
>> We'd like to welcome you to our session today. We have one hour to kind of go what is culturally 
responsive? Like, this is new. Before I go any further, I want to introduce you to the two teams that are 
going to support and share the work that they've been doing as part of a grant. They've been awesome. 
And it's a little taxing to kind of get through all the expectations of this grant. So I have with me from 
Pittsburgh Public Schools, supporting Westinghouse High School, the IU TaC Dr. Lillian Wright and Jamie 
Crowell. Thank you. And we also have a [INAUDIBLE] neighboring district from Steel Valley School 
District from Barrett Elementary, we have Alyson fisher, she's a school counselor. She's a one-woman 
show. She's incredible. And supporting Alyson is her IU three TaC, Leanna Lawson. Thank you. So here's 
your pathway today. I just want to make it very clear. I'm going to explain to you briefly, very briefly the 
context and the concept and the aim of culturally responsive PBIS. And then you're going to have some 
time with Westinghouse. They're going to talk about their universal. They're going to talk about their 
data. And then you're going to have some time with Barrett Elementary so they can share what their 
universal level looks like in light of the culturally responsive grant work. And then they're going to share 
what their data looks like. And some of the barriers around data and some of the successes and the 
outcomes that come from having really strong data systems in place. So this started out a few years ago 
as a grant opportunity. And in the grant, the language is grant priority. So we had nine grant priorities 
that we were looking to explore. And we had eight school districts across the state as a part of this 
opportunity. And PaTTAN, in addition to supporting IU TaC, have been working with these districts to 
say culturally responsive PBIS is when your team is considering and having all the right data at the table 
to detect any disproportionate practices in behavior discipline. And so what that means is they have to 
walk through ... Address all of the grant priorities, of which I'm going to show you in a second. But there 
are really three questions that as a state helping districts, all 500 districts, consider culturally responsive 
behavior practices. There are three questions that we want to help people answer. And our goal is to get 
you there. And that is why should we value this data. So why do we value culturally responsive behavior 
practices. The second is how are we going to get you to get the right data to your table so you can 
detect if you have disproportionate practices or not. And by the way, it's not just racial. It's also for 
children with disabilities and, in some cases, for gender. So you want to be looking at your data in a lot 
of different ways. And then finally, once you have the data there, what are you going to do about it? If 
we have disproportionate outcomes in our data, what can we do. So some of this, we're not going to get 
to today. We really just want to corner data and the experiences these two sites have had. So this is very 
small. I wanted to push this all the way back to make it bigger. At the top you have ... We started with 
nine grant 
 
Priorities. And I'm going to show you what they look like in a second. But we've been supporting sites 
through webinars, through on-site visits to their universal team meetings, to their Tier II team meetings. 
And some of the sites have parent meetings. So we've been supporting that way. We've also had an 
institute at Bloomsburg University with our partners out of Oregon University who actually do the SWIS 
data system. So Kent McIntosh was there. Bert Eliason has been very helpful. So we have partners in this 
process that include University of Oregon, specifically Kent McIntosh, as well as the Mid-Atlantic Equity 
Center. And they're based out of Baltimore. You should know that Pennsylvania is one of 17 states that 
the Federal Department of Justice has said and looked at our data and said, "You have very 
disproportionate practices in discipline." And I'm just going to give you a few numbers here. Our 
population, our student population is made up of almost ... 15 percent of our students are African-
American students and yet almost 50% of those students are suspended from schools, make up our 
suspension data. So that's disproportionate. And so Pennsylvania says, "What are we going to do about 
it?" And so while we've had some districts that have had time with courageous conversations, our state 
level team is  at times kind of exploring what's the literature say? What are best ... Like, how are we 
going to get this from theory to action? So what's coming soon will be a guide that will say, "If you want 



to address and detect if you have disproportionate practices, here's how to do it." And so we're grateful 
to these sites that have helped us play in this sandbox because it's a lot of fun. So finally ... So we're 
going from grant priorities, the outcome will be eight KRAs. And we're calling them key responsibility 
areas. So in your PBIS teaming, you will have eight key responsibility areas that will encourage culturally 
responsive practices for behavior. And by the way, while we call it CRPBIS now, they're just wings at the 
moment. Eventually, this learning that we're doing will just be a part of the PBIS training for universal or 
for any of the teams that are starting to implement PBIS. So these are the eight key responsibility areas. 
We actually collapsed data. We did have this into two sections. But we've collapsed it. So it's data. But 
it's also teaming. Anyone here implementing TIPS? Excellent. That's a big part of the data training that 
we do because you have to have effective teaming. If you only have 45 minutes to look at your data, you 
better not be spending it kind of waiting for people to show up, waiting, delaying the start of the 
meeting and looking for data. So TIPS is Team-Initiated Problem Solving. And the TIPS process helps you 
have everything ready. And it's a great process. And if everybody abides by it, it's all already to go. So 
were not going to address these other seven key responsibility areas today. We're looking at data, just 
your data practices. So know that included in culturally responsive practice, we considered ... and family 
engagement, establishing your PBIS in the first place. How sound are your universal systems? Client and 
culture surveys, community mapping, aligning documentation, which is policies. How are your policies 
addressing culturally responsive practices and professional development as well as social marketing? 
Those are things that will be coming. For today, we're going to focus on data. All right. I'm going to just 
introduce Westinghouse. These are the two sites side-by-side. And I'm going to turn this over to Dr. 
Wright.  
 
>> Thanks. Hi, everyone. Thanks a lot for coming. Good afternoon. And so Jamie Crowell and myself, we 
represent Pittsburgh Public Schools. But we also represent Westinghouse Academy. Westinghouse has 
undergone a number of changes within the last 3 years. And at this point, we're now a ... I'd say three to 
5 years. We're now a sixth through 12 building, sixth grade to 12th grade. So this is some of our 
demographics that we have at Westinghouse. We have 30 homerooms at this time. I'm saying that now 
because we're getting ready to change a little bit more. And I'm going to talk a little bit more about that 
as we go on. We have 49 teachers, nine special education teachers. And that's also going to change. 
We're going up. We're not going down. We're going up in our demographics in terms of our staff and 
our students. Nine related arts teachers, that would include any teachers that teach art, music, any type 
of gym, whatever, all those classes. We do have career and technical education classes. And those start 
at 10th grade with our CTE program. So we have culinary arts. And those are wonderful classes where 
students enroll in those classes, they stay in it from 10th through 12th grade. And they end with some 
type of certification, some type of certificate. We have cosmetology, health and careers, carpentry and 
business and sports administration. So students that are interested in that track of schooling, they have 
an opportunity to do that. Of course, we have our CAS, which is our gifted programs there. We also 
have, as I've said, we have a special education levels of programming from emotional support to 
learning support to life skills support in our building. We have second year on there. But this is really our 
first and maybe going into our second year. We're not going to claim second year yet because we want 
to see some more progress. And we want to see things happen more. So we're just ... We're going to 
talk about it as being our first year. Our students, at this time, we have 457 students in grades six 
through 12. And you can see the breakdown in terms of the grade levels that our students ... How many 
students are in each grade. Our matrix is called PRIDE. And so we want you to meet Westinghouse 
Bulldogs. And if you're familiar with Westinghouse in any way, we have a wall of fame that it's really a 
hallway. And we have a large number of very prestigious people who have graduated from 
Westinghouse, honestly, from astronauts to politicians to acting, singers. I mean, it's ... And educators, 
of course. But it's huge. And so there's a lot of pride that goes along with Westinghouse. So number one, 



that's how we kind of came up with the name of our matrix because there is a lot of alumni that really 
support the work that's done at Westinghouse and as well as the PBIS. This is our demographics from, 
really, 2014, the fall of 2014. And it's changed just slightly. Actually, it's really mirroring the same. Again, 
we are still 46.3 percent of our school performance profile rating. We have 58 percent of our students 
that are chronically absent. We have ... Actually, this should be 100 percent free breakfast and lunch. 
And that's basically from a federal grant that was ... Or a federal mandate that is saying that because of 
our area, because of the poverty in the area, that all students will qualify for free breakfast and lunch. 
Twenty percent of our seniors have a QPA of 2.5 or higher with 90% attendance rate. And if you're not 
familiar with Pittsburgh Public Schools, we have program called the Promise. And we were able to have 
funding to give to students who meet that criteria over the years that they're in high school from 9th 
through 12th grade and are Promise-ready, they have money ... It's changed a little bit ... Used to be 
$40,000 that they would receive for college. And it's not just college. It's also any type of career and 
technical school that they would like to attend. It's not just the student who wants to go to college. It's 
other students who have other programs that they're interested in. We have 62 percent of our students 
were suspended at least once. That is  a number that we are working very hard to really go down. And 
because I take care of the suspensions and expulsions of students with a disability. I can tell you right 
now that number has dropped drastically. And I'm very thankful for that. Graduation rates of 83 percent 
with a 22 percent attending college. So we know we have some work to do there. We are really working 
hard to make sure that our students are not only safe in the building on a day-to-day basis but they also 
have a dream. That dream is to go on to a higher educational program. And we want to instill that with 
our students. This is what our student and staff demographics look like at this time. And I'm going to 
come back to that in a second. But we have some significant hurdles here. And you could probably look 
at it and say, "Oh, my god. Yes, we do." We have 52 percent of our staff turnover. That's huge. So that's 
a huge hurdle in itself. We have, as it is right now, we have 55% of our staff which is 269 male students 
... I'm sorry. I kept saying staff. But you know what I meant by students, right? We have 45 percent of 
our students, 222, are female. We have and ... Ethnicity data is ... It's predominantly African-American. 
We have 97 percent African-American. We have 2 percent multiracial. And then we have only 1% with ... 
that are white ... Our white students. Our staff, we have 14 new teachers. So those teachers in our 
building are coming in brand-new this year. And it has been continuously. Every year, we lose staff 
through the middle of the year. And we also lose staff at the end of the year. Thirty percent of our staff 
are new to teaching. And they're not tenured. So they are also ... Thirty-three percent are not tenured, 
giving us 16 teachers who are not even at a tenure state. Another hurdle, because the experiences that 
they bring are limited. So here's our challenges. If you have anything ... Have heard of the news, we have 
a Wilkinsburg and Westinghouse merger or Pittsburgh Public Schools merger. And because 
Westinghouse sits very close to West Wilkinsburg, which is a suburban area of Pittsburgh, they're no 
longer ... Their high school, middle school, high school program in their district is being closed. They will 
only have their elementary students' schools. There's two elementary ...  And those two elementary 
schools will stay open. They will run a program from K to six. We will merge with them. They will merge 
with us. And they will send us their seventh through 12th grade. So that's why I said our program is 
going to change. We are expecting 170 students that are in grades seven through 12. We actually might 
even have more than that. Once some families decide that they want their students to come back to, 
say, West Wilkinsburg coming to Westinghouse. We expect them to leave maybe some of the charter 
schools, maybe some of the parochial schools. And we also ... We're not the LEA. Let me just say that. 
We're not the local education agent for those students, so we still maintain a very collaborative working 
relationship with Wilkinsburg as the students are being educated at Westinghouse. Again, our turnover 
rate for teachers 20 percent, another one of our barriers. And we have a mobility rate of 52 percent for 
our students in the district. And it's kind of interesting because our students move from Pittsburgh to 
Wilkinsburg, from Wilkinsburg to Woodland Hills to Penn Hills. And then they come back ... Or Sto-Rox, 



then they come right back to Pittsburgh. I mean, it's almost like a revolving door between the suburban 
areas and Pittsburgh Public Schools. So our foundations for the work that we do with culturally relevant 
PBIS are already rooted in the district. And Those roots have grown from the courageous conversation 
training that everyone in the district receives, even our new teachers. As our new teachers come in to 
Pittsburgh, we do new teacher induction. They participate in monthly courses that encompasses not 
only just classroom management and instruction. But it also encompasses courageous conversations. 
We also have had and we continue to have trauma-informed practices. We've had professional 
development continuously on trauma-informed practices and as well as trauma-informed instructional 
practices for our students. We have a monthly discipline committee meeting. And we also have school-
based behavioral health collaboration. And Jamie's going to talk a little bit more about that. And that 
involves our therapeutic support programs and the emotional support programs in our district. And I'm 
proud to say that we partner with Wesley Spectrum. Sorry, Wesley. I'm putting you on the spot. But 
we're very proud to say we partner with Wesley Spectrum mental health agency. And they provide that 
mental health support to our students. We also have a community in the area that is very much involved 
with Westinghouse. And we align with the community, the district goals, the district initiatives, the 
school and community agencies within our area.  
 
>> So where are we at with CRPBIS at Pittsburgh Westinghouse? We're at the universal level. Right now, 
as we take our time to really look at the systems and practices that are in place and going through this 
process, the team realized ... the administration. And the team realized we have to do some things 
different for our students, especially if we want them to be successful. So we took some time to start 
going over and looking at our practices and our systems. We're at the universal level, so we had to go 
through with the help of our ... and support of Dr. Capparelli. We went and we're looking at our ODR. 
We had to go back and really look at it and align it with SWIS. Now, we are currently utilizing the SWIS 
program. And we have some staff that feverously inputting the data because we need the data to 
review our practices and guide us forward. So we're going back and looking and being pushed to utilize 
our TIPS meetings and be effective and efficient in our practices so we have better outcomes for our 
students. So as we said, coming soon to you in our pyramid, you'll see the number of students requiring 
each level of support. But right now, we're still at the universal level. But informally, we have a few 
things in place. We have our small group interventions, our Check-In Check-Out. But we're building our 
system. And we want to do it right because we need to get it right, especially with the students that 
we're going to inherit because they're all of our students. And we're trying to really change the culture 
of our buildings. And the work that the team is doing is a tremendous work, especially with our turnover 
rate. But they're committed. And we're trying to get everyone committed to this work. So we do have a 
few other things, some social and academic support groups. But we're looking at how to do them more 
efficiently and effectively for our students. In Tier III, we have some children that are struggling. So we 
know there are some simple things that we're doing with our functional behavioral assessments and our 
Positive Behavior Intervention Support plans. But once again, we really have to look at our practices to 
make sure that they're progressing in the right direct for all of our students to make progress. So some 
of the things that we have currently in place at the universal level, we have our six to 12 SAP team, 
academic and behavioral. We have a student leveling system that is in place. Yes, ma'am, was that a 
question?  
 
>> Yes.  
 
>> I'm sorry.  
 
>> I'm interested in your trauma-informed practices. Could you maybe tell me about that?  



 
>> So we do have a lot of systems of support in place also. So I'll tell you a little bit about that as we go 
through.  
 
>> Okay.  
 
>> So we also have an effective classroom management in every classroom. And along with our 
therapeutic emotional support programs, we also have Wesley Spectrum supporting us with our school-
based behavioral health. So we have team one, which is more of a regular education initiative that 
supports students and families with linking them top necessary supports and trying to help the 
community as we have a high area of trauma, of students who are affected by trauma in our 
community. So along with Wesley Spectrum, we are able to support families and students in the school 
building and their families outside in the community as well team two, which is more of a special 
education initiative. So we also have initiative trauma-informed care for our regular education student 
and those who have been identified with needing special education supports. Did that answer your 
question? 
 
>> Yes, it did.  
 
>> Okay. We also have a Read 180 programming for our students, as well as behavioral lesson plans 
throughout the building that we are revamping and revising and also looking at as we're now getting 
ready for another transition how we're going to implement them to support all the students we're 
inheriting. Dr. Wright, you wanted to add something for trauma-informed care as well? 
 
>> So what we started off with for our trauma-informed care was first initiating training for our 
teachers. So we started with our teachers so that they would understand exactly what is trauma 
informed care because you say that and people don't have that connection because perhaps their lives 
have not been in that area. And thank god it hasn't. However, our students, because we do come from a 
climate in the community that has embodied a lot of stuff that has gone on in the community, it comes 
right into the front door with our students. And because of some horrible situations that have ... That 
culture out there has come in, we felt it was necessary, first of all, to inform our staff as to what does 
that look like. How do we work with students, understanding the things that they come in with while 
that being an invisible traumas because you don't see it until it becomes something that is acting out 
kind of event. So as they've come in, we are now taking time to work with students through many of the 
efforts that we have, which is the school-based mental health partnership with Wesley Spectrum, with 
family links. There's like three things going on there. But it's because of the involvement of our students 
in the community, we really felt it necessary to first educate our staff. And then as we really provide 
supports to the students, we do it through therapy sessions, individual therapy and group sessions.  
 
>> Okay. So a lot of identifying the students and then [INAUDIBLE] connecting families. 
 
>> And families are also afforded the opportunity for family sessions as well through the school-based 
mental health partnership, so ...  
 
>> Barb, do you want to add anything along those lines since you are in the building?  
 
>> You guys did such a wonderful job. And I think this partnership is wonderful that there was a school 
training for all staff, there was follow-up consultation and small group PD where teachers will come and 



say, "This is what's happening in my classroom. And who can tie it back to the training that happened at 
the beginning of the year?" And then any child that is receiving support through either team one or 
team two, we have a specific wellness crisis plan that's built for the school. This is what it looks like 
when this child comes in and has had a problem at night or in the morning. And here's some things you 
can do as a teacher that will help this child get through class or maybe you need to call us and we'll 
come help you, but there's a a specific plan for each child that's reviewed with the teachers. So, it's a 
wonderful, wonderful partnership. Thank you. 
 
>> So we're staying focused on our universal supports. But we're hoping to get to the set level and 
hopefully make our progress. So we'll give you a little bit ... I'll leave you my portion because Bulldogs. 
Now anyone who knows a Westinghouse Bulldog, when they're alumni, know that they have a lot of 
pride. They wear their blue and gold proudly. They're lifelong Bulldogs. It's serious. No, you don't 
understand. It is serious. This woman over here is shaking her head. She knows it is serious. I mean, 
Bulldogs until you die. So we take PRIDE. We're polite. We are responsible. We are inquisitive, 
determined. And we're engaged in the learning in our classrooms and our school. But we are also 
engaged in being productive members of our community. So they push this. But they're living ... Or 
they're standing on the shoulders of giants that went before them. If you ever get a chance to go to 
Pittsburgh Westinghouse, you should walk through their hall of fame. You don't understand. It gives you 
shivers. It really does. And the students see that every day. They need to see successful people who look 
like them. I'm handing this over to Dr. Capparelli.  
 
>> Thank you, Jamie. So now that you have a little bit of a foundation of Westinghouse. We want to 
share with you their data. And to give you an idea as you step into these yourself in the future ... So they 
went from Excel spreadsheets. When we started this, she was like, so we've got all these numbers, all 
these numbers. But they were in Excel spreadsheets and it takes a lot of time to sort that out. And so 
part of the grant was affording them the funding to purchase SWIS, which is by the way, $300 a year. 
And so they've moved from Excel spreadsheets to SWIS. And some of the challenges was like who's 
going to enter all these ODRs. And I'm going to show you how many office discipline reports we were at. 
The timeline ... So, they had the SWIS training, the data entry has been happening all year long and the 
data teaming has just started to use the TIPS model. And it's been like walking. You say, "Okay, here's 
what we're going to do." Let's put everything down. This is how this is going to work. And if you've done 
TIPS before, it's like very spelled out. It's awesome that way because everyone has a role. There's a 
timeline. There are meeting norms. You start on time, you end on time. But you have to have the right 
data so that your team is focused on the same thing. So the goal is to determine any disproportionality 
of disciplinary practices for gender, disabilities and ethnicity. That is your goal. You don't want to be a 
PBIS team universal or otherwise and not know, not be able to answer the question, do we have 
disproportionate practices. And the state of PBIS at the moment does not detect for that. So while PBIS 
might be successful and people are receiving banners, when you look at their data, they may actually 
have disproportionate numbers. So the goal of culturally responsive PBIS, remember, is to have teams 
be able to answer this very question. So from year one to year two, I say they're on year two. It's -- it's 
okay. It takes a long time to get teams running. So there's no ... It's okay. We could be year five and still 
trying to establish universal. It's okay. As long as you keep the wheels turning, that's what I'm going to 
tell you. So they've established their teaming. They have TIPS. On this side, they have their data 
resources. Remember we went from spreadsheets to SWIS to building universal? Revising the office 
discipline report is ahead of them yet. Now that they have ... They're starting to connect the dots, we're 
looking at he office discipline report. And we're determining ways that we can make the data more 
authentic. So here you go. These are national averages right here. This represents almost, I think, almost 



3,000 office discipline reports. And you can see, the national average is five office discipline reports a 
day.  
 
And in January, they were almost at 30. And so this freaks our team out. They're like, "What?" But this is 
the data you want to have. Because if you can't say, "What are your average office discipline reports? 
Why are they so high in January?" We started out really good but then what happened? Those are the 
questions you want to be asking so that you can drill down to your data and answer those questions. 
What's ideal about SWIS is that you can do it in a snap of the finger. If you don't have those resources, 
Excel spreadsheets and a person, somebody that loves data is what you need on your team. Anybody 
here love data? We love data. Excellent. These are the referrals by grade. This just gives you an example 
of different questions. So let's break this down by grade. So remember, this is a sixth through 12th grade 
setting. And you can see the ninth grade's really rockin'. Like, they're really on fire. Something's going on 
in the ninth grade. And so those would be at the ... Now, the team's discovery of this data was just 
heartwarming. I'm going to use that word because they're going, "Oh, wow. Wow. Well, what in the 
ninth grade?" And then you drill down, like, let's do ninth grade by time of day. Let's do ninth grade by 
behavior. Let's do ninth grade by location. And so you can really determine and drill down so that your 
team can then focus on one corner, your precision statement if you're a TIPS person. So you can see this 
is almost 2,900 referrals. Three hundred and fifty seven students make up this number of referrals. Let's 
just talk about disproportionality and students with disabilities. I'm going to show you really quickly. 
These are the number of students with IEPs. So there's 79 students that make up 761 referrals. So we're 
able to determine what that data looks like now. Last year at this time, we didn't know. We're now able 
to say, "Students who do not have IEPs make up 276 students, almost 1,800 IEPs." The next step, and 
I'm not going to show you these formulas yet, they'll be in the next ... Barrett's going to help us with 
those formulas. But there are formulas then that you apply to these numbers to help you discern if you 
are disproportionately suspending or have the office discipline referrals for students with disabilities. 
And here's what it looks like for Westinghouse. I'm just going to point. This is a risk index. Everybody say, 
"Risk index." 
 
>> Risk index. 
 
>> It's language that's coming to your school someday. Everybody say, "Risk ratio." 
 
>> Risk ratio.  
 
>> And remember, "I before R." That's the only way I can remember this. You have to determine your 
risk indices before you can determine your risk ratio. And you can see here that anything above a one is 
indicative of over-representation. And anything below a one is under-representation. Now, there are 
many ways to interpret this data. So you got to be careful. You want to really have time to learn what 
this means. It's not a natural skill set. The PaTTAN team has spent a lot of time learning what all these 
words and numbers mean. But it is red. And we're going to say that students actually in regular 
education might be we could say over-represented. But students with special education are certainly 
not over-represented. And there's a discrepancy there that is healthy. So breathe a sigh of relief, 
Westinghouse. I think you're doing okay. But don't they feel better now? Now, the team freaked out. 
They're like, "But these numbers aren't right. You know, there's so many teachers that maybe aren't 
doing ODRs." And I'm like, "That's the next step to getting authentic data is tightening up your ODR," 
what is on the form and then training and teaching your teachers how and when to fill them out so that 
you know your data is accurate. This is their suspensions. And Lil did refer to this earlier. You can see 
that 2013 and '14, I'm just going to look at the numbers for students suspended, the African-American 



students suspended. Know that this is a major minority school. So any school that has 100 percent 
African-American school, the term is that they're a major minority school. And you can see that they had 
278 students suspended in 2014. Last year, it was 187. This year, in April, it was 67. So this is really good 
news. Now, I'm not sure about The last few months of school. But I don't think we're going to make that 
number jump a whole lot. The risk index, for any sub-group that is below the number 10, you really can't 
run risk ratio data for that. So our sub-group of white students or Latino students or Asian students or 
even multiracial students, we can't run those numbers. So here's what the district does is they run the 
whole group of white students in their district. And they use that number as their denominator. And so 
for students who are white, or Caucasian, if you will, you can see their risk index is 37 percent and 10 
percent. And the risk ratio, you can see out here. So this gives you an idea of what's coming and how 
important it is. And remember, we want to be able to help schools know why this is valuable data, how 
to get the right data and then what to do with your data. Remember, you want to be discerning 
disproportionality for race, gender or disability. For year two of Westinghouse or year three, the goal is 
to be sure that the data is authentic. And we already mentioned that. And that's just going to mean that 
that universal team that's meeting, that they're asking the right questions. They have two students. I 
know one student has ... They have two students on their universal team. They also have seats for 
parents. Although I don't think we've had parents come to those meetings yet. But you want to have the 
right stakeholders. And I'm going to tell you this quick story. And then we're going to turn it over to 
Barrett, really quickly. They drilled down. And they saw that they had huge numbers of students who 
were skipping class in a block, a window block. I don't know if it was morning or afternoon. And this big 
discussion is going on. And they're all excited about their data and who knew and all these ... And 
they're always skipping. But they're skipping around the same time. And everyone looked at the 
student. And there she was. And she's like, "We all hate swimming. We all hate swimming." And that's 
their specials block. And so all it takes is one student to go. And then they all just kind of follow them 
out. And now the team has something to work with. They're like, "Oh. Oh. Now, we have what we need. 
Now, we can start to think about what to do about this problem." Okay. Their next steps, to strengthen 
their TIPS model, to get everybody on board. They still don't have 80 percent buy-in with teachers. 
Teachers kind of coming and going in and out of the district is something that they're going to have to 
address. And they're going to get ... We're going to get a set on the table for them so they finish their TIC 
so that they know what they have to do with their team. And we're going to get their set in place for 
next spring. Okay. I'm going to turn it over for Barrett. We may not have time for questions. But we will 
be here after if you have any questions and want to come up and ask anyone on the team. Alyson.  
 
>> I can talk really fast. All right. Can't work technology though. I just did down. Okay. Steel Valley School 
District is located right outside of the city of Pittsburgh. We have some data here from 2005 and then 
our most current. So the important piece to take off of this slide is that our school district population is 
decreasing. However, everything else in our community is not decreasing. We, as well as Westinghouse 
explained, have an extremely, what I think to be high rate of turnover for our students. I have always 
said this. I've been at Barrett for 15 years and in my own mind, I do all the enrollment and withdraw of 
students. And I have always said this is a problem. But we never knew how to quantify it. So to get this 
formula and be able to start to put this data together was very eye-opening. And the good news for this 
is we have a superintendent that is really into data. So in the past week since we've been working on all 
of this and sent this to him, I am 99 percent sure I have secured two teaching positions for our building 
as a result of having this turnover and being able to show this data successively over a few years, which 
is really important for us. Because in populations as we work with, when you start out with maybe 40 
kids in your room ... In a grade level. And then all of a sudden 27 new ones enroll during the course of 
the year. And now you're opening a new classroom and redistributing kids, scores aren't going up that 
way. We're not making any progress when we're shuffling kids around, waiting for kids to come in and 



out of our buildings. So this type of data has been most effective in helping us to go to our 
superintendent and have something to stand on for keeping teaching staff. We have a total of 254 
students. Or at least, we did. I think I've enrolled a few more in the last week. But when I pulled this 
data, we had 254 students. As you can see, 75 percent of our population is made up of black students. 
And you can see the remainder of the distribution. So why I tell you that is because when the term 
CRPBIS was brought to my attention, I said, "Well, logically, with a distribution like this, more black 
students are going to have office discipline referrals. That's logical to me." But what I didn't understand 
and what I've learned in the past year is how all the formulas work out to make us in line with everybody 
else. So that has been, if you're a simple-minded person as I am, think very logically, I thought, there are 
lots of ways to help make everybody on an even playing field to really make sure that we can drill down 
into our policies and procedures and codes of conduct to make sure that all students are being 
disciplined fairly. Also in our population, we have a very large special education population. Thirty-five 
percent of our students in our building have an IEP. Some of those are speech only. But 27 percent make 
up all the other categories. And that's pretty large. So that drives our scheduling. That piece of data has 
helped us to really ... We scheduled special ed first, before anything else in our elementary building. And 
we have actually seen more growth academically in our special ed population than our regular ed 
population. And I think it's because we've spent so much time looking at this piece of data. We are in 
year eight. So you would think our data looks excellent right now. And you'll see further down, that it's 
quite horrifying right now. However, things that we've learned from looking at our data, attendance is 
an issue, specifically tardies for us. And that's, at an elementary level, is most often not our students' 
fault. That is a parent issue in getting kids out the door. So we have really been working hard to talk with 
parents and to set up incentives for students to see if we can't get them in the door sooner. It also drives 
our scheduling. We don't open our doors until 8 o'clock in the morning. And we were starting academic 
classes by 8:15. And that looks great on a piece of paper. But logically, we cannot get them all in one 
door, up one stairwell, put their bookbags away, put their lunch count on the board and get to class by 
8:15. It doesn't happen. So we used this information to help us drive our schedule. We did transition ... 
When we started PBIS, we started with a full-blown token economy. And we transitioned to the 
principal's 200 club format for this school year. And then focused more on using those tokens, dollars, 
bear paws, whatever your district uses, we focused on using those more at the classroom level. And that 
was because as the coach in the building, it was getting really, really hard for me to pull all those kids 
that were earning out of the class and reward them. I was starting to reward 180 out of 250 kids alone 
by myself while everyone was sitting upstairs. When you get to that point, it's time to look at your data 
and figure out how to make the system more effective for everyone. We have put a lot of emphasis in 
the past year on our Tier II team. We've combined it with our SAP team. I'd love to tell you that we're 
100 percent effective. But right now on my desk, I have about 55 referrals and things to follow up with. 
And we still have to tighten up that system and really make that more effective. What it has done is we 
make sure that anybody that's using Check-In Check-Out used to be teachers could just e-mail me and 
would throw kids on Check-In Check-Out. Guess what happens to your numbers? You got 50 kids on 
Check-In Check-Out. It doesn't work. So we've started to pull that through our Tier II team and our SAP 
team for things like that. So we've used our data. And we've used our experiences to help guide that 
process. We are committed to using evidence-based curriculum and resources for our interventions 
because everybody knows with cuts and everything else that you usually lose people in your 
intervention areas. And so we are down to two reading specialists to cover five grades. And at the 
elementary level, that's a lot. And so we really have been trying to put those things in order. Increasing 
teacher buy-in. We talked about the schedule. And then really starting to look at things through the 
culturally responsive lens. So these are the things that we set as our goals. We always meet in June, the 
day after school is over. Everybody's fresh. We're ready to go. We do our action planning for the 
following year. Progress, love to tell you we've made a ton. And we are getting there. But it's been 



tough. It's simple things: putting staff members in certain places in your building kind of help out with 
things. We did start a tardy incentive for some kids. And we've seen some progress. It is small. But we 
are now up to nine kids that used to be tardy every day are no longer tardy every day. And that's an 
improvement for us. Teachers are now tracking tardies on major and minor referral forms. You'll see 
what happened to our data when you add those in. I don't know if we'll keep doing that for next year. 
But that's definitely up for discussion. It really skewed, kind of, what we were doing. Teachers are ... We 
did the block scheduling with the special ed this year. And faculty have loved it. Teacher buy-in, we 
actually assigned one of our people on our universal team to be responsible for ... She actually took it on 
herself. She does a bunch of dress down days. As we were sitting up here, I just got a text. Tomorrow's 
jean day at my building. So she notifies everybody. She's really working hard to get them involved and 
active in dress down days and just kind of incentives for them to keep them excited about school-wide. 
And then I've listed at the bottom some of the curriculums that we've opted to use in our interventions. 
Just an example of a paw ticket because I always like takeaways when I come to things like this. This is 
our principal's 200 club, our board. Every day, 10 tickets are handed out so up to 10 kids can get on the 
board every day. When we make a bingo on the board, those eight kids get something extra. And they 
watch that board. "Please, I hope someone picks number two tomorrow." It's crazy. But they get really 
excited about that. This was our attendance chart. Kids that were coming in were putting stickers on the 
chart when they came in on time. And then they would get an extra treat for lunch. They loved it. Nine 
kids, we actually changed behavior on nine children with tardies. We also, through this grant, really 
started taking a look at our parent involvement. If you work in a district in a population like 
Westinghouse and Steel Valley, parent involvement is very challenging. It's a barrier. So we started 
something simple in awarding parents at every assembly that we had or concert or program, wherever 
parents were coming in. Teachers will nominate parents. And at the end of the program, we give out 
awards with gift certificates and different things. And the parents are feeling really a part of our school 
environment. We have all seen this before. Okay. We have data over multiple years. And you guys will 
too someday. The important is the purple. So we would expect, in year eight, that our lines would go 
down. Well, we've skyrocketed this year. A couple things have taken place that we really need to look at 
when we review the year as a whole in June. But the important piece for you all to take away from this is 
to understand that you can never get comfortable where you are. Every time a new person comes in the 
building ... We also have the youngest staff in the district. We actually lost our entire team with the 
exception of myself about 3 years ago and started all over again. So those kinds of obstacles come in 
along the way. And it makes your data go like this. So in the ideal world, our data would always go 
down. We've added ... We added the attendance data in this year. So that makes a difference. We had a 
change of administration for 4 months in the middle from November to March. He just came back in 
April. We had a changeover of administration. We had a brand-new administrator. Had no idea what 
PBIS is. Look at the office referrals. It really makes a difference. So those are the kinds of things that now 
we have data to look at to drill down to figure out why it happened and to make plans to make it 
different. That's just the table piece of the data. Okay. This lovely word of risk index and risk ratio. I have 
a very hard time wrapping my head around this. And I'm going to be honest and tell you that because 
you all experience the same thing unless you're really good at this. 
 
>> [INAUDIBLE] 
 
>> So Silky has really been working hard with us to really take a look at students from an ethnic 
background, different ethnicities as well as our special education. So we took our data. And we figured 
out for our risk index, we have 160 black students that have referrals. And we have 178 total black 
students. So when we put them ... Divide them, our risk index for black students is 0.89. For white 
students, we did the same. And that risk index is 0.52. And as she said before, you need to have your risk 



indices before your risk ratio. So the risk index doesn't provide you all the information you need. So we 
need the risk ratio. I guess I said that twice. So this is the formula. You take the risk index of any target 
group that you're looking at and divide it by the risk index for the comparison group to give you your risk 
ratio. So essentially what this says, when you do the math, is that our black students are 1.73 times 
more likely to receive an office discipline referral in our building versus our white peers. So and our 
white peers are 0.57 times more likely to receive an office discipline referral. And that's fine. So what do 
we do with that? And that's where we're at at this point and saying, "Okay. We've figured out the 
formulas. Now, where do we go from there?" So what we're trying to do is we're going to go back and 
check out our code of conduct, our discipline policies, even back to our professional development of our 
staff. Are we not understanding what some of our kids are doing? And therefore, we're more likely to 
send them out of our classroom before we would send somebody else out of our classroom. So there 
are all kinds of pieces that fit together with this that we will now be able to use this data to help us 
move forward. Did I say that right? Okay. We did the same for special education. And I would have told 
you without looking at data that our special ed kids are in my face more often than our regular ed 
students. But our data's not showing me that. And I'm glad. So that's why it's always important to not 
make decisions in your building based on your gut feeling. Our team started out that way. And we also 
met at the end of the day when we started. And we quickly learned that we made ourselves out to be 
the world's most awful, horrible place in the world meeting at 3 o'clock and looking at what you're 
feeling versus what shows up on paper. I'm sorry, that was the indices. So the ratios show us that 
actually students with an IEP are less likely to receive an office discipline referral than students without 
an IEP. I'm telling you, this is hard. Just wait until you all have to figure it out. So students with IEPs are 
less likely to receive an ODR versus their general education peers. And that's encouraging to us because 
that is not what our gut feeling was. So that's why data is important. So where do we go from here? Like 
I said, we action plan on the day after the last day of our school year. We spend six hours. We budget for 
that every year because we feel it's extremely valuable to get your entire team around the table to 
reflect on the last year, use your surveys, look at your data and make a plan for the following year. And 
then everybody takes a task to do over the summer so that when we meet again in August, we're ready 
to go. So we planned to review our code of conduct and our policies. We're going to look at classroom 
management systems, strengthen those systems, decrease referrals. And then, we are really excited 
that we finally have some parent involvement. And there's a spark. As one of the teachers told me, 
"Alyson, you've been rubbing those sticks together for 15 years. And you made a spark this year." So we 
have a core group of about six parents that have been coming in. They actually read the same book that 
we've been doing a book study with our teachers. The one parent read the book, has encouraged us to 
read another book. And she is very actively ... She spoke with me to an entire group of moms at a moms' 
breakfast, talking about how important it is to partner with your school. And we've just really started to 
move forward. They're super excited about scheduling things for next year. And there's an energy in that 
small-knit group of parents that we have never had in our building. So that's exciting. So I've never seen 
this. So I'm going to let her talk. 
 
>> Alyson, you're amazing. Amazing. Just a round of applause. This was very hard.  
 
[APPLAUSE] 
 
>> And I was thrilled that we had this opportunity to share with you the journey that they've taken. I'm 
hoping that both of these sites will continue in the grant work that we have for next year. And I'm going 
to skip these last two slides. It actually gets into policy, which is really awesome work, but too much for 
the last 5 minutes. But we do want to extend a thanks to our participating sites across the state and all 
the participating TaC, IU TaC and PaTTAN staff who have helped work. Know that there's a professional 



development process, if you will, that will include things like, "How do you address implicit and explicit 
bias? How do you detect it? How do you address is? How do you teach and know what racial anxiety is?" 
The more you introduce these numbers, sometimes the more anxious people can become. So our next 
step will look like some action research with these sites and maybe even a few new sites in talking about 
what are the best professional development opportunities and experiences that will get staff to really 
value this work, get the right data and then take action. We have a few minutes for questions. Anybody 
have any questions? In the back. Nice and loud.  
 
>> I noticed that, as part of a school that's also a grant school recipient, and I noticed that you're looking 
at race, ethnicity and special education and disproportionality, but you added gender. And I was 
wondering is that ... That wasn't part of the grant priority. So I was wondering, is that something that 
you've discovered as part of your data and why? And are there other classifications you're planning on 
looking at, for example dual-language learners, socioeconomic status? Are there other classifications 
you'd like ...  
 
>> Socioeconomic status is harder to get to because it's not identified on your office discipline report. So 
generally, the data that you can look at, you can situate your ODR so if you wanted to corner and detect 
disproportionality for people who wear glasses, you could make that happen. The goal is ... And I often 
think of gender as a part of that grant. And I'm going to ask Jim or Dennis. Generally any equity center 
would put gender out there. So when I talk about running numbers [INAUDIBLE] always look at your 
gender data for whatever. Always look at your children with disabilities, always look at your racial, 
ethnicity data. But the skill set that you gain from knowing how to run the formulas and how to interpret 
your data can go way beyond those three sub-groups and way beyond looking at it that way, like I said. 
Does that answer your question? 
 
>> I was just curious because when our school did it, we looked ... 
 
>> You're not doing gender specifically? 
 
>> No, we did. 
 
>> Oh, okay. 
 
>> I'm saying that this is the first school that I'd heard that was doing that as well, looking at gender, 
looking at different aspects beyond what they required you.  
 
>> I'm generally like, "Let's go. Let's do some more. What else can we ... What other data can we really 
look at?" Because you don't want to be the person sitting at the table going, "I don't know what that 
number looks like." And if you are, you want to be able to say, "I don't know. But I know how to get to 
there. I know how to get those numbers. And I know the formulas to run." Other questions? 
 
>> Is there much research for this, supporting with early childhood? 
 
>> Research for early childhood? Yes. And we have early intervention in the house. Certainly ...  
 
>> Suiciders. 
 
>> Suiciders? 



 
>> I am not doing research on this but ...  
 
>> Yes, there is  ...  
 
>> Current ...  
 
>> There's quite a bit of [INAUDIBLE] there's a lot about disproportionality for race and a lot on gender 
for expulsion and suspension. Some of the other things we're not so good at getting about little kid data 
because we don't have the systematic systems.  
 
>> But there is data out there that shows in early intervention settings the number of children who are 
disproportionately expelled from those settings is extreme in some cases.  
 
>> And we're a non-expulsion program. So it's one of those things where we talk about a lot of stuff like 
this. But we ... I know I'm an anomaly sitting a group of secondary and elementary people.  
 
>> And you're early intervention? 
 
>> I'm Head Start. 
 
>> Head Start, so ... And you have a non-expulsion policy? 
 
>> Yeah. 
 
>> And that's generally what we would like to encourage any district that's looking at any policy and 
practice change as a result of looking at their numbers. That that is ... What are the alternatives to 
suspension, in-school and out-of-school suspension. Question? 
 
>> Could you give an example of how you use your gender data? Is it mostly for coming up with 
incentives more specific towards that target group or is there other ways?  
 
>> That would be the way in the PBIS frame is if you determine, let's say, males are over-represented in 
ODRs for X. Then, your team wants to talk about it. That's a universal discussion. We don't have names 
at the table. But we're going to talk about how we are going to incentive to bring that number down. 
What is that award or recognition program going to look like? And bring that student body to the table. 
Because you can't sit and suppose over students who aren't at the table. So a critical part of this grant is 
having students, community and family at the table for universal discussions. That's been a challenge. 
But we're seeing great ideas out of the field.  
 
>> And it may not be a response to the incentive program. It may be the identification of a targeted 
program, an intervention. If there's greater disproportionality in looking at gender, for example, and 
over-representation of males, you might think you need to drill even more deeply into the ODR data 
itself to find out what is the disciplinary practice that's making this disproportionate and then install 
some sort of evidence-based approach to suppress that particular issue whether it be anger 
management or defiance or whatever the case may be or even begin to think about whether it's geared 
to other types of therapeutic interventions. So there's deeper analysis that also needs to go along with 
running the risk indices and ratios.  



 
>> I will also say that it may take them into a professional development [INAUDIBLE] like developmental. 
Young people have only been exposed to kids [INAUDIBLE] internships or you know, those small, short-
term placements. They may not know [INAUDIBLE] little boys, you know ...  
 
>> Yeah, it could be a function of location if it's happening in the locker room. 
 
>> Right. 
 
>> You know, if that's an easier fix. Is there supervision in the locker room [INAUDIBLE] bathroom or 
those types of places. So it's not necessarily just about incentive or just about developmental, it's look at 
all of those aspects. Where are these things happening? What time of day? Is there a certain critical 
factor that doesn't necessarily require you to do a whole lot more than just sort of put another body in 
the building. 
 
>> We apologize that we don't have any more time. I'm going to have to [INAUDIBLE] share with you 
your code. We thank you for your questions. We're here for a few more minutes if you want to come up 
and ask questions. A round of applause for these two sites.  
 
[APPLAUSE] 
 


