
>> And now, it is my great honor and pleasure to be able to introduce to you our keynote presenter for 
this meeting. Dr. Lise Fox will be talking to us about what it takes providing high quality instruction 
within PBIS implementation.  Dr. Fox is a professor at the Department of Child and Family Studies at the 
University of South Florida in Tampa and the Co-Director of the Florida Center for Inclusive 
Communities, a University Center for Excellence in Developmental Disabilities. She is one of the 
developers of the Pyramid Model for implementation of PBIS within early care and education programs 
and co-author of "The Teaching Pyramid Observation Tool." So those of you who work in school age and 
you've heard people talking about the TPOT, we use TPOTs for more than just hot beverages in early 
childhood. Dr. Fox is engaged in research, training and technical assistance efforts related to positive 
behavior support, the use of evidence-based practices in early education and care classrooms and the 
use of coaching with teachers. And she is also a strong advocate for building systems like we enjoy in 
Pennsylvania that really support PBIS from birth through high school and working across those systems.  
So we are thrilled and honored to have Dr. Lise Fox join us. 
 
>> Really glad to be here today.  Wanna talk a little bit about PBIS.  But I'm gonna focus a lot on 
instruction, because that's what it's all about, and talk about what does it take to make instruction to 
happen and what are things we oughta be thinking about. So ... I don't know, do I point that way? Great. 
So my goals for the very short amount of time I have with you is to guide us all to think about 
implementation.  And so for those of you who are teachers, school administrators, PBIS team members, 
I want to throw out some ideas.  We know a very short learning opportunity is only going to help you be 
aware and to reflect. And I wanna throw out some ideas to help you think deeply about your 
implementation and its relationship to instruction. I want to talk a little bit about the transformational --  
what I believe is a transformational structure of PBIS and what that can do within our schools and how 
we can use that to influence education.  And then I'll challenge you, I guess, to use the knowledge and 
the processes that you've learned from PBIS to be able to think about improving student learning 
outcomes. So before I start, I have a couple of caveats about me that wasn't in my bio. So the first 
caveat is that I'm a PBS geek.  And we'll talk about geekiness in just a couple of minutes.  My second 
caveat is that I'm a special educator. Anybody else a special educator in the room? So that's the 
beginning of my profession.  That's my passion.  That's how I was initially trained.  And so as I look at 
instruction in schools and learning, there's a perspective that I'm gonna hold around people with 
disabilities and students with disabilities.  And then the third caveat is my real passion is young children. 
And so we're gonna have to talk about that a little bit as well.  So let me start with geekiness. All right, 
everybody know what a geek is? Here's the definition of a geek. You have a specific interest or a lifestyle 
that you've become an expert on. Anybody done that? I'm there. You have deep knowledge of a topic.  
You can be pretentious and long-winded.  All right, I'm not gonna do that.  I abhor that.  We're not doing 
that.  Wear iconic t-shirts. An early adopter. All right, well, we're into that, especially through the lens of 
implementation science.  So geeks are cool.  Geeks are not nerds.  Being a geek is a good thing.  So my 
friends in their t-shirts, being a geek is a good thing.   
 
>> Whoo! 
 
>> They know they're geeks.  We already talked about it.  So for the rest of you, how do you know if 
you're a PBS geek? You're a PBS geek when you look for PBS videos on YouTube ... Uh-oh ... And you 
watch them and you enjoy them. You're really kinda deep-end and into nerd land if you try to make 
someone who's not in education watch them with you, especially if it's your significant other, right? Like, 
what are you doing? You really enjoy an evening making graphs from your data.  You own more than 
one PBIS t-shirt. How many people own ... And you wear it when you're not at school.  There's more.  
You're a geek if you own things, decorative items, that are triangles or in my world, a pyramid.  Here's 



the lovely replica of a pyramid in my office being admired by a little one.  Your significant other finds 
tickets or tokens in your pockets when doing your laundry.  My significant other does my laundry.  It's 
great.  And I do more behavior consultation, so I have these little cards I take notes on.  They're in my 
pocket.  They shred, make a huge mess.  Not good.  You refer to the function of behavior when you 
discuss inappropriate behavior to friends or family, right? We all do that.  Right. So that was my first 
caveat.  And I feel like I'm in a room of 1,300 other people who are as geeky as I am.  It's great! So here's 
the other caveat, the special education caveat.  And so when we think about what we do in our work in 
schools and supporting instruction and learning and through our PBIS lens, the goal is not to give all kids 
the same thing, right? The goal is not about just access and the quality.  But the goal is equity.  And so 
that word, support, in PBIS and PBS, is about ensuring that every single learner gets exactly what they 
need so that they can be successful. And so that includes those kids with significant intellectual 
disabilities, those kids with mental health challenges, kids who come through the door having 
experienced severe trauma and adverse experiences, kids who are missing skills and really struggling.  
And so as I talk to you, that's my perspective of how I see the work that we're doing and the real value 
of what PBIS can enable us to do in our schools and our early education programs.  So the other caveat 
was about my passion for young children.  And so I have to do a pitch around the critical importance of 
beginning with the babies and why we begin with the babies and why this is really important to your 
work in K through 12 and of course in early education and care environments.  So what we know is 
learning begins day one, day one, and actually probably my early childhood friends would also say, 
"Well, and also in utero." But that's really hard to conceptualize what is the intervention system there.  
But look at that: 700 new neural connections every second.  These years, that birth to five time is prime 
time for shaping the learner who's gonna come to kindergarten.  And so that's a place that we need to 
be really thoughtful about what we provide, make really deep investments in ensuring that early care 
and education programs can offer the best programs possible so that we can influence where kids are 
going.  We also know from the literature that behavior issues happen in the early years.  And when they 
happen in the early years, they often continue.  And so what we know is that we have a large number of 
children in early childhood programs that aren't ready to go kindergarten, who aren't behaviorally and 
emotionally ready to be successful.  And so any kindergarten teachers out there? You probably know 
those kids, right? And it's like, "Yikes. Yikes. What happened?" And all kinds of things may have 
happened.  We have some really significant research on the kinds of things that can happen to children 
in the first 5 years that have life-long impact not only on their learning but on their health outcomes, on 
their disease, on their longevity and their ultimate success.  We see that when kids have significant 
behavioral challenges, externalizers, that at age 2, 63 percent of them continue into age 5 and continue 
through their school years.  And that last statistic that I offered you about young children who have 
chronic problem behavior are a small percentage of the population.  Yet those are the kids.  Those are 
the kids you guys in high school are worried about.  And actually, some of the early education people 
could probably say, "This guy, this one, this one, these are the ones I'm worried about.  These are the 
ones who may not make it." And so we need to be really mindful about strengthening that part of our 
work in a seamless system.  We also have data that suggests that children don't fare well in our 
programs.  But I think where we wanna go is this, and what I heard Sue said is what you have.  We want 
to start with our babies.  We want to include in it parent-child interaction as an element of what we do.  
Yeah, that could be a part of our PBIS seamless system.  We want to be present in all early care and 
education programs, especially family childcare homes where a large number of our children who are 
poor receive early care and education, be in our schools and be in community.  And that's where we 
need to go.  And if we don't go there, if we don't bring the seamless system, we're gonna fall short, I 
think, in what could be possible for us in terms of supporting kids and changing what people refer to as 
the developmental trajectory of increasing challenging behavior.  People have talked about a pre-school 
to prison pipeline for children.  And what we see in the OCR data,  and there'll be new data coming out 



in June and I don't think it'll be much better, is that we see disproportionality issues happening in early 
care and education programs.  Frankly, in early education, our data systems are pretty poor.  We don't 
track this.  We don't even know what these data really comprise.  You guys in K through 12 have it 
completely nailed down.  You are the envy for us. But we've gotta get it nailed down.  We've got to 
understand who's being kicked out.  What does a suspension mean when you're a little one? Is a 
suspension saying to a child, "Oh, you're having a hard day.  Why don't you go down to this person's 
office and spend the rest of your day there?" While you might view that as a supportive action, I view 
that as time out of instruction.  Right? That's not okay.  Or let's call Mom and have her pick him up.  You 
know, he's having a hard time.  That's time out of that rich learning environment where that child needs 
to be.  And so that was my caveat and my pitch around early childhood.  I'll return to that.  But really 
important that we think about that. So let's think about School-Wide PBIS and kind of fix on that a little 
bit and what that means for us as a system.  This should be familiar to everyone. We throw it on all the 
slides.  It's probably in half the presentations that you saw yesterday.  And so School-Wide PBIS is a 
systems approach.  It's about knowing the outcomes we're going for and being able to measure them 
using data, using evidence-based practices and evidence-based intervention and creating that system so 
that these pieces can work together.  And that's that hard work that you on implementation teams are 
doing within your districts and schools.  One of the things I think that's really important for all of us to be 
mindful of is School-Wide PBIS comes out of an umbrella of positive behavior support.  And this has 
impact on how we think about the work we do and impact when we begin thinking about instruction. 
And so there's been a recent article in "Journal of Positive Behavior Interventions" that defines what PBS 
is.  And I think two of your notable people from Pennsylvania are co-authors on that article.  So PBS is an 
approach to behavior support.  So these are the first things that it's about.  It's about research, 
interventions and data.  We've got that.  Building social skills and creating supportive contexts.  It's 
about using strategies that are respectful of someone's dignity and well being.  And we draw it from 
behavioral and education.  And then that last bullet is really that work that you're doing of bringing it, as 
a multi-tiered system to schools, to early childhood programs, I hope to early intervention programs.  
And one day, I hope we'll think about what does this look like, community-wide in communities.  So PBIS 
is not so much about some of the stuff that people talk about and dwell on and kind of hold out as, well, 
I'm not sure if I'm all about PBIS 'cause it's about this.  So it's not about the tickets, right? It's not about 
the tickets.  It's not about the consequences, having defined expectations and understanding how we're 
gonna be on the same page and respond is important.  It's not really about the office discipline referrals.  
Tracking that is important.  That gives us a set of data, that helps us have insight into what we're doing.  
And we mapped onto a system and the development of School-Wide, you already were doing office 
discipline referrals.  What a great way to look at our success and to try and get that system aligned and 
under control.  It's not about reciting the expectations.  That's a piece, an important piece.  But it's much 
more about these things, right? It's much more about creating a school climate and culture that's 
supportive of every student.  The whole notion of the tickets, consequences and expectations is about 
having clear expectations.  And I would put forth that PBIS is about creating schools that support 
children's social capacities in a learning climate where all kids can learn, that it is as much about 
instruction as it is about behavior and behavior management.  And when we think it's only about 
behavior and behavior management, I think we diminish the power of what PBIS can bring to you.  It's 
about student outcomes and at the core of it, it's about creating a climate within our schools in an 
environment where we can develop deep relationships with every child to understand where they are, 
every student, and help that student be to the best of their capacity to achieve outcomes that we have.  
So in Florida, we use this as our triangle.  Y'all have that MTSS triangle? Which I think speaks to that 
notion of instruction.  Often, we see it play out more in the data systems that come to the table are 
much more about our behavior and less about whether or not kids are learning.  But my challenge, I 
think, to you, and especially to you implementation teams, is to think about are we bringing all we can 



bring in our implementation infrastructure to instruction?  I love this quotes by Nick Hobbs.  I won't read 
it to you.  And Nick Hobbs was a very important scholar. A long legacy around children with disruptive 
behavior and emotional behavior disorders and interventions.  And I think what he has to say there is so 
powerful about really thinking back to each individual student and whether or not they are fully 
engaged in instruction.  Because that's what schools are about.  So let's talk about instruction.  I wanna 
talk about what we teach, so kind of the what, to promote child and student outcomes, just really briefly 
talk about how we teach.   Because the delivery of instruction is critical.  And what we choose to use for 
instruction is important.  And then how do we support teachers to deliver high quality instruction?  And 
I think these are things, all topics for you implementation teams, you implementers, for teachers, for 
early educators to begin thinking about deeply and thinking about the implementation science we have 
from PBIS and apply it to this.  So the what we teach.  All right.  Here's a little bit more of ... my caveat's 
gonna have to come up here.  Because I think a lot about what we teach to young children.  But I'm 
gonna challenge you to pull that up and think about it for kids in K through 12 programs.  I would say to 
you that teaching rules and expectation is necessary, absolutely necessary and core.  But it's insufficient 
for social emotional competence.  It's a whole lot more than knowing the rules and expectations, right? 
For kids to be socially successful.  And so in the early childhood work, and we use this triangle to 
describe our practices, we have 132 practices in our triangle of evidence-based practices that we wanna 
see happen within a classroom to bring all tiers of the model and ensure that kids are socially and 
emotionally competent.  And of course, if you go back to my brain science picture, you realize that if this 
is prime time, then we oughta be really busy teaching kids social and emotional skills. And so what we 
know from research is what we oughta be teaching.  We know that we need to teach kids to self-
regulate.  They come to us as these big balls of emotion.  And we have to help them understand that 
emotion, how to use it, how to temper it and how to manage it in their interactions. How to inhibit it, 
how to express it.  We know that kids need to be able to read the emotion of others, actually, to know 
their others and to regard the perspectives of others and then to read their emotion.  And actually, 
there's some really interesting research that shows the more emotion words a young child knows, the 
more social capacities they develop. Kind of very fascinating.  We have to teach kids in the early years to 
problem solve, 'cause they don't know how to do that.  And for some of our kids, we have to teach them 
how to interact with others and begin friendships and social relationships.  And of course, the way we 
do it is very cute.  It's very descriptive and real.  But we might have the four steps of initiating play that 
we present in large group, that we embed instruction throughout the day and teach kids how to do that 
explicitly.  We help kids look at their faces and look at the faces of other and understand what emotions 
are and how to read them and how to interpret them and how to manage them.  And then of course we 
have our Tucker the Turtle.  Tucker the Turtle teaches you to tuck and breathe deeply, self-regulation 
strategy.  And then when you come out of your shell, you think of a solution of what to do.  So it looks 
like this when we do it in an early childhood classroom.  Can you play that short video?  
 
[VIDEO START] 
 
[ Chatter ]  
 
>> Do you want to taste it? 
 
[ Chatter ] 
 
>> Xavier. Xavier, you are using the phone right now. 
 
>> [INAUDIBLE] 



 
>> Xavier. Xavier. 
 
[ Chatter ]  
 
>> You're using the phone. Hugo wants to play with the dishes. [INAUDIBLE] It does not belong to Xavier. 
[INAUDIBLE] play with them. You know what? 
 
>> No! 
 
>> They don't belong to Xavier. Does not belong to Xavier. [ Chatter ] to play with them. You know 
what? Let's put our soap down. 
 
>> No! 
 
[ Chatter ]  
 
>> We need to calm down. 
 
[ Chatter ]  
 
>> What are we supposed to do when we're mad? What are we supposed to do when we're upset? 
Huh? Do you want to do it together? What does it say? Breathe. Breathe. All right. Let's take a big 
breath. 
 
>> [INAUDIBLE] 
 
>> We need to calm down. We need to relax, just like that. When you relax, then we'll go back to 
[INAUDIBLE] 
 
>> [INAUDIBLE] 
 
>> [INAUDIBLE] What is he asking you to do?  
 
>> What does Tucker the Turtle do? 
 
>> [INAUDIBLE] 
 
>> Right, he lives in the shell? And then what he does to calm down? 
 
[ Chatter ]  
 
>> Smell the flowers. And blow the candles. Practice. Let's practice together. Look. Look, Xavier. Smell 
the flower. Smell the flowers. And blow the candles. Blow the candles.  
 
>> [INAUDIBLE] okay! 
 



>> You're not doing like Tucker the Turtle does. Yeah, good job. Smell the flowers. Smell the flower. And 
blow the candles. 
 
>> [INAUDIBLE] 
 
>> Okay. When you're all calmed down, you let me know that you're ready to go back to home living.  
But before we go back to home living ... Yeah, that's right. What do we need to do in home living? Share 
the toys. And what else we need to do in home living? Use what? Use what? Use our words, right? 
Nicely. Are we ready to go to home living and play nicely and share the toys and use our words? Okay. 
Everyone's gonna play with the toys, Xavier, everyone. No, the dishes belongs to everybody. 
 
[ Chatter ]  
 
>> See, when you're happy, everybody's happy, Xavier. 
 
[ Chatter ] 
 
>> I like to see you smile. Let me see that smile. Let me see that smile. 
 
[VIDEO END] 
 
>> She's pretty remarkable, right? I know you don't want one of those giant meltdowns in third grade.  
But we get those every day.  And it's such ... I would say to you that's not a prime learning opportunity. 
But, whoa, does that work? Really pretty remarkable.  The last thing that's kind of big on our list is 
problem solving.  Really hard to teach, really important for kids to learn.  Now in addition to doing social 
emotional teaching across the board for a child like that child, we also have to individualize instruction.  
And so our social emotional teaching includes knowing exactly what to teach, being able to provide 
individualized supports to teach it, selecting a systematic instructional procedure, a prompt hierarchy 
that has research behind it that we can use, embed instruction and then driving up the number of 
learning opportunities so we can get the intensity of instruction so that child can learn.  And that's 
critically important in this teaching of social skills.  So those of you who are in K through 12 are kind of 
like, "Oh, gosh, are we gonna talk about early childhood the whole time?" I will stop now. But ... and you 
might say, "Well, that's all great, but we don't do that. I teach math." Or, "I teach English." I want to ... I 
will do one more early childhood thing.  I want you to think about a set of skills called executive function 
skills.  How many of you know what executive function refers to? Great. Terrific. And we're gonna talk 
about that a little bit  Executive function is about being able to receive new information and retain it and 
use it.  Really important for our early childhood programs through our high school programs, obviously. 
Executive function involves being able to focus attention on the task and complete the task.  Critically 
important for academic.  Executive instruction and function is about controlling impulses, having 
inhibition, being able to pull it in, being able to navigate complex environments.  A lack of executive 
function looks like the huge tantrum I saw in the airport last night. Forty-five to 60-year-old man missed 
his flight, threw his attache case at the person at the desk, stomped his feet and yelled several curse 
words.  She literally darted to the other end of the counter, said, "Sir, I'll call security. I'm sorry, sir." So 
that's lack of executive function.  You probably have your own examples, right, of lack of executive 
function.  How many of you teach executive function skills? Excellent. So that's one of the things I think 
can really bring this notion of beyond just learning our rules and expectation to using our rules and 
expectation. So I wanna show you a video that illustrates ... It's just ... I think it's 5 minutes ... dig a little 



deeper into executive function and then talk about its application and when the prime time for learning 
is. It may surprise you.  So can we watch this video?  
 
[VIDEO START] 
 
>> Science tells us that brains, minds, are built, not born. And at the center of this dynamic architecture 
are a set of skills called executive function and self-regulation.   
 
>> Childrens' self-regulation and executive function are key ingredients in their lifetime performance. 
 
[VIDEO END] 
 
>> Sorry about that not lining up. That's a little freaky.  So here's what's so interesting about executive 
function and its development. So look at how it changes over time.  So as children grow and age, when 
are these skills developing? So that area that I'm passionate about is way prime time for learning these 
skills.  But look here at this as prime time.  How many of you teach high school or are administrators in 
high school environments? You probably see those high school students that don't have good executive 
function skills. Right? And can you imagine what's going on in adolescence that can make learning them 
and continuing on this trajectory of greater inhibitory control, more purposeful planning, cognitive 
flexibility, goal-setting, executing those goals.  How hard ... you know, if kids are a little bit behind, as 
they move into adolescence and are overwhelmed by all the things in their environment, if they don't 
have these skills, then actually their growth and executive function decelerates.  Now, am I thinking you 
oughta do large group and teach up executive function skills? Absolutely not. But so much, a few of you 
raised your hands, a few of you who say, "Yes, we teach it," kind of know when you're teaching it.  And 
some of you are teaching it and don't know you're teaching it.  And then there are a whole bunch of us 
who could be teaching it more precisely and more intentionally and more thoughtfully. And when we 
have a kid who's not making it, that kid who can't find their homework, who can't organize, who won't 
start a task, who never complete a task or sometimes do the work and they don't turn it in, those are 
the kids who lack executive functioning. Those kids who, when you put them into small group work, they 
put their head on the desk and go to sleep, those are kids who lack executive function skills. And so not 
only do we need to remind them of their expectations and what to do and reward them for when they 
follow them, but we also need to build those skills. And so there are assessments to help you tune in to 
where are students in this set of skills. But those of you who are teaching it are probably teaching kids to 
explicitly set goals and how to set goals. And how to set goals that are achievable in achievable chunks. 
You're using graphic organizers so that kids understand where the material is and how to navigate the 
material and how to move through your material. You're setting kids up in groups with a specific plan of 
what to do step-by-step and how to execute what you have laid out for them. You might be teaching an 
individual student to plan and prioritize tasks, to organize their materials, to organize their space. You 
may be embedding strategies to improve their memory. I see really gifted teachers using strategies to 
help students start a writing task or check their work before turning it in and knowing it's complete and 
actually create structure so students can do that. Helping students with cognitive flexibility, using self-
monitoring systems for those learners who are really struggling to be able to reflect on their behavior to 
pace themselves and maintain focus. Emotional regulation interventions help kids with the development 
of executive function skills. And so that social emotional teaching that we do in the early years, there's a 
set of skills that still need to be taught and we still need to be mindful about as children move through 
our program and graduate from our high school program. So that was a little bit about thinking about 
the what to teach. In addition to our academic areas, in addition to our rules and expectation, trying to 
make more salient these critical social and emotional skills. I wanna talk a little bit about how we teach. 



So we know what we need to teach. And then, we make really hard decisions. And our country has been 
very focused on ensuring that we're using evidence-based practices. Right? And so there are lots of 
places where you can get lists of practices. So are these lists familiar to you? So you could go What 
Works Clearinghouse, they're trying to summarize all the practices. You could go to your professional 
organization. We have lists of practices for early childhood, for early childhood special education. We 
have people who are just gifted at helping teachers and school organize and think about what research 
says, like the visible learning work. And they provide us with a list of what we oughta do. And typically, 
they tell us what the research evidence is. And so the goal there is that we select the evidence-based 
practices that are gonna yield outcomes for kids. So the lists are great. The lists are great and they're 
important. But there's a little bit of a ... you can't just go to a list and say, "All right. I'm gonna pick the 
thing off the list with an effect size of 1.5 or greater, 'cause those are gonna be my high-yield 
instructional strategies." It's a lot more nuanced than that. Right? It's a lot more nuanced than that. So 
just looking at the list forgets about classroom context and that really important concept of inclusion. So 
while you might learn from that evidence-based practice that has an effect size of 1.5, another child 
might need a different type of evidence-based practice and a different focus of their instruction. We also 
know that inclusion in itself can be really important and powerful when it is the inclusion that we all 
dream of that's supportive, that's aimed towards equity and offers that for students with more intense 
learning needs. And then we know that quality outcomes is not just about what practice the teacher 
chooses to use. But it's much more nuanced than that. So I borrowed this slide from my good friend, Phil 
Strain, who kinda lays it out in only the way Phil can do so. He'll let me use his slide to share it with you. 
So you might think, "I wanna teach this outcome. What's the right evidence-based practice so I can 
teach it and my kids can do well?" And so that is important, that step one. Then, for us on 
implementation teams, you wanna make sure that when we say we're gonna use this evidence-based 
curriculum, our teachers can do it with fidelity. So it's one thing to select, but it's another thing to make 
sure we're doing it the way it was intended. Right? And so that is gonna be really important. You 
implementation teams that are trying to look at your school and the efficacy of your school in delivering 
instruction want to know that when people are delivering instruction, they're doing it as intended and 
with fidelity. And then we also want to think about how much dosage needs to be delivered to get that 
outcome. So we don't just teach briefly and move on to the next thing. But what's the right dosage? And 
that dosage, we can look at past use of it and what achieved those outcomes. But then, we also have to 
think about what does each individual child need? So much more complicated than just picking a 
practice. And then, the other thing we need to think about is what are the outcomes we're trying to 
achieve? It's not just about academic learning. But it's about supporting kids to be engaged in learning 
opportunities. So more time spent in instruction equals more stuff learned. Pretty simple math problem. 
Right? And so if we can use evidence-based practices that fully support students to be engaged in 
learning, then we're gonna achieve greater outcomes. Here's where our PBIS framework is so helpful. 
We also need to know whether or not this practice is working in my classrooms with these kids. And 
only data can help us know that. And if we've selected an evidence-based practice, we need to see kids 
starting to learn. So we're not just supplying the curriculum and at the end of the year we say, "Oh, well 
that was a bust. Let's move on to a new reading system." Right? We need to see growth happening 
quickly. That's what our looking at children's progress monitoring system so we know that they're 
succeeding and we know quickly whether or not they're being responsive to the interventions we're 
providing. And then, we need to know overall do people buy into using this? Are teachers comfortable 
with using these practices? Do they feel like they know how to implement these practices? These are all 
part of the equation for an implementation team to be considering as they focus on what are the 
evidence-based practices we're using within our MTSS, within PBIS. And Phild would say to us, "This isn't 
an addition problem." I kinda laid it out. Like, you have this plus this plus this. He would say to us, "This 
is about multiplication." And so if any one of these items is a zero, what's the sum? Yeah. So, if we don't 



do one of these things, we pick a great evidence-based curriculum or a practice, we try to get our 
teachers to use it but we don't pay any attention to fidelity, we get nothing. So our goal here is that 
what we get are those outcomes that we're seeking to achieve. So more simply put, it's about teachers 
using the practices ensuring that we have kids engaged in instruction moves us to those student 
outcomes that are so important for us. So the third thing I wanna talk about around instruction and I 
wanna challenge you to think about as implementation teams is how do we then support teachers to 
deliver quality instruction. And this is really salient for us in early education. It's only been recently that 
we have moved towards requiring that people are certified teachers as they teach young children in 
community, early care and education environments. And we still have many programs that don't have 
well-trained teachers within them. And so if I'm gonna come and say, "We're doing PBIS or MTSS and 
we're gonna use evidence-based practices," I have to do deep, deep professional development that 
includes classroom coaching to get those practices in place. So in terms of supporting teachers to deliver 
quality instruction, I think that PBIS really offers this transformational framework. When School-Wide 
PBIS was developed I think about 20 years ago, and it kinda turned the whole notion of schools as the 
unit of analysis. The whole notion of changing, moving to a promotion prevention intervention logic was 
a revolution, I guess, in positive behavior support. I think that this framework that we've all learned, all 
of us PBS geeks, can help us think about how we drive up the quality of instruction. I think we have, 
now, our framework. We just have to put it to that task. And so what do I mean by that? We've learned 
about systems implementation. You know that deeply. We have that phrase, "Working Smarter, Not 
Harder" and it's not that anybody would want to not be smart or work really hard, it is still hard work. 
But it's the notion of applied to instruction, is let's not waste our time doing things that don't work. In 
the universe of what can be done, let's narrow it down to the things that are gonna yield the best 
outcomes for students. You know how to take data and make decisions from those data.  And so we can 
use data to not only make decisions around the supportive individual students, but we can use this data 
around the support of teachers. And we can use this data to make smart decisions about professional 
development. Right? So we shouldn't be planning a professional development event based on what 
teachers like, based on who's in town, based on who is really funny or fun. I mean, you want some of 
that. But we should be making those decisions based on what teachers need so they can do high-quality 
instruction. And you can have those data. You need to put them in a data decision-making framework. 
So we also have learned through PBIS the critical importance of clear expectations. And so we often 
apply that to our students, to each other in terms of our rules and expectations. But that notion of clear 
expectations can transport to the concept of clear expectations for instruction, clear expectations 
around student engagement and learning. And then one of the things that we've all learned about and 
use in our daily work and that's so critically important is performance feedback. Right? So that's what 
our tickets and tokens are about. That's what our acknowledgment systems are about, is performance 
feedback to students. We also often have acknowledgment systems for staff, which is performance 
feedback for staff. We can use the same logic. We can use the same framework. And we can apply this 
lens of what you know so deeply to performance feedback to teachers around instruction. So 
everybody's seen this slide 1,000 times. Right? This slide speaks to classroom coaching. And what it says 
to you is, based on a meta analysis of a lot of work, professional development work to try to get 
teachers to do things, that what we need is not just theory and discussion.  If you have that, you have 
some people learning it and nobody using it. You add in demonstration. So I demonstrate something to 
you in professional development. More people learn it, more people can show it back to me, nobody 
uses it. If I did a great professional development experience, people that had practice and feedback. I've 
got lots of people learning it, lots of people being able to do it in the workshop and almost nobody doing 
it in the classroom. When you add coaching in the classroom, we get people learning it, people being 
able to display it and people being able to do it in the classroom. What's hard is that we can't coach 
everybody. Right? And we have to make hard decisions about what we coach around. So I'm gonna 



share another kinda complex graphic with you. So this is also about the professional development 
literature. And what it displays for you is you have to differentiate your classroom coaching based on 
what you're trying to get back. So if what we're trying to do is to get the learner, and now we're talking 
about teachers, to use a complex skill set or concept in context, so right at the tip of the arrow. Does 
that show up on your screen? Not very well. So right at the tip, you see coaching and mentoring. If I just 
want to teach something really simple that is less complex, I might be able to give a reading, do a 
lecture, have a demonstration and have a little checklist. And that person would be able to do that. And 
so what this speaks to is the need in our professional development to think about what's the thing we're 
trying to really get teachers to do? So I would say to you, you could do a workshop on teaching rules and 
expectations and you probably don't have to coach anybody. Right? And they can take off with that. But 
if I'm gonna try to get teachers to embed executive function skills within their algebra lesson, within the 
English curriculum or the reading curriculum in an elementary school, I'm probably gonna need to do 
training that's high-quality, give materials that help translate the training into the classroom and add 
classroom coaching. It's a hard thing, I think, for us to approach in education 'cause there's so little 
money. And yet, if we're really trying to ... back to Phil's slide ... If we don't that implement it with zero, 
implement with fidelity to be not present, we're gonna have to provide some amount of classroom 
coaching. So in my world, we've been using and we developed a concept called practice-based coaching. 
It's not another new thing you have to learn. What it is is a general framework of coaching. And it's 
based on all the literature. So instructional coaching, coaching that's done in early childhood. Kinda all 
the different coaching models all have these components. So if you look across all coaching models, they 
all include these general components. So we would say to you practice-based coaching is a framework. 
It's not a model and it's not one-size-fits-all. And it also can be delivered in multiple ways. So it's cyclical. 
It always involves planning goals and action steps, some kind of observation component, reflection and 
feedback, performance feedback and it's done within a collaborative partnership to make coaching 
happen. It's on a focused set of practices. So it's not I'm gonna show up in your classroom and help you. 
It's that you, as a teacher, has to have decided, "I wanna do X, Y and Z." And we have an action plan 
maybe I've helped you develop. And then, our coaching cycle is around the achievement of those 
practices. What's interesting about the concept of practice-based coaching is that it can be delivered 
live. It can be delivered distance. It could be delivered by a peer. It could be delivered by someone with 
greater expertise. It could be delivered within a group. So it doesn't designate the how. It designates the 
what. What needs to happen to make this work, to bring teachers from where they are now to 
implementing evidence-based practices with greater fidelity? So we've talked about, a little bit about 
the what to teach. We've talked about the how to teaching. And we've talked a little bit about how we 
support teachers around instruction. And I think these pieces help us flesh out that notion of a multi-tier 
support around instruction, around supporting every single learner. I think, and maybe it's ambitious of 
me, but I think this is where we're going with MTSS, is that PBIS was groundbreaking for behavioral 
science, the notion that you have implementation teams that come together and are thoughtful about 
making sure that what we're doing in schools work. So I think that framework, that skill set that you've 
developed, we can apply not only to behavior, but to the learning of all students. I think PBIS has given 
you this teaming structure that really can help us transform schools and transform early learning 
environment, including how we support teachers to be able to deliver what students and children need. 
And then, I think one of the things that's so important that we've learned from PBIS is how we can use 
data to make these critical decisions that will make a real difference for our students and for our 
teachers. So I think we're done with time. I enjoyed talked with you. Geek on. Thank you. 


