
>> Good afternoon, everyone. I wanted to thank you for coming to our session. My name's Kelly 
Swartwood, I work with BLaST Intermediate Unit. And I am the behavior tact that supports Williamsport 
area school district that primarily is Cochran Primary School that's presenting for you today. The district 
itself has been implementing school wide for approximately 7 years now. And our school is very excited. 
Cochran is one of the schools that's gonna be recognized at all three tiers this school year. So we're very 
proud of them that they have met that state in their implementation. How many other folks are being 
recognized here for Tier 1? If you'll raise your hands. And how many folks here for Tier 2? And are there 
any Tier 3 schools in here as well? Excellent. Great. So we are gonna talk to you about what our 
advanced Tier systems look like. So we have Tier 2 and Tier 3 both named Advanced Tiers. The school 
was fortunate enough to receive a grant the past two school years. And what that grant really allowed 
them to do is to take the time to plan out the interventions. And that has been really beneficial in having 
the time to be able to design what does our Tier 2 program look like, what students are gonna access 
those interventions and what does our Tier 3 interventions look like for students as well?  
 
[INAUDIBLE] 
 
>> Oh, I'm sorry. You can't hear me? 
 
>> No. 
 
>> Sorry. So we are going to talk to you about what those Advanced Tier systems look like. We're gonna 
talk to you about the Tier 2 and Tier 3. So primarily the folks that are here with me today, Billie Miller is 
our school counselor and she is also the person who represents Tier 2 and Tier 3 across both teams. So 
the folks at Tier 2 know what's going on at Tier 1 as well. So she kinda sits in on both of those teams. The 
way that they have they're Tier 2 team and Tier 3 team set up is that individual teachers are responsible 
for each intervention. So we have Michelle Pierce is here. and Michelle Pierce is our check-in/check-out 
expert, our local expert at Cochran. And we have two folks, Natalie Grimes and also Ariel Thomas, they 
both are in charge of our mentoring program. And they're gonna talk to you about mentoring. Also 
we're gonna have Cindy Schuyler is a big part of both of our teams. And she is the school principal. And 
she's gonna start off by talking to you a little bit about what our school looks like. 
 
>> Thank you, Kelly. I do have notes in front of me because I tend to ramble. And what my notes are, 
they're not a lot, they're brief, but I wanna make sure I highlight specific things. I'm not going to be 
reading the ... Did I do that? I'm not gonna be reading each slide. There's information on the slide that 
we want to share with you. But I'm just gonna highlight a few things. First of all, I'm happy we're all here 
together because if you're in this room you're working the same way we are. We want to impact our 
students. We want to impact them positively. Our end goal is to make them engaging citizens. That 
means they're invested. And they'll go from us into the community and be productive. The first slide 
says 72 percent free and reduced lunch. We are not the highest poverty school in our district. Our 
district overall has a high poverty rate. What I want to say about Cochran poverty, and other schools in 
our district, is we have what's called generational poverty. It's not people who have lost their job and 
their situation at this time is they're in poverty. It is generational, which means generation after 
generation after generation has unfortunately been in poverty. This effort is to help break that cycle 
also. It's to give them the tools they need. They don't have a support system. If you're in situational 
poverty, you already get a lot of the steps. You already get how to help your child, how to read to them, 
how to do things. People in generational poverty need our support. The families need the support, the 
students need the support. So we have a lot of students that we're working with that have multiple 
factors that are impacting their education and their behaviors. The other thing on this slide I want to 



point out is limited therapeutic options. And I know we are not the only school that experiences that, 
we're not the only district that experiences that, that's across Pennsylvania. Everyone is having mental 
health issues, they're having trouble finding the supports for their families, they're having trouble 
finding supports specifically for students starting at a very young age. Our school is a K to 3 school. Our 
students are young. But the behaviors they're coming in with, we need help. And finding that help is 
sometimes hard to do and limited. So we do the best we can do. Some things we're looking into right 
now, fairly new to us, prevent, teach and re-train. That was a session today that we went to and we 
learned more about it and we're gonna try to keep implementing that. The great piece about that is 
family engagement. If you didn't get to go to that session you might want to check it out. Another thing 
the district is looking into is school-based behavioral health. That's where behavioral health partners 
come into the schools, they're housed in your school, and they work with you. Work with you on getting 
families to appointments, on helping them connect with doctors, on helping them do things for their 
students that, like I said, they normally wouldn't be capable of doing. But we're trying to provide that 
support. We do not have that in place, but we're looking at things like that and looking forward to next 
year, having that system to see how it can support us. 
 
[INAUDIBLE] 
 
>> Next slide. We have been doing, as Kelly said, the PBS implementation for about 7 years. Cochran has 
a high poverty rate. It's a tough clientele. However, the first statistic is something to make us proud. 83 
percent of our students, we have about 490 students in the school at this time, 83 percent of them have 
had none or one office discipline referrals for the whole year. That's pretty impressive. If you go down, I 
touched on this a little bit, where the significant quality of life and environmental factors impact the 
behaviors. So the 17 percent that have quite a few office discipline referrals  are the ones that have the 
most significant life stressors in their lives. It could be some pretty traumatic things fro our students. 
Parents being shot, parents shooting someone else, they're not living in their home, they're doubled up, 
they're homeless. We have a lot of other life factors that I'm sure you're all aware of that impact the 
students. So Tier 2 and Tier 3 was needed. We needed more than just the positive behavior. That 83 
percent we're very proud of, but now we need to move it up to the tough students, to the ones that we 
really need to impact. And that's what our presentation is going to show you what we've tried so far. 
The next thing on that slide, and this will be the last thing that I'm gonna a point out because I want the 
team to have as much time as they need to present to you. They put the work into it. It's great I'm there 
and I get to be part of it. They do the planning, they do the hard work and they figure it out. Physical 
aggression and defiance are our highest areas. And that is a concern for us because they are the most 
challenging students. So that will be a lot of what you're gonna hear, a little bit about how we're dealing 
with those students today. Right now that's the end of what I really wanted to point out. Like I said, you 
can see the rest of the statistics on the slide and if you have any questions at the end I'll be glad to 
answer them. Are you next? Kelly's back. 
 
>> Thanks, Cindy. So the topics that we're gonna talk to you about today, how many folks are doing 
universal screening in your buildings at this time? A few of you are. So our school is gonna talk to you 
about the universal screening, the SRSS. And the great news about that is it's a free tool. It's relatively 
painless to do. Our school has been doing that for 2 years now and it's great information to build what 
students access what interventions. So that's what we use for our entrance and exit criteria in how we 
determine which students get what interventions that we have available. The mentoring program is 
what we typically use for our students who have internalizing behaviors. So the students who score high 
on internalizing, we can connect them with a mentor in the school. And Natalie and Ariel are gonna talk 
to you more about mentoring, but the way that we get our mentors is by teacher volunteer. So our 



teacher volunteer to serve as a mentor for a specific student. It doesn't have to be a teacher, it can be 
anyone in the school building that can serve as a mentor for a student as well. Check-in/check-out is 
another intervention that Michelle Pierce is gonna talk to you about and she's gonna share with you 
what some of their data actually looks like for check-in/check-out, what type of interventions they use 
as far as reinforcement's concerns, our lessons learned, what kinds of things we're changing for next 
year as well. I know when Billie put the training together she said, "Learn from the mistakes that we 
made because there's definitely mistakes that we made." That hopefully if you're not at that 
implementation point you can do things right the first time. But certainly, we've learned lessons along 
the way. The  
 
Prevent Teach Reinforce that Cindy mentioned to you already, we were very fortunate to have Rose 
Avan herself come to Cochran Primary School this school year. And she actually did the Prevent Teach 
Reinforce model on one of our students, so we are grateful for the folks from Pattan in making that 
happen. And also school-based behavioral health will be an intervention that will be coming to us next 
school year. We're very excited about that. We definitely have a large number of students who have 
mental health needs who aren't accessing services. So we're very excited about that. The school uses a 
lot of other type interventions that Billie is gonna talk to you more about to give you some more 
additional information on those as well. This is what our triangle of interventions look like. And honestly, 
we tweak this every year. So as we put interventions in place, you can see the universal expectations. 
Every student gets access to those interventions. That includes our reinforcement system, how we teach 
our behaviors, they do use the Ovea Spooley Prevention Program. They are due second step across the 
school building as well and have this school year started to use some of the second step child protective 
unit information and Billie can talk to you more about that also. Our Tier 2 interventions, I mentioned 
most of those to you already. We are also looking at our Tier 3 interventions, really expanding the 
functional behavior assessments that our team can do themselves in house. A lot of what I've done with 
districts in the past is to support them in writing functional behavioral assessments. And as you know if 
you've been a part of that, if the teacher isn't a big part of developing those interventions, they don't get 
implemented with consistency. So we really are happy about the PTR process because we've seen, in the 
small cases we've done this year, we've seen the teachers be very invested in those interventions. So 
we're really excited about that. So if you got a chance to hear Dr. Bradshaw speak this morning, she 
talked about if you have been in School Wide Positive Behavior Support you've seen this slide a number 
of times. You probably have it tattooed somewhere on your body. So we have evening plans since I 
know none of us already have that tattoo. So now we have something to do tonight. But this is really 
what we wanted to frame our training around. And I don't think we paid enough attention to this 
process when we began our implementation. So we really want to look at the data source. Do we have 
an effective data source that determines is our mentoring program being effective? Is our check-
in/check-out program being effective? This school is one of my only schools that uses all three tiers of 
SWIS. So they use SWIS, SWIS check-in/check-out and ISIS-SWIS as well to track data. So where are we 
at, where are we going and what practices are we gonna put in place to get there? So what are the steps 
that we're gonna do to get in place to get there? And do we have a system that supports us to be able to 
get there? So those lessons learned this school year, we were really excited about the PTR process, we 
had the idea and the goal of getting a large number of students through the process this school year. 
And we didn't have a system to be able to do that. So our student support meetings are one day a week. 
As Cindy mentioned to you, there's 400 plus students. So that time gets used up pretty quickly. So what 
we were able to do is to get an additional day for next school year and actually added a couple of days 
this school year. But we needed to have time to be able to meet, to be able to service and put a plan in 
place for those students.  
 



>> Okay so the next part that I'm going to talk about is part of the universal screening. And like Kelly 
said, that last slide is really important. And I know at first I didn't get that. And I don't think our team 
really got it, and we've learned the hard way. So we're hoping that that's the big message you take from 
us today is to really think about what systems you put in place with whatever you try to take on after 
you leave the implementers forum, whether it's universal screening, whether its check-in/check-out, 
whether it's mentoring. And make sure you've got all four of those components covered, otherwise it's 
gonna be much more difficult and you're gonna struggle. So the next thing that we're gonna be talking 
about is the universal screening. And one thing that it does is it's something that is a screening tool that 
all the teachers do together with about every student in the building. It takes 30 minutes in the 
computer lab three times a year and it's done. It's quick, easy, it's free. And the good thing that it does is 
it establishes if there's risk for any students. Especially most of us know those externalizing kids, we see 
them. They're in the office, they're throwing things, they're hitting, they're easy to catch. But it's those 
internalizing kids that are so easy to slip and fall through the cracks. And then later as they get up in 
years, if there's no intervention put in place, they become bigger problems like suicide or self-mutilating. 
Different things like that that are even more traumatizing. So that's one of the huge things that universal 
screening can do. It can try to catch all students. The next bullet down that informs the use of Tier 2 and 
Tier 3 is you're not guessing which students need it. Most of the time you're going to know, but 
sometimes you look at the data, you look at the ODRs, you look attorney his universal screening and 
sometimes you're surprised. Like, oh, my gosh I didn't realize Johnny was really struggling. So it helps 
you to use data in a strategic way because we're all busy, we all have too much to do and if we're giving 
interventions to kids we think need it, we're not doing the right thing for them and for us. So that's the 
one thing that universal screening helps to do. It helps to target what we do with what students need for 
Tier 2 and Tier 3. The next one down, it reduces the need for more intensive supports later, and that's 
something we've seen. We've seen kids that we were afraid might have to partial hospitalization 
program or may have to be in a emotional support classroom. But some of the things we're gonna talk 
with you about today, we're almost positive we know that it's prevented them from having that more 
intensive and more costly intervention. And just the struggles that that student has and the family has 
with, you know, those things not being addressed. Obviously the top one says you're not waiting for 
things to fail. You're not waiting for kids to get 10 to 20 ODRs before you put something into place. One 
of the things that we'll talk about today is, especially with check-in/check-out, we had a meeting this 
Wednesday, I e-mailed Michelle Pierce, who's our coach, about a student that we identified for needing 
check-in/check-out. Usually that next day she's got them in the program, sometimes it may take a 
couple of days, but it's really that quick. And I know before we were doing some of these Advanced Tier 
things it would be weeks, sometimes months honestly, until we kinda got everything in place and that's 
why that slide with the systems, the data, the practices, it's so important if you try to get that stuff lined 
up ahead of time so that it does flow like that. Michelle's great about when she gets an e-mail she's 
already got those systems in place so it happens. It's not as much of a burden on her, it's not as much of 
a burden on other things. And obviously as you can see by the next couple of bullets, you know, a lot of 
our kids don't get identified. We kind of wait and see well maybe they'll get better. Maybe ... And some 
of these kids like Mrs. Schuyler said, it's generational stuff. We know it's pretty much not ever gonna get 
better unless we do something now. And we're only a K to 3 building so, you  know, we've got five year 
olds to eight year olds, they're little guys. If we can fix it now, then they didn't continue into the 
intermediate, the middle school, high school level. And so that's one of the great things about the 
universal screening. We can catch things a lot earlier. Definitely with the next couple bullets it helps us 
to make sure that we're hitting every population, that we're being more cognizant of our cultural 
differences and not highlighting things that, you know, we're missing or something like that. And like we 
said, those internalizing, those girls, and things like that are the kiddos that we tend to miss and it helps 
to catch. It helps us to match the students to the building supports and that's one thing you'll hear us 



talk about. It spreads the wealth. It's not just the counseler doing it, all that burden on that particular 
classroom teacher, everybody in the whole bldg, the janitors, the secretaries, the  living support? 
Teachers, music teachers, everybody Is part of it and everybody can take on a kid. And those are some 
things that we'll talk about with the specific programs. Again, you know, they don't have to qualify to get 
this, we do have entrance and exit criterion, but it's not this big long process that we sometimes have 
through student support. That they have to have all these, you know, in-depth psychological evaluations 
and things like that. The universal screening helps us to get things a lot quicker. The last one on there, it 
just helps with that teach and re-teach model. It helps us to identify the right kind of kids, put more 
support with them, so that they can get extra support to teach them those behaviors instead of that 
punitive way that sometimes we've kind of operated in the past. 
 
>> So with the Universal screening, Billie mentioned to you we do that three times a year. So what the 
fall data is for is that helps to identify who is gonna access the interventions early on in the school year. 
So as soon as we do the screening, we can get the students right into those interventions. In winter we 
can use that as a progress monitoring to see if students had made progress from the early fall screening 
until the winter screening. And then in the spring, that screening can serve for the students as soon as 
we come back to school in August. Then those students can get right into an intervention. You don't 
have to wait for them to be unsuccessful to connect them to an intervention. If they don't screen well in 
the spring we can start them in an intervention in the fall. So that's one thing nice about having the 
screening throughout the year as well. And it also serves as are we making progress by doing the 
interventions that we're doing. This is an example of what the SRSS looks like. And this is the SRSS with 
the internalizing features as well. And I definitely encourage you to use the internalizing features 
because it's difficult to get that information from your ODR information. You're not gonna get that from 
your ODR information. And another piece that it looks at as well is of course the school has the SWIS 
stated to see if they have had a reduction in office discipline referrals over the school year. But that 
doesn't look at internalizing kids. So this data helps us to look at are the interventions we're putting in 
place, minimizing the number of students who have internalizing behaviors as well. 
 
>> All right. Now we're gonna focus on our mentoring program. Currently right now we have 16 
students enrolled in our mentoring program. So you're looking at the top tier, that's 3 percent. These 
students are working on their social skills. We use the SSS data and we move forward from that. When 
we look at mentoring I always think of these are your kids that are your Eeyores, they're your turtles, 
they don't cause problems in your classroom and therefore are overlooked. Because who usually do you 
focus on is your externaling kids because they take the most time. The problem is though is that these 
kids also need help, they just don't show it. They're the children out at recess they'll walk by themselves. 
When you say it's time for partner work they're like, "Oh, I have to work with somebody? Can I just work 
by myself?" And that's a problem. Because sometimes it's a socialization. They're scared of something. 
They're scared of people, they don't know how to socialize correctly. And they need to learn that 
because eventually in life we are gonna have those social situations to make them successful. So what is 
this program? The big thing that we need to hit on is the personal connection. These kids don't feel like 
anyone has their back. So if you can imagine going to your workplace and feeling like you're all alone, 
think of the student that's sitting in a classroom that has no one sticking up for them. And that's an 
awful experience. Then you have attendance problems, they don't want to come to school, they don't 
like their teachers, they don't like their friends. When we look at this, it increases student morale. Once 
the mentoring program is in place is it a source of accountability, encouragement, and that's an 
advocate. Kids need somebody to help them. They might not ask for it, and that's the problem. It also 
helps students proceed schools, teachers and to work more in a positive light. So the big thing is how is 
it done? It doesn't take that much time. And that's the awesome part about this program is you don't 



have to sit for 2 hours at night and do it after school. You can quickly do it in 5 minutes during your 
lunch. Send a quick e-mail. Between Natalie and I, we were coordinators and the first thing we start with 
is we use the universal screening. We'll talk to teachers. Sometimes even though they show up on the 
screening as internalizing, when you talk tot he teacher they might say, "Eh, mentoring? I don't think 
that's really for them. I think I can just do something in the classroom. I didn't realize this kid wasn't 
participating." Other times they're like, "Oh, no. Joey, like, he never talks, he won't raise his hand. I tried 
to make him participate and he passes every time." So that's in between a team. So the first thing we'll 
do is we'll send out an email. So the first thing I'll say, "Hey, Joey we know is internalizing. Who knows 
Joey, who sees Joey in the day?" You get the e-mail back, "I see Joey every day out at Recess. I'll take 
him." So then we've practiced between each other, what is the role play? We meet with that homeroom 
teacher. What is the problem you're seeing? Is it the socialization? Is it, you know, they're messy, they're 
unorganized, they can't remember to find their pencil, I give them five pencils a day. And we work 
towards that goal. The big thing about being a mentor is you're not gonna say, "You didn't remember 
your pencil? I told you five times! I put a picture of a pencil on your desk. Why are you not doing this?" 
The mentor's the cheerleader. You're there to support them, you're there to get their back. "I am so 
proud today that you used the same pencil all day. How can we problem solve this together?" The other 
part is our mentors are voluntary. And my big thing too, sometimes, like, when you get that feedback of, 
"Ugh, I don't have time to do that." But then think, when you have that one child that you need help 
with, if you haven't helped your peers and the other people you work with, they're not gonna help you 
back. So when you work as a team it's great. Because then you realize, "Oh, wait. I helped that person so 
now they're gonna help me." And that's a big thing within our community that we need to work on. And 
put those positive reinforcers together as adults and peer staff. The one thing that we do stress though 
is that we only have one mentor per adult because it does take time and you need the investment for 
the children. It can't be something that's overlooked. So once we have the staff connected, we start the 
mentoring program. The one thing that I think people forget about, your cafeteria workers. These kids 
see them every day. And our school, after lunches are served, they go out in the cafeteria and they talk 
to kids. Great opportunity. Spend that 5 minutes,  "Hey, how's your day going, buddy?" You know, "How 
was your baseball game? Did you hit that home run like your goal was to do?" It makes somebody feel 
like they're appreciated. Someone knows their name. And the other part about mentoring is it's a 
personalized program. And for one story that we have at our school, we had one student, he never 
raised his hand, he was the Eeyore, you know, he just wants to play alone, every time it's group work he 
doesn't wanna do it. Hooked him up with a mentor, 2 weeks later looked at the data, started raising his 
hand. The teacher put a picture of a hand on his desk. The homeroom teacher said, "Oh, my goodness, 
Peggy, he raised his hand five times today." Didn't take much. It took someone giving him a pat on the 
back, someone believing in him. And that's what a mentor should be. Next will be Natalie, and she's 
gonna explain some more. 
 
>> Good afternoon. I'm pretty blessed. I'm actually the music teacher in my school, in our school, so I 
know every child in the building. And it's really cool because when we advertise for the need of needing 
a mentor, it's really fun when I get the list and teachers are fighting over students. It's wonderful to be 
able to say, "Wow, I know that particular teacher or head secretary or our librarian." It's easy to pair kids 
up and find somebody who I think would, you know, be a great match and, you know, be able to go 
over, you know, 110 percent to be able to meet the needs of that child. As Ariel said, it's very easy to 
take that time. It's not a time consuming effort by any means. My student and I, we see each other at 
recess. And so every day when he comes out we get to talk, usually about Halloween because he loves 
Halloween, but we, you know, immediately can relate back to the classroom and the different struggles 
that he is working on. Luckily I actually meet and have lunch with his teacher every day, so I get to hear, 
you know, directly from her, face to face, as to the different things that he's working on. What are his 



struggles? Where is he improving? If he has melt downs, where they're occuring, what time they're 
occuring. And so when I'm out playing with him on the playground or at our park, it's easy to be saying, 
you know, "Hey, I heard yesterday you, you know, were very upset and you screamed out, you know. 
Let's pretend, you know ..." And we go through the situation, we role play, we work it out. And then I 
can touch base with him later. And it's usually, it's a short thing. Sometimes it's a matter of a minute or 
two, sometimes it's a longer time. But it's really rewarding. I know that the classroom teachers, our 
secretary, our librarian, as Ariel mentioned, the cafeteria workers. It is really a neat thing because it isn't 
the normal classroom teacher that's mentoring that child so you can really find ways, you know, 
different ways to reach them and it's a positive thing. So on the slide it just talks about setting the goals, 
finding solutions for our problems and fixing them. And it's been very positive. Mentoring, we're also 
holding them accountable, staying on them, working ways to, you know, give them little special stickers 
or treats or different things that will, you know, encourage them. But just knowing that they're proud 
when they're, you know, making good choices is a wonderful thing. So on the bottom it says about 
meeting with their child, you know, hopefully five times, ideally, a week. But in some cases it might only 
be three times. But it's just so they know that they have someone looking after them, someone who has 
their back. So as Ariel actually touched on very well, we do start with the universal screening and that 
does show internalizing students. We're, you know, both reiterated the fact that it's so easy to get that 
feedback from the teacher and use that to our advantage to help that child. We also said that her 
numbers, with we have 16 students this year. And it just has been very positive. Our other thing that we 
said that we're gonna currently ... We're talking about making a rubric so we can collect more data to 
see how, you know, we're helping these kids. So thank you very much. 
 
>> The one thing I wanna highlight is sometimes you go these presentations and you think, "Okay, when 
I leave here I should be able to do it." And that's not the intent of our presentation today at all. It's more 
to inform you of some options for you to go out to do to your schools. Because most of the things that 
we have talked about or will talk about were almost 1, 2, sometimes 3-day-long trainings. So what I 
encourage you to do is take the stuff that you hear today, think about what you can take back to your 
school. The universal screeners, the number one, because you need to have that data to do the right 
intervention, and then pick on or two interventions that you think that you can do. Because like we've 
all been told before, if you screen you must intervene. So if you do the universal screener, try to find one 
or two thing that you hear about in the next couple of days as a Tier 2 or Tier 3 intervention. But the 
most important thing then is then to go back to your IU facilitator and get training like we have had 
through Kelly. If we wouldn't have had Kelly, we wouldn't be even be doing half the things that we're 
doing. The next thing we're gonna be talking about is check-in/check-out. I encourage you to consider 
this as one of your Tier 2 or Tier 3 interventions because it's really good, it's got good data to go with it 
in SWIS. So if you're already using SWIS for your ODRs, the check-in/check-out component, that that tab 
in SWIS is only, I think, $150 a year. So that's pretty cheap to have that quick data. We'll talk about 
charts and things like that. All of that stuff is in that one system for $150. So if you decide on a couple 
things, I would encourage you to really think about what Michelle's gonna tell you about check-in/check-
out. And like we've already talked about with mentoring, one of the great things about check-in/check-
out is it spreads the wealth. We're all too busy, but everybody from the janitors, cafeterias, to every 
single person in the building takes on a kid and we can all do it together and as a team. The other thing, 
as you're listening to some of the things that Michelle talks about, I want you to think about that slide 
with the practices and data and systems because that's the one thing that is the hardest thing to pull off. 
If you can't write a grant, we were able to write a grant last year and this year, I would encourage you to 
go back to your district and say, "We really need some money set aside so we can do this the right way." 
Because we've struggle with some things  because we didn't have that in place. But when we had the 
grant we were able to set days aside to kind of get all the paperwork started and all that kind of thing. 



So my encouragement is to write a grant, if you don't get a grant I would encourage you to ask fro at 
least four to possibly eight days throughout the year spread out so that your whole team of at least four 
substitutes you probably need can kinda get together and plan, "All right, this is all the paperwork we 
need. This is who's gonna do this. This is who's gonna do that." And that way you can get those systems 
and practices in place that Kelly was talking about on the four PBS elements. Next is gonna be Michelle 
Pierce. She's one of our learning support teachers and she's our check-in/check-out coordinator. 
 
>> Hi. Hi, everybody. I'm just trying to get a feel for who's out there in the audience right now and some 
things that you've already heard. Who's already using the universal screening? That might've been asked 
before, but now that you've seen it you might be like, "Oh, yeah we actually are. I just didn't really 
remember what it was. That universal screening tool started with us 2 years ago and I'm gonna back us 
up to 4 years ago before we became Cochran Primary. When we were K to 5. And we split and turned 
into a K to 3 building. And when we turned into the K to 3 building, we not only lost part of our building, 
but we blended additional buildings in that added more to this generational poverty. So we were faced 
with totally new issues that we had never experienced at Cochran Elementary when we became 
Cochran Primary. And we had different staffing. And we had different teams to form. So when I talked to 
you about check-in/check-out today and it sounds lovely, which it is now, It wasn't 3 years ago, it wasn't 
2 years ago. It took some growing pains. So please don't think that this happened overnight. Three years 
ago, we blended. And we realized that had some significant growing pains to get over. And we reached 
out to our IU and we met Kelly formally as a apart of our team. And she took us to another school. A 
school that already had all of this in place. And a team of about four or five of us went to visit this school 
and we were like, "That's what we want. We want that back, we want to see that for our school and we 
want that for our kids." So what they showed us was a presentation similar to this and we walked 
around their school. So I tell you that because I would like you, if you're interested in doing these, reach 
out to your IU, find out if there's a school you can go to visit. Even now this year on Tuesday, Billie and 
another one of our staff members went to visit a program that we're looking to adopt next year. That's 
the Behavioral Health Room Program. So when you get your eyes on something you can completely 
vision it for yourself. Today for check-in/check-out I want tot ell you about our successes, but I want to 
tell you about that system. Because it took me 2 years to develop this system and make it something 
that I can work into my learning support schedule. How many learning support teachers are here? How 
many regular ed teachers are here? Your lives are filled with data collection, curriculum, lesson planning. 
You don't have the extra time to spare. But when I found this and I made this work for us, when we did 
it as a team I saw my role of this as being equally as important as it was for my students in my learning 
support caseload. So this morning, I sat in this room and I sat at that table and I heard a speaker say to 
me, "You have to have a passion for what you're doing." So all of you are sitting here as a passionate 
group of professionals, that you walk into your job and you give it your best. But today you've reached 
out and you're trying to find something that's gonna work for you behaviorally. So know that your 
passion's gonna grow for this. When it works for you it really does grow. Now with check-in/check-out 
we have 20 students in there right now. And the system that puts this in place looks like this. It has a 
student recommendation for check-in/check-out, which has criteria for an entrance. Once check-
in/check-out has been designated for that student, we reach out and we get a coach. And when it 
becomes to be implemented, it follows the yellow circle symbols. They check in in the morning. There's 
regular teacher feedback all throughout the day using a chart that I'll show you in a few slides or you can 
flip through your handouts and look at it now. And at the afternoon they come back to their coach and 
they talk about their day. And then their child takes home their slip and they see their parents. So their 
parents are equally as informed about their behaviors in school as we are as those people who spend 
that 6.5 hours with them each day. I have a check-in/check-out student who is perfect for this program. 
He's an on the cusp kid, and that is who's perfect for this program. There's not your kids that need to 



have a wrap around. A wrap around's gonna be your Tier 3 support. This Tier 2 is for those students that 
they just aren't quite cutting it in your Tier 1 programs. They're having two office disciplinary referrals 
every month, every 2 months. One of our entrance criterias is within that month, that previous month, 
they've had two office referrals. Another is the teacher feedback form, that the teacher recommends 
them for the program. And the third there is ... Now I'm forgetting what the third is. Two office referrals 
... Oh! That they come up on the screening, the universal screening. They need to display some sort of 
external behaviors for check-in/check-out on the universal screening as the third entrance criteria. If 
your student is not displaying the externalizing behaviors, they are more suited for mentoring. If you 
look over to the right side of this chart, this is what my job is. As the check-in/check-out coordinator, I 
summarize the data and we make decisions as a team. So the SWIS check-in/check-out data collection 
system can be pictured over her on our tri-fold and after the presentation I'd encourage you to come up 
and look at it. It's beautiful. I use a system that's called DARTS for my progress monitoring for my special 
education kids, and they create now beautiful graphs as well. And I'm very much a graph and a visual 
person, but so are our kids, so when check-in/check-out generates a graph every two weeks when I print 
out their charts for our students, our students know what they're looking for on that graph. They know 
they wanna have more green dots than red dots. So the pictures that are over here of that system is 
absolutely worth the $150 that we have to pay for it. I didn't even know it was that cheap until today. A 
hundred Kelly says. It's even lower. Okay. So then we have bi-weekly, and this says bi-weekly meetings, 
don't worry, it's not a sit down have a type of meeting. I print off the chart and I send it to the teachers 
and most of this is all done over e-mail. Some of it's done in the hallway as we pass, some of it's done in 
the lunchroom. It just happens to be a conversation. So that bi-weekly meeting is a conversation about 
the progress of that student. And with that conversation comes the decision to either revise the 
program or move them up through our five levels until they graduate check-in/check-out. The 
graduation phase does have a phasing out period and that's where they are taught to self monitor their 
behaviors. So as we go through these procedural steps, I'm not gonna read this all to you. Rather, I want 
to tell you my story. My story about how I made check-in/check-out work for me as a coordinator. 
Because one of you out there may take this on. And you do want to learn from my mistakes. You cannot 
do everything. But you may need a little bit of a check-in/check-out bible that I like to call it. If I lost my 
bible, I would pretty much lose it all. Check-in/check-out is a data collection system that is required to 
do this. You need to have systems in place. So what I've done is I've taken all of my students. I've put 
them on a list, and through this list they go through all of their five levels. So every time I print out the 
reports, which is put on my calendar for every 2 weeks, I can document how exactly they have been 
doing on those. And when a student has not been making progress and they're taken to our student 
support team that our counseler leads and our psychologist attends, I can give them that data and that 
update that says, "Yes, in the past 4 weeks they have not been making their goal and we have not 
accelerated through those levels. It is now time that we need to look at something else." So when we 
determine who comes in to check-in/check-out, we loom at those entrance criterias and, again, they are 
the universal screening, they are our office referrals and they are feedback from our teacher. And if we 
decide to put a student in, it may be because Johnny is throwing things across his classroom and he 
threw a pencil and he had to go the office and he's coming back and he's doing the same things and he 
thinks it's funny to make a show when he returns from the office. And there isn't a whole lot that we can 
do to change that behavior right now in that instance. But we know we need to do something. Johnny 
may be beyond what check-in/check-out can do for us, but we try it. We don't try it for a year, we try it 
for a few rounds of our progress monitoring and we say, "No, that did not work." We try wrap around 
and we combine that. Did that work? You try something else. You don't continue doing the same thing 
over and over again if it's not working, but you try something so that you have data to back you up and 
say, "This student might need a more intensive intervention than what our school can provide him right 
now." However, you have many students who are doing a great job within check-in/check-out. They're 



your on the cusp kids. And I'm gonna jump ahead to that. This graph right here is our average daily 
points by student. All of our students carry around on of these charts with them all day long. And they're 
getting that constant reinforcement. If you're in check-in/check-out, it is guaranteed you're walking 
around with a  clipboard because you need that feedback at the end of each one of your lessons. So they 
get rated and they have a goal. And their goal is then entered into our computer system by our lovely 
secretaries. Does anybody else have a fabulous secretary? Okay, we're using our fabulous secretary this 
year and thank goodness her assistant is stepping up to do the same thing. But you know when you lose 
a good person, that you lose a piece of your school. With our secretaries, they enter all of these reports 
and they make it possible that I then can go to our system and print out the daily reports. And this right 
now is our students. We have 12 students in right now. And this bar shows you a black line right at 70 
percent. That is our expectation of proficiency for our students to be in check-in/check-out. And initially, 
here was my mistake, we put our bar at 85 percent for proficiency. And Kelly came to me this year and 
said, "What do you mean you don't think your program's working?" I'm like,  "Kelly, they're not making 
it. Like, look at this. I start them at 80, they have to be at 90 to graduate our program." She says, "Whoa, 
whoa, whoa." She says, "No, think of you. Are you on task 90 percent of the time?" No. My bar that I 
had for our students in this system was far too high. She said, "Realistically, you want to be about 70 
percent." So here the bar graph is. It shows you your black goal line at 70 percent. We enter our 
students in at 65. We do not graduate them from this program until they are at 85 percent and they 
have shown their own ability to monitor the behavior. But to monitor the performance of this program, 
we have put it in at 70 to show you how many of our students are operating at a decent proficiency level 
for our school's expectation. And every single one of their green bars that exceeds above that 70 
percent is a successful student in check-in/check-out. Those that are dropped down a little bit lower, like 
the 35804, the second one, that student's being looked at for more intensive interventions at this time. 
He has gone through our student support system, there's referrals being made for other placement, a 
multi-disciplinary referral could be in progress, you know. That's a student that we tried it and we're 
seeing it's not working. It's not working for him. However, all of these students when they first started, 
they were down at your 40s. They were down at your 50s. They were nowhere near what would even 
appropriately be a gift of saying that they were appropriate in our school. So with this frequent constant 
feedback after every lesson, our students are being held more accountable and right now we have 13 
different periods of time throughout their day that they get that feedback from the teacher. And that 
has truly made the difference for them. So as I was talking about the systems, here's our system. When 
a student gets referred the name comes to me, and I got one yesterday. Luckily this team had already 
reached out to somebody and said, "Mrs. H, you have a connection with this student. Will you please be 
her coach?" This was all done on the same day. They e-mailed me, they said, "Mrs. H is gonna be her 
coach, could you please put N in the system and we'll get her started." Coming here today, I knew I 
would not be with our students until Monday again. That was put into place before I left the building 
yesterday. And I left the building at 4 o'clock to get down here to check into the hotel. Our school 
students leave at 3:50. That's how fast this is. My system's in place because growing pains have occured. 
So when a student starts, I already have in my binder a blank chart to fill out her name, take it tot he 
copier, copy it and put it in the homeroom teacher's mailbox. She already had it today ready to go. Mrs. 
H knew the times that N would be coming to see here because they were e-mailed. Another 5 seconds. 
And our secretaries enter all of the information for us at the very end of the day. Now tomorrow is 
supposed to be a progress monitoring day where we can print out charts and get them to our students 
on Monday morning. That system now takes me a half an hour at most to print out those reports. Now 
they're getting entered into the system. All of my highlighted dates here indicate that our students have 
made progress and when they get their successful progress monitoring chart, they're also getting their 
certificate to take home to their parents and be proud. In addition to all of them getting a certificate, 
they're getting what you guys have on the red lanyards being passed around. Could somebody hold one 



of those up? Those are our universal School Wide Positive Behavior Tier 1 lanyards. All of our students 
are wearing thos. The card that is the on them, we give millionaire bucks. And that's just our positive 
reinforcement for everybody. But the charms that are on a few, some if them will be nice and round and 
they have a star in the middle, that's special for our check-in/check-out kids. So when they pass a level in 
check-in/check-out, they also get a nice little charm to wear around their neck. And the kids are looking 
forward to these things, this is happening every 2 weeks. So when that happens, all of these things get 
passed out to them, they're motivated. And they're ready to make it to the next level. So if you see here 
on our charts, at the very bottom is says total points over on the right hand side. And I'm gonna look at 
the smiley face chart. In primary, we're really using the smiley faces more so than the one on the right. 
But over on the left at total points it says there's 88 possible total points and there's all these different 
percentages next to it. The student start at 65 for level one. When they pass level one, ideally in 2 weeks 
because that's a relatively low level to meet, they move on to level two which is at 70. Level three is at 
75. Level four is at 80. And level five is at 85 and with level five they self monitor. And self monitoring 
means that they're going to also rate themselves. And they have to meet their teacher's rating in order 
to earn thos points, so they're then transferring the skill from a teacher telling them how they did, to 
themselves telling them how they did. So when we take this chart away after the next progress 
monitoring point, when they graduate, they've obtained those skills themselves and they can continue 
on doing it. So as we have these charts in place, the students are finding that they want those eights and 
they're proud of those eights. And my check-in/check-out student came to me, I think it was Monday, I 
had walked in the cafeteria to pick up a small group of students and he got out of his seat, which I 
normally would've frowned apart, but he ran over to me and he said, "Mrs. Pierce! Mrs. Pierce! Mrs. 
Pierce! I have all eights today. Aren't you proud of me?" And so in that sense, not only am I a coach, but 
I'm a mentor for him. And when he leaves this program, what do you then think he's going to have in me 
for the rest of the time that he's at Cochran? He's gonna have me as that mentor and we're gonna 
continue having that relationship. And Isaiah and I never would've crossed paths had it not been for 
check-in/check-out. He's not in any of my co-teaching rooms, he's not a learning support student, he's 
just a regular ed kid that needed a little bit of extra help. And I think probably all of you sitting here 
today probably can think of a kid that you are that person for them in your school. But they still may 
need a little bit more. And maybe what they need is not just you as a mentor, but as something to have 
as that positive reinforcement, that frequent feedback all the way throughout the day. So the charms 
have been very very powerful for us in our school. Our students earn them for many many different 
reasons. The millionaire buck cards were a change that we made when we went to visit a new school 
that had all of these systems in place, that we really love to have that immediate feedback. Prior to that 
we had millionaire bucks that, you wanted to give the millionaire bucks sometimes but, man, it wasn't 
on you. And you couldn't find one in the classroom because you had given them all out before. But with 
those cards, they have those cards and we can give it them all the time. And then finally, one more thing 
that my team wanted me to talk to you about is there's a post card on some of the round tables. Could 
you hold those up please? That was something that was made relatively inexpensively for our district 
and that's not just Cochran ... Well, no that one is Cochran Primary. But I think some of our other schools 
have them as well. It can be given to the student, put in their red folder and taken home. It doesn't even 
have to cost us any postage. And they take that home and that, again, another positive for them to keep 
with them. So have I forgotten anything for check-in/check-out? I don't think that I have. Okay. I really 
do encourage you to come up and look at our poster. And when you do see that, you'll see exactly what 
this system has done for us and how these reports have made such a huge difference. Thank you. 
 
[APPLAUSE] 
 



>> I am a check-in/check-out coach. And I just want to show you real quickly. Basically when my kiddos 
come to me, I have a check-in/check-out book. I have a goal sheet in here that's just a simple 
spreadsheet that says what are the four things that we're working on. And for my kiddos, some of it was 
just bringing their backpack, their homework, their homework folder and returning that point sheet 
Michelle had because they weren't even doing that. Then as they do that, we phase it out and we put 
new goals in here. And for me they get a check mark for every one that they earn. Once they get four 
check marks, they get a millionaire buck on that card she was telling you. And when kids see me at the 
end of the day they're like, "Mrs. Miller, I think I'm getting close. I'm earning another one." And it just 
are those sub-goals, besides the charms and things like that that Michelle's talking about, that kids look 
forward to. And each coach comes up with prizes and different levels that mean something to their kids. 
And that's the easy thing about all these things. It's just everybody working together and customizing it 
for what works for you as a coach or as a mentor and what works for each individual kid in your building. 
The next thing we're gonna talk about briefly, and I know we only have a few more minutes left, is PTR. 
And there actually was a full session on it this morning. PTR is Prevent Teach Reinforce and it's our first 
Tier 3 intervention. I'll be honest, this is one we're not doing well yet. And part of it was those systems 
that I told you about at the beginning. It's because we didn't set that time aside, we did get another 
grant this year but we didn't get it awarded 'til, I don't know, February or something like that. And what 
we should've done is just said, "Okay, we know we're gonna to PTR. We need to schedule two or three 
planning days in September, October." And we just pushed everything back and we kind of waited too 
long. And that's the thing I'd encourage you. For anything like this that you're trying to put together, go 
back to your district and say, "We need four subs 2 or 3 days over the next couple of months." And 
that's the way you break all this stuff down that we're telling you, and other people you hear about, and 
you make it work. So the Prevent Teach Reinforce so far we've only done it with four students and 
honestly, part of that is because we don't have those systems in place yet. We're changing that by 
adding an extra student support day so we have those times scheduled. Because like I said, we all say, 
"You're too busy" and otherwise it doesn't happen. So that's one of those system things that I would 
encourage you, especially for those Tier 3 interventions. If you need to add an extra meeting day to 
make sure you can get parents in or whatever, that's what we need to do. In the handouts we have a 
bunch of flyers that we have talked about today. One is a blank pyramid chart. I would encourage you to 
print that off, go back to your teams, fill it out with the things you're already doing. There's probably 
awesome things you're already doing. And then think about all the different presentations you're going 
to today and tomorrow and say, "Okay, we wanna do the universal screening, we want to do check-
in/check-out." And add those to yours. And like Michelle and other people have said, we didn't have 
much on ours at first. Now it's getting very full and I would encourage you to do that with your teams 
when you get back. Also, the PTR flyer is one of the handouts that we have there. And it kind of gives 
you a highlight of what we're gonna talk about today and it's something you can print off to give to your 
parents if you decide to do PTR. We won't go over it a lot today because, again, PTR's something that we 
had a couple full days of training with. But Kelly's gonna tell you a little bit more specific about Prevent 
Teach Reinforce. 
 
>> So this is really the process of what we've been able to establish to get the PTR going is that if you 
think about, typically if you do an FBA it can take up to 60 days to get that information back. And what 
we do is we schedule two hour and a half meetings. During that first meeting, we go through defining 
the behavior operationally, prioritizing the behavior, looking at coming up with filling out a  functional 
behavior assessment interview form with all the individuals there. And we also create what Rose Avan 
calls the IBRST, so it's Individualized Behavior Rating Scale Tool. We fill that out with the teacher, we 
come up with the criteria that she identifies how frequently the behavior occurs. We ask the teacher to 
then rate the behavior from the previous day. So we're training the teacher how to fill out this form 



before we leave the meeting so it's not an overwhelming form. When we come back, we're gonna 
actually have some data, We schedule another meeting, an hour and a half meeting sometime out. 
During that meeting, we bring back those functional behavior assessment forms, we summarize all the 
information that everyone gave us, we look at that IBRST form and saw how the student had been doing 
and that's where we design our behavior intervention plan. The PTR process has a book that goes along 
with it with some interventions and you pick one prevent intervention, you pick one reinforce 
intervention and one teach intervention for the student, And you define those out step by step by step 
with the teacher. And then you also create a fidelity check with that teacher. You train the teacher in 
that intervention, do some role playing quick at the end of that day so that you know the teacher feels 
confident in developing and implementing that intervention with the student. That's often a piece that 
gets left out when you're doing a functional behavior assessment and a behavior intervention plan with 
the student. The key part of it as well is there's fidelity checks, that you can build a fidelity check form. 
Billie actually does this at her school. She'll go in the classroom and observe to see are we implementing 
the behavior intervention plan as it's designed. So that rarely occurs in school environments with 
functional behavior assessments that are in place with students. We then set up a 30 minute meeting 
after that second meeting to keep continuing to check progress. Parents are a part of this progress, part 
of this process both times. All of our parents have actually participated in the process, which has been 
really ... And these are our most difficult kids so we've been pretty impressed that all the parents have 
participated. This is simply what the IBRST looks like, all the teacher has to do is make two highlights. 
She had two behaviors she was tracking so she actually had to make four. So she tracks the behavior to 
reduce and she tracks the behavior that's the replacement behavior as well. We define it based upon 
how many times the behavior occurs, does she have to give six or more prompts, what percentage of 
directions does this student follow. This is a summary then that you use to pick your PTR intervention. 
So we ask the teacher to be specifically responsible to pick one of those interventions. You want to talk 
about this quick? 
 
>> And I guess somewhat to wrap up our next couple slides, this is kind of how we are finally getting 
there. And we still have a long way to go, but everybody gets that Tier 1 stuff. And I encourage you if 
you're not doing some of these universal screening things, definitely the universal screener, is I hope 
one thing between today and tomorrow you decide to take on at your school, and then pick another 
couple interventions. And the highlight just to do things in phases, spread it out with teams, and to 
make sure you rely on your IU coach. Because a lot of things that we talked about are full day trainings 
that they'll break it down and give you the specific tools that you need in order to make these programs 
work. Those were just some extra evidence based programs. If you don't have any, I would encourage 
you to look at them. Most of them are pretty inexpensive and there's some things that our district's 
been doing, like second step, for about probably 10 plus years. And we just appreciate your time. 
Hopefully if anything you got out of it is to start to that next level. Don't get stuck at universal screening. 
And honestly, that's what our district has done for quite a while. Bite something off, do the universal 
screening and pick one or two interventions. You'll get there. It's gonna be hard and we struggled, but 
the more you do it, rely on your IU person and you'll get further. And what you'll find is everybody 
spreading that wealth and you're addressing kids' needs a lot sooner. So we still have more that we 
could have talked about, but we appreciate your time and just make sure you're pushing on and doing 
more and you're definitely gonna reap the benefits of all of that. 
 
[APPLAUSE]  


