
>> Hi, everyone. I'm really excited to be here to present to you about the Initial Line of Inquiry: A 
Process for Function-Based Intervention Planning. My name is Lisa Thomas. And I'm from the Devereux 
Center for Effective Schools. I also sit on the state coordination team that helped to plan this awesome 
event that you're all at today. My colleague with me is Leanna Lawson, from the Allegheny Intermediate 
Unit. And Leanna and I kind of bonded over our shared affection for the Initial Line of Inquiry. So I asked 
Leanna to join me on this presentation. And she's actually going to walk you through a case example 
using the ILI process with one of the students that she's worked with. Just to, kind of, orient you, there 
are PowerPoint handouts strategically placed around. So if you didn't grab one, you can grab one from 
another seat. There's also another document I brought some copies of in case folks would want them. 
And you can pick them up at the end from the chair. This is a publication from the Pennsylvania 
Department of Education about doing Functional Behavior Assessment that provides some good 
information. I'm going to be referencing part of this document. So I brought copies if anyone would like 
that. All right. I'm going to ask that you hold questions till the end. We left about 10, 15 minutes for 
questions. So if you have any questions, just write them down, jot them down. And we'll get to all of 
those at the end. The way our session is structured today, to give you just a little heads-up, we're going 
to do a little background. And then we're going to do the case example. And then we'll have time for the 
questions. I'd be very much remiss if I did not acknowledge the awesome creators of the Initial Line of 
Inquiry process: Dr. Tim Knoster and Greg Llewellyn. And Greg is right here in the audience. So I'm 
honored to have him join us and also to be presenting the work that Greg and Tim have done and share 
that all with you. The last iteration of the Initial Line of Inquiry was published in 2007. And my colleague 
and I updated it in 2014. So I'm going to be sharing some updates with you. And I recently spoke with 
Jim Palmiero, who you all heard throughout the sessions today, about republishing Initial Line of Inquiry. 
So we're very excited. So hopefully that will be forthcoming. So our objectives for today are four 
objectives that I hope at the end of this session you'll leave here with a basic understanding and ability 
to identify the basic principles of behavior and the behavior building blocks, as we like to call it. Identify 
the key components, what's essential and what's needed for conducting a Functional Behavior 
Assessment so that you can development a function-based intervention plan. That you'll be able to 
describe to someone if they ask you, "Hey," at a party, "Whats Initial Line of Inquiry?" And identify key 
considerations so that when you go back to your programs, to your schools that ... What are some things 
you should be thinking about if you want to use this process? One of the things I hate to do is a train and 
hope, where I train you and I hope, "Hey, you'll take this information and use it." So that's why we 
wanted to include some key considerations so that you could think about that, as well as some 
materials. If you do a sneak peek to the back of your handout, there's actually a form that we created 
for the Initial Line of Inquiry process that you can follow along in the case example so you can have 
some information, again, to take with you beyond today's training. So let's get started. We're at a PA 
PBS conference. And I would lose my PBIS ID card if I did not include at least one triangle in my 
presentation. I actually have more than one. So as we know, we have our beloved triangle. And we have 
our universal or primary prevention supports for all students. And we hope that those supports will 
meet the needs of about 80 percent of our student population. But we know some students aren't 
gonna respond to that. And that's typically somewhere in the 10 to 15 percent range. And they're going 
to need some more specialized interventions because they're demonstrating some behaviors that put 
them at risk in our program. And then finally, at the top of our pyramid, we have our one to five percent 
of our students who are still not responding to the different layers of interventions we have. And they're 
going to need much more individualized and intensive interventions. Well, how do we identify these 
students? And what do we do if we already have supports in place and they're not working? So thinking 
about our primary prevention, if we have students who aren't responding to our general curriculum of 
having clearly defined expectations, those expectations being taught, having procedures for 
acknowledging those behaviors, having procedures for discouraging those behaviors, using data for 



decision-making and having PBIS in the classroom, having some good classroom management strategies, 
what do we do for those students? Well, typically, our first line of defense is to do what we call standard 
treatment protocol interventions. And these are group-based interventions, like Check-In, Check-Out. 
There's some sessions here on Check-In Check-Out that some of you might have attended already. I also 
saw some poster sessions that talked about Check-In Check-Out. We might do targeted social skills 
groups like lunch bunches or anger management groups. We might offer academic tutoring for students 
who are struggling, because we know academic problems and behavior problems tend to co-occur. And 
we might also involve them in a mentoring, have more intensive beyond Check-In Check-Out, align them 
with a mentor who can really be a support system for that student. But what if the student's not 
responding to those? Then, what are some things that you can do? And that's really where we almost 
call it like Tier 2 1/2, where we would want to do problem solving process to identify function-based 
interventions. And this would be where you might be developing, like, an individualized behavior 
contract or a contingency for an individual student or changing some basic things in their environment 
and seeing if they respond to that before you put in the resources to do a more complex function-based 
behavioral assessment. So what we're going to be talking about today, the Initial Line of Inquiry process, 
really falls in two places. It falls in problem solving at that kind of Tier 2.5. But it can also fall at Tier 3 and 
be a great way to jump start the process of doing a comprehensive Functional Behavior Assessment for 
students, really, who need that more individualized support. So in order to just lay the foundation for 
the Initial Line of Inquiry process, I'm gonna quickly go through some basic behavioral principles  and the 
behavior building blocks. So first, we need to have some assumptions to get us all on the same page. 
Our first assumption, and this is one of the the most important assumptions that we need to have and 
this is something we need to really try to instill in folks that we work with, is that behavior is learned. 
Children are not born or -- they're not born with bad behavior. They learn it. So I am often in team 
meetings where I hear people complaining about that bad kid. Or, you know, "Oh, I'm getting this one 
sibling. That one was a terror," you know? And we need to really, truly believe that children are not born 
with bad behavior. They learn it. That the child has learned that that problem behavior is much more 
efficient and effective than pro-social behavior in producing a desired outcome. Let's just take a simple 
example to explain that. One of the things that I was ... I was a teacher before I became a school 
psychologist. One of the things that used to frustrate me a lot was calling out. Right? That's a low-level 
problem behavior. Well, when I had students call out. And I responded to them, "Yes, Johnny, that's the 
correct answer." Johnny now learned that it's more efficient to get my attention by calling out than 
waiting for me to pick him for raising his hand. So he learned ... He wasn't born with that notion to call 
out. He learned because I gave him more attention when he called out versus maybe he was the fifth 
student I called on or maybe I didn't pick him right away. He learned that when he called out, I always 
said, "Yes, Johnny, that's right, remember to raise your hand next time." When he raised his hand, I 
might not have always called on him. So he learned from me, as his teacher, that it was more efficient 
and more effective for him to get my attention and to participate by engaging in problem behavior than 
it was to engage in that pro-social behavior of hand raising. The second core assumption is that behavior 
problems occur due to either skill deficit or a performance deficit. And one of the things we have to 
remember is we can't assume that all kids come to school with the same skills. And I was in Catherine 
Bradshaw's presentation this morning on Double Check. And she actually called on me in the audience, 
which was a little stressful for a moment. But we were talking about the idea of code switching, that the 
behaviors that they ... that are appropriate in the home or in the community aren't necessarily the same 
behaviors that are appropriate in school. So in their family environment, it might be normal to curse at 
each other. But in school, that's not acceptable behavior. And we can't assume our kids know that skill 
of, "When I'm in school, I have to behave this way because when I'm at home it's totally okay for me to 
behave a different way." And so we need to understand that some of our kids come to school and they 
have a skill deficit, that they need to be taught that skill. So that's like a kid who is learning to ride a bike 



and doesn't know how to ride the bike and keeps teetering on the bike. They have a skill deficit. No 
matter what we did, if we just punished them every time they fell off the bike, they wouldn't learn how 
to ride that bike. They need to be directly taught that skill. A performance deficit is where the kid knows 
the skill but they're not motivated to do it. So we need to find ways to motivate them to engage in that 
pro-social behavior. So for Johnny, I needed to find ... I would need to find ways to motivate him to raise 
his hand over calling out.  Because he knows how to raise his hand. But he's not motivated to do that 
because he gets the attention the other way. So we would need to change that up, because he was 
having more of a performance deficit than a skill deficit. The other thing that contributes to behavior 
problems is their environment and physiological conditions. So if you're sick or not feeling well or you 
were in lots of traffic on the way to work, that might set the stage for you to be more irritable when you 
came to work or when you came to school. And there might be environmental conditions, such as 
different tasks or a substitute or other things that could create the conditions for the student to engage 
in problem behavior. Our third core assumption is that all behavior is a function or a reason why it 
occurs. And our final assumption is that, through examining the context in which behavior occurs, we 
can come up with more effective strategies for assessing the function of the behavior. And we'd be 
more likely to remediate problem behaviors if we think about it using a function-based approach versus 
if we just thought about, "Huh, so-and-so is calling out. What should we do about it?" If we start to think 
about it more in context, then we are more likely to get a more effective and efficient intervention in 
place. So the first step to changing behavior is to understand the behavior and the environmental 
conditions. And how do we do that? We do that through our behavior building blocks. Of course, we're 
at a PBIS conference and we know data is important, so we need our foundation. We need to be making 
data-based decisions because having data for decision making allows us to move away from problem 
admiring and move to problem solving, right? I've sat in many meetings where people just harp and 
harp and harp about this kid's problem behavior. And we spend an entire meeting just as a venting 
session. But the one key thing that can change it from a venting session to a solution-focused session is 
having that data. So we need our foundation of data. And once we have our data, that can help us 
identify what is our target behavior. And a behavior is any action you can see and count, anything you 
can observe. And when we think about our behavior, we want to think about what might contributing to 
that behavior. So something's come before that. And we call those things setting events, which are 
things that set the stage for behavior. And these are slow triggers, like I'm just not feeling well or I'm 
stuck in traffic or it was a long bus ride or I didn't eat breakfast this morning. Those things kind of set the 
mood or set the stage for problem behavior. The antecedent is what we call our fast triggers that set off 
that behavior. And then we want to think about things that happen after the behavior, like 
consequences. And consequences are really tricky because we're most often thinking about the 
consequences of they got an office discipline referral. They earned a detention, a suspension. They 
missed class. But there's things that we might be missing when we're thinking about consequences, such 
as someone smiled at them, someone laughed at them. I, as a teacher, spent 5 minutes talking to them. 
They got my attention. So we want to think about consequences as not just those programmatic 
consequences but some of those naturalistic things that happen that are consequences after the 
behavior. And if you're not in tune to thinking about them, you're going to miss those. And those are 
really important because those consequences could be what's maintaining that problem behavior. And 
the consequences are key to helping us identify why is that problem behavior occurring. What is that 
function? What's the reason for it? Are they engaging that problem behavior to get or attain something 
or to avoid or escape something? And once we have our data and figure out the behavior building 
blocks, we can then develop preventing strategies to prevent setting events and antecedents. We can 
implement teaching strategies to teach replacement behaviors. And we can implement responding 
strategies to change how we respond when they engage in the behaviors we want to see, as well as 
when we engage in the behaviors we don't want to see. So to best exemplify this pretty complex 



concept, I thought it would be good if we used a case example. So we have a case example here that, 
"During reading instruction, Bob's teacher asks him to read a paragraph aloud about birds. Bob struggles 
to read the words and yells, "I don't want to sit here talking about dumb things." When prompted, he 
throws his materials on the floor and puts his head down. The teacher spends a few minutes talking with 
Bob to calm him down while another student reads out loud. Bob behaves this way most often during 
reading instruction. It occurs more frequently when Bob is uninterested in the topic of the story and is 
called on to read aloud during class." So we always want to start in the middle with our problem 
behavior. Because if we don't start with our problem behavior, we could be thinking about anything 
under the sun, and that will help ... We won't be able to solve the problem with precision. So in this 
case, our problem behavior, who wants to ... I know it's on your sheet. But did anyone want to take a 
guess what you think the problem behavior is if you just read this example and didn't peek on your 
sheet?  
 
>> Throwing items and putting his head down. 
 
>> Right. So his behavior is that he's throwing items and putting head down. So some people might call 
that property destruction. Some people might just say putting his head down. I think it's good to start 
with a category. And so the category non-compliance and define what non-compliance looks like for 
Bob. Having a category helps everyone get on the same page. But if we just use the category, it would 
mean something different to everybody. So that's why we need to clearly define what non-compliance 
means. So for Bob, non-compliance means refusing to complete his assignment by yelling out negative 
comments, throwing materials on the floor and putting his head down. So that's the problem behavior 
that we are looking at for Bob. So we want to think about what's contributing to that non-compliance? 
What's happening before that? Because if we can identify what's happening before that, we can likely 
prevent his non-compliance. So some of the things that are happening before that is the fast trigger was 
that he was being asked to read a paragraph out loud. He was asked to read a paragraph out loud. Right 
after that, he was non-compliant. But what might have set the stage for that non-compliance was 
maybe he has difficulty with reading. Maybe he's not interested in the topic, birds. You know, because 
he said that he thought that was a dumb thing. So that might have set the stage. Maybe if it was a 
passage about something that was more interesting to him, even though he might have struggled, he 
might have been more compliant. So that's some of the things that set the stage for his problem 
behavior. What happened after the non-compliance was that the teacher talked to him. And he got out 
of reading the passage because the peer read it instead of him. So based off of the short example here 
... And believe me, it's not that easy when you're in a meeting to identify this. But based off our 
example, we would hypothesize that the function of Bob's behavior was to escape or avoid reading 
aloud. So knowing that, we can then move on to using data and using our building blocks to help us 
devise preventing strategies, teaching strategies, and responding strategies to really help Bob be more 
participatory in his reading class. So for example, some preventing strategies might be to survey Bob and 
identify what topics he's interested in, trying to match his interest to the reading material. Some 
teaching strategies could be teaching him self-advocacy skills like asking for help or asking to take a 
break. And then responding strategies could be reinforcing any attempts that he makes to read with 
behavior-specific praise. So how do we identify these behavior building blocks and develop an 
intervention plan, that's where the functional behavior assessment comes in. And like I said, that was a 
quick, easy example. But this is a much more complex process and one of the things Initial Line of 
Inquiry does is help take this complex concept and streamline it and make it really easy for teams to 
identify those behavior building blocks in a very short period of time with efficiency and leading to an 
effective plan. So an FBA is just a student center team process used to understand a student's behavior 
within that context within the environment. It's used to identify strategies for supporting the student in 



achieving important academic and behavioral outcomes. The goal is to identify events that predict or 
maintain that problem behavior. Because if we can change what's happening before and we can change 
what's happening after, then we can likely change that behavior. FBAs primarily result in a clear and 
measurable definition of the target behavior, identifying the triggers, those slow and fast triggers, 
identifying those consequences that might be maintaining it, identifying the perceived function and 
developing that testable hypothesis like we think that Bob's behavior was to escape something. That's 
our thoughts, our hypothesis. And then all of this, we need to always do assessment that leads to 
intervention, right? So our assessment really needs to lead to be purposeful and lead to an intervention 
plan. It's great to have the data, but if we don't leave that meeting with a plan or have a plan in place, 
then we're doing a disservice to the students, right? So often, we often spend a lot of time looking at 
data. And we can often drown in that data and then realize ... Or we can develop a plan and not actually 
implement it. So that's really the goal of this process. A Functional Behavior Assessment, there is not a 
single way ... If you Google it, you will find 100 different ways to do a Functional Behavior Assessment. 
And information from a behavioral assessment is gathered through either indirect or direct measures. 
And from this document that Pennsylvania put out, the Initial Line of Inquiry falls under an indirect 
assessment because you're not directly observing the student. You're using archival data. You're using a 
stake-holder input to identify those behavior building blocks versus doing a direct assessment where 
you go in and directly do observations. One of the benefits of this process is, if anyone has ever done an 
FBA before, it can take almost a month to collect all the data, write your report, have your team 
meeting. So when you do a more comprehensive FBA, you're now delaying intervention for a student for 
about ... It could take a month or more. So the nice thing about the Initial Line of Inquiry process, it's a 1-
hour meeting. And you can get an intervention typically in place within a week. It could also be a starting 
point for doing that more comprehensive FBA that can close that month gap down to maybe 2 weeks. 
Because we want to get interventions in place as quickly as possible for kids. So, there's different layers 
of a functional behavior assessment. And we're going to be talking about that informal or indirect FBA. 
That's for, again, that Tier 2 1/2 for about 5 to 15 percent of our students. Of course, students may 
always need that more complex FBA. And Leanna's going to go into more details about that. Despite 
what type of FBA you do, you need to make sure you have all of those behavior building blocks. And 
once you have those, you move on to developing that intervention plan. And the intervention plan is 
based on that data, not just based off  of, "Oh, I read this intervention" or "I thought this might be good" 
or ... You want it to be really specific to that student in designing that intervention plan. Tina Lawson 
asked that I put this in here regarding consent. And consent for the Initial Line of Inquiry process would 
be required for any students who are being evaluated for special education eligibility or are already 
identified as having ... Or receiving special education services. However, if it's  a general education 
student, it's based off of your district's policy. So now I'm going to turn it over to Leanna Lawson who is 
going to group the Initial Line of Inquiry process.  
 
>> Great. She did that faster than I've ever seen anybody do it. And efficiently, I think. I'm gonna try to 
model that someday in the future. Okay. I want to spend some time talking about the use of the Initial 
Line of Inquiry specifically, okay? So the first thing that we have to talk about is what is it? Okay. We've 
talked about the fact that it is an indirect simple FBA process. So when we talk about just function-based 
thinking. It allows you to meet with a team of people and problem solve around what is the function 
without having to always do the complex FBA if it's not necessary. Okay? So again, those kids that need 
that two and a half kind of support, okay? Not those kids that need significant individual supports that 
might need that complex FBA. But we will still use that in that process, okay? One hour to complete. It 
really does help us get focused on what the function or functions of the behavior or behaviors may be. 
Okay? And it incorporates this team-based problem solving, one of the things that's really important if 
you want to get ownership into the implementation of a plan. Anybody ever been in a school where a 



great plan gets put together but it's put together by one or two people and then you're like, "Well, 
nobody else will implement it." And it can't -- it doesn't work. Well, why? Because they won't implement 
it. Well absolutely. It doesn't work. So the team-based process and the use of this tool really can help 
with buy-in. Because people that didn't understand why the behavior was happening or what was 
impacting the behavior on the antecedents end or what was maintaining it on the consequences end 
now understand that better. So it can help you very much with buy-in. It helps us identify those 
environmental factors. So I want to tell you something about the environmental factors as far as what 
we're talking about. We're talking about slow triggers and fast triggers or antecedents. And I always tell 
teams, and this really helps parents, if the parents are involved in your teams or the students. I've had 
students involved in the teams as well. Think of that pot of water on the stove. You turn on the heat. 
And you start to get those bubbles. Those are slow trigger, okay? Fast triggers cause that water boil over 
the pot. So, the longer list of slow triggers that a student may be bringing with them into their setting. 
And again, it could being hungry. It could be being tired. It could be not having a bed to sleep in, not 
having that good night's rest. It could be a diagnosis, a lack of compliance with medication or parents 
don't want medication. Okay. There are all kinds of slow triggers that can get that water bubbling. Then 
a fast trigger happens at school. And the water boils over. So it's really important that the team kind of 
conceptualize that and talk about, you know, what are those environmental factors. The second thing is 
that it allows us to develop that statement of function, Either for a formal FBA or for more of a function-
based thinking process. We now have a testable hypothesis. And this is how we're gonna test it: We're 
going to going to put the interventions in place, monitor them for fidelity, collect the data and if they 
don't work, we know our hypothesis was probably wrong. So we'll go back to the drawing board. But it is 
testable. The goal is the planning, okay? Getting to the preventing, the teaching, and the responding to 
both pro-social behavior and those inappropriate behaviors. So we use it as an initial screening 
assessment. We are going to use it in that initial screening assessment maybe for a student. We get 
through it and we decide, "Oh, no. This is a much bigger issue." Now we can just turn it into a formal 
FBA process. But we've got some information to get us started with that formal FBA process. Okay? 
Does that make sense to everybody? Nod your heads if that makes sense. Okay. So I always ... I'm just 
going to tell you this, I always make teams start with Initial Line of Inquiry, no matter what we're doing. 
Because it gets us started with the harder complex process or it helps us just look at what's going on. So 
you initiate the process. You either have sufficient data, okay? Or you have insufficient data. Or you can 
come this way. We have sufficient data. But we need to go into the more complex process. So we'll go 
across this way. So just a visual to help you understand that, okay? You also can use the Initial Line of 
Inquiry to troubleshoot. So when you have a set of interventions or you have a positive behavior support 
plan in place and something is not working, you can use the Initial Line of Inquiry to kind of just step 
back and map out the ABCs of behavior, talk about what those antecedents are, what those 
consequences are and if something's changed or not. Okay? So it can be a tool that you use to problem 
solve. And I think one of the most important things I've learned about the use of this tool, is that the 
tool can really help us have a very effective, efficient meeting. You know, we could have that 
conversation about why an intervention plan isn't working. But if I have a tool, it's gonna to cut down on 
that admiring the problem. Going back to what happened on Tuesday, what the parent did or didn't do, 
okay? So it helps us be effective and efficient, focus on the student and what's happening in the here 
and now. So that refocusing is another way that I've used the ILI. And I'm using that in my inter-agency 
work to really get everybody on the same page. If I have 18 people in the room and this is a really 
challenging case for lots of reasons, this tool allows me to bring people together and get them on the 
same page. Outside agencies, teachers, related service providers, principals, parents, parent advocates. 
This is just a simple way to structure a way to bring them together. It also then will help that whole team 
decide what to do next, okay, and where to focus. So what's the responsibilities of a facilitator? And the 
facilitator is the person who kind of directs the activity of completing the ILI. The first thing that the 



facilitator has to be able to do is to have confidence in conducting meetings. You have to be able to say, 
"This is where we're going. This is what we're doing." Set up the parameters and expectations for the 
activity and then bring the group back if we start to steer a little bit away from that, okay? Because as 
soon as we go a little bit, somebody has got to stop that so we don't spend that next hour back to that 
admiring the problem activity. So they've got to be able to conduct those kinds of meetings. Use the 
forms, so on and so forth. They also have to be able to assist with intervention planning. So they need to 
have some skills in understanding behavior and the kinds of interventions that can be used for different 
kinds of functions, okay? So does this person have to be ... "Who can this person be," I think is the 
question. And it isn't about a title, I don't think. It's about a skill set. The other thing that we have found 
is that I have been building some capacity in school districts to use this within their district. But there are 
certain cases where they say, "Could you come and do this? Can you facilitate this for us?" Because I'm 
an outsider and I'm not caught up in the emotion of what's going on with the case. So sometimes it's 
just good to have somebody who's not involved with the case directly, daily, dealing with the emotion of 
crisis or the behavior events that are occurring. So it can be helpful to be an outsider as well. But no 
matter what, you've got to have a skill set. You've got to be able to do these two things and you've got 
to be able to do some follow-up. I kind of can't, as the facilitator, I can't walk out and go, "Okay, good 
luck," you know? I have to be a little more invested in that. I have to say, "When are we coming back 
together to look at the data? When are we going to see if what we put in place is working?" Because the 
other thing we do in schools is that we put something in place and by Wednesday ... It didn't work on 
Monday. And it didn't work on Wednesday. Worked great on Tuesday. But we've decided it doesn't 
work. Well, if you understand behavior, you have to give it some time. Okay? So I always tell my teams, 
"I'll come back. But I'm not coming back for 10 to 15 days," depending on the case. "And when I come 
back, bring the data. Because the next meeting I'm going to use tools to help you look at the data. 
Okay?" So we have to be able to follow through with this process, okay? So what I'm going to do is I'm 
going to walk you through a case study and the form, the guide, okay? And then we will take questions 
after that. So this is a student. Obviously, I've changed a lot of the information to protect the innocent. 
The example, this same example I used in another presentation, they were called Zania. Now they're 
called Tania. I don't know how I did that. I've changed it from a Z to a T. But anyway, 13-year-old, 
seventh grader. Background: currently lives with mom part-time and dad part-time. Has two younger 
siblings. The resident of school -- the school district has been the same all along. Although the student 
has moved from ... to different schools throughout their years in education, more often in elementary. 
So they moved back and forth between elementary schools. They have a current IEP and the disability 
category is OHI. There was a formal FBA completed 3 years ago, okay? And one thing was the current 
positive behavior support plan isn't working great. So they wanted to do some problem solving. There 
have been more crisis. There have been more problems. So that was part of what brought us to the 
table. We then talked about the fact that we need to do a little bit of a needs assessment, look at some 
data, okay? So the IPT met, okay? The parents were invited. They actually said first they could attend. 
Then, they called and said they couldn't attend, but please go ahead. Okay? Optimally, it would be great 
to have them at the table. We also can consider inviting the student. You all know your students best. So 
you have to make the best judgment call that you can. So Tania was missing a great deal of instruction 
time. And that was really what the data told us. She wasn't coming to class Or she was leaving class. 
Okay? The data basically said 58 percent of the time was spent out of class across four curricular core 
classes. Okay? And we chose to only use the data for core classes. We could have used the whole day. 
But we were really looking at those four classes because those were the concerns, the biggest concerns 
around failing. Okay? She was failing three of her four core classes. And her grades were steadily 
declining. Her grades now ... I mean, they had declined. But now they were the absolute worst they had 
ever been. So there was a reason for the team to say, "We think her behavior is getting in the way. We 
think her current plan is not working." So we initiated the ILI process. Okay? We knew there was a 



problem. We knew we had to do something. So what we did was gather everybody together and bring 
archival data, bring the things we already had. Okay? Ask some essential questions. And then develop 
some kind of intervention plan, which would again become either a supplement or revision to her 
positive behavior support plan. Okay? So these are the steps. And we're going to walk through these 
steps. But this is just a slide that tells you this is how long this should take if the person facilitating the 
meeting is staying on topic. Okay? Keeping the group on topic. And when you start doing this ... You 
know, if you're comfortable doing it as a facilitator, if it takes an hour and a half, don't stop doing it. 
You'll get better at it. But know that you can get down to an hour. And an hour is no time if you're 
spending hours trying to figure out or talk to the student in the guidance counselor's office and the 
principal's office and the hallway because they've been leaving the classroom. Okay? So first thing we do 
is identify strengths. We identify strengths for a couple of reasons. One is it's great to start a meeting on 
a positive note. Okay? it's really important to start a meeting with that kind of focus and positivity. It 
also allows us to identify things that we can continue to build on when we're talking about the 
intervention planning. Okay? What are their interests? What do they like? What do they like to do? Are 
there particular people they're very connected to? So on and so forth. Okay? This student, bright, good 
personality, very likable, comes to school, just doesn't go to class. That's a strength. It may not really feel 
like it. But it's a strength. Likes reading, enjoys talking with adults. So already you're thinking, "Ah, well, 
going to make sure that whatever the positive consequences are for this student, that might involve 
talking to adults." Okay? Maybe even about something she's read and that the adult has read. Assess 
function of the target behavior. So here we go. This is the data. This is the baseline that we had to look 
at. Here are the four core classes across the bottom. And we can see that 24 minutes out of the class, 16 
minutes out of the class. This was over a 10-day period. This is the average amount of minutes over a 
10-day period. Okay. So it gives us some baseline. We need something to really help us know where we 
started so that we know if the student's making progress. This is the beginning of the Initial Line of 
Inquiry and using the form itself. Okay? First place we go after strengths is ... So it's really the second 
thing, sorry. Target behavior, okay? When you first sit down together and you start talking about target 
behaviors, there are probably many. But the team has to identify what are those behaviors that we're 
going to focus on. Okay? And as Lisa said, choose maybe a descriptor like non-compliance and then list 
what does that look and sound like. Okay? Those are the behaviors we're going to focus on. So we chose 
refuses to go or stay in class. Okay? Sits in the office, finds an adult, goes to the nurse, repeatedly asks to 
use the bathroom, head down, reading off-task materials, or talking back. Okay? So that's a pretty long 
list of behaviors that we're really clumping under refusal. Current data said 58 percent of the time is 
spent out of the four classes over the average of a 10-day period. Next thing we talk about is these 
antecedents. And we start with the slow triggers or setting events. Okay? This is a really important 
conversation. Okay? And this is a conversation that this school had been talking about. But they didn't 
ever put it on paper so that they could see the impact that it might be having on what was going on in 
school behavior later. Okay? So this whole idea of them changing residence, the young lady changing 
residence over and over and over again, was clearly impacting this behavior. Okay? She was troubled 
about it. She was really struggling with this, this perceived feeling of rejection and abandonment. There 
was a point in time, as she was moving around, that her mother just disappeared. And then her mother 
would come back, she'd move back in with the mother. You know the story. I mean, I'm sure that you've 
heard it. So in our conversation, this became something that just kept coming back up. It had to go here. 
We had to really think about how this might be impacting that behavior. Okay? Then we talked about 
fast triggers. And those are step four. Teacher repeatedly asking her to comply with work completion. 
She would just get up and leave. Okay? Or sitting for a long time working on a lengthy assignment. 
Okay? She didn't have that attention or focus. And when the staff sat down and talked to her after this 
because they're like, "You know what? We need to ask her." I don't know why they chose not to invite 
her to the meeting specifically. But they went and asked her. And she said, "Well, frankly, I'm always 



wondering and thinking about different things." So she's distracted. She's got lots of things going on in 
her mind, probably related to some of those slow triggers. Okay? And her own perceptions about feeling 
safe, having her basic needs met. How people abandon her, reject her. So now that teacher's repeated 
request to be compliant becomes one of those ... Well, you're just rejecting me because you won't leave 
me alone. You're just nagging on me. You're just trying to get rid of me. You want to ... You're going to 
get rid of me. You're going to send me to the office. So her own perceptions were very much influencing 
some of these behaviors when these things were happening. Finally, we talked about the consequences. 
The unplanned and those natural consequences were that staff tried to reason with her. So if she left, 
there was somebody right there trying to convince her to go back. So they were giving her lots of 
attention. And it was probably positive attention in some way, to her, perceived as positive attention to 
her in some way. Staff continued to teach and then tried to ignore the behaviors. What might be going 
on there? She might feel rejected. Right? Or just go back to that, "Oh, you know, they don't really care 
about me." It's her own perceptions. Okay? Then the plan and program once where staff redirects, 
prompts her two or three times in a row. Or she earns a zero on the assignment. So we kind of give up 
on her. That reinforces what? Her perceptions. Right? So we started to see what was going on here. And 
we had some conversation then about function. And we got to, "You know, she really ... What she 
wanted was attention, adult attention." She wasn't getting that consistently outside of school. And it 
was usually with preferred adults. And that's why she was leaving the classroom. Okay? So this function 
really helped us think about what we needed to do around planning and intervention. So this is actually 
... This was a whole lot easier. And it made so much more sense to them once they sat down to have this 
conversation. And it really went much more quickly than I thought it was going to go. So we started first 
with, "Well, what can we do about the slow triggers?" We really want to ... Oh, I'm sorry. I didn't go far 
enough ahead. This was the testable hypothesis we came up with. I said it. And then I didn't go another 
slide. So let me go another slide. We brainstormed interventions. All right. So we talked about here ... I'll 
tell you that the team did make a SAP referral. And they did have her screened for some counseling, 
mental health supports. Because they felt like she needed someone who was non-biased, didn't know 
her situation, that she could talk with. So that was a step that we made here. But we started to build 
these interventions in the school. And we talked about getting her to build relationships with other 
people so it wasn't the same three people she was walking out of class to have attention from. So 
planning ways to give non-contingent attention to her by more of these non-preferred adults. And they 
were going to specifically identify those adults. Chunk the larger assignments into smaller segments. She 
had trouble with really long assignments. So hopefully that would help, too. We were going to teach her 
some coping skills so if she was distracted, if she wasn't feeling great, if her own perceptions were 
getting in the way of her continuing with her learning or attention, then she would have some other 
skills she could use. Okay? We also then talked about reinforcing the use of those skills. Okay? And how 
would we do that? Obviously, giving her attention with those preferred adults was one of those ways. 
Okay? Let her earn some breaks. Let her get up and walk out of the room and get some attention after 
she's done a small segment of her work. Okay? And then build up. Shape that behavior. So that was it. It 
was pretty simple. They put those pieces into her behavior support plan. And this is then what 
happened. Okay? We started to ... Well, we identified first when it was going to start, where, how often, 
by whom. Okay? So this is your little action plan. And then used and gave her a daily assignment sheet. 
Okay? To help her learn to track and self-monitor. So it was a tool that accompanied her plan. And then 
we started looking at the data. Okay. Again, we looked at the data about a month after we started. 
Okay? And our goal was to reduce the average minutes missed to 20 percent over those four core 
classes. Okay? This is what we got. We got 14. We got 19. We got 13. And we got six. Did she make 
progress? She absolutely did. Is she staying in class all the time? She is absolutely not. But I think that's 
an important thing. And that's an important part of the conversation we had was, we can't expect her to 
go from where she was, utilizing an intervention, making some progress or utilizing an intervention and 



having the issue fixed. Okay? That's not usually going to happen. If you're really lucky, it might. Okay. So 
we looked at data again in about three weeks. And we really impressed upon that team that in order not 
to lose her, they're going to have to continue. And they included her in these data conversations too. 
She was old enough and mature enough to manage that. Okay. So here's some key considerations, all 
have been mentioned, and some additional ones. I don't think there's anything on there specifically to 
add. We may have needed to modify the plan if we didn't get the data that we wanted. We may then 
need to also put in a fade plan for the supports when we see progress is significant enough. These were 
the core competencies. And does anybody have questions? Where are we, Lisa?  
 
>> Do you ... Who did you expect to form the data when she would get up and leave? [Indistinct] that 
the child asks or whatever to leave? She leaves the classroom. And then does the teacher set a timer? 
And then she comes back, looks up, and then it's the teacher who's documenting the time that she's left 
the classroom?  
 
>> So the question is, "How do we collect data on the time spent in the classroom versus time out of the 
classroom?"  
 
>> So in this case, that was the case. The teacher would just write what time she left or what time she 
wasn't any longer engaged in the activity. And then they would write when she re-engaged or when she 
re-entered.  
 
>> So the initial data was done by the teacher as well?  
 
>> Mm-hmm.  
 
>> Okay. 
 
>> Absolutely. And it was meant to be very simple.  
 
>> So the teacher was collected by the data. And as Leanna said, it was meant to be very simple data 
collection. Other questions? 
 
>> Do you guys have a form like you have in the packet here that you'd be able to share with us?  
 
>> So there's many different forms. There's many different versions of the ILI out there, just like there is 
many different versions of the FBAs. But one of the things, as I mentioned in the beginning, I don't know 
if you were here for that part, that we're looking to republish Initial Line of Inquiry publication. And it 
will include an updated version of the form. But if you send me ... Our contact information's on the next 
slide. If you send me an e-mail, I'm happy to share different versions of the form with you. This is the ... 
I've edited this version multiple times since I developed it in 2014. And I've edited. Even this one even is 
copyright 2016 because I just constantly am changing it. And I found this form works really well because 
it's step by step number. Step one, do this. Step two, do this. And if ... It's having that kind of step by 
step numbered process allows you to go through the process more efficiently and get more ... Better 
data and better information. So [INAUDIBLE]. Other questions?  
 
>> This is for the high school level, mainly, that we're having issues with [INAUDIBLE] finding 
reinforcements for the students in the regular education setting. A lot of times, when you're doing some 
of the reinforcement surveys and things like that and coming up with, the kids really are looking for that 



adult interaction or sometimes peer interaction or attention. But between teacher's schedules, they're 
going from students ... You can't just say, "Oh, you can have like 2 minutes to go talk to this teacher 
[INAUDIBLE] outside of the building." So I guess we're just looking for more ideas or suggestions and 
[INAUDIBLE] or like what else. 
 
>> So the comment was regarding the challenge of identifying motivators or reinforcers for students, 
particularly at the high school level, with not having necessarily resources for those kinds of things. 
Certainly for many high school students or students in general, attention is something that's really 
motivating. One of the things you can certainly do is think about all the staff in your building besides just 
teaching staff, but non-teaching staff, your custodial staff, your secretaries, your nurses, you know, 
other staff that you have in the building, and see whether those folks can be used as ... For those ... 
Providing those attention to the students. Other things you can do is maybe have a special break pass 
where it's pick a friend and go for a 5-minute walk around the hall. And if they have a pass, then your 
school police officer, other people would know that they're approved for that pass. So certainly doesn't 
always necessarily need to be a teacher or someone like that that you said might be tied up in other 
kinds of responsibilities. But we might be neglecting other people in the school that are being 
underutilized that could just be providing that positive attention, that check-in. "Hey, how's things 
going," kind of conversation, any staff could do that to help the student feel more connected with the 
school or just kind of get that outlet. But there's lots of resources where you can look for different 
reinforcers. Dr. Laura Riffel, her website's behaviordoctor.org. And she has manuals that she's 
published. And they're broken out by reinforcers for elementary, middle school, and secondary. And 
there's a list of like 100 different ideas of ways you can acknowledge students at different age levels.  
 
>> Thank you. 
 
>> Question?  
 
>> Yeah. You had on this ... At the needs assessment part, it was about having the IEP meeting and the 
parent was involved or didn't come to the meeting, gave permission to go ahead. Hopefully that was 
done in writing or that should be told that that should be kept in writing. But that's the needs 
assessment part. When you go to the actual ILI process, is a parent a part of that? 
 
>> Yeah. 
 
>> So the question was regarding parent involvement, parent engagement. So often, the needs 
assessment might just be a teacher saying, "This plan isn't working." Or someone in the school saying, 
"This plan isn't working." Or it could be your PBIS team who's looking at your data that you're using, 
whether you're using SWIS or an Excel or some other data system and seeing, "Wow, there's an upward 
trend for the student." So there's needs to be something ... We don't want to call a meeting if the data 
doesn't show there's a need. So, the need could be something more informal. It could be something that 
we have more formally at our standard IEP meeting. "Oh, you know what? It doesn't seem like the plan 
is working." Or it could just be like, "Hey, I just want to flag that we need to have a meeting about this 
student." And obviously, we would encourage parent involvement, youth involvement, as much as we 
can, as much as appropriate in that process.  
 
>> And actually, and I shared this at an earlier session that I was presenting at, but I recently did this 
with a larger group. There were inter-agency providers there or agency providers there. And the parent 
was a parent that kind of was hard to get to the school. She was a little defensive. You know, she felt 



attacked. You could tell that. So we invited her. And she came. When she came, she sat at the very back 
of the room kind of by herself. And as we proceeded through the ILI, she moved herself up next to a 
teacher. And that's when I knew we had her. And at the end, she came and she said, "I'm so glad I came 
today. I now understand what's going on at home a whole lot better." So she was more supportive then 
of what the school was trying to do with some of the interventions and the fact that we need to develop 
a crisis plan. But she also was engaged. I mean, it really was ... It was obvious. It isn't always that 
obvious. But she moved to the front of the room so that she could participate in the crisis planning.  
 
>> Any other questions? Greg, do you want to make any comments or anything about the ILI process?  
 
>> The only thing that kind of popped back into my head, and it's really the very first thing that occurred 
to me when we started using this process. It gets to the buy-in that you were talking about with having 
the whole team there. And it's the only process that ... What we observed very quickly was that the 
team of teachers quickly moved from this student is just being simply non-compliant to there are some 
very legitimate issues going on that are kind of contributing to the behavior. And more importantly, 
individual teachers began to see how where in their life, their role, they could make a difference with 
that. And that got repeated over and over and over again. And frankly, I've never seen any process that 
accomplishes that. And like you said, when the mom moved to the front, you felt we had a new team 
member. And my observation was always when our classroom, school staff, parents and the student 
kind of participate in this, they really ... They own it. And they really see what they can do. All of them, 
including our students and parents, they all jump in.  
 
>> I've had teachers walk out and say, "Could we do this on a whole bunch of other kids?" And I'm like, 
"A whole bunch of other kids? It's going to be time consuming. But we sure can."  
 
>> All right. So our contact information is on the back of the handout. So if you have any further 
questions, please feel free to e-mail us.  


