out there and 6 months later say, "Hey, by the way, we worked with Shawna for 
the last 6 months, and she's made nice growth." You need to make sure the parents are aware of this. 
Are some parents gonna refuse to participate in this? Potentially. Then we'll continue to have that 



conversation about how this is something that could benefit their students. So what I'd like you to do is 
turn to the person next to you and talk about, "What is your data system? Where do you keep this data? 
Do you know if you keep this data? Do you know who -- who would you go to if you want to get those 
ABCs, attendance, behavior, and course performance?" So take about one minute to have a quick 
discussion. All right. We're gonna come back together. So Shawna talked about 80 percent of youngsters 
should fall into that tier one structure. It's the same thing with 80 percent of youngsters who will report 
they have a caring adult at school. So 20 percent of our -- so if you have a typical classroom of 25 
students, 5 students in that class feel like they do not have a caring adult within their life in the school 
building. So that's what this process is really getting after. It's all about relationship building. It's the 
relationship building between the mentor and the mentee, the mentor and the family. It might be re-
acclimating the student to his family and getting the staff to work as a cohesive unit to move youngsters 
forward. So again, we're gonna collect this data weekly, sometimes more often. And then what am I 
gonna use that data for? We're gonna communicate with home. We're gonna communicate with the 
teachers. sometimes we'll run into situations where especially at this time of the year if a youngster's 
been exhibiting a lot of behaviors of concern, we may not have many strengths, the teachers may not 
have any strengths when we ask about, you know, how was Mike performing in his 9th grade class? This 
allows us to see the rate of process. So any student when you start to graph their data, and they see the 
growth they're making, you'll start to see a change in their affect. They start to smile. They start to feel 
better. They start to have better self esteem. So when we think about our friends who might need tier 
three support or high tier two, they're probably are not getting enough positive reinforcement 
throughout the day. They're probably not having enough academic success. So how can we increase 
those rates of feedback? How can we catch them being good? How can we demonstrate that progress? 
And then ultimately the mentor and the coordinator are gonna use this data to ensure fidelity of 
implementation. How many family -- how many of you give the positive phone calls home? You know, a 
lot of times we'll say, you know within the first 2 weeks of school, I want each teacher to call the parent 
and introduce yourself. I think I've gotten that call once in 4 years now. You do not get many phone calls 
home positive. The phone calls that come into my house are of concern, but I know the concern is not 
there 99 percent of the time. So where is that 99 percent of the time we're not catching those kids and 
reinforcing the parents? How many of you work with parents who school is aversive? You know, just 
walking up to the building creates anxiety. You know, standing before this room creates anxiety, but 
some people don't like to go into the school building. They struggled in school. Something happened in 
the bathroom when they were in school or you walk into a school and the secretary's the meanest 
person on earth, and you don't want to go back. I've worked with that person. That really impact -- that 
impacted me as a -- an employee walking in. So really that -- that front door, when you come in, if you're 
not inviting to the families, why are they coming back? So this is an opportunity to change the structure 
of what we do as a culture, school climate, school culture. So this is the form PaTTAN has created and 
the training that we've gone through. You look at the attendance data. So we shared this with the 12 or 
whoever came -- the -- the teams that came to the sites, to the trainings last month in April. Excused 
absences, unexcused absences, we all have them. We all collect them. We have to report them to the 
state. Tardies. Now think about the one they're highlighting. Excused and unexcused class period. How 
many of you have ever known that young man who never comes to 6th period? He just doesn't show up. 
He's there in 5th, and he comes back in 7th. Well, where was he in 6th? I don't know. I've never asked 
him. I don't know where he is. So this is gonna allow us to track, and then you're gonna get trends. It 
may be certain days. How may of you have worked with students that Friday afternoon, their behavior 
changed? The anxiety set in about the weekend. Or Monday morning, the behavior's completely 
different because at home there was less structure or maybe you were staying with someone else over 
the weekend. So that's what we're looking at for attendance. Behavior, three things: office referrals, 
detention and suspension. So it -- what we report to OSEP within SSIP is whether or not the kids with the 



red flag have five or more office referrals or they have at least one state reportable offense. So that 
could be drugs, weapons, assault, things of that nature. Course performance, we have course one and 
two. We're going to look heavily at math and the English language arts class. Missing assignments, again, 
we need to stay on top of that. Why is he missing assignments? Is there something we can do to alter 
the number of assignments he needs to turn in? Can he have a study period at the end of the day? Is 
there someone he can talk to, a case manager, his mentor, to work on some of those assignments? At 
the elementary school level, we have these conversations, and the parent says, "I put the homework in 
the folder. We did it. I don't know why the folder didn't make it to school." Or the folder's in his locker, 
but Johnny doesn't bring the folder from the locker -- from his locker into the classroom. Grade period, 
we're looking at GPA, cumulative GPA, credit accrual, and whether or not you've met the academic state 
standards. If you look at the far right-hand side, the column is high risk. So again, we talked about you're 
going to identify what the risk factors of disengagement are in your district, your school, and then you're 
gonna have to comprise what is high risk? Sometimes you'll look at forms, and it might say a youngster 
needs to have five symptoms to be high risk, but you may have one symptom that's so severe, you may 
not show the other four, but that one symptom might be suicidal. So you need to think about what 
symptoms are going to alert us and make us wanna look into the need for more advanced intervention. 
So once you identify what high risk is, the basic intervention -- so anyone that's been referred to this 
that is in need of tier two support or tier three, depending on what your school looks like, they're going 
to be linked up with a mentor. They are at the bare minimum going to receive the basic intervention. So 
if you're at high risk within "Check and Connect," it's really almost you've now straddled into tier three. 
So you're gonna get the basic intervention that we're gonna talk about here in a second and the 
intensive intervention. So that's gonna be much more of a relationship between that student and that 
mentor. So as we begin the connect process, we have the data. I know what the profile is, I know what 
the trends are, I know if he's high risk or not. If he needs basic or intensive intervention. The 
interventions have to be personalized and data-driven. So when we do an FBA, we need to treat the 
function of the behavior. It's the same thing here. What does the data tell us? We don't just collect data 
to make, you know, pretty graphs or to have multiple colored folders on our desk with data. How are 
you gonna analyze that data and use it? Match the kid specifically, based on the data, to what he needs. 
So you're gonna have to come up with an intervention bank or an intervention -- a listing, a -- what 
should they call it? Intervention catalog of -- and that's where you get that from your resource mapping. 
So you have to know what you have available at tier two and tier three. Again, targeted students get the 
basic intervention. Those at higher risk are getting intensive. So what is a basic intervention? We're 
gonna do four things. We're gonna share that data. We're gonna problem solve. We're gonna talk about 
your risk factors. We're gonna put it on the table whether or not you're invested in your learning, 
whether you're connected to your school. How many of you have a student that doesn't feel connected 
to the school building? There isn't a sense of belonging. Or that's not given to him from home. There 
isn't that value in his education. We're gonna discuss the importance of staying in school. Once you set 
those -- especially as you get to those later high school years and you set your goals, how are you gonna 
achieve them and what do you need to do, to have in place? And number two, read the second one. 
Providing the student with feedback. You're gonna have those honest conversations. Why is it every 
Monday you get written up and get a behavior referral? You know, what's the difficulty Wednesday? 
Well, maybe Wednesday at the elementary school level is when I have phs. ed. class, and I don't like to 
have to change for -- for phys. ed. So I would rather get in trouble and go to the office right before phys. 
ed. That's something we can quickly remediate once we know that. And we get that by having an 
ongoing dialogue and communication with our students. Positive. Thinking about what it is they need 
and increasing this internal message that they understand the value that if they start to come to school, 
they start to pass their classes, those ABCs start to change, they get better grades, they're going to 
achieve what it is that they want later in life through that hard work. It's gonna create those positive 



relationships. It's gonna help students feel wanted. It's gonna facilitate opportunities for students to be 
successful, and it's gonna show them what -- what coming to school in 1st grade means. So when we 
work with 1st grade, 2nd grade, and we talk about it's important to come to school so that you can do 
that later in life, they may not get -- they're not gonna understand what it's gonna look like 10 years 
from now. So we have to continue to impress that upon them. So as we have these discussions, we're 
guiding them through the problem solving process. We're not directing them. This is not an 
interrogation. You have not been sent to my office because you've done this wrong or this 
inappropriately. This is a working relationship. So we use this five-step problem solving model. Stop, 
think about the problem. What are some choices? Pick one, do it. And how did it work? So I want 
everyone to take about 2 minutes and think about something in your own life you would like to change. 
What's the problem? What are some choices or alternatives? You're gonna pick one, you're gonna do it 
this weekend. And you're -- you can report back to yourself on Monday how it went. This is something 
we need to do with our students. We need to have this conversation, this dialogue. So I'd like you -- you 
can either think about yourself, you can think about a student in your classroom. What's the problem? 
What are some alternatives? We're gonna pick one to do over the weekend or next week, and then 
we're gonna monitor how it worked. So take about 3 minutes and think about that. One of the -- one of 
the biggest values with this five-step problem solving model is it creates an opportunity for the "I can." 
Shawna talked about the -- the "I can, I want to, and I belong." I can do this. So where else could we use 
this? We can use this at school, but we talk a lot about PBIS, having a common language, common 
vision. This is something we need to educate youngsters that are taking part in "Check and Connect" 
with their parents. So as we start the process, we get consent, they agree to it, then we talk about the 
problem solving model. How many youngsters have diffi -- how many of your own kids have difficulties 
at home? Are they engaged in behavior you would not like to see? Stop, think about the problem. What 
are some choices? We're gonna pick one. We're gonna work on that for the rest of the night. And then 
we're gonna talk about at bedtime how'd you do? You're gonna do it. And then how did it work? So this 
can really build up the self esteem of a student as they start to -- to feel that success, and they're 
hearing that same language, the same expectations at school, and they're hearing them at home. So as 
we -- as we start to talk about intensive intervention, one thing that we find is the research that's been 
done on what do we do in schools to push kids out, and what do we do to pull them in? So recently a 
colleague went to a high school, and they were talking about the -- the pull-in and the push-out factor, 
and the young lady said, "We have four pull-in factors. One is the heat in the winter for the students. 
Two, they can come to school, and they can eat." And the third one was the friendships. So you need to 
think about what is pushing kids -- what -- what potentially pushes kids out of school? Our attitudes, our 
behaviors. What we are not doing to change to meet their needs. So you need to identify what do you 
have in place at your urban elementary school, at your rural middle school, to pull kids in. Do you have 
more factors in -- in -- that are there that push kids out or that pull the kids in? If you don't have -- if you 
have more that are pushing kids out, you're gonna run a risk of higher -- having a higher drop-out rate. 
So when we talk about intensive intervention, it's gonna be on top of the basic intervention, so I'm 
gonna have that structured conversation, give feedback, talk about what you're doing, talk about the 
data and talk about those risk factors. But now I'm gonna layer an intensive intervention in that's gonna 
include person/environment fit. So one reason why behavior plans don't work is because the -- the 
milieu of the school does not change to accommodate what that kid needs. The policies and practices 
remain the same. The teacher's behavior remains the same. I did a session yesterday in tier three, and 
they talked about how the youngster isn't making progress because the adults won't change. The adults 
won't let him come to class later or the adults won't change the number of assignments he needs to 
complete. So if we continue to engage in that power struggle and that arm wrestling match, we're not 
gonna see the growth of the student. So the person/environment fit is important. That's why our 
coordinator needs to have that ongoing communication with administration. Administration needs to 



understand the importance of this. So here is a list that PaTTAN has created of intensive interventions. 
So you have goal set. So if you start to think about self-determination, goal setting, problem solving, this 
is something a lot of time youngsters that -- the executive functioning we just heard about in the 
keynote, youngsters need to work on. Discuss academic progress supports, behavior supports. Getting 
kids engaged in the community. How many of you have a lot going on between the school and the 
community? There's the community interest. The community's coming into your building. Building up 
those extracurricular activities. Giving them an interest inventory to identify what is it you'd like to do? 
Maybe you're really shy, but you want to be part of the school play. You can be part of the stage crew. 
When we get into the secondary level, there are many, many activities students can do. Not everyone's 
gonna be in the band. Not everybody's gonna play sports. What other opportunities are there? If you're 
not connected to school, then you're probably not gonna want to come to school. And then you're 
gonna continue to engage in those behaviors outside of school that run the risk of you getting into 
serious trouble, potentially being arrested. So that's what we're trying to prevent. We wanna work on 
problem solving with the student, problem solving with the teachers, and problem solving with the 
parents. We wanna work as a team. We wanna work together. We wanna teach problem solving skills. 
How many of you have worked with students who aren't very good at problem solving? K to 12. How 
about organization skills? How many of you worked with an adult, a fellow teacher, who is not very 
organized? And you walk into that classroom, and you turn around and walk right back out. And then 
you think about that's why. The organization's not there, you know, he or she is late for deadlines, late 
for meetings. So this is a life skill we have to master. Problem solving. Navigating your environment. 
Understanding how to organize. How to set goals. Arrange an alternative to suspension. We did a 
webinar earlier this year, a PBIS webinar, it was about alternatives to suspension. What is out there that 
we could do differently in house? Some students might thrive on being suspended because it's more 
reinforcing to be at home, hanging out with friends, you know, drinking a couple Mountain Dews, 
playing the Wii all day. Or you can think of other behaviors that could be engaged in. Walking around, 
looking for front doors that are unlocked, cars that are unlocked. So we need to keep these youngsters 
in our school building and work with them to problem solve and teach them what it is they need to do 
different to be successful. Your intervention catalog might not include any of those. It may include some 
of them. You want to think about what's available in house. What community agencies can you bring on 
board that can support your efforts to work smarter and not harder? 'Cause sometimes, especially with 
that mental health, when we talk about the mental health, that we need that outside support to 
facilitate growth. The last step we wanna talk about is mentors' role with families. And I know lunch is at 
11:45, and this ends at 11:45. I am not gonna be between you and lunch. So we're gonna end at about 
11:30. We're just gonna throw that out there. My role as a mentor is to be the liaison between home 
and school. Someone needs to have that ongoing communication with -- with home. How many of you 
have ever had the parent you call home, and they never pick up the phone? And, you know, we joke 
about, "Oh, they call block us." They might have. Or there's that number again. That's always, you know, 
Shawna, the teacher, when she calls. We need on hands communication. Bring them to the table, invite 
them, understand where they're coming from, celebrate the strengths of the family, inform them about 
the educational process. They may not understand. They may not understand what -- what is this 
triangle? And, you know, all the acronyms we use. You know, what is an MTSS? What's an MTSS-B? 
What's PBIS? You know, what is CICO? You know, they may not know. So we need to work with them to 
educate them so that they continue to use that same language at home. Again, it's all about the 
relationships. We need to problem solve, we need to dialogue. We need that shared decision making. 
We don't wanna have those power struggles. We don't want the parent to think that, you know, I'm 
talking down to them. How do we talk on a common plane? How do they get to understand that I 
understand your son, I understand what he does well, I understand what his needs are and I can see 
what the barriers are that are preventing him from being successful? Sometimes that's not a 



conversation we have. Instead, we have meetings where we're at the last step, and we don't know what 
else to do. And then we're looking at alternative program. So we need to intervene about 10 steps 
before that. Right up front, when you start to see kids -- 'cause remember, you're gonna have that data 
pulling where you're gonna be able to look at attendance. Ten to 20 percent of days, he's not there. He's 
got two or more referrals. He's been suspended. He's done something egregious, such as drugs, alcohol, 
assault. That's an absolute you're going into the advanced tiers. Failing classes, not passing the state 
test, GPA's below 2. So you could be thinking now the list of kids that would fall into that category is 
growing. One school we worked with, out of the western region, would like to try to implement "Check 
and Connect" across the entire high school. They think that every kid in the high -- every youth in the 
high school needs a mentor. It's kinda hard to argue that when you look at the evidence base behind 
mentorship. And how many of you, when you think back to when you were in middle school and high 
school, probably could have done a little bit differently or a little bit better if you had had a mentor? 
Someone that worked with you, talked about your successes, showed your progress, was honest about 
what the barriers are. So again, see the world through their eyes, build that relationship, talk about what 
the family does well, reinvest them, re-engage the -- the family in this process. Do your resource 
mapping, go to your -- your administration, go to your school board. Talk about what this is about, the 
money this can save. If you put a program like this in place, where we educate and meet the needs of 
our students in house, people like to hear that stuff, especially in today's financial climate. Think about 
that person/environment fit, and we need to make sure we're doing this with fidelity 'cause if you're not 
doing it with fidelity, it's not gonna work. Shawna talked about the evidence behind it. It's the only 
intervention that shows it keeps kids in school. It has positive outcomes for that. So the evidence is 
behind it, 26 years of research. It moves kids in the direction that we wanna see them move. There was 
a slide much earlier or she talked about the theories that went into building "Check and Connect," and 
you look at the systems theory. The interaction between home, school and community. How many of 
you've ever gone to the grocery store, and you've seen a student from your school engaging in behavior 
you do not see at school? Or you go to the mall, you go to Toys "R" Us, and they're trying to check out, 
youngster's having a tantrum. There is an interaction and an interplay. The home school community, 
that all impacts the student. How many have had youngsters that come to school extremely upset, 
they're torqued off because something that happened at home when they left. Mom and Dad were 
fighting. Dad threw the cereal bowl off the wall. You went to pick it up, then you got yelled at, and then I 
need to go sit in homeroom and do my math, that, you know, whatever the math assignment is for the 
day. I'm probably not in a very good spot right now. So then someone approaches me, says, "Oh, what's 
the matter with you today?" And then it just starts. It's a snowball effect. It cycles, day after day. How do 
we change what we can do? So what we want to look at is a video called, "Don't Call Them Drop-Outs." 
There was a massive national study of surveys and focus groups a couple of years ago that tracked this, 
and here are some students giving their self voice. 
 
>> A great friend of mine's, before he passed, he told me, "The streets will never let you down." He was 
not lying. Like, it's not really the way to go. My dream was to become a pilot in the United States Air 
Force. I went from actually, you know, participating in school activities to not going to school at all. I just 
dropped out, started running the streets, banded with the wrong crowd. Smoking, drinking, fighting. 
 
>> I was living in a house with my step-folk for a while. And, like, he used to, like, do stuff to me. I really 
didn't want to do anything. I didn't want to go school no more, and I ran the streets. 
 
>> I was that person that your parents were like, "Oh. You know, stay away from them. They're trouble." 
I felt like nobody around me cared, so I really didn't care around that time. And my father wasn't 
around. 



 
>> My childhood dream was becoming an NBA player. I dropped out for a reason. I dropped out for -- 
because I -- I didn't have that stable home, and I didn't -- my mind wasn't focused, and it wasn't all there 
at school. I had no family. Like, I -- I had, like, no one -- no one to run to at night. So it was, like, it felt like 
it was me against the world. 
 
>> I decided to stop going when I was middle school, in 6th grade. I had a play the mom role to my 
niece. So making sure my niece had food to eat and making sure she was taken care of. My dad was 
constantly always working, and then when he wasn't working, he was always drunk. And my mom was 
usually drunk or on drugs as well, so. And my sister too, so. They pretty much lived that life, and me and 
my niece just stayed home all the time. I had to take care of her, so lot of times I didn't want to really 
leave her. 
 
>> I was from house-to-house, from couch-to-couch, and that's when I joined the gang. All I had was 
them, you know. I didn't have no mom. She wasn't stable. She was my mom and dad, but she wasn't 
stable. She -- she -- she couldn't take care of me. Wearing the same clothes all the time, you know. 
Washing my boxers with, you know, hands, you know, just soaped or soap-washed my -- you know? 
Maybe for like a month. 
 
>> My dad would come home, pick a fight over nothing and he would, like, grab the glass and stuff and, 
like, just throw it across the room. And -- and, like, I was terrified as a kid. My grandma would -- she 
would think I'd be going to school, but I'd wake up in the morning, get dressed, go hang out with one of 
my friends at their house or something. And she -- she'd ask me, "Where are you going? Where do you -- 
are you going to school?" I'm like, "Yeah, I'm going to school." But I never went. She was like, "I can't 
handle it. Like you -- you're -- you're just like your brother, just like your dad, I don't want -- I don't want 
you to end up like them." 
 
>> What youth really need is just that, like, that main person they can actually talk to, to comfortable 
and open up and -- and -- and let that one person know about, you know, their life and what's going on. 
If you really care, actually care, motivation, like, it plays a -- a big role in people's lives. 
 
>> I joined ROTC. Our -- our motto is "All the way." When you throw the sloop, you -- you throw it down 
and you say, "All the way." And you shake their hand 'cause you're going all the way in life. 
 
>> Instead of going to a big public school, I went to a church school. They would have a toothbrush at 
school for me, but I had to show up without brushing my teeth, without showering 'cause they would 
make me go. There was times, you know, where I was broken, living on my own at 14, couldn't get a job 
and the school supported me 100 percent. 
 
>> One thing I would like for you to know from me and my story is there is hope. 
 
>> I feel like they limit us because we have a child. That's gonna bring us down. We're not gonna be 
successful, but I'm not just a number, and I will be successful. 
 
>> I can just see myself not being there for my daughter or in jail, you know. So it's, like, it's like, "Nah. If 
they see me going down that path, and they stop me, it's, like, okay. I gotta listen to this -- I have to 
listen to them." 
 



>> Like, I know what I've been through, and I know I don't wanna go back to either selling drugs or 
running streets or I'm gonna end up dead somewhere. If I see that, I just go the other way because I 
don't have time for the negativity no more. 
 
>> And it took for me to learn from my mistakes, like, mistakes that I was making, the wrong things that 
I was doing, to actually see, like, you know, this -- this is not it. This is -- this is not who I wanna be right 
now. 
 
>> That word "drop-out" sounds like brush off the shoulder to me, so. 
 
>> No matter what age I am, what struggles I have, I can make it. And that's my goal is to make it 
happen now. 
 
>> So anytime you get that the youth feel like -- the youth voice that gives is that powerful message. And 
I think as we come to the end of this -- this session, I want you to take away that this is good stuff, and it 
works. We're losing too many of our students too young. So people say, "Oh. There's the -- you're just 
gonna do this at the secondary level." Absolutely. Every secondary school should do this. Every 
secondary school should have this in place at tier two and renew at tier three. But at the earlier level, if 
we don't catch these kids young enough and put this in place and support the family, change perception, 
attitudes and beliefs of staff members, this is just gonna be a vicious cycle. So this is something that you 
can do. People have been clamoring for this for years. So it's finally arrived. It's a small sample right now 
that we can train. I envision there'll be more trainings. Shawna will do next year. So PaTTAN Pittsburgh's 
October 25, 26. PaTTAN King of Prussia's October 13, 14. PaTTAN Harrisburg's November 2 and 3. So as 
you start to think about if this is something you want to do and a direction you want to move, you would 
bring a coordinator, someone that you think -- bring an administrator, first of all -- someone you think 
can be the coordinator and then maybe two or three mentors. We provide the materials. It's a 2-day 
session. We walk through what we've did now, but with a lot more -- a lot more practice. There's a guide 
book for activities that you'll take back to your school setting. And there are a lot of good resources on 
this. I'd strongly suggest you go to checkandconnect.umn.edu. This is out of the University of Minnesota. 
They started this is 1990, and they have been the guide and the facilitator for all this time. They've got a 
lot of good stuff. They've got the website, they've got the blog. They have a Facebook page. Right? They 
-- and this is out there. So how -- they have a Twitter account. How do we just educate ourselves? If you 
go to the PaTTAN website, under educational initiatives, you can go to increasing graduation rates and 
decreasing drop-out rates. There's a lot of materials there, that theory of action's there, and strategies -- 
remember, the goal of this is to promote positive outcomes. School completion, school competence. So 
instead of dwelling on the negative, which is what sometimes we've done in the past, we're gonna focus 
on the positive. We're gonna put the challenge out there. We wanna see kids achieve this. We wanna 
see mentors in place, and I really strongly urge you to take this back to your school, talk about your -- 
with your administration, your core team, is this something we're ready to implement within our 
intervention tool kit? Do we have any questions? Yes, ma'am. 
 
>> [INAUDIBLE] 
 
>> Good question. She asked, "Do you change the mentor every year?" So the mentor is gonna sign a 2-
year agreement. That means that we're gonna be there to work with that student from 2 years. Now, it 
could be in a year and a half, everything's fine, and we start to fade that support back. On the 
alternative, there may be someone that 9 through 12 needs that agreement. But, yeah, it's not a lot of 
flip-flopping back and forth 'cause especially if you have trust issues, you know, that's gonna start to sit 



in my head, "Well, they keep changing the mentor." So we want -- we up front persist that persistence 
plus is about the 2-year agreement. 
 
>> [INAUDIBLE] 
 
>> Oh, sorry. 
 
>> [INAUDIBLE] 
 
>> So, when you come to PaTTAN, you do the 2 days of training. And we walk you through the 11 steps 
that we talked about here. And then you take it back, you start to put it in place. You would have your 
mentors would be trained within those training. And then usually what happens, what -- what we saw is 
teams will say, "Hey. We wanna bring more mentors on." And then that's another, you know, 1 1/2, 2-
day training. You could do it all within the same year. I would think the same semester. Once you know 
this is something we wanna do, and you've talked about, you get the training, I think you're gonna be 
pretty, you know, amped up to do it. Yes, sir? 
 
>> Does this program need parental permission? 
 
>> I would recommend it 'cause it's an advanced tier intervention. You want to at least give them, you 
know, whether you do passive consent, informed consent, or an actual signature, I would feel most 
comfortable putting it out there that the parent was aware of it. Versus them coming and saying, "Hey, 
what have you been doing? Why are you pulling him out of language arts every other day to talk to 
him?" I would do it up front. 
 
>> Teachers who might be mentoring their elementary facility, when do they have or find [INAUDIBLE] 
good time to mentor their students? Is it their planning time? Is it in the morning? [INAUDIBLE] 
 
>> I don't think it'd be during their planning time because that's gonna get into all sorts of issues. What 
we would like to see is creative scheduling, as the administration, you know, the core team work on 
what could be some creative scheduling that we could free up some time. Maybe you don't have as 
many duties. That's what I would look at, decreasing duties so that you'd have the time to work with 
your mentees. 
 


