
>> All right. Good morning, everybody. Yes. My name's Amy Newswinger. I'm from Lancaster, 

Pennsylvania. And I'm with Early Intervention Technical Assistance as an EITA consultant. So what I do is 

I help support intermediate units [INAUDIBLE] to three programs. Oh, okay. Sorry. [INAUDIBLE] to three 

programs throughout the state. In a past life, I worked at the local Lancaster Head Start program for 11 

years. And in that position, I was a teacher. But I also helped support teachers and the entire program in 

implementing program IPBIS and was introduced to Prevent-Teach-Reinforce in this process while I was 

there. I was able to attend a much longer version of this training at the National Training Institute by the 

authors a few years ago and then was able to practice this with some of the teachers in child care. So 

I've had some personal experience. But I have with me today: Jamie Gordon, who is going to tell us a 

whole lot more about herself. And she's going to share the real-life experience of taking a child and 

family through the process of Prevent-Teach-Reinforce. And we're gonna try to hit each part as best as 

we can in 1 hour in a way that also still allows time if you have any questions. But before we get started, 

how many of you have at least heard of PTRYC before? Okay, great. How many of you might of heard of 

PTR, Prevent-Teach-Reinforce for school age? Awesome. How many of you have played with this? You 

don't have to say it like, "Oh, I do this all the time. I'm really good at that. I've played with it at least." 

Awesome. Great. So we have a nice mix. I was gonna say ... Up front there. So what we're gonna do 

today, we're gonna talk about the foundational elements of the pyramid model and specifically how that 

relates to Prevent-Teach-Reinforce for young children and make those connections. And, hopefully, by 

the end of this, you'll have a good, basic idea of what PTRYC could look like. So first and foremost, it's 

really important to have a solid definition of challenging behavior because what might be challenging 

behavior to me might not be challenging behavior to you, which can cause confusion and problems. And 

this is a fairly time-intensive process that you won't have time to do for every single challenging 

behavior in your program. But it's really effective. So you wanna be sure that you're choosing the right 

kids that are ready for this process. So here, we have the definition, as given to us by the Technical 

Assistance Center of Social Emotional Intervention. It's any repeated pattern of behavior that's 

interfering with learning. What's key about that is that repeated pattern. It's not necessarily, "Oh, he's 

having a bad day. This has never happened before." But this is happening consistently. We're starting to 

see patterns. It is impeding his learning or his classmates' learning. It's impeding his ability to have 

prosocial interactions with others, behaviors that are not responsive to developmentally appropriate 

tactics. That's the other thing. You don't wanna just jump to that. You have to try those good 

foundational techniques, those good classroom management techniques. Are we finding them doing the 

right things? Are we really filling their bucket? Are we really intentionally teaching what we're expecting 

over and over and over again? And there's some examples that I'm sure we can all identify with: Those 

prolonged tantrums, the aggression, those things that stress us out on a daily basis often and do. I've 

been there as that teacher. And you don't know what to do. You're not sure how to keep kids safe. 

You're not sure how to teach. It's really tough when you have a child that engages in these kind of 

challenging behaviors. But what we also know is that they need us. They, of all kids, need to be in school 

more than anybody else in a sense and that the number one thing that often happens to these kiddos is 

they're asked to leave. Whether it's temporarily or permanently, they're often asked to leave. And it's 

'cause we're just not sure what else to do. You know? So this is one way to help support and provide a 

process and a plan for families and for teachers and for administration as well because it's a tough 

situation all around. So this is the pyramid model. How many are familiar with the pyramid model? 

Some folks might be more familiar with the school-age version of the pyramid model. This is the early-

childhood version. But it is built off the same research as the school-age version. It comes from the good 



public health model and multitiered systemic support. So we start at the same spot. We start at this 

effective, team-based workforce, building your workforce. Do they know what they need to do? Do they 

even know how to access help and support? Have they been trained in those good foundational skills? 

And then we know the foundation for good education and teaching starts with nurturing and responsive 

relationships and high-quality, supportive environments. Those are best practices for all kids. All kids 

benefit no matter what their diagnosis. No matter what their needs are, all kids benefit from those really 

high-quality relationships and good, solid learning environments. That is not enough for all kids. It's 

enough for about 85 percent of kiddos. When you move up to those targeted supports, about 10 to 15 

percent of your population are gonna need a lot more practice. They're gonna need a lot more 

intentionality. So when most kids can figure out a play scenario and engage with their peers, this kiddo's 

gonna need you to say, "Hey. You need to go up to so-and-so. It looks like you wanna play. Let's practice. 

Hey. Can I play with you? Can I play with that truck?" And they're gonna need you to do that multiple 

times before they can engage and do that successfully on their own. And then that's going to be enough 

for about up to 95 percent of your population. Then you have that 1 to 5 percent that definitely needs 

this intensive interventions, which PTRYC would qualify as one of those, where you're gonna really need 

to sit down with a team of folks, including their family, your administration and yourself if you're a 

teacher and start to look at these behaviors and patterns. And try to identify the function of the 

behavior so you can create a very specific plan to address that child's needs. But that should really only 

be 1 to 5 percent of your population. Oftentimes, if it's more, you can oftentimes start back down here 

because you don't have time to do how ever many kids are at the top. So start back down at the bottom, 

really refocusing on those relationships and your environments and targeted supports before you go to 

the top because that's just going to be the most effective way to support all those kids anyway. And our 

definition of intensive individualized interventions: Again, they're for kiddos who have very persistent 

and severe challenging behavior. This isn't the kid that gets under your skin or is an agitator. They need 

support too. They might need more of that targeted support of learning how not to agitate. These are 

for the kiddos that do not respond to those typical preventive practices, those good, child-guidance 

procedures. So they're not even responding to those targeted supports where you're intentionally 

teaching them over and over again. Kiddos that are not responding to that will need these intensive 

individualized interventions. And also let me say: PTRYC is not to supplement or replace reaching out to 

your community resources. Every time I've done this, I've done it in partnership with the community 

resources and building those relationships with them. When you can even bring community resources to 

the table in this process, it is that much more effective because everyone's speaking the same language. 

What we're doing in the classroom is gonna match what Mom's doing at home. It's gonna match if 

they're in another classroom or another time of day because then that child is getting those same 

messages all day long. So how many are familiar with this slide? The Program-wide Positive Behavior 

Intervention Support. PTYRC is going to be most effective in a program that is implementing program-

wide PBIS. It's gonna be effective wherever you are. So I'm not saying, "Wait until everything's a certain 

way to try this." Try it. It's really powerful. And it's really helpful. And I've done it in programs and 

centers that don't have all this put together. And it was still really effective and useful. But what is 

important about this is, you have those outcomes, right? I'm working on my pointer here. Those 

outcomes that we want, whether it's one child or all our kids. It is maintained by understanding the data 

that's coming in. And where are we? What are we doing? Are we doing what we think we're doing? And 

is it working? And if not, again, are we doing what we think we're doing? And how do we assess that? 

And that information will inform our systems, which can support our practices. Because if you don't 



have systems in place that support teacher coaching and mentoring during this time, it's not gonna be as 

effective because it's not effective to just hand a teacher a plan and say, "Go do this." That's not 

effective, and that's not fair. That's why we want this collaboration team, and they're part of that 

process to be able to discuss what's gonna work in the classroom with their students. That's what they 

know. And so understanding these things, having those three circles in place, which could be like a 2-

hour session in itself, is gonna be more effective because then that's a system that is supporting the 

teacher and going to coach the teacher and implementing the process and not just say, "Go do this," and 

then wonder why it's not working. Because that support has to keep going on. How many are familiar 

with the functional behavior assessment process? So there's functional behavior assessment. There's 

functional behavior analysis. Okay? There is a difference. Analysis, you need a board-certified behavior 

analyst to provide you and support you through.  An assessment is not quite as in-depth, though it is 

very in-depth. And that is what the PTRYC manual is. It is an assessment versus an analysis. So PTRYC ... 

And this is when I'm gonna start bringing my friend, Jamie Gordon, into this. And we'll be passing the 

mic. PTRYC, again, is built in the foundation of the pyramid. When we begin a PTRYC process, we start 

with, "Are these five things happening in the classroom already?" And how do we know? And not in a, 

"Well, you gotta be doin' somethin' wrong. There's somethin' missin' here." But in a, "I know I'm doing 

these. But how can I kick it up a notch? Am I doing it enough for this child? Maybe I need to be more 

intentional." Because what happens to our relationships when we have a child that is engaging in those 

challenging behaviors we saw? It's not easy to really build those relationships. And again, they need 

them the most. So are we using a 5-to-1 ratio positive to negative and neutral attention? So it doesn't 

even always have to be, "Hey, great job!" It can also be, "Wow, you walked in here on your walking feet. 

Thank you.  That was great. Have a seat." You know? It can be, "You're working on your math. You are 

working together with your friend to build that tower." Anything like that, acknowledging them for 

existing in your room is part of that positive attention. Having predictable and comprehensible 

schedules that are easy to teach and easy to understand and are consistent. Using routines within 

routines. So we have our circle time routine. Well, within that circle time routine might be your routine 

of songs. And then we say who's here today. And then we transition to small groups. Maybe the second 

one is a story, then we do another song or then we transition to lunch. So there is a routine within that 

bigger routine. And making sure kiddos understand and are comfortable with those routines within 

routines are also important. Teaching behavioral expectations directly, that is so important. It is so easy 

to assume they know this. They should know this. And what I say to myself and others is, "Well, clearly 

not because they're still not doing it." So they needed more practice. They might know it cognitively. But 

I might know a skill cognitively but don't ask me to do it in this situation, because I'm not comfortable 

there yet. So they might even be able to tell you what the expectation and rule is. But if they're not able 

to implement it naturally with an automaticity, then they don't know it yet. It's not really engrained in 

them. And they need more practice. And teaching those peer-related social skills, again, not assuming. I 

think sometimes we think if we throw a bunch of kiddos into a classroom, they're just gonna figure it 

out. And anyone who's taught kiddos knows how that looks sometimes. And so we have to really be 

intentional in teaching all of our kids those intentional, peer-related social skills because all kids are 

gonna benefit from it. Some kids get it more naturally than others. But some kids get reading more 

naturally than others. Some kids get math more naturally than others. And other kids need more time to 

practice and process those things. Here you go. Good, good, good. Jamie's gonna share some of what 

she's got. 

 



>> So good morning. I'm Jamie Gordon. Currently, I've landed at the Capital Area Intermediate Unit. But 

previously, as an inclusion support person, I have taught pretty much in all areas of education. I've done 

grad school. I was an IST teacher. These five principles are usable in any area that you're teaching, if 

you're high school, if you're middle school, graduate school. I was even given the privilege of going over 

to Kyrgyzstan and Kazakhstan when communism fell and helping them to write some curriculum. And 

this is applicable anywhere. The first one with the team that I worked with, and with any team including 

myself, is the hardest to do, especially if you're talking about PTR or PTRYC because these are children 

that are doing things that you don't want them to do. And it's really hard to do five positives to one. So 

with this team, that was the piece that really wasn't in place. I gave them some specific strategies just to 

get the sense of what it feels like to give five positives. So one of the strategies, and all of these are very 

cost-effective, just clothespins. They just clipped five clothespins at the bottom of their shirt. And when 

all those clothespins were off, that is when the one neutral or negative could happen just to see what 

five positives feel like for a child. They struggled a little with that because the children wanted to play 

with the clothespins. So we went to candy. The teachers could keep five pieces of candy in their pocket. 

And they got to put that piece of candy in their mouth. And it was reinforcing for the teachers too 

because when the candy was gone, then ... Okay. And it doesn't mean you have to do the one neutral or 

negative. It just means you really should not be doing the one neutral or negative until you've given the 

five just to get the sense of what that feels like. So if you guys have that child, and everybody has that 

child somewhere, try giving the child the five before one or try one of these strategies. There was a male 

teacher for a while, so we just did colored marbles or pennies and quarters to know what all the pennies 

have to be gone. When you reach in your pocket, a penny's smaller than a quarter, before you can use 

that quarter. The next, using the predictable and comprehensible schedule, I'm sure many of you have 

seen visual schedules before. We make sure that that is being used in the classroom and that was being 

used in the classroom. The piece that wasn't being used is a schedule within a schedule. So this 

particular child didn't necessarily like singing. So when it was song time in circle, we came up with what 

songs could be picked. The songs that were selected were then put on here. So it's not a random choice 

of what we're singing today. The specific trigger song was "Going On a Bear Hunt" for this child. So he 

knew when it was bear-hunt time and we did some other things to support him. And then using the 

routines within the routines. Teaching behavioral expectations ... I have these visuals. I apologize that 

they're small. But there are times that we sit in chairs. I'll keep these up here if you wanna see them. I 

have them larger in the classroom. And there are some times that we sit on the floor, we actually 

practice doing these things before it's expected of them. So if it's a tabletop activity, we would've 

practiced what sitting in a chair looks like so they know when sitting in a chair. And then quiet voice, and 

there is that picture on here too. Those two, sitting in the chair, quiet voice, that's my behavioral 

expectation. Translating that to the high school, if there are secondary ed teachers here. Cell phones off, 

books on desk. It's all of you in this room right now. You know, your cell phones are off. You are giving 

me your attention. You're not talking. So my expectations are out there. And then teaching the social 

skills for those of you in the preschool curriculum. And we use the PADS curriculum. Everyone familiar 

with Twiggle Turtle? And we have Twiggle available. And he has all of his friends, Duke Dog. So these are 

used in that classroom that we're going to be talking about today to teach the peer-related social skills. 

So that's how I did that with the specific group.  

 

>> I think this part is that question-and-answer part. 



 

>> Yes. 

 

>> Yep. 

 

>> So getting specifically into the PTRYC book, this is one of the prompts that they provide for staff and 

for teachers so that we can say, "Are we providing, yes or no? Are we using schedules, yes or no?" And 

again, it's just a little prompt. It's not necessarily a quiz or a test. But it's a really good prompt. I know 

another center that I worked with, Alesha trained with me last year in this. That was one of her ah-ha 

moments was, "Ooh, I really do need to start there because I don't think I see those in that classroom. 

So let me start there. And then I'm gonna come back." And you can embed this as a behavior plan. If 

you're trying to support other teachers, you could say, "This is where we're gonna start the behavior 

plan. This is what we're gonna work on first." And you can pretty quickly move through it then and not 

take too much time. So the importance of this is, if you go through the foundation first, sometimes you 

find that's a lot of those behaviors that were so strong and so scary are reduced. They might not go 

away completely. So you might still need to do PTRYC. But you're gonna see a significant reduction in 

some of those other challenging behaviors. And sometimes, I've gone through this process with them in 

that beginning. And we were done. That was it. That was all that was needed. And again, we all 

sometimes need to raise our intentionality in this. So getting to the steps of PTRYC so we have time is 

this is a collaborative approach. So the first step is developing a team and setting goals. Then as a team, 

you're gonna establish that practical data collection because data fuels this assessment. And then, in 

addition to other data collection, you will do a functional behavior assessment that the book provides. 

It's really simple. It doesn't take that long to fill out. It asks simple, understandable, concrete questions 

that you will definitely know the answers to in regular language. And then, as part of this process, you 

develop and implement the behavior intervention plan. And then, you continue with follow-up because, 

again ... And I was guilty of this too as I would work with kiddos and develop behavior plans, is that I 

would say, "Okay, well here's your plan. Okay, tell me if you have any problems." Guess what they did? 

And so if I had already planned to check in and assess, how's the plan going? So they have had that 

added to this process, that whoever is facilitating this process will go into the classroom at certain times 

to see if the plan's being implemented. If it's not, let's talk about that. Maybe that's not working. Maybe 

we need to think of something else to address that need. So those are the big steps. And so what makes 

this process specific is, within PTRYC, there is one prevent strategy, one teach strategy and one reinforce 

strategy for every behavior intervention plan. So that's why it's called Prevent-Teach-Reinforce for 

young children because, again, we wanna get ahead of the behaviors as much as we can. We need to 

identify the skills that they need to learn so that we can teach those and reinforce that behavior we 

want to see. Let's find it. Let's even find those efforts because sometimes, you see that breath. And they 

might still have hit after that breath. But there was never a breath before. You find that breath. And you 

start there. "I saw you breathe. I saw you think about that. I bet next time, you're gonna breathe a little 

longer. Or come get me. And come get that help." So we're gonna start with the Capital Area IU team 

and who is on that team.  

 



>> This is actually the demographics of the classroom. In that classroom, there were nine students. And 

they were all identified as being in need of special education. There was one teacher. There was one 

educational paraprofessional. There was one occupational therapist who worked on a pull-out model, 

not an inclusive model and a speech therapist who also worked on a pull-out model. And then, I think if 

you click me ... 

 

>> I will, happily. 

 

>> If you click me, this is the situation. Our friend, Ben. We love Ben. And I don't think this needs words. 

But I'll share with you. He was a biter, screamer, drop-yourself-to-the-ground trantrumer, block-

thrower. And not the little tiny blocks, I know you all know the blocks I'm talking about. They're about 

this long. And they're about 2 inches wide. And they're made of the heaviest wood known to mankind. 

That's what would hurl through the classroom. He was a puncher. My biggest diversive, he was a spitter. 

And he always managed to spit in the face of someone. So it wasn't just spitting to the wind, like this 

image. And then, our biggest safety concern, he was an eloper. So there's our friend. And that's where 

we start with our friend, Ben.  

 

>> We already talked about that. So when we develop the team ... And like I said, I've done this in a 

couple different situations. Our example today is in a specialized classroom setting. But I've done this in 

child care. I've done this in head starts. And starting with that team is we identify those team members. 

And the base priority team members is an administrator, a teacher and the family member because 

those are the three most important people in that kiddo's life. And the administrator knows what she's 

able to okay and what she's able to provide resources for. The teacher knows what's gonna work in her 

classroom and knows what she's facing in her classroom. And the family member knows what's going on 

in their life that may or may not be impacting this and maybe there's something between A and B that  

they can be doing a little bit differently that will help with this situation. So within the first meeting ... So 

these are often PTRYC, and the book has it chunked out in four different intentional meetings. So I've 

done it in three as well. So within the first meeting, we pull the whole team together. And we develop 

goals for the child. And we identify what baseline data we're taking. And we also often hand out the 

functional behavior assessments for folks to fill out. This is the goal sheet. And it's hard to see, I 

apologize. But in the goal sheet, you have first the behaviors to decrease. And I'd like to get a timer on 

this because this can go on forever, as you heard Jamie's descriptions. And to an extent, you kinda need 

to be allowed to say, "And then this happened, and then this happened. And I didn't know what to do 

here." I like to give that that 5 minutes of therapy and venting, keep it productive. But then cut it off, 

right? This is the behavior we wanna decrease. So what is the target behavior? So Ben had a lot, right? 

You're gonna go nuts trying to take care of every single one, part of that data collection. And one little 

girl who I had at a child care center, which was also an eloper, and it was at the point where they were 

gonna have to dismiss her because they couldn't keep her in the school to keep her safe. I always 

thought the target behavior would be the running. But the target behavior ended up being the crying 

because the crying is what lead to the tantrum is what lead to the running. So in the discussion, of all the 

behaviors to look at, we identified one target behavior to start with. And then, we define it so that if I'm 



in the room, the administrator's in the room, if Mom's in the room, if anyone's in the room, we know 

what that behavior looks like. It looks like this. And then, we want the behaviors to increase. What do 

we want them to do instead? So instead of crying, what did we want her to do? We wanted her to be 

able to go to a quiet area and play with the little toys instead of falling apart and tantruming and going 

into running. So then, we picked that one target behavior because again, there was a lot of things we 

wanted her to increase. But we picked one that we could teach. And again, operationally define that so 

that we knew when she was doing it so that any one of us in the room saw her doing it could jump in 

and reinforce that. "High five. Look at you, you calmed down," or "You started to go towards your quiet 

area to calm down. I'm so proud of you." So I'm gonna have Jamie share about their teaming experience 

and what they did. 

 

>> So as I said, I've been in education for 30 years in July. And I was part of the receiving the behavior 

plans here. I talked to parents. I observed the child. I talked to teachers. "Do this." And I was also part of 

the person, as an IST teacher, doing that, observing, interviewing and then handing this piece of paper 

to the teacher. What really hooked me on PTRYC is that it is so positive. I mean, you begin your first 

meeting. And these are children that are not just having difficulty at home and at school, they're also 

having difficulty in the community. They're having difficulty going to family situations. They're not 

invited to birthday parties. The child feels beaten. The family feels beaten down. And the teachers, at 

this point, if they're asking for this level of help, are also feeling beaten down. You start together. And 

you brainstorm positive characteristics of this child. I took all of the positive characteristics that we came 

up with. These are called wordles. And if you do www.wordle.com, you type in all the words. You can 

create these, I see lots of heads nodding, for anything. I created this for Ben because parents, they were 

so impacted by there were so many positive comments about him at our first team meeting. I created 

this. And this is still on their refrigerator. Mom laminated it. And when she's having a rough day, she 

goes over and she looks at it because there are some positives going on. The team also starts to become 

a team when you work for a common objective. So the first thing you do is look at short-term and long-

term goals. Why are we here? What is the outcome we want for Ben? We want Ben ... I believe the goal 

was to be a successful kindergartener, was his long-term goal. Short-term, we would like an increase of 

communication and a decrease of all of those behaviors. And that was the goal sheet that we came up 

with for him. The positive behaviors we wanted to increase were using communication to have his 

wants and needs met and the biting, spitting, hitting, kicking, throwing. And we clearly operationally 

defined them. And I apologize that you can't see. But I do wanna tell you, we did hit some roadblocks 

because it seems like, "Oh, this is so nice. You have your three meetings. And you write your plan. And 

everything's fine." That's not how it goes. So let me also tell you that, from the time I got my referral to 

the time that we completed this, three different teachers were in the classroom, two females and a 

male, which changed the dynamic of everything because we're a year-round program but we have to 

take breaks. We had two 3-week breaks. During one of those 3-week breaks, Ben got to go on a 

wonderful vacation to Mexico with his mother, who did not implement any behavioral strategies 

because grandma and great-grandma and all the relatives were there. When he returned from the 

second third-week break, there were four new classmates in his classroom. We were still ... And you'll 

see, I'll address all of these things, even in this process with all of that going on ... Oh, and I forgot a big 

one. We had a really passive aggressive therapist who felt that the only solution for her was his removal 



from her caseload. So adding that into the mix, we were still able to come up with a successful plan for 

him. 

 

>> Data. This is the second part of PTRYC. And data, we all know it's important. But we also know why 

it's such a pain in the butt. And it's so hard to get the kind of data we need and still do the basic things 

we need to accomplish in our day. So the data part of PTRYC, again, is intentionally designed to be 

simple and effective. So you're not messin' around with 50 different ideas. You have one thing you're 

looking for during one time of the day. And that's it. That's it to get a baseline. And the team identifies 

what data to collect. So again, the importance of that team member being that teacher saying, "Yes, I 

can collect data at that time. Yes, that is what I could collect," or "No. I think you have really unrealistic 

expectations. Let's rethink that." And having that conversation, you identify what the method is and 

how often you do it. So I know in the example that I have, it was after lunch. That was this little girl's 

worst time of the day. And so the teacher helped identify what we were looking for and said, "I can, 

after the kids are down for nap, quick say how she did after that time." That's when she could do it. So 

that's what we started with. And, it coincided with the time of day that was worse for that teacher. So 

this is one form of data they have where, for a certain time period ... Again this isn't all day long because 

who has all day long to track this right? It's for one point of time. It can be 5 minutes. It can be 10 

minutes. It can be 15 minutes. It can be an hour. You decide as a team. And you decide what you're 

actually tracking. So sometimes, with hitting or spitting or something like that, it's a little bit easier to 

just say, "It happened five times. That's it." And whether you have a little sticky on you during that 5 

minutes or what, to have those things. And then you can graph it fairly simply on there. The one I've 

used the most is this behavior rating scale because sometimes the behaviors were more complicated 

than hitting or spitting, especially something like a tantrum right? Like, some tantrums are quick as a 

flash and done. Some tantrums go on for hours. And then, we go back to that goal sheet. We have the 

desirable behavior over here and the challenging behavior over here. So you put your operational 

definition in for both of those. And you decide what is one through five. So for desirable behaviors, one 

is they did not really do it at all. Five is they did it to your expectation. Two, three and four is you define 

what's in the middle. And then, same with challenging behavior but a little bit opposite. One is they 

didn't do the negative behavior at all. So you would see ones and so, assuming they did a replacement, 

that would be up. Or five is ... Yeah, it was totally just as bad as it always is. And then two, three and four 

in between. And again, that's defined by the team. And the time of day that is expected is defined by the 

team. So I'll let Jamie share about Ben. 

 

>> So if you could just point to the desirable behavior, and again this is the beautiful part. This is not 

what I would have listed as the desirable behavior. But it is the team. No one has ownership. And this is 

what the team agreed upon, that his initial desirable behavior would be gaining attention of an adult. 

And the five was independently demonstrates it. Four demonstrates with verbal prompting, three with 

visual, two with physical assistance and one refuses. The challenging behaviors, and I'm sharing this with 

you because the next slide you're going to see is when the next ... The final teacher came on board, how 

they tweaked everything. So it is an evolving document. Just because you write this at one meeting 

doesn't mean that it's said and done. The other thing, take note, at the tippy top, there's a time of data 

collection. This team felt that an hour from 10 to 11 would be sufficient for data collection. Just keep 



that in your mind. The challenging behaviors, they defined as, "Screaming loudly." And again, you're 

defining this clearly, not just a "Beh!" but screaming loudly. So if anyone's in the room, they know what 

a loud scream is. Spitting in the direction of others. Not necessarily making contact, and I won't share all 

of them with you. But you get the idea that it's not just spitting. Because he could go ... And does that 

count? No, you operationally define that. And then five is they decided would be demonstrating 10 or 

more occurrences of behavior in a 1-hour period. Four is demonstrating seven to nine occurrences of 

that behavior. Three is demonstrating four to six and so on down to zero. So then, the next slide is when 

the next teacher came on board for us. They changed that it wasn't just a matter of getting the attention 

of adult. They needed him to appropriately communicate because he was spitting on you and getting 

your attention. So they defined it a little more clearly as, "Appropriately communicating a need with 

words or gestures." And then they doubled back and said, "Appropriate gestures" because that also 

become a problem for him. They also realize that there is one little, tiny chunk of time. And their data 

collection is from 10 to 10:15, which was a transition period from coming outside to coming inside. Once 

inside, when they got him inside safely, that's when it broke loose for him. And they realized that lots of 

these behaviors were occuring. In doing this, the finalized data sheet is not there. But they were able to 

have him demonstrating all behaviors with just verbal prompts. And they had it down to that he would 

demonstrate zero to one of the behaviors coming in.  

 

>> Awesome. And I think the last thing I wanna quick say about data is: I think having that realistic 

expectation of, "It might not be zero." But we wanna see less. If you're seeing less, somethin's workin'. 

Right? So then, we have this functional behavior assessment piece. And they're separate forms. They're 

designed with questions. You have the teacher fill it out, the family member fill it out, administrator fill it 

out. And you saw Jamie's team, Jamie's team was larger. Everybody on that team filled out a functional 

behavior assessment form for Ben. 

 

>> All the members of the team. [Indistinct] sign it. 

 

>> It was a big team. 

 

>> So you had private therapists there. So we did have a lot. 

 

>> Yeah, she had a lot on her team. I know, in my teams that I've done, it was just me and two other 

people, like the parent and the teacher too. And so it's a very simple checklist. You know? What's 

happening before? Who does this happen with? You know, just goes through. And there's on that talks 

about prevention. There's one that talks about teaching, like what skills do you think he needs to learn 

and one about reinforcing. What kind of things does he like to do? Who does he like to be with? What is 

reinforcing to him? And you get that perspective from the family, from the teacher and from the 

administrator as well. What I've done before is I usually give those forms out at the end of the first 

meeting. And I don't ask them to fill them out there. But I give them a due date and say, "I need them by 



this time before our second meeting." And prior to the second meeting, I pull out the patterns. So if the 

parent and the teacher both say this, so that's at least two out of three people said it, I highlight it. This 

is an example, the checklist that I'll just quick pop through because I know you can't read them anyway. 

And I highlight them and summarize them on this pattern so that, at the beginning of the second 

meeting, we then discuss, "These are some of the patterns that came out that you're seeing at school 

and at home." And this helps narrow down that field because again, this is a big, emotional thing. So we 

wanna keep it movin' forward. So I want Jamie to talk about ... This was a really, I think, cool part of the 

process with Jamie and watching her, was how this process brought some things to the forefront 

without being mean or tacky. 

 

>> But I could've been. I just chose not to. I did exactly what Amy said. I gave it out at the end of the 

second meeting. I also sent it out electronically twice. And, you know, we all have that life. Right? We 

have kids to pick up. We have partners to take care of. We have pets. And I received one out of nine of 

the forms back. So at the beginning of the next meeting, we didn't begin the meeting until I handed all 

of this out. And it literally took 10 minutes. These are simple questions. When does the behavior occur 

most? Morning, afternoon, evening? We took 10 minutes in that time. We completed the form. I made 

sure that the therapist that really just wanted Ben off of her caseload was also there and really 

empowering ... I think this was the turning moment for her because she was able to get everything off of 

her chest. The only thing I didn't plan for was that the parents had also perceived that this therapist was 

not a good match for their child. And they put the therapist down as an aversion. They put the therapist 

down on this form as a trigger to behaviors. They put the therapist down as someone that they don't 

want working on their child. So my intent was to review that as a group, once I received them, and 

quickly glanced over them. I told them, "I would summarize the data and then get that out to them." I 

chose not to include that information on Ben's summary sheet. But we did address this. And I 

acknowledged many of the things that therapist said in the behaviors.  And then you'll see later on, 

when we create his action plan, I held her accountable for some of the strategies. And she really became 

invested in this child. And it changed their whole relationship at the end. It was that, you know, "Ah!" 

happy story.  They're not all happy stories. But by including her rather than just saying, "Yes. You have 

one more thing to do," she was able to become invested with the child.  

 

>> Absolutely. So then we have all this information. So what are we gonna do with it? Right? We spent a 

lot of time collecting information. During this time, that data's collecting a baseline. So we know exactly 

what's happening during that targeted time because that's going to be really important as you come to 

develop the behavior intervention plan. Again, PTRYC provides a menu of strategies.  It's really a great 

book. And again, three categories of intervention is prevent, teach and reinforce. And the plans need to 

include one intervention strategy from each one. So within the book, it gives you this menu of 

intervention. And in the very back, it has an appendix of all kinds of places to start. And they're not 

magic bullets. But they're places to start from that are all backed in research. It also gives the research 

and the resources that support why it's there. And then it's actually a research-designed strategy. So 

these are some of the prevent strategies, like providing choices, using visual support, embedding 

preferences, teach strategies, embed multiple instructional opportunities, peer-related social skills 

strategies and how you're going to reinforce the behaviors you want to see. You transferred these 



patterns ... Again, you find what you want to do as a team. Again, the team is deciding this, what you're 

going to do. And you put those here in Prevent-Teach-Reinforce areas.  You put the strategy you want.  

And down here is what it's going to look like.  So we want to operationally define for staff and for 

families what they're going to do. So the little girl I worked with, the teacher defined she was going to ... 

For prevent, she was going to get Twiggle the Turtle all ready.  She was going to, with this little girl, 

create a safe spot.  Little girl got to pick where it was. It's not a time-out spot. She can go there when she 

wants. It's a choice. She got to pick what picture she had in there to help her calm down.  She got to pick 

all this so it was a very fun time.  Had a very positive time in that little girl's day.  And then the teacher 

taught her how to go there and practiced that with her. So that was in the prevent. And it was also kind 

of part of the teach. She was doing both. So again, sometimes they don't have to be separate. They go 

together. So that was also part of the teach. But then, where she took it a step further is also ... So when 

loud lunchtime is coming, "I know sometimes you have a hard time after you clean up lunch. What can 

we do? Let's practice that real quick," and adding that to that teach section.  And that reinforce ... This 

little girl just was such a hugger. And so she could come get a hug whenever she wanted. I mean, the 

teacher was also a hugger. So it was really a match made in heaven. But that was really reinforcing to 

her. So when she would even go towards it, that teacher would take a second, give her a big hug. And 

that was all she needed. That was it. Mom was a big hugger too. Mom gave me hugs every time she saw 

me. It was wonderful. But then Mom identified ... They identified when they brought her to school ... If 

Mom brought her to school, she had a harder day. If Uncle brought her to school, she had a better day. 

So what was the difference? Because Mom wasn't unkind. Mom was real loving. And we honestly 

couldn't see why. But we identified some of what Uncle did and then just put that into Mom's drop-off. 

And it also helped. So she needed it to be more structured. She needed it ... Just little tweaks. And 

Mama talked to her on the way there. So that was developed for Mom as well. And you'll see, up here, 

there is the big five. It's already embedded into the plan. There's that big five. I want Jamie to talk about 

Ben's [INAUDIBLE]  

 

>> So ... And I didn't get into specific data. Just tip-toeing back to that assessment summary table, those 

squares. I'm not sure you get a clear understanding in the information that may be in there. So what 

they filled out, shared with me that the challenging behaviors, the times that they occur ... And 

everyone concurred with this: afternoon and evening. The desirable behavior occurs mostly in the 

morning. So if everyone's agreeing on that, would you have been in a morning class? I mean, don't 

answer it. It's just rhetorical. But would you have him in a morning class or an afternoon class? If you 

know desirables happen in the morning, you would have him in a ... Fortunately, he was in a morning 

class. They identified that the activities, when challenging behaviors most occur, transitions, moving 

from free-play to adult-directed activity. And then the big one was going outside and coming inside. So 

that's really the time that they were going to address. So in his final behavior intervention plan, what 

that looks like is every person ... Each of the categories has goals. And each of the goal has a skill. And 

then each of the skills is assigned to someone. And everyone received a responsibility. Mom had a 

responsibility. Dad had a responsibility. The therapist that didn't want to participate had a responsibility. 

And in doing so, they knew they were accountable. They knew they were going to step up to the plate. 

An example was the occupational therapist realized that he needed to really learn self-regulation. So she 

was going to preschool down the zones of regulation and have that available to him when he was 



outside.  The teacher knew that ... Prevent: He really needed more of a warning before it was going to 

be time to come inside. 

 

So the teacher was going to have a big digital clock and present that to him because he did like numbers 

and clocks. Reinforcing: This is an interesting situation that occurred. Mom shared that he is madly in 

love with pugs. The neighbor has a pug. He loves the pug. He talks to the pug. He plays with the pug. So 

the teacher thought, "Well, I could get a stuffed animal pug. We'll leave it inside. And that would be 

reinforcing for him to come inside to take care of the pug. Where's the stuffed animal? There was 

concern that everyone in the class would then want a pet. So my responsibility in the plan was to make 

sure there was stuffed animals for everyone. This is the part of the plan that was supposed to be 

reinforcing to him. He had no interest in pugs by the time that they actually began to do that. But one 

thing that they noted was that deep pressure was a big positive for him. And there was a little boy who 

was mobility-challenged in a wheelchair. So they had been pushing the child in the wheelchair into the 

classroom, which they thought, "Eh, at least his hands will be something. And he won't be trying to 

elope." That was the biggest reinforcer for him. And the pug ... There was another child who loved the 

pug.  But that ended up not being reinforcing for him. So that's an example of how that summary goes 

through. I'm sorry. I apologize. I went into the behavior plan also. 

 

>> Yeah ... No. 

 

I think you're ... 

 

>> I did. 

 

>> It's good. 

 

No, we wanted you to. 

 

>> So as you meet again, then you're starting to pick apart that behavior plan. You've had time to play 

with it. You've had time to see what's working, what's not working. And you can make those changes. 

Yeah, pug did not work. Don't want the pug, don't care. So what else might work? And to problem-solve 

those things. So we have 5 minutes left. So I'm going to pop through this part here and talk about, "Are 

they doing it?" And if not, there's probably a really good reason. So why not? Having this, what goes 

here are the parts of the plan that you agreed on. So you take those steps that you put in back here of 

what you want to see for the behavior plan. And you put them in here. And then the person who is 

supporting the staff goes in and says, "Were these all implemented, yes or no? Did the child respond in 

the way that we thought, yes or no? Was the strategy implemented as frequently as intended, yes or 



no?" And so I think in Jamie's example, if you don't mind me just kind of running through this part here 

too, was that that's kind of what they found. They were doing it. So reinforced strategy you see here, 

was it implemented as intended? No. So we talked about that. So what happened? What went wrong 

there? It's not a "Oh, you didn't do that. No wonder it's not working." No. It's like, "What's in the way? 

Do we need to change that? What else can we problem-solve?" Again, and it's that prompt for those 

supporting teachers and families to move forward and make sure it's happening and that people have 

what they need. So to wrap up, anyone can get this. I get zero kickback from this. I've used it. I love it. 

It's helpful. Anyone can use it. You can get it from Amazon. Or you can get it from Brookes Publishing 

Company. Within it, it has a DVD that has all the forms that you saw up here. It comes with all those 

forms. And they're fillable PDFs. You can customize them, make them your own. Any questions real 

quick before we release you for lunch? All right. Thank you so much.  


