
>> Welcome to the fourth and final webinar in our Alternate Eligible Content 2016 spring series.  Thanks 
for joining us. 
 
Based on your feedback to our survey earlier this year in regard to topics for our webinar series, today 
we're going to focus on more essentialization samples in English Language Arts Reading and Math, as 
well as again thinking about the application in the classroom.  If you are new to alternate eligible 
content and the essentialization process, or just want to refresh or revisit this information, please visit 
our PaTTAN website at www.pattan.net and select the Educational Initiatives, Students with Significant 
Cognitive Disabilities, and you will find our prerecorded webinars are located on this page. 
 
So let's get started.  If you have questions as you're watching and listening to this, please send your 
question in to the URL that you see on the screen, AlternateAssessment@pattan.net, reference the date 
of the webinar, 5/25/2016.  We will post questions and answers as an FAQ with the recorded webinar.  
And if you do need tech support, we have tech support.  It won't be live, but you can contact us with 
regard to questions, and we will make sure that we get this webinar to you. 
 
Our learner outcomes today as a result of participating with us over this next hour, we will have you 
identify some additional examples of alternate eligible content that have been written to reflect targets 
at the most level of complexity; in other words, the way the alternate eligible content is written, as well 
as targets that have been reduced in complexity.  And we're going to look at some application of these 
targets to classroom instruction. 
 
So as a quick review, it's really important that we ground ourself in this information.  First and foremost, 
know the alternate eligible content; we've been saying this for a long time.  If you haven't had a chance 
to go print it out for the grade levels that you're assigned for the students in your classroom, for your 
students coming in next school at different assigned levels than what you've had in the past, print this 
out.  Know your alternate eligible content.  Know it in ELA Reading and Math.  You're also going to have 
to reflect on this content and what is expected at the grade levels for the students that you teach as 
targets and goals, in relation to IEP goals and objectives for your students.  So you'll have to make some 
connections yourself in your classroom, and we've talked about this in previous webinars.  We also want 
you to think about this in correlation with your instruction. 
 
So first and foremost, we want you to be very prepared with what it is that you need to teach.  And this 
is all before the design of the lesson.  And so when we look at the alternate eligible content, we 
recognize that for many of the students that one percent of students who are eligible for that 
alternative assessment, that the way the alternate eligible content is written needs to be reduced in 
complexity even further.  So we have walked you through this process many, many times through our 
previous webinars, through some of our on-site trainings out across the state.  And if you need more 
practice, or you want some more specific training in that, please feel free to contact us at PaTTAN, or 
your local IU.  But our process is really taking a look at the content by coding it and analyzing it, so we're 
going to look at the different pieces of it.  And after we code it and analyze it, we're going to think about 
and determine what's the intent, that really broad concept that they're getting to.  And then we make a 
determination based upon our student data whether or not to reduce the complexity further, because 
the bottom line is to generate meaningful and attainable, yet challenging, targets for the students that 
you teach. 
 
So the process -- circle what students need to know.  Could be a noun, not always a noun.  Box what 
they need to do.  So you want to make sure you're boxing what they need to do with that What with the 



Know, and then underline the context with which they need to do this.  And then make that 
determination based on student data whether or not to reduce the complexity of that content further.  
And please make sure you're using alternate eligible content.  We no longer have in Pennsylvania 
alternate content standards.  The alternate eligible content can be found on the SAS portal, under the 
PSSA Assessment Anchors and Eligible Content, and also Alternate Eligible Content sits there.  Or you 
can go to our PaTTAN website under the Educational Initiative of Students with Significant Cognitive 
Disabilities, and you will find the alternate eligible content there. 
 
Once you selected the content, you're going to write your target for mastery.  You've coded it, you say, I 
need to reduce the complexity, I need to make this less complex for my student, so I'm going to want to 
reduce that complexity.  And here is your things that you need to remember as you're writing your 
target.  So this is where you want your student to go, you want to stay aligned to the intent.  So if you, 
the student, has to count coins to demonstrate an understanding of money using coins and one dollar 
bills, you want to make sure that that's what they're doing, that we're not just identifying money.  
Identifying money's an important skill, but it's now off the path of what the intent of that piece of 
content was.  And we talked about that in some previous webinars. 
 
You'll want to determine the criteria for mastery, so before you start teaching, you have to think about 
what's it going to look like, or write it down, what's it going to look like when I know that my student has 
met mastery for what I'm teaching with regard to the alternate eligible content.  I'm teaching 
demonstrating understanding of small sets.  What's that going to look like when my student can 
demonstrate understanding of small sets of addition. 
 
You want to be prescriptive, so you need to define specifically what the student will learn as a result of 
instruction.  We don't develop lessons and then take data and say, ooh, look at what the student 
learned because now we're just kind of hoping we're going to figure out what they have learned, as 
opposed to saying this is what I want them to learn and this is how I'm going to get them there -- that's 
being prescriptive.  So you want to base the target on challenging, realistic meaningful expectations for 
that mastery, but we have to start with what we know the student already knows and can do in regard 
to that content, to set meaningful targets.  That's being prescriptive. 
 
Knowing the target is the end result of that instruction, and it may be through one lesson, it may be 
through multiple lessons in a unit of study.  But that's the target and that's where you want to end up, 
and that's what you want the student to learn.  And it should always demonstrate an increase in 
performance from where the student started in their current level of performance.  It's very exciting.  
When we teach thinking about it through this lens, we really see students start moving and growing and 
learning. 
 
So don't forget -- as we talk today, we're going to be looking at some targets that can be written at 
various levels of complexity.  We're going to show you three buckets today, written at its fullest 
complexity, the way the alternate eligible content is written, because we know it reflects the highest 
level of performance and complexity.  We're also going to show you something that might be 
somewhere in the middle, and something that might be down around a least complex level of content.  
So we're talking about complexity of content, and that there's a continuum of targets that can be 
written.  And we know that the targets that you write should reflect individual consideration of student 
mastery.  Now, you may have a couple students that are moving along at a same pace, and that's okay.  
You can have similar targets.  But you need to be thinking about each student individually as you 
develop your targets, and then start moving on to saying, okay, here is my target.  How am I going to 



teach?  What's my instruction going to look like as I go towards those targets?  What skills do my 
students need to build and learn in order to reach those targets?  All part of the instructional model. 
 
So when we talked about reducing complexity, we spent a whole webinar on that last month, and I hope 
you were able to join us either during our live window, or you were able to join us during -- on a 
recorded session, because we had some really thoughtful and interesting pieces that were shared in 
regard to thinking about reducing that complexity of content.  And using that how we analyzed the 
Know, Do and Context, how can we reduce the complexity within those different parts?  We spent some 
time on that.  We also thought about reducing the complexity based upon the vocabulary and language.  
So using familiar frequent core vocabulary and sometimes adding more support and more vocabulary, 
reduces the complexity, because then we're ensuring the student is on target towards what it is that 
we're taking them, or where we're -- we're taking them to that measured target that we've written. 
 
And there are some specific complexity reduction tips that we described in regard to modification of 
text, and how that can assist a student with understanding the content, and also assist in reducing the 
complexity, and you'll see that later in a few slides coming up.  And then we also talked about 
considering the complexity of the concepts or content.  So when I talked earlier about demonstrating 
understanding the addition of small sets, that complexity of that content addition can look lots of 
different ways; at its most complex, we're going to give the students digits -- three plus two -- and ask 
them to come up with an answer, or we could also reduce the complexity by giving them three objects 
and two objects, so now we've given them objects, the exact amount of objects that they need, and ask 
them to put it together.  And we can reduce it even further by using the least complexity, thinking about 
small sets.  The smallest set would be a set of one.  So having one item and one item and saying put 
together is also demonstrating understanding the addition of small sets, but it's the very smallest set 
you could use.  So consider how you can reduce the complexity of that concept or content, and still have 
the student demonstrate what the piece of alternate eligible content is asking them to do.  Focus on 
ways to do that by increasing the supports; add more pieces that are going to assist them with 
understanding what they need to know and be able to do.  And that's for your targets.  And you can also 
build more supports in throughout the instruction.  So if you haven't had a chance to take a look at last 
month's webinar, we would strongly recommend that you go back and revisit that and practice some of 
the samples that they provide. 
 
So let's move on and take a look at some additional samples of essentialization.  We're going to take a 
look at ELA and Reading, and today for our purposes, we're really going to focus on informational text.  
So we're going to start with -- this is a new piece of information.  We haven't talked about this one yet.  
In grade three, students are asked to retell, retell key ideas from the text, as this particular piece of 
content.  So the first thing we want to do is we code it -- and I know you guys are great at this now, so if 
we think about what it is that students need to know -- they're going to need the key ideas in this.  So 
we're going to have to focus on what that's going to look like.  And what do they need to do with the key 
ideas?  They need to retell it, and within what context?  Well, from the text. 
 
So the intent of this piece of content is really recounting the big thoughts of the text after reading it, or 
hearing it read to them.  So when we think about setting a target, and we're going to give you some 
examples of this target today, let's think about what do you need to be examining about your students 
to make the decision of whether or not we need to essentialize this, because we could just take it the 
way it is, and set a target at the level that it's written. 
 



So first of all, we need to think about the receptive input and the expressive modes; how the students 
take information in and how do they show what they know?  Thinking about familiar and frequently 
used vocabulary and core for the student, what basic concepts do they understand?  When we think 
about big ideas, ideas of big and small, colors, jobs, same-different, what are some big ideas?  If they 
understand some of those, maybe we can find a text that lends itself to that.  And so as we read, the 
object is to recount the big thoughts of a text after reading or hearing it, not learning what big thoughts 
are.  If you have to teach what the big thoughts are, or the big ideas, then you're doing extra.  And I'm 
not saying you can't do that, you certainly can.  But let's work with what we already know the students 
understand in regard to concepts, and it's probably easier to find a text that revolves around that.  Can 
they lift that out of the text when they hear it? 
 
How does the student interact with the text?  How much text?  Words, phrases, sentence, paragraph, 
short stories -- it's going to look different student to student.  Can they answer factual questions, with or 
without picture support?  Is answering questions part of the current IEP goals and objectives?  And then 
finally, can the content, as written, be the target for learning?  So once you answer all these questions 
and you have an idea of where you need to go, or how much you might need to reduce the complexity 
of the text, I want you to think about the text.  Now I just shared with you that we need to ensure that 
the text if we're teaching about theme that it has a theme.  If we're teaching about some big ideas or 
key ideas and thoughts, and we are aware of some that the student may be familiar with, some big 
ideas, let's find some text.  Always select text that reflects and matches the content that the alternate 
eligible content is really asking the student to know and do.  It's very key and very important. 
 
So for this example today, we're using a piece of informational text.  It's third grade.  And this is the 
original text without any modifications.  It came out of ReadWorks.  It's life science.  When we did the 
Flesch-Kincaid, if you remember, we talked about that last week when we talked about modifications, to 
get an idea of understanding and the flow, and how the vocabulary usage, and its impact when it's all 
put together, and the length of sentence.  All that is considered.  This is about 4.3, even though it's a 
third grade informational text.  Not unusual for text, particularly an informational, to be written slightly 
above or greatly above grade level.  So this particular one is about ants, and as you can see it's dense, it 
has lots of information in there.  But it has three pretty big ideas in it about ants are different, because 
they look different, they have different colors.  We also can see that they live together, they're social so 
they live together in big groups, and they also have jobs.  So three pretty big ideas that we would want 
students to pick out.  But we're going to have to modify this.  We've talked about often reading the 
original text with the modified text, but we're going to, definitely for each of the levels, we're going to 
reduce that complexity even further. 
 
So at the most complex level of content, here's an example of a target.  So this is without -- the way the 
alternate eligible content is written, we would say given the modified text, the student will tell or 
communicate the big ideas or thoughts heard or read.  So I just shared there's three of them there, so 
we're going to want them to pick out three.  So remember I said earlier, we want you to think about 
mastery criteria, you want to be prescriptive.  So in this particular situation, the student will -- as the 
teacher, I'll be able to say we have met our goal, because the student will read or listen to a modified 
text and communicate the major ideas or thoughts about the text.  So again, that retell, recount has 
been slightly altered to communicate the major ideas or thoughts about the text, but we haven't 
reduced the amount of ideas, we haven't reduced anything in that vein, so we want the student to still 
be able to pick out the pieces that are reflected in that text.  So the modified text and demonstration of 
mastery could look like this.  We would give a visual, if the student needed a visual, and here's 
something that kind of orients them to what the text is about -- it's about ants.  And then this is a 



reduced complexity of the text that's been modified; you can see we've taken out some different pieces 
of the verbiage, and left in kind of the most important pieces, though.  There are lots of information; 
ants can look different, they can be different colors, they can be red or brown or black.  Some are very, 
very small, and some are rather big.  So there's your first big idea.  Second one -- they live in large 
groups called colonies, some colonies are big and have millions of ants who live there.  Okay, so there's 
your second big idea.  Ants have different jobs; the queen lays eggs, soldier ants protect the queen in 
the colony.  Worker ants take care of babies, look for food and build ant homes.  Now, our piece of 
content is just asking for the big ideas, so you can be teaching that.  You may also pair this with a piece 
of content that's asking students to identify evidence in the text to support answers to questions, you 
know, so you could get into some of those details.  The details aren't necessarily as important as those 
big ideas.  However, you still see it's in kind of a paragraph form, multiple sentences.  It's at the highest 
level of complexity for the alternate eligible content.  This text was reduced, what you're seeing on the 
screen, to a 2.5 Flesh-Kincaid. 
 
So for the student to communicate the big ideas, and of course the instruction, you could have had the 
instruction using other text, but teaching students how to group together, you know, using highlighters, 
find things that are the same, find things that -- and where is it different?  What does it start being 
different?  So you would actually be doing lessons to have the students pay attention to some maybe 
transition words, words that make things go together.  And in this case, we could provide some support 
by giving the student the idea that there are three ideas in here, so now they don't have to figure out 
there's a bunch that's going to give them some ideas of how to kind of group things together.  But again, 
this is at the highest level of complexity for this group of students. 
 
So what makes it a most complex level of content?  Now we put a numbering system, and it provides a 
clue to the number of big ideas, but we didn't give them other supports; we didn't put extra pictures in 
because that would literally give the information away.  But we're trying to, at this level, the students 
are hearing or listening or reading the text, and we want them to pick out these big ideas.  We did use a 
visual to provide access and ensure the students connected, but it's not too much information, so we 
don't have pictures of them in colonies, we don't have pictures of them working.  We just have the ants 
there.  So they can certainly get the idea that they're different colors and they're big and little, but those 
are details.  It's not a big idea.  The big idea is that they're different. 
 
And we also modify the text below a third grade level.  And you can reduce it even further; we were kind 
of experimenting around with familiar language, such as -- colony might be too complex a word, or 
something that would be too foreign for the student.  But you could put things like a group home, 
something that would imply that  there's lots of people living together.  And that's still -- when we did 
that with the text, and just changing those words alone, we actually reduced the complexity even 
further, down to a 2.1.  So it still is most complex, because the student still has to listen, still has to read 
it and select those big ideas. 
 
So let's take a look now, we're going to reduce it further, a mid-level complexity.  So modified text is still 
used as part of the target.  But this time, here's your target given the modified text.  The student will 
select, using pictures and/or words, the big ideas or thoughts heard or read.  Okay, so now we're going 
to start adding some choices.  We're going to ensure mastery of learning is based on the content read, 
it's not a one-to-one select.  So you could add an additional [foil?] if you wanted.  And we're also going 
to reduce the amount of ideas that the student needs to select out.  It's still going to be more than one, 
it's still going to be -- we're going to reduce it down to two different ideas.  And we're going to ask them 
to read or listen to the modified text as a demonstration of mastery, and use pictures and their own 



words to share the main ideas or thoughts.  That's at the end of instruction.  This is what the student's 
going to be able to know and do.  Does that make sense?  So we could be teaching them how to listen, 
listen for certain pieces.  Think about -- for example, here's the text.  Reduce the text completely, the 
way the text looks is different.  It's no longer in a paragraph.  So we actually visually separated the two 
ideas.  We could be teaching the students that the first sentence in each section is the big idea.  So we 
want them to key in and listen to that.  And then we can also add lots of pictures, we're going to add 
many more pictures.  We can add a video, that's actually -- the blueish colored one is a video of ants 
working.  And then over to the right of that is a picture of an ant carrying a Cheerio.  So we actually gave 
a little more information.  They look different from each other, they may be different colors, some are 
small, some are big, some lay -- and then they have different jobs.  So we picked, in this particular case, 
the two ideas.  We stayed away from the homes piece, we thought maybe that would be too complex.  
But maybe for your student, the fact that they all live together may be more important to them than 
having different jobs.  So you would be able to customize that for your students. 
 
So some lay eggs, some help other ants, some look for food.  So again, the demonstration of mastery, 
what would that look like?  Show me the big ideas or thoughts.  You heard about ants, pick the ones that 
help you tell the story.  So we would have jobs, we would add a foil in there, one that definitely wasn't in 
the story, and then we would support it with pictures.  So you would want them, if they were able to 
pick out the big ideas that they were doing jobs, and that they looked different.  We didn't talk about 
ants playing.  So again, we're having the students really focus on the text, which is what the alternate 
eligible content is really all about. 
 
So what makes this a mid-level of complexity?  So we reduced the text in depth and breadth to include 
information that were highlighting the target, so the way we structured it.  We organized the text to 
isolate those key ideas.  We used less, we reduced it down to fewer key ideas, additional pictures and 
supports such as the video were used, and we provided the student choices to help them select out of 
the correct answers.  So again, are we meeting the intent for the student to recount the big ideas in the 
story?  I would say yes. 
 
Least complexity level -- so let's take a look at the target.  So again, we're going to use modified text, but 
you know we're going to modify it even further.  We're going to use pictures and/or objects, and of 
course you can use objects throughout all of this if that's what the student needs.  But in this case, we're 
going to have them select a response to indicate one key or big idea from the text.  Okay, so we're really 
going to structure it.  Can they tend to the text?  Can they pull together the information to give 
information about the big idea?  Again, we would hope that you're looking at big ideas, thoughts, 
concepts that kids are familiar with, or the students that you're teaching.  So what they're really doing is 
kind of looking at it in relation to this text.  And we're also going to make sure that they understand the 
vocabulary of the text, and if we have to teach language and vocabulary to ensure that the student 
knows what an ant is under lots of different conditions, that they look different, and I can talk about an 
ant and point to an ant, I can choose a big ant, a small ant, I can discriminate it from other bugs perhaps 
-- you're going to want to do some of that during your instruction that leads you towards them 
understanding the text, and that would go with any text.  And then you're also teaching them how to 
think about that big idea, and what are they saying about ants. 
 
Demonstration of mastery -- the student's going to listen to the modified text.  Use pictures, objects and 
any other means, and we'll select the key idea that we want them to find out about the text, in this case 
it's ants. 
 



So here's this modified text.  How many big ideas do you see there?  One.  We've really focused on one.  
Our goal is to get the student to be responding to text.  So one big idea; ants look different.  Some are 
red, some are black, some are big and some are small.  That actually takes us down to a zero in the 
Flesch-Kincaid, so we're very much at a pre-primer language level.  And again, we would want to have 
the student, no matter what you're reading about, whether it's ants or its bears, or you're reading 
adding storms -- something.  You're going to want to have the student interact and know that they are 
familiar with what that means. 
 
So demonstration of mastery -- show me something, a key idea or a big idea about ants, pick the one 
that helps you tell the story.  And we're going to give them two choices here, and we're going to use a 
photo that we haven't used before.  So does this meet the intent of recounting the big thought of the 
text, or big thoughts or ideas of the text after reading or hearing it?  I would say yes.  It doesn't say, 
"Identify an ant," thought that could be part of the instruction. It is really, can you pick out that big idea? 
 
What makes this the least level of complexity?  Okay, we reduced the text, we modified it to very simple 
sentences, so the cognitive load, or what the student is hearing, has been reduced.  The supports can be 
enhanced or provided with each part of the content, so if you have textures, if you have -- I don't know, 
a rubber ant, or something -- if you have live ants, that would be even better.  So you want to provide 
that with each part of the content, and we only have one key idea.  A demonstration of how mastery is 
reduced -- so we again, we want the students to be attending to the text and be able to respond to the 
text by recounting the big idea. 
 
Okay, let's look at another example of informational text.  We're going to jump all the way to high 
school.  And in this piece of informational text, we read and answer a question about informational 
material.  When we take a look at coding, what is it that students need to know?  They need to know 
questions.  They need to know informational material.  What do they need to do with the questions?  
They need to answer a question and they need to read the informational material.  So there's a couple 
things we need students to know and be able to do here.  And within what context.  Well, some 
examples given are schedules, maps, manuals, and we would pick informational material relevant to our 
student or students that we're teaching.  Intent would be to demonstrate the ability to utilize a 
document, such as a schedule, map or a manual, to locate requested information. 
 
So some sample student data -- again, just samples.  Where are some things you would go and consider?  
What does the student already know and do in regard to informational documents?  Have they done 
anything with schedules, maps, manuals?  And if so, what have they done, and what's relevant for them 
in their community, in their possibly in transition, in their thinking about school to work and moving into 
post-secondary outcomes?  Thinking about words and phrases; are they decoding?  Do they have a 
mastered sight word list?  Are they using pictures, visuals?  Are they using textures?  Are they using -- 
how are they taking information in?  How do they show what they know?  And in relation to text, how 
are they gathering information?  Are they able to identify pictures under different conditions?  So you 
know they use symbols on maps, but sometimes those symbols can look different.  We're going to see a 
symbol coming up with a dog on it, but it's a certain kind of dog, and it indicates it's a dog park.  But you 
know other maps may use other symbols.  So are they able to identify lots of different kinds of dogs?  
Because if we just teach them that symbol, they may not be able to use another map that has a dog that 
looks different. 
 
What do they know in regard to meaning of unknown words?  How do they figure out words that they 
may not know, that they may find in a scheduled map or manual?  Are they familiar with legends, map 



legends?  Can they read that?  This doesn't tell us that we have to specifically know and be able to do 
map legends, but map legends may be part of the instruction that's going to lead them to effectively use 
a document such as a schedule, map, or manual.  Do they know manual keys, glossaries, the 
abbreviations that are used on maps?  These are things that you may want to ensure that -- see what it 
is that your students know.  You may have to do some pre-teaching or some -- just to revisit, maybe, 
things that were taught several years back, but definitely would want to address that. 
 
So at the most complex level, our target could be answer indirect questions, using a community map 
with mobile sites identified, you know, using a legend, some words, some picture supports, texture 
supports, object supports.  However the student gains information in regard to a map, maybe it's Braille, 
maybe it's just raised pictures, things that would be consistent with what they would find in community 
and part of the post-secondary outcomes.  So demonstration of mastery would be to provide a 
community map.  And again, I would stress that you would do something relevant, something 
important.  We wouldn't be teaching bus schedules if the students all live in a very rural community 
where busses don't travel.  So we want to make sure that the documents we're using are relevant to the 
communities where our students live, and will be post-graduation.  So provide a community map with a 
minimum of four to six specific locations, and the student is asked a series of questions, such as 
questions such as, find -- well, we're going to take a look at some questions in a minute. 
 
So here are some sample questions that we move to this particular slide.  So take a look, this is just a 
sample.  This may not be a map that you would use, but we just wanted to show you an example of a 
map that had some words on it, that had some pictures on it that we could give you as a suggestion for 
some ideas in using maps.  This is -- you could use something without a legend.  In this particular case, it 
has something with a legend -- again, all the more important to use something that's familiar to 
students. 
 
So here's some sample questions:  Where could you go to eat?  So we don't say, "Go find the pizza," so 
we're asking something a little more indirect.  Where can you get your hair cut?  If you were going to 
need to take an airplane to go visit your grandmother who lives in another part of the United States, 
where would you need to go?  If you had to ride the bus, where could you catch the bus? 
 
So demonstration of mastery -- again, where could you go to eat?  Where can you get your hair cut?  
Where can you go shopping?  So it's not definitive there, they would have to either be able to look at 
the legend and see the word, "shopping," which is located with number 7, or recognize that a 
pocketbook or a purse may indicate shopping.  So it's how am I applying -- that's the complexity of the 
content here.  We're having the students do a little more application. 
 
So thinking about this demonstration of mastery, does it meet the intent of demonstrating the ability to 
utilize a document such as a schedule, map or manual to locate requested information.  So what makes 
it most complex?  The questions asked are not direct commands, and require the student to process 
information.  We are using the map in its complete form, you know.  The legend's not a direct match 
with the map, so there's some colors and orientations that are different, so the student has to do a little 
interpretation of the questions to actually use the map. 
 
Mid-level complexity -- using a modified map with picture supports.  The students will locate areas 
requested when given a direct question.  So again, we can provide community maps.  You say, how do 
you modify a map?  Well, you can reduce the size of the map to just contain a certain portion of the 
content.  So for mastery, now you may be wanting to teach the whole map, but to really limit the 



amount of locations based upon what you know about the student may be the best way to go.  You're 
going to want to maybe look at eye content maybe most familiar to the student. 
 
So you're going to want to ask them some questions, such as -- now, see if you can see the difference in 
the complexity.  Where can you eat pizza?  Where is the man fishing?  Where can you eat ice cream?  
Where can you drink coffee?  So it's more direct to what's happening on the map.  Or, you could say 
show me where you eat pizza, show me where the man is fishing, show me where you can eat ice 
cream, show me where you can drink coffee.  So does it meet the intent?  Is the student demonstrating 
the ability to use a document such as this map to locate requested information?  I would say yes. 
 
So what makes this a mid-level of complexity?  The map has been reduced, and they're only seeing a 
portion of it.  The amount of information is reduced version, which is a reduced, less breadth.  They 
need to use objects or visual icons to interpret the map, and they could be paired with simple or familiar 
words, depending on the student.  And the questions directly relate to what they're seeing on the map.  
And the demonstration of mastery provides direct information in the question, but it still requires the 
student to connect it to the map. 
 
So let's take a look at least complexity content.  So your target, we're going to again use a modified map 
-- pictures, objects, supports.  The student's going to respond to the information on the map when 
requested, and we're going to have them select or match a picture icon to the map that has been 
labeled.  And again, we're going to reduce the amount of information that we're requesting. 
 
So we're going to use community map for legend, probably during our instruction.  But in the mastery, it 
doesn't necessarily have to have the legend, and mark two locations.  We're going to provide the 
student with two cards, two objects, two things that match the icons, and they're separate.  So when we 
give the directive, we're going to have the student locate and match the item on the map. 
 
So here's your map.  So maybe we would say find the food.  Find the water, find the coffee.  Again, you 
would use things that are familiar to the student -- find the trees.  Find the dog.  Find the bike.  So what 
makes this the least level of complexity?  I mean, does this meet the intent of the student interacting 
and utilizing the map?  Absolutely.  So we reduced and modified this map.  So the amount of 
information provided is reduced.  We're going to use familiar objects, visual icons, to help the student 
interpret the map and where things are located on the map.  They're provided with a direct command of 
what they're looking for.  And the demonstration of mastery still -- but it ensures the student makes the 
connection between the object and what's represented on the map.  So all of those are at different 
levels of complexity, but still demonstrating proficiency with the piece of alternate eligible content. 
 
Let's take a look at Math.  Here's a new one in third grade, order three numbers under 10.  So what do 
the students need to do?  They need to know three numbers.  What do they need to do with it?  Order 
it.  And what's our context?  The numbers have to stay under 10.  The intent?  Demonstrate 
understanding of the sequence of values from least to most or most to least, with values under 10.  So 
what student data would we need to be looking at?  One-to-one correspondence, numeral recognition -- 
do they know number values?  What number values?  Remember we talked about can limit that, 
because what we're working on here is ordering, not necessarily do they know the number 2, do they 
know the number 8.  Can they use a number line?  Do they understand the term, order?  What does 
"order" mean?  Maybe we need to reduce that.  Can they sequence?  Do they understand what comes 
next?  Do they understand the concepts of least to most, big-small, less-more?  Can the student count to 



10?  What numbers within 10 do they know?  Remember, numbers do not always have to be digits, but 
we know digits represent the most complex form of math. 
 
So let's take a look at our target.  Our target could be, put these numbers in order from least to most.  
So we would present a display, 3, 9 and 5, and we could also add some supports to kind of give them an 
idea of where numbers may fall, but we're not telling them what digits go where.  Demonstration of 
mastery -- we would ask them to just put the numbers in order from least to most, and the students put 
the numbers in order.  Or maybe they'll start it most and go down to the least. 
 
What makes this the most complex level?  We use digits with minimal support.  It requires a student to 
know and understand the symbol and the quantitative amount.  We don't give them the quantitative 
amount in this one, but we do have a number line, so if they are familiar with a number line, that may 
help them understand that quantitative amount.  We don't provide a lot of additional support, such as 
groups of objects.  And the demonstration allows the student to manipulate the digits from least to 
most, or from most to least.  Does this meet the intent of the alternate eligible content?  I would say 
yes. 
 
Let's take a look at a mid-level complexity.  Same issue.  Put number sets in order, least to most or most 
to least.  So in this case, we're going to present using unifix blocks or other blocks, or other picture of 
blocks, or picture of individual items stacked or in groups and have the students say -- we would say this 
is 1, this is 5 and this is 3.  Put these sets of blocks in order of least to most, or most to least.  So the 
student is going to put either 1, 3 and 5, or they're going to move them around and have the 5, 3 and 1.  
You could pair it with digits if you wanted; you wouldn't have to.  It would just be a matter that even if 
visually they understand order, because remember, it's about order.  We're putting -- demonstrate 
understanding of sequence of values from least to most or most to least, with values under 10. 
 
What makes this a mid-level of complexity?  They no longer need to just manipulate digits, so now they 
can visually -- if they visually understand least to most or most to least, they can still demonstrate 
proficiency with this piece of alternate eligible content.  We took out the symbolic understanding.  
Demonstration allows the student to arrange it either least to most or most to least, they just need to 
show order. 
 
So what does least level of complexity look like?  So when we view an ordered set, the student can 
identify the biggest, or highest, numbered set.  So we want them to see an ordered set.  We're going to 
present them with unified blocks, or 2D representation, or objects or pictures arranged such that the 
students can take in the information of these amounts.  And the demonstration, says, "Find biggest."  So 
they would have to be able to look at this set, and we have the student, so we would have them in 
order.  We would already have them ordered, and have them find the set that has 7.  So does this have 
the student demonstrate understanding of sequence of values?  And in this case, it's most to least, or 
least to most.  You could even say, "1, 3 and 7, find the biggest."  One more. 
 
What makes this the least level of complexity?  So the student demonstrates  mastery by selecting the 
largest; or you could ask them to select the smallest.  Or, depending on the student, you could ask them 
to find the one in the middle -- still demonstrates a different value of order.  You're going to use distinct, 
quantitative amounts.  We wouldn't do 1, 2 and 3, it would be very close.  And if the student could do 
that, I may be bumping them up to a higher level of complexity to have them show what they know.  So 
you want to definitely think about making it least complex by making your quantitative amounts very 
distinct. 



 
So let's zoom up to high school, and here is another example of essentialization, using this piece of 
alternate eligible content to determine the necessary units and solve a real-world problem.  What do 
students need to know?  Necessary units.  What do they need to do with it?  Oh, they also need to know 
a real-world problem.  And they need to determine the units and they need to solve the problem.  And 
under what context, it's a real-world problem.  Intent -- we're going to give them a real-life problem and 
have them decide what standard quantity of measurement to use to find that answer, or to solve the 
problem. 
 
So what do they currently know and do in regard to quantities of measurement?  And again, what's 
going to be relevant?  What's their background knowledge in regard to real-life problems?  We're 
thinking we're getting kids looking at transition, post-secondary, what's going to be meaningful? 
 
So in this example, and this is a sample example.  Our target's going to be, solve a real-life problem at 
the most complex level of content.  We're going to have them select the unit of measurement to solve it 
and determine the solution.  So we're going to give them a real-life problem and some choices, and 
they're going to select the unit of measurement needed to solve the problem, and the student's going to 
provide the correct answer. 
 
So here we go.  We're going to have a room.  So the student's going to be provided with this real-life 
problem.  You have a room that's 9 feet by 4 feet, and you need to fill it with carpet.  So how much 
carpet are you going to need?  We're going to give them some options.  So this is how the student's 
going to demonstrate mastery.  We would be teaching units of measurement, we would be teaching 
real-life problems.  We would be teaching students how to do area and how to fill an area and what that 
would look like.  So this again, if a student has learned this, and we provide this problem, this is what it's 
going to look like.  We could give them, A, the student can compute the problem and select the unit of 
measurement that represents the answer, so they could go, 9 feet multiplied by 4 feet equals 36 square 
feet.  We could provide them with 40 square blocks, 40 inch blocks, 40 yard blocks, and have the 
students help the problem be solved providing the answer.  So we would want them to set up 36 square 
feet.  We're giving them more than they need, because we don't want to give them exactly what they 
need, because it would just be a measure of just filling in a space.  And we want them to be able to 
demonstrate that they understand that you need the 9 feet multiplied by the 4 feet in order to fill that 
area. 
 
What makes this most complex?  They're provided this scenario, and they have some clues, but no other 
visuals.  So they've learned this content specifically, and been taught it using some specific formulas of 
how you actually get to that answer.  They can be provided a variety of manipulatives, but they need to 
solve it.  They need to correctly manipulate these manipulatives, they need to calculate the solution.  So 
they need to know the measurement unit; we're not doing inches, we're not using yards, but we're 
using square feet.  And we're anticipating the students manipulating digits. 
 
Mid-level of complexity -- we're going to select the unit of measurement and solution of a real-life 
problem when provided choices.  So we're going to give them a real-life problem and choices, and 
they're going to select the unit of measurement with the correct answer needed to solve the problem. 
 
So we're going to reduce the side of the room, 6 foot by 4 foot, and how much carpet do you need?  So 
we're going to provide the student visual objects that represent the solution, and they're going to select 
the correct answer, including the unit of measurement.  So we have 4 foot by 6 foot, so we have the 



square grid.  So how much carpet do you need to cover the whole floor?  We can even make sure the 
whole floor is covered.  And they can come up to the solution lots of different ways, they could be 
counting all those blocks.  They could notice we're giving them 6 inches by 4 inches, 6 feet by 4 feet, 6 
yards by 4 yards.  So they need to know the type of measurement they need to use, which is the square 
feet, and they need to know the exact way that we go 6 feet by 4 feet.  Now again, they can come with a 
solution in lots of different ways; they can be counting, they can be actually multiplying.  But we would 
anticipate that this particular solution definitely meets the intent of giving the real-life problem, decide 
what standard quality of measurement to use, and find the answer to the problem. 
 
What makes it the mid-level of complexity?  We provide the choices with the solution is in there.  They 
still need to know the unit of measurement, and the manipulatives, the picture of the solution and the 
calculation is already provided. 
 
Least complex level -- select the unit of measurement when providing choices, given the solution of a 
real-life problem.  So we're going to have the real-life problem, possible solutions.  The student's going 
to select the unit of measurement and the correct solution.  So again, we're reducing the numbers, 4 
foot by 4 foot square.  We're kind of giving that information of the solution in the question, and here's a 
sample of what that could look like.  And you can use manipulatives.  Show me the amount of carpet 
you need.  Here's another one; again, we said 4 foot by 4 foot square.  We want the student to select 
the 16 square feet.  Does it meet the intent, deciding the standard quality of measurement to use, and 
finding the answer -- absolutely.  And again, a sample -- you may be able to reduce that complexity even 
more. 
 
What makes it the least level of complexity?  We have a reduced number of choices, and the answer 
option is provided explicitly with the mastery question, so we're tuning the student into a standard unit 
of measurement.  They're hearing it, they need to select it.  Partial participation, understanding queuing 
into what's being said or talked about.  It's certainly very much within quality of life and what we would 
need for students at the very least level of complexity.  Students don't have to do any computation, 
thought we would expect some understanding of unit measure -- again, part of your instruction.  And 
there is a distinct differentiation of the choices. 
 
So moving along, as we finish up today, thinking about classroom application -- we've talked about this 
in so many other webinars that we're just going to walk through this.  I'm thinking about using our 
targets to define learning and design instruction.  So walking down, we define the target, we've talked 
about that extensively.  We're going to make sure we're prescriptive, and how we're defining that 
target, based upon what we know the student already can do, and how are we going to set that to a 
higher level?  And how are we going to get the student there?  We may have to do a lot of things to get 
them there, and we should be as part of our instruction.  We're going to use effect directive, direct 
instruction.  We're going to think about concepts and language development using errorless teaching, 
formative assessment, lots of reinforcement, guided practice, as well as independent practice.  And 
using assessment -- if there is one thing through all of our webinars, we keep going back to data, collect 
the data -- what did we know about our students before?  How are they moving through instruction?  
What do I need to change?  How can I shape that learning?  And what have they learned, and where do I 
go next? 
 
So being prescriptive, you're analyzing situations, examining student data and what the student already 
knows.  You, from the result of this analysis, you define what's meaningful and achievable, yet 
challenging, and you collect and record your starting point, and indicate what mastery's going to look 



like.  Once you have that done, then you design your lesson and unit of study that builds towards those 
target or targets.  Make sure that language and vocabulary is completely part of that lesson.  Pre-
teaching -- using card sorts, direct instruction.  Used evidence-based practices -- we just talked about 
these direct instruction, errorless teaching, reinforcement -- lots of guided practice, and then ensure 
that students are actively engaged.  You're going to use large and small group instruction -- it's not 
always one to one.  Instruction should not always be activity-based.  Activity should be a culmination of 
direct instruction.  Use repetition, peer supports.  Scaffold the skills needed to teach the target.  
Students shouldn't know everything that's needed for that target; you need to be teaching them 
towards that target.  You may need to teach some specific skills, use assistive technology and supports.  
Remember we talked last webinar that you may need to use a lot more supports during instruction, and 
fading it towards where you prescriptively said, we know we can get that student to that target.  And we 
released to independent practice after instruction.  So we don't start with independent practice and just 
set up activities for students to practice.  We use instruction, lots of repetition in instruction, actively 
engaging students, and then we release them to independent practice. 
 
Data collection is extremely -- and the number three piece that we need to consider with alternate 
eligible content.  Collect your data of where you're starting with the student based on the content 
you're teaching, determine mastery indicated on charts, so you know where your target line is.  And 
then instruct using formative instr-- keep checking in with those students and make sure that they're 
learning along the way.  Don't be surprised when you get to the end of the lesson and say, well, they 
didn't really get that.  Along the way you should be able to see it.  And change your instruction if you 
need to.  Collect and record data.  It's going to help you find your place so you know where to pick up 
your teaching again.  It's going to help you maybe reshape, redefine your target.  It helps you where to 
go next, and it is particularly powerful when you're sitting across the table with parents to say, here is 
what your child has been doing, and this is where we've gone.  It's extremely powerful. 
 
You can use targets where you're keeping line charts -- that little orange line there, that's the target, 
that's where we want to go.  So we see the student -- we taught, they learned, we got above the target, 
they dropped below, they went back up.  I'd want to collect more data to keep them up above that 
target.  You could use bar charts, whatever works for you.  Make it easy to read and share, a way that 
demonstrates progress, and it helps with instructional decisions for your IEP team. 
 
So in conclusion -- I know we've run over just a few minutes -- but in your conclusion -- your turn.  We 
are looking for you.  We've been teaching this, you guys, out there.  And I know so many of you are 
essentializing.  We are looking for your samples.  We'd be happy to give you feedback.  If you send your 
samples in to us at AlternativeAssessment@pattan.net, keep your name and email address with it, and 
we can definitely provide you some feedback, and we are looking for you to share your experiences and 
your essentialization samples and your lesson applications with us as part of our fall, 2016 webinars.  We 
will come to you.  And we can record even five minutes, ten minutes, and hear from the field.  And you 
can share with other teachers what you've been doing.  You can either contact myself, Sharon Leonard, 
or Audrey Kappel at PaTTAN, and we can get you on the grid to share with us in our fall webinars.  We'll 
also be sending out a survey to get your input on some further topics.  We've got writing coming.  We're 
beginning that process of defining that content.  We'll be looking for your feedback over the summer, 
and then next fall, we'll be talking about what that looks like in instruction, as well as thinking about 
instruction in science. 
 
We talked about this at the beginning -- if you need more resources, you want to go back and visit our 
previously-recorded webinars, please go to our website and to the Educational Initiative: Students with 



Significant Cognitive Disabilities.  If you haven't already, sign up for our Listserv on that site.  Sign up, you 
will get on -- give us feedback in our surveys and be part of this great work for our students across the 
state who are eligible for the alternative assessment, who are taking our students with significant 
cognitive disabilities -- there are so many cool things happening in classrooms.  I've been out there, I've 
seen it, and I can't wait to hear from you. 
 
So our outcomes today, we looked at the additional examples.  We applied this application to classroom 
instruction.  And we want to thank you so much for what you've done as part of this throughout this 
year, and what you're doing for kids.  Oh, you guys are awesome.  Thank you!  Thank you for your 
participation.  Look for our survey for next year's topics, and get in touch with us with your samples.  We 
want you.  Thank you! 
 
Stay tuned if you're on this, the live portion of this on the 25th through 8:00 a.m. of the 26th, for your 
code for a Certificate of Completion. 
 


