
>> We're going to do this from here instead of over there. Welcome. Thank you for coming. My name's 
Karen Ashcroft. I am the Pre-K Counts coordinator at the Bennett Family Center. I'm also a PBIS 
independent facilitator and a PBIS coach at the Bennett Center as well. Let me just give you a little bit of 
background because Darlene is really going to start the presentation. But I want to give you a little 
background about our program. We are located on the Penn State University Park campus. We are one 
of two childcare centers on the campus. We have nine classrooms, four infant-toddler classrooms, four 
pre-school classrooms and a kindergarten. We are NAEYC accredited, four-star program. And we've 
been doing PBIS for 6 years, I think. So we've been at this for a while, but we're still always learning and 
always making adjustments. So that really is what our conversation is about today. So I'm going to let 
Darlene start. And she's going to get us started on what really brought us about to reflecting on our 
processes for addressing children with challenging behavior. So there you go.  
 
>> So this is just going to kind of be our story of what happened. We had a little boy that was coming to 
our school. And how many of you do home visits? Do any of you do home visits? Okay. So we do home 
visits at the center. Gives us a chance to get to know the child and his environment. Gives them a chance 
to get to know us. I was going to be his primary teacher, so I went on a home visit. I get there and go in. 
And he's over playing on the computer. Doesn't even acknowledge that I'm there. Mom starts to talk to 
me. We've probably been talking for a good 10 minutes. Finally he realizes that I'm there. He comes 
over. And as soon ... And I had given her some papers, and they were laying on the table. And as soon as 
she's told him that I was going to be his teacher and he was going to go to school, he started screaming, 
screaming like I had never seen in 30 years of being with kids and just crawling all up her and took the 
papers that I had given her and just crumbled them and threw them on the ground. He did not want me 
to be there, obviously. So we made it through about another 20 minutes, and mom finally told him, "It's 
okay." Now she was speaking to him in their language. But that I would be leaving in 5 minutes. So I took 
that as my cue that 5 more minutes and I needed to go. So I came back to school after that, and I met 
with my co-teachers. We have three teachers in our pre-school room. So I met with them and our 
director and kind of told them about the home visit. Re-read the developmental history. We have the 
parents fill out a developmental history to kind of give us some background on the child. Nothing was in 
the developmental history. Heather's telling us there was nothing to worry about in the tour that she 
gave. So the first day comes. I'm telling them, this could be, you know, interesting because I don't know 
what to expect. So the first day he comes to school. Mom drops him off. And they're there right at 7:30. 
And he starts screaming and is so upset, just very, very upset. Mom leaves. And he goes to the door, 
starts clawing at the door, kicking, screaming, trying to get the door open, trying to run out into the 
hallway. So we get him at least a little bit calmed down. Then the day goes. He's hitting, kicking, 
screaming, going after the teachers, hurting the other children, taking their stuff. You know, normally 
there's a honeymoon period with children. We had no honeymoon period. It was right from the start. So 
I was the one that was closing that day. So dad came. And I started ... And he said, "So how was his 
day?" And I said, "Well, we had some aggressive behavior.""Oh." And I said, "You know, there was a lot 
of hitting. Lot of telling us no." And dad said, "Oh. Okay. He's watching some video games." So okay. You 
know, you try to think, "All right. Well maybe that's what some of it is." Day two, not any better. Day 
three isn't any better. The behavior was such that it was so impulsive that you never knew what was 
going to set it off. You had no idea whether it could be asking him to get his coat on, go to the potty, line 
up, "Could you get this?" You just never knew what kind of activity, or anything you said, was going to 
set off this behavior. He would ... When he wanted something, I mean, like most 4-year-olds turning 5 or 
3, when they want something, they want it now. But you can kind of reason with them. There was no 
reasoning. 
 



If he wanted it, he wanted it now. And you were either going to give it to him or you were going to get 
hit, punched, kicked. Any of those types of behaviors. We couldn't have the door open at all until we 
were actually ready to walk out the door because he would take off running. And there we'd come 
running down the hallway, chasing, hollering. You know, "Stop him," because we didn't want him going 
out any other doors. So there was, like, so many safety concerns that we had. He was very aggressive to 
the other children. He would walk over to them. One of the examples could be that he was ... A younger 
child was playing at the carpet. He went over, knocked over this entire Lego thing that he had created, 
shoved him so hard that he pushed him into the dramatic play kitchen. And then, when he went to hit 
you or the other children, it wasn't just a hit, it was a closed fist going at you like this. Just punching, 
punching, punching. Hit the child in the temple. Our children became very frightened. The parents were 
getting upset. We had children that didn't want to come to school. I mean, this was, you know, every 
single day it was happening. But we were constantly, throughout all of this, we were having 
conversations with the parents. We had the parent come into the ... We have observations booths. So 
we had the parent come in there to observe. Then after one observation, I went in, and I said, "Do you 
see what we're meaning?" "I do," he said, "But I really think I need to stop the video games." It was a lot 
of talk about video games. And I was trying to find out, well, what kind of video games is he playing? 
"Well, they might be a little violent." And I said, "Well, you know, too much screen time is not okay for 
children. I mean, in our rules are you can only have a half hour in the classroom even a week of screen 
time." And he just looked at me and said, "Okay. So I'll stop those." And I said, "Okay." You know, and in 
my mind I'm thinking, "I don't know that it's just video games at this point." So we also had a lot of 
aggression towards the adults in the classroom. And what we realized at first was, if he noticed one 
particular ... He would go after one teacher at a time, kind of. Like he focused on one teacher. She was 
trying to put his socks and shoes on, just a normal thing. He had made, what he called a gun out of 
Legos, and he said, "I'm going to put this head to your head and shoot you and kill you." Well, she didn't 
respond. You know, what do you say to that? And he goes, "Just kidding. I would just shoot dogs." She 
didn't respond to that. And he said, "No. Just kidding. I would just hit the dogs." So, you know, you're 
keeping all of this in your mind going, "Okay. All right." Meanwhile, constantly in touch with everybody 
that needs to know in our center because we can't handle this all on our own, we have other children in 
the room. There was a ... He picked up a magnet tile and had one of the triangle ones. And he looked at 
the teacher and said, "I'm going to poke your eyes out with this." And she just looked at him very calmly 
and said, "Well, why would you do that?" And he said, "Because I want to. I want to hurt you," and then 
proceeded to try to poke her with the magnet tile. Would walk up to children and put his hands around 
their necks. Opened up a paper clip and pointed it and said, "I'm going to kill you with this." So not only 
were the children a little bit afraid, we were a little bit nervous about what to expect, what to do. He 
would start throwing things in the classroom if you asked him to do something he didn't want to do. 
Things would go flying across the room. Shelves would get emptied. So meanwhile, you've got these 
children that are ... Our other children, which we're trying to then, at this point, we had it where, "Okay. 
Get the rest of the kids out of the classroom." So we'd line them up and two teachers would take them 
out and then either Heather, who was our director, or our assistant director would come down. And we 
always kept two people in the room with him just because of safety concerns. So we were doing all of 
that. We had offered him a pillow to punch. "If you want to punch, punch on this pillow," which that 
worked for a while, a little bit. But then it could just spike back up. It became so, just so, so violent that 
nobody was feeling safe. So there were a lot of threats, like I said of, you know, "I'm going to kill you. 
Shoot you in the head. Poke your eye out. Stupid girls ..." He would call the teachers, "You stupid, stupid 
girls. Stupid, stupid girls." And, you know, you let it go, but then you're also thinking, "Huh. Okay." We 
had constant talks, like I said, with the parent every day, explaining this behavior to them, telling them 
what was going on. And they were very receptive, which we were very fortunate in this situation, that 
they were willing to listen and hear what we had to say. And through the whole thing, we were doing 



behavior incident reports, which we were writing. Sometimes there would be two and three incidents 
just on one report. We started doing tally marks for specific behaviors because that became easier for us 
than writing out an entire incident report because they were so frequent. We did social stories. We used 
the problem-solving law. We did PATHS lessons. We used a smiley face chart where we even had it so 
small that it was just if you could get through one or two things, you got a smiley face. But that would 
work for maybe a day, maybe two if you were lucky, and then that wouldn't work anymore. And you 
never knew ... He would come in, he would be happy. You're sitting there talking to him, carrying on a 
normal conversation. You're playing with him. Things would be fine. And then something would set him 
off. And we couldn't always figure out what was setting him off, because we were trying to keep track of 
when these things would start. And what was our biggest thing was, the duration, the intensity and the 
frequency of these behaviors just kept increasing and increasing. We weren't ... You know, with some 
children you see the up and then the down and they go through a pretty good time. And then you go 
back up a little bit. We weren't seeing any kind of change in any of the behavior no matter what we 
were doing. So it was tough. We had a lot of times where we would have five adults in the classroom 
just to try to help get through the day, sometimes, just to get through it. And he would ... You could see 
him when he would come down ... We kind of caught it when he would come down off of these 
behaviors because one day mom came in to observe also, and that was the first we had seen him really 
go after mom a little bit. And she had a baby, so she was trying to be careful with the baby. But she was 
there, and you could just see him, when he came down from this particular one that was pretty bad, it 
was just like sheer exhaustion on his part. He didn't know what to do with himself. He was just ... It was 
sheer exhaustion. But he didn't know how to handle him. He didn't know what to do. He wouldn't let 
you comfort him. He wasn't one that would take a lot of hugs from you. So it was hard because it was a 
hard thing for us because you want to try to help him so desperately. We just kept trying to think of, 
"What can we do? What can we do?" But on the other hand, you've got all of your other 19 kids in the 
classroom that you have to worry about too. So that's kind of the back story of our friend. Thank you. 
 
>> Hello. I think to offer the director perspective on all of this. First, it's important to note that our 
center has been active in supporting PBIS approaches for many years. So visually and looking at the staff 
that we have, the classrooms were already supported. The Bennett Center has a history of supporting 
children with special needs, both diagnosed and undiagnosed behavior challenges. And I think the 
challenge with this particular instance, these, across our history, I think the three of us, saw these 
behaviors in other children. But perhaps the duration, as Darlene said, the intensity, we have not seen 
before. We reached out to many local resources, some sitting right here. We've reached out to the Early 
Intervention unit who came and did observations and said that they weren't able to help us because 
there was no cognitive delay. We reached out to ... Who else did we ... Early mental health services. 
Probably at least 10 resources. And we're talking within day one to week three. All of these things were 
on board. I think we were blessed that the family was receptive. And ultimately, we ended up 
disenrolling this particular child, which was, I think, the first child in 15 years of Bennett's history that we 
had to do that. So we came back, as a PBIS team, to think about what was working, what wasn't working 
and what we needed to have in place to move forward for the next time. And so I think that's where 
we'll start here and connecting that to PBIS and what our next steps were.  
 
>> Did you want to talk about the parents?  
 
>> So this kind of compiled all of our information, basically behavior support plan. I know many of your 
centers probably use something very similar. But just a way to compile the information of what occured, 
what have we done thus far, a way that we documented it, what resources we needed to move forward 
and what the program could not support. And at our point, we could not support one-on-one. In fact, 



myself and the assistant director had basically become the child's TSS. And we knew that we could do 
that in the short-term to kind of keep moving through some of these techniques and tools with this 
particular child, but it was not something that we could sustain with our program over the long-term. So 
we used this to meet with the parents. So the parents, the assistant director and Darlene, we all met 
together to come up with an action plan and move forward. It was a lot of note-taking, a lot of BIRs and 
sharing that with the families along the way. I think one of the benefits was that initial home visit. And 
we finally got to a place of trust with the family that they knew we had that child's best interest and we 
were going to go through every single resource we possibly could before we had to do, ultimately, what 
we did. I'll pass it to you. 
 
>> Sure. Yeah. And I'm not sure if ... I don't know if this was mentioned, but the time frame, it was about 
4 weeks from beginning to end. I mean, it was that intense that quickly. And that was the time frame. 
And it was really quite heartbreaking for all of us to go through all of that and not be able to help this 
kiddo. So we really started to think about, "What do we need to do to be better prepared?" We felt like 
we weren't prepared before that happened. And then we felt like, "Uh-oh. Maybe we're not." So we 
really needed to take the time to reflect on our past practices, what was in place, what wasn't in place 
and how we could make it better for next time. So we really started by looking at the benchmarks of 
quality to just see exactly what kinds of things we needed to address. And we really were looking at 
number 29, 30 and 31, which was a process for responding to crisis situations, a process for problem 
solving with other teachers around problem behavior and a team-based process for addressing 
individual children with persistent challenging behavior. So that's kind of where we started, by using this 
tool to really help guide us. We had a lot of conversation ... And like I said, because this happened in a 4-
week period, essentially, not even sure we had a PBIS meeting, team meeting, within that 4-week 
period. If we did, we had one. And so at some point we did catch the team up on what was happening in 
this classroom with this child and these teachers and what was going on. Really, you know, the team ... 
Many of the team members were very concerned for those teachers and that classroom and really 
wanted to start thinking about, "How are we going to support them? What can we do to support other 
teachers when they're in these kind of situations?" So we did some talking around that, first of all. And 
then we started to look into ... Somebody had said, "You know, in talking about our process, what are 
we going to do when we have a kiddo with challenging behavior? Because what we had in place wasn't 
working or didn't work in this situation." Let's put it that way. So somebody had suggested creating a 
flow chart, you know, just more of a picture of, "Okay. Here are the kinds of things that we need to do 
and we need to look at." And I don't know, how many of you are visual learners? I'm a visual learner. I 
like a picture. So we created this flow chart. It had several revisions just to get it to where we all felt 
comfortable with it. So this was a process that we took several months' worth of team meetings to get 
to. But first we look at the child and the presenting behavior, of course. And then we gather information 
through various observations, they might be formal or informal classroom observations. We get 
information from the family always. We feel like they're our best resource, really. We use the Ages and 
Stages Social-Emotional, the ASQ:SE within 45 days of enrollment as a social emotional screening tool. 
So we do that on every child, or the SSIS, which is a Social Skills Improvement System. We use that in our 
kindergarten classroom. The ASQ:SE is for all the rest of the classrooms. So we have a lot of information 
there. We have the teachers complete that as well as the parents. And then we compare what we see. 
And sometimes we see big discrepancies between the two forms. At that point, we really do have that 
conversation with the family about what they're experiencing and what we're experiencing so that we 
can kind of figure out where we need to work with the child in that area. BIR is the behavior incident 
reports, as Darlene mentioned. And then any outside services that might be in place. And there may be 
other things too that we haven't thought of that go in there as part of our information gathering. From 
there, we use that information to create an action plan. And I'm going to kind of skip ... We had 



developed this action plan actually a few years ago, but we made revisions to it this past year. Looking at 
... Now that usually has more lines on it. I don't know where they went. But usually those are in nice 
columns. So we look at this during our team meetings when we identify, when we do the Ages and 
Stages or the SSIS. We score those, and we identify children who are at risk, who we are considering at 
risk. And then we come to the meeting. We talk about those kids. What we did this year, to just have a 
little bit more focus on those conversations, was we divided our team. And we had the infant and 
toddler teachers meet as a group and the pre-school and kindergarten teachers meet as a group so that 
they could really focus a little bit more within our meeting time. And let me just go back a little bit. Our 
PBIS team, we have one teacher from every classroom on our team. So we are well represented. Each 
classroom is well represented and can bring that information to the team. So we look at the presenting 
behaviors that teachers are seeing. And we talk about any suggestions that the team might have for 
those behaviors. That teacher then takes that information back to their classroom to his or her co-
teachers. Each classroom has three teachers. And they talk about those suggestions. And they decide 
what kind of support they might need. The PBIS team member comes back, and we talk about those 
supports. What is it that they need from the team or from the coaches or from administration? What do 
they need? Then we start to look at goal setting. What are we going to do? What do we need for the 
child? What's the teacher going to do? The parents? What do we need in the classroom environment? 
What does the Center, as a whole, what might they need to do, or we do for the entire environment? 
And then we look at follow-up results. So we decide from there. So that's the action plan. And 
sometimes, it's really just a monitoring situation. And that's actually what we found this year. Most of 
the teachers said they were doing things and they were working. And so we were just going to monitor 
that behavior, let them continue with the supports that they had and monitor it. I'm going to go back. 
That's not back. That's back. So from the action plan, that action plan then just determines those next 
steps. Like I showed you in that last slide, the last column. So sometimes it is just a monitoring. We keep 
monitoring to see where we're at. Sometimes we offer supports, materials and resources and then 
monitor from there. Sometimes, in this case or in similar cases, we would need more information. So we 
would start that functional behavior assessment. So we would look at ... We use PTR YC, which we 
actually did start for this little guy but didn't get very far because it was such a short time period. So we 
would start that process, develop the behavior support plan, implement it, evaluate it, go back, 
implement it. So you could see that arrow there at the bottom. And eventually, hopefully, get to that 
monitoring point. But we feel like this picture really does help new teachers, staff who aren't on the 
team, understand what that process is. It helps me have a better picture of it. And I think it holds us all 
accountable for doing these things and following these steps. Do you guys want to add anything?  
 
>> [INAUDIBLE]. I think the point of accountability was something that this really set the tone for. 
Because we know how challenging how it can be to fill out those BIRs especially in our very busy infant 
and toddler classrooms. And they're hitting and biting and those kinds of things. But I think once the 
teachers knew we had a firm process and that we were going to follow through as a PBIS team 
administration and colleagues, they felt more settled and felt that there was success right at the end of 
the road. So I think that was really important to see it visually. And another key piece too, I guess, from 
the director point of view, to have this available to families when they enter your program, not that 
you're expecting challenging behaviors, but the program is equipped, and these are the tools that we're 
using. So that's one of the things we're working towards as we firm up these behavior support plans and 
this process and firm this up a little bit more, as that's something that we'll provide to our families upon 
enrollment so they know all the tools that we have at our disposal. 
 
>> [INAUDIBLE] 
 



>> Okay. Does anybody have any questions at this point? Comments? Yes? 
 
>> [INAUDIBLE] 
 
>> Okay. So the question was about the young boy. Was he acting out like this at home the same way 
that he did in the classroom? I'm going to let Darlene address that. 
 
>> From what the parents told us, no, that they saw none of these behaviors at home. But it was only 
him and his little brother.  
 
>> [INAUDIBLE] 
 
>> From what they told us, no.  
 
>> We did get a little more history, towards the very end of our time together with the family, in that 
the child had received mental health services when he was younger. And we got a little bit more 
information. I think the school setting that this particular child ... It was an international school, I don't 
want to give any more detail. But there was some allusion to corporal punishment and those kinds of 
techniques that might have been used. At one point, when I was helping to support the classroom, he 
looked at me and said, "Hit me. I want you to hit me. Please hit me now." And I said, "Well, I'm not going 
to do that. I'm here to keep you safe." So there was just many things. And I think if those little moments 
were separate and individual moments and behaviors with different children, we would be looking at it 
in a different way. But because these were all put together into one small little body, is where really the 
red flags were all over the place for us.  
 
>> Yeah. And I think, too, that of course we're always learning with PBIS. It's never ... We're never 
finished, you know? It's always trying to improve. I think we did the best we could at the time with the 
situation we were given. But how can we maybe better prepare? Because even going through this 
process here, in the flow chart, it takes more than 4 weeks to do that. So we recognize that. And yes? I 
see a question.  
 
>> In regards to monitoring, is there any ... Do you recommend any particular format or forms, tallying? 
And for how long of a period do you find that efficient?  
 
>> So the question was about monitoring, and do we recommend any kind of format for that. Tallying, 
what was the rest? 
 
>> And for how long? 
 
>> And for how long? I would say ... I mean, do you have anything come to mind?  
 
>> For this particular case, we monitored from day one. And I think, for children with challenging 
behaviors, we honestly would like to give them 6 months or more before we ... But because the 
behaviors were so intense. But with other children that we've worked with, I would say 6 months is a 
nice time frame, especially a new child coming into the program. You want them to get comfortable 
with your teams, build healthy relationships with peers and with the educators in the classroom. One of 
the tools that we also use, we're blessed with observation booths in our building. So those are really 
valuable for ... I know Darlene actually brought the father into the observation booth and they observed 



together. And we do that with typically developing children, "Do you see something that maybe we 
don't see?" So any way in your classrooms that you can, even if it's in a back nook, to kind of remove 
yourself, it really gives you a different eye. But that is one of the things I think that was really valuable in 
this particular case, to make sure that we had everything in place that we possibly could.  
 
>> Yeah. And as far as I mentioned that other ... Most of the children that showed up, kind of, on our 
radar, the teachers felt like that they could monitor those behaviors to just kind of see. You know, we 
check in with them often. We have regular process. We do that definitely at the team meetings every 
month. We also check in in between. We, you know, are consistently asking, "Do you need anything 
from us? Do you want us to do observations?" We are fortunate that there are three of us who are able 
to go in and do informal observations at any time, most of the time, most days.  
 
>> What's nice too, with asking someone else to come in maybe and observe, it kind of gives you, "Am I 
really seeing what I'm seeing? Or is there something else?" So its kind of nice to have someone else to 
come in and just take a look too, I think. And really, the BIRs, the behavior incident reports, are a way for 
us to monitor. Is how many of those are we getting in, also? So we do get that feedback, for sure.  
 
>> Besides monitoring, how do you support the kids when there's already something from before? 
[INAUDIBLE] What are the tools that you guys are using to help the child in any way? Aggression, those 
kinds of things.  
 
>> I was in there a lot for that. I think we did two different things. I think, the first time, we tried to keep 
the other children in the classroom because we didn't want to keep disrupting and pulling out the other 
kids, you know, from circle time or any other activities. That strategy didn't work too well. This particular 
child escalated to the point that he was taking all the toys off the shelves, turning things into weapons to 
cause harm to adults and children. We have an inability to restrain at our school. So we're a non-public 
childcare facility. After that point, we started to take the other children out. If we could get him to a 
place that we felt safe, that he could come with one person and kind of walk the halls. There was a 
situation that Karen and I worked through with him together. I actually took him outside on the 
playground. And I think there's a lot of conversation around that because some educators might feel, 
"Well, you're rewarding him for his outburst." And it was more of, "No. He doesn't have the skills right 
now to stay calm and be learning and be successful." So I think any time you can throw a monkey 
wrench into the child's plan of like, "Would you like a drink of water? Would you like to walk outside?" 
My own personal philosophy and take on that is, use those things to your advantage to try to get them 
back to base. So then you can have those conversations, "And now we're going to back into the 
classroom. Remember when we did this," and talk through. But we were doing that probably 10 times a 
day with this particular child. I don't know if I answered your question, but those are some of the 
techniques that we used.  
 
>> And sometimes we just try to make sure that if they're throwing the tantrum or flailing on the floor, 
it's just to make sure they're safe and that they're not going to hurt themselves or anybody else while 
they're doing it. And then kind of wait it out, sometimes, just until it's over. I mean, because again, we 
aren't allowed to ... We can't pick them up.  
 
>> Small children need to wild out. They do need that to learn.  
 
>> Any others? Oh. Yes? 
 



>> How did you broach the subject of mental health with the family, and did they follow through with 
action planning? 
 
>> Okay. So the question was, how did we approach the subject of mental health with the family, and 
did they follow through with any suggestions?  
 
>> Yeah. They actually brought the topic up before we approached it. I think it was about our last 
meeting before the week that he left. And it was, although we said we can't support you, it really was a 
mutual ... They knew that this environment was not going to suit his needs at this particular time. So in 
our last discussion, we did have a member from Early Intervention sit in on the last meeting with us. 
They were able to provide the family resources outside of that, but they couldn't take the child under 
their wing. And that's kind of where we were at. I think there was an understanding that it was 
something beyond behavioral. We can't diagnose anything. But I think ... And we passed along all of the 
observations, all of the techniques that we used, to the family so in the event that they went to a 
different school, or he would be going to elementary school, that they had that information to pass 
along. But we were fortunate though. We really did have a family that was willing to work with us, and 
that's not always the case.  
 
>> Yes?  
 
>> So if you had that student back today, what would you do differently? Do you think the outcome 
would have been different?  
 
>> So the question is, if we had that student back today, what might we do differently? And do we think 
we'd get a different outcome?  
 
>> One thing we had talked about was having a TSS, or someone, come in to the classroom to be in 
there as his person. But again, it would've probably been me being that person because of just the way 
... 
 
>> An extra person. 
 
>> An extra person, yeah. An extra person coming in to be in with us. And it would've probably still 
ended up being me, only because of being the supervisor in the room. There's certain ways we have to 
deal with things. I don't know what we could do different.  
 
>> I probably would've had the parents observe more. Maybe for a series of days. It was kind of very 
intermittent when they were coming in and out just to see. And that is something that we talked about 
after the fact, if we had just hired, maybe, two more wage staff to come in. But at one point, there were 
seven educated, qualified adults in the room who have worked with children with challenging behaviors. 
And we weren't certain that that was going to be the best case scenario. In my opinion, the large 
classroom of 20 children, I think he would've been successful, maybe not 100 percent, but in a small 
environment with less than 10 children, a structured, having maybe some more one-on-one supports, 
he could very well have been successful. We just didn't have the resources at that point.  
 
>> Other questions? No? Okay. So I guess another way, in response to the question about monitoring 
too, we then started looking ... Oh, I'm going the wrong way. So here we modified a ... This was actually 
something that ... The form that's used with coaching teachers. But we modified it a little bit, and we 



made this more like a goal sheet for teachers in supporting a skill for a child. So this goes back to that 
accountability piece and that monitoring. You know, the teachers identify the goal that they're going to 
support for ... That a child is developing. And what are they going to do help support and achieve that 
goal for that child. So and then monitoring at that bottom, "I know I achieved this goal because I'm 
making progress or I need to change my plan." So this kind of goes back to that being accountable to a 
particular kiddo and for those teachers to know that they're on track also. So we started to use this as 
well. It's still in the early stages of being used. Like I said, most of our kids ... We're fortunate this year 
that we don't have a whole lot of challenging behaviors. We do have, I know, at least one classroom 
using these for a particular child. And I think it's helping them to really be more intentional about the 
kinds of things that they're doing for this child to help support his development. Do you want to add 
anything? No? All right. Any comments? Questions? I think, really, the big lesson here, for me anyway, is 
that as long as we've been doing PBIS and implementing, and we felt like we were in a good place, and 
we are for the most part, but there's always things that need to be reflected upon, built upon, changed 
up to meet the needs that your program might have at any point in time. So I think that's what I gained 
from this whole experience, is that we can always do better even if we think we're doing well anyway. 
That's our big lesson, or mine anyway.  
 
>> And I think one thing that we've worked towards, this past year especially, is the responsiveness from 
the administrative team, supervising teachers to their co-teachers and colleagues. And it doesn't do any 
good when teachers are doing BIRs and they don't go anywhere. And I think initially when we ... And I 
was an educator. But when we were learning and moving forward, we were doing the BIRs, but we felt 
like we were just doing them. And I think we really have a great process in place now of accountability, 
like Karen mentioned, that we're using them. We're developing tools, visual tools, visual schedules. 
We're bringing in sensory integration materials for certain children. So I think from an administrative 
standpoint, teachers need to feel supported in that. And it could just be touching base in the morning, 
which we do of, you know, "How's so and so? How's the day? Would you like me to observe? Do you 
need help during this transition time and being available?" So that's my takeaway from the last year.  
 
>> And the other thing we really started to do this year, in part, as a result of this, is really trying to 
promote the PBIS team to the rest of the staff. We're a staff of 32-ish, so those 10 people, 10 or 11 
people, are only a part of the entire staff. So really trying to promote the team and what the team can 
do, and how the team can be supportive of everyone in the program.  
 
>> And it was very ... Being the teacher of the child, it was hard. But having the support of that team was 
so important, to know that people had your back kind of, I guess. And having the support from these 
guys just made it easier and helped us to get through it. And it was hard. It was hard, and it was 
heartbreaking. It was heartbreaking for us that we couldn't help. So that's kind of what we got out of it, 
the teachers in our classroom.  
 
>> Okay. Any last questions? No? Okay. I think we're all done. Thank you all for coming. We appreciate 
you. You're a great audience. 
  


