
>> Welcome to our first webinar in the Spring 2016 Alternate Eligible Content Series.  Today's topic is 

Alternate Eligible Content and Instruction: Prioritizing, Connecting, and Planning Across Grades.  If you 

participated in our recent survey for topics, thank you so much.  We had over 500 respondents and the 

results put this topic at the top.  Particularly the prioritizing alternate eligible content.  So that's what 

we're going to be doing today.  If you are new to alternate eligible content and joining us in this series, 

we would recommend you visit our PaTTAN website at www.pattan.net.  Click on the Educational 

Initiatives tab, Students with Significant Cognitive Disabilities.  And on the right side of that page, you 

will see our recorded -- previously recorded webinars.  And there we talk about the alternate eligible 

content and the essentialization process in great detail.  And we are sure it will help you. 

If you are joining us live today on February 24th, 2016 and you have some questions or some comments 

in regard to the content, we would certainly welcome you visiting our Alternate Assessment at 

pattan.net and leaving your question or comment there.  Please reference today's date, February 24th, 

2016, and we will be sure to post these as an FAQ with the recorded webinar following this 

presentation.  If you're watching this live on February 24th, 2016 and are in need of tech support, please 

visit support@pattan.net. 

Our focus today will be on these three pieces.  We're going to talk about selecting and prioritizing 

alternate eligible content to teach.  And then we're also going to spend a little bit of time on thinking 

about instructing multiple pieces of alternate eligible content in multiple-grade instruction within one 

content area.  So say I'm an elementary teacher, I'm a life skills teacher and I have grades 3, 4, 5.  Or I'm 

a middle school teacher and I have 6, 7, 8.  What does that look like if I need to instruct in math or ELA 

reading?  And how can I find common areas and do a group lesson and teach to students with multiple 

pieces of content at the same time?  And then finally we're going to spend some time talking about 

supporting design and instruction of targets aligned to the alternate eligible content in general 

education classrooms.  If you're a teacher and you have a student or students, or most of your students 

who go out and spend some time or all of their time in general education classes, how can you help 

teachers make that connection with the alternate eligible content?  We've got lots to get through.  I'm 

looking forward to it.   

Selecting and Prioritizing Alternate Eligible Content.  We're going to start there.  And we're going to start 

first with talking about the question we get a lot in regard to, What pieces of the alternate eligible 

content in each grade are going to be assessed on the PASA?  And the answer is potentially all pieces 

could be assessed across the years, though not all pieces will be tested within one specific year.  So 

knowing that, you still know that all pieces are important and were selected as important for students to 

know and be able to do for students with significant cognitive disabilities.  So it's important to consider 

that whole range of content.  But reality says that we need to prioritize what's important for our 

students to know and be able to do.  So that's what we're going to focus on today, is how we prioritize 

that in light of each individual student.   

So the alternate eligible content, first of all, needs to be selected and must reflect the assigned grade 

level of each student you are assigned, who is on your class roster.  So that conversation is typically part 

of the IEP.  That is how when grade levels are determined in regard to PASA and what your student -- 

what grade level your student is assigned.  It's all based upon what the IEP team has assigned for your 

student.  It is not the instructional level of your student.  For example, if your student is a 6th grader and 

assigned to 6th grade because you know they're going to be taking this 6th grade PASA, and they read 



on the first grade level, we don't -- necessarily we don't go to the standards in 1st grade and say, "Okay, 

I'm going to address the standards.  I'm going to teach those 1st grade standards."  You'll be responsible 

to address that 6th grade alternate eligible content.  We will base the student's instructional level within 

our instructional subset of skills as we build and scaffold towards that alternate eligible content.  Or as 

we consider whether or not to essentialize the content.  And we've talked about that in previous 

webinars.  But just know the alternate eligible content, where your targets will come from for each 

student, is based upon the assigned grade level. 

So we want you to consider, through selecting and prioritizing, these three pieces or components.  And 

we'll be referring to these throughout this section.   

So the first piece is going to be Considerations of the IEP Goals and Objectives.  Thinking about what is 

currently in the IEP because that is what the IEP team has determined the student will learn this year.  

You don't necessarily have to go out and run and change that.  We're going to look at how can we 

connect that to the alternate eligible content.  And then we're also going to look at it through the lens of 

considering the IEP when the IEP is up for revision or it's up for its annual year review and you'll be 

looking at goals and objectives.  And how does that play in when we think about the alternate eligible 

content.  So there are two different ways to really look at the considerations of the IEP. 

We will also be looking at Considerations of the Student's Current Level of Performance.  That's certainly 

going to drive what those targets are going to look at that are aligned to the alternate eligible content.  

Whether we're essentializing, how far we're essentializing, how much we need to reduce the 

complexity.  We will also be considering the student's current levels of performance when we look at 

the content.  So say I have a 3rd grader and we know a piece of content in 3rd grade is to answer literal 

questions in ELA and reading.  And say my -- I have a 3rd grader in my life skills class or my autistic 

support classroom who is answering literal questions that are found within a grade-appropriate 3rd 

grade -- a 3rd grade-appropriate text.  Not necessarily 3rd grade reading level, but 3rd grade-

appropriate content.  So that might not be a prioritized piece of context.  So your student's current 

levels of performance are really going to be valuable. 

And finally Consideration of Meaningfulness.  So thinking about what has the IEP team prioritized as 

meaningful?  What are some of those long-term goals for the student that will guide your 

essentialization process?  That will guide you towards intent; guide you towards what content is going to 

be most important to the student.  And for example, if I have a team that has determined that even 

partial participation is a valued piece of the quality of life for this student, then we're going to be 

prioritizing goals that will lead us in that direction of development of skills and abilities that help develop 

that particular lifelong goal.   

So we need to think about all these pieces, and they are interchangeable, as we work towards 

prioritizing our alternate eligible content.  And the other piece I wanted to add, and we've talked about 

this before too.  We've talked about this since November 2014 when we started doing webinars.  And 

we talked about, you know, the test and teaching to the test and where does this instruction fall in.  And 

really, what the Bureau of Special Education has emphasized is the instruction.  The test, while it is 

accountability and it is important, we really want teachers to focus on the instruction and having 

students learn and make yearly progress. 



So we're going to look at the sections of each of that triad diagram a little bit more in depth.  And so 

we're going to start first with thinking about the IEP.  So considerations from the IEP.  What's currently 

included in the student's IEP in relation to ELA, reading, and math.  And if there is something included, 

how does this align to the alternate eligible content.  It may not look like a direct match, but maybe it's 

like a next-door match.  Something that can be part of learning.  And maybe the IEP goal was part of an 

instructional skillset that will get us to that piece of alternate eligible content. 

Then most importantly we're going to ask the question, How familiar am I with the alternate eligible 

content for the grade levels I am assigned?  When I was teaching, I was in high school.  So I would have 

been pulling the grades eight, and I would have been pulling grades 11.  And I would have been looking 

at those and learning those and becoming familiar with those, thinking about, What is the intent of 

these pieces of content?  What's that long-term learning?  Thinking about, What are similarities for the 

IEP goals that are currently written?  And in the future, what goals might fall into -- in thinking about the 

priorities of the IEP team -- what's leading us towards the content that has the intent and long-term 

learning that matches the alternate eligible content within that student's assigned grade?  So immerse 

yourself.  Learn the content.  Become aware of the different pieces within the grade levels that you are 

assigned. 

So let's look at some sample connections from the IEP.  Here's a sample IEP goal.  Just a sample.  You 

may have ones that look like this; you may have ones that look a lot different than this.  But it is just a 

sample for today's presentation. 

So 7th grade.  It's written about going to a store or a store environment, maybe it's a school store.  And 

the student is going to determine if the items they are buying are more or less or just the right amount 

of money that he or she has to spend.  Okay?  And they're going to use a visual cue.  Maybe it's a chart, 

maybe it's a calculator.  And we're going to see them be able to do this 100% of the time.  So you say, 

"Okay, Sharon.  I didn't see that in the alternate eligible content in 7th grade."  And, you know, it's -- 

there isn't anything that's written exactly like that.  But here's an example of something that is in the 7th 

grade alternate eligible content that could be a fairly close match when we think about identifying a 

reasonable solution in the context of the problem using the four basic operations and numbers under 

20.  And the reason I bring that up is I know even myself with some community-based instruction, we 

often teach a dollar-up strategy.  So we're rounding.  We're making an estimate.  We're not using exact.  

So teaching students to estimate and determine if the solution is reasonable, we can teach that in 

context as this IEP goal was leading it right to context.  We can teach it out of context.  The alternate 

eligible content says a problem.  It could go either way.  So I think it gives a lot of flexibility for perhaps 

connecting this piece of alternate eligible content.  But it's not the only piece in 7th grade.  There are a 

couple other pieces.  There's a piece in numbers and operations that talks about solving a one-step 

addition/subtraction problem.  With fractions, decimals.  Here's your money.  Or positive/negative 

numbers.  Another one that we could put in.  Maybe we're having this student total it.  So there are a lot 

of things going on in this IEP goal. 

Here's another piece of alternate eligible content that could potentially be part of this current IEP goal.  

Use percentages to solve a real-world problem.  You say, "Well, I don't see percentages in there, 

Sharon."  And I would say, "Well, I would beg to differ.  When you go out in the store and you're buying 

an item and it's 50% off, what does that mean?"  And the student is going to have to figure that out, so 

there's a piece of alternate eligible content that's relative or related in 7th grade.  And again, these can 



be definitely essentialized to the level of your students within your classroom.  To the level of 

complexity.  And looking at it through a lens of, Where is the student currently and how can we move 

them forward? 

Let's take a look at another one.  Here's 11th grade.  This is English/language arts.  Math.  And this isn't a 

possible sample IEP goal.  Given a choice of three visual cues, and they're objects, supports, the students 

will identify some vocabulary in three consecutive trials.  So it's about vocabulary.  It's about labeling.  

It's about the summanding.  The student being able to -- I mean, not manding, tacting.  The student 

being able to identify an item.  So what potential pieces of alternate eligible content may possibly 

connect?  Because when you look back at this -- the way this particular goal is written, and you look at 

our standards, it's falling in the pre-K/K area. 

So here's a potential.  Use context to determine the meaning of an unknown or multiple-meaning word.  

So maybe we're going to teach the student strategy to identify vocabulary.   

Identify the meaning of a general academic and career-related word/phrase related to a text.  You 

know, while we selected literature/alternate eligible content to pair with this goal -- and as you know, 

from all of the webinars there are two pieces of ELA, reading and content.  We have literature and we 

have informational text.  There is also informational text, vocabulary alternate eligible content that 

mirrors the intent of this in literature.  So if you're not thinking about vocabulary that's within the story 

and you're thinking about informational text or real-life kinds of vocabulary and words, you can 

definitely link this to alternate eligible content under the informational text.  Depending on the targeted 

vocabulary, you could either highlight the literature or the informational text.  So you can use both 

strands of the ELA reading content area.  You also would be using intensive teaching to teach vocabulary 

and meaning.  And using instructional protocols that ensure the student through errorless teaching 

procedures to be able to identify the career and work phrases.  But also identify their meaning.  So 

under a lot of different conditions working with that vocabulary. 

Here's a 4th grade math example of a possible current IEP goal.  Here's one that students -- I've seen 

probably many times.  Given manipulatives, the student will count up to 10 using one-to-one 

correspondence.  It's a -- it appears to be a great priority for many students.  When you look in the 

standards, this is actually students in kindergarten are counting to 10 and using one-to-one 

correspondence.  But you're not going to find this in 4th grade.  You're going to say, "I don't see a piece 

that really matches, Sharon."  So I want you to think about incorporating next-door-related content 

knowing that this piece of IEP content is an instructional skillset that is definitely going to be connected. 

So think about this piece of alternate eligible content.  Compare to determine if a value is greater than, 

less than, or equal to another value.  Counting using one-to-one correspondence can be an IEP goal.  

However, understanding conceptually the quantitative amounts of these numbers is very relevant to 

math alternate eligible content.  Being able to rote, identify digits is a skill.  However it is a skill that I'm 

not sure has the ability to build into a deeper meaning in order for students to manipulate towards 

independence in life.  Thinking about being able to know quantitative amounts and being able to 

determine, "This one is more; this one is less.  This one is bigger.  This one -- this costs more.  This costs 

less," has a lot of applications for jobs and for real-life living.  Making a match like this takes that rote 

counting and that rote memorization of the language of digits to a deeper level of understanding the 

quantitative values assigned with digits.  So a teacher can still continue to teach numbers, but teach 

quantitative values at the same time.  Maybe line up those quantitative values underneath the digit as 



they're counting and pointing using that one-to-one correspondence.  Or locating.  On one-to-one 

correspondence we use a lot, but not necessarily always through math.  A teacher can teach numbers, 

but take the numbers students have mastered.  So say your student has mastered one to three as 

they're counting up to 10, but they're not there at 10 yet.  So we could say they haven't mastered that 

IEP goal, but we'll start taking the numbers or digits they've mastered and use these to teach the 

quantitative amounts.  And teach that about value: greater than, less than, or equal to.   

Use manipulatives and have students determine which is larger or smaller.  Use errorless learning 

techniques and strategies to help the students make those determinations. 

So Prioritizing with the IEP Team.  So we're in the process of meeting and developing a new IEP.  So we 

just, kind of, are shifting from here's the IEP goals we already have, to now we're in a position to bring 

information to the IEP team about alternate eligible content.  And think about it as we think about 

writing new goals and objectives.  Not saying that counting to 10 using one-to-one correspondence can't 

be incorporated into the IEP.  But maybe it would be an objective as opposed to a goal.  And let's think 

about some of the considerations as we prioritize with the IEP team. 

Familiarize yourself with the alternate eligible content.  I'll tell you that again and again.  And the intent.  

And what are the implications for long-term learning and independence for your students? 

Be prepared to discuss with the IEP team.  Because you're really going to come into the IEP team as their 

expert on alternate eligible content.  Talk about the implications of how students are accessing general 

ed curriculum, as IDEA instructs us to do through this lens with the IEP.  We're using this alternate 

eligible content.  It is aligned through the eligible content Assessment Anchors and PA Core Standards 

for all students.  Though it is a reduced depth and breadth.   

Know your students' current levels of performance and meaningfulness of the content to them in 

relation to the goal.  So you want to take these pieces into the IEP team and share that in regard to 

considering what pieces of alternate eligible content might be most implacable for the student.   

So when we think about our triad in the beginning when we talked about the IEP, we also talked about -- 

our second prong was considerations from a student's current level of performance.  So when we think 

about the IEP, we also think about the considerations of what students currently know and can do, and 

how that impacts what content should be taught.  So examine your current student data.  Using this 

student information will help determine some challenging targets that build on the master content.  If 

nothing has been mastered, or you say, "Well, I don't even have anything that connects," examine the 

instructional skillsets that are necessary for a piece of content.  And begin to examine the student data 

through the lens of these instructional skillsets. 

Language and vocabulary are critical foundational pieces of instruction.  I can't say that enough.  I'm 

going to say it again.  Language and vocabulary are critical foundational pieces of the instruction.  Using 

the vocabulary and language familiar to the students and building on previously acquired vocabulary will 

be very, very important.  For example, if you're trying to teach a student that -- and we'll go back to the 

counting to 10, one-to-one correspondence -- and "five" to them means nothing except it's something 

that comes out of their mouth.  Something they're imitating.  Then it has no meaning to the student.  So 

we need to go back and make sure they understand, What is five?  "Five is this amount."  Five, you 

know, can look a lot of different ways.  You know?  We need to teach the vocabulary.  If we're talking 



about, you know, thinking about the content, vocabulary and language are going to be really, really, 

really important. 

So when we think about current levels of performance and some sample considerations, let's just take a 

look at what we need to know about some of the alternate eligible content at those different grade 

examples we used before.  Seven, 11, and four.  And how can we match this into students' 

considerations?   

So when you're talking to the IEP team, and say you're a 6th, 7th, 8th teacher and you're going to talk 

about 7th grade math, and you want to have a conversation and you've looked at the alternate eligible 

content.  You need to ask some questions in regard to the following themes of the content that are 

addressed and some things they might want to discuss.  So what does this student or what do my 

students know about the number line?  We know that's included in 7th grade math.  Units and 

measurement.  What kind of units and measurement?  Have they done work around units and 

measurements of time as units?  Calendars as units?  Measurement is, you know, rulers.  It could be a 

thermometer.  I mean, there's lots of ways that we measure.  Money as a unit of measurement.  

Percentages.  What do they know about that?  Triangles.  Positive and negative numbers.  Do they know 

anything about negative numbers?  Three-dimensional figures.  Area, volume?  Have you done any 

cooking?  What has been their experience?  Have they done any measuring with that?  Any measuring in 

any way?  How about data sets?  So what components or instructional skillsets has a student mastered 

in regard to this content.  And this is not everything.  This is most everything in 7th grade.  What your 

students need to know and do with this content, what's the long-term learning and intent, and what's 

meaningful for the student. 

How about 11th grade?  The 11th grade ELA.  What do my students need to know and do with this 

content?  You know?  So familiarize yourself with it.  Now this isn't everything, but this is a lot of it.  And 

looking across literature and informational text, you're going to see a lot of the things that are similar.  

So you would be asking questions, What could be essentialized and considered lifelong learning?  What's 

meaningful?  What's the vocabulary pieces that my students would need to know?  Or my student for 

this IEP.  Thinking about theme/central message.  What's important about that?  Answering questions 

from text.  Summarizing.  Details and evidence from text.  Vocabulary.  In 11th grade they even have 

students examine different versions of a story.  The text versus the multimedia version.  

And then our 4th grade math example.  Here are some of the big ideas of what students need to know 

and do in 4th grade.  Multi-digit numbers, values, adding, subtracting, multiplying, and dividing.  

Summarizing, fractions, multiples, patterns.  What's the lifelong learning and intent?  What is 

meaningful?  What components or instructional skillsets has this student already mastered in relation to 

any of these?  So going into the IEP team, you are playing a critical role bringing this information to the 

team. 

As a starting point, What are my students currently learning and how does that connect to alternate 

eligible content?  What vocabulary is familiar?  What is new?  And what's my student's core vocabulary 

that could be an alternate phrase for understanding? 

So thirdly we're going to examine briefly the considerations of meaningfulness.  So once we match 

content and student performance and looked at the IEP team at the goals and objectives, what has the 

IEP determined to be meaningful?  How will they use this learning in their life?  Ask these questions, 



again, to measure and determine prioritized alternate eligible content.  Consider transition goals if your 

students are transition-age.  Consider the intent.  If you haven't had a chance to review the webinar on 

intent and lifelong learning from January 20th, it's available at our PaTTAN website if you'd like to learn 

more.  What has been prioritized by the IEP team? 

Here are some suggestions when we think about intent and lifelong learning.  We're going to think 

about some of the IEP content we connected to those sample IEP goals.  And here's our 7th grade piece.  

Identify a reasonable solution in the context of a problem using four basic operations and numbers 

under 20.  Intent/lifelong learning, being able to estimate as close as possible and answer to a 

mathematical real-life problem.  And that mathematical problem can be as complex or as reduced in 

complexity as being able to select one.  So there is a range in between. 

Here's the piece from 11th grade.  Use context to determine the meaning of an unknown or multiple-

meaning word.  Intent/lifelong learning, use clues around and unknown word, object, picture to figure 

out what it means.  Is it possible to teach students how to do that? 

Compare to determine if a value is greater than, less than, or equal to.  The lifelong learning, the 

learning 10 years from that 4th grade class.  Look at it.  Examine at least two different amounts of 

objects, numbers, and representations.  Maybe you're on a job.  Maybe you're just in your home doing 

laundry.  And make a decision about their value to each other.  Is one bigger?  Is one smaller?  Where 

am I going to start?  What am I going to do?  Lots of different ways you can examine and think about the 

intent of this learning. 

So this concludes our section on selecting and prioritizing content, thinking about these three 

components.  We want you to consider these three points when you're prioritizing alternate eligible 

content for students.  It has always been about instruction and how we move students forward.  Our 

State Accountability Assessment provides feedback, but what is taught to students on a day-to-day basis 

and their achievement with the content prioritized is truly what matters.  And as students continue to 

make progress, that's what's exciting.  As IEP teams, content is prioritized keeping that individual 

student in mind. 

So let's take a look at Instructing Alternate Eligible Content Across Multiple Grades Using One Unit or 

Lesson.  So when we think about group instruction, we're going to think about -- you're going to have 

the same general content.  So if you're teaching math and you're teaching -- math and, like, geometry, 

which is maybe you're doing something with shapes or 3-D objects or matching 2-D and 3-D or 

whatever.  You're working around shapes.  That could be your general content.  Your students can have 

different targets.  They could be within one grade and have targets essentialized.  Or they could be 

across multiple grades in geometry and shapes, and you're actually -- while you're structuring activities 

that are differentiated, you're actually measuring different targets.  And so different outcomes are being 

measured.   

Perhaps one of the most beneficial resources to support planning of instruction across multiple grades 

for one content area using alternate eligible content would be the Across the Grades document.  It's 

available at pattan.net.  It is also on the SAS Portal if you go to Standards and go to the PSSA and PASA 

Anchors and Eligible Content, you will see the alternate eligible content.  The last two buttons on the 

left.  And they will have math and ELA.  And you will find your Across the Grades document there.   



You also want to consider differentiated instructional techniques.  Thinking about scaffolding your 

lesson and scaffolding your activities.  Finding ways to keep all students engaged.  And making sure 

you're quickly pacing your instruction so we don't have students checking out and getting disengaged or 

getting engaged in something they shouldn't. 

So we're going to do an example of -- we're going to look at group instruction across grades 6th, 7th, 

and 8th.  And we're picking math.  And Across the Grades.  We're going to pick our Across the Grades 

document up and we're looking across 6th, 7th, and 8th, which is highlighted down there for you.  We're 

going to be looking at number lines and positive and negative numbers and locating numbers on a 

number line.  And here's the same content.  I've written it out for you so it's easier to see.  So in 6th 

grade we have students identifying the opposite of a number on a number line, locating positive and 

negative numbers on the number line.  Seventh grade they're identifying the difference between two 

numbers on a number line.  And in 8th grade, locating a non-terminating decimal at its approximate 

location on the number line. 

So we have to determine student targets.  So how do we do that?  Well, we're going to base them on 

student data.  You've seen this graphic before.  We take what we know about the content, where we've, 

you know, coded it, essentialized it, and what we know about the student all based on data, and ask our 

questions, Can the content as written be used as a target?  And if not, do we need to essentialize?  And 

then you would essentialize as needed for students in their respective grades with the grade-aligned 

alternate eligible content.  Or you would be writing a target based on the alternate eligible content as 

it's written. 

So when we think about teaching across grades, and we're going to teach this group lesson, the first 

thing, the easiest thing to do is, Well, what are the common denominators?  What's the common 

content that we're teaching?  Well, everybody has got to use a number line in those three grades.  

Okay?  So great.  We can certainly base some lessons around a number line.  They're all using numbers 

or quantitative amounts.  Maybe we're not going to be using digits, but we can use quantitative 

amounts.  So there is another commonality that I can pull together in my lesson for all my students.  And 

they all have to identify, find, locate.  So we're going to have them doing a lot of selecting.  So when I'm 

thinking about devising my, you know, data collection, I'm going to be looking at ways to capture that. 

So what's going to be different?  And what's really interesting is when we think about our targets and 

we're looking at some of the different things that are going on, it's really not that we all can't participate 

in the activity, but what am I going to be targeting and collecting data on the student, depending on the 

target that's been selected?  Whether they're in 6th, 7th, or 8th grade. 

So in 6th grade we're looking at opposites.  Opposite numbers on the number line.  In 6th grade we're 

also just identifying positive and negatives.  So that's important. 

Come 7th grade, we have to find the difference between two numbers.  Does that mean that they can't 

be practicing or working or, you know, reinforcing skills on identifying opposite numbers?  Or building 

instructional skills of finding positive and negative numbers on the number line?  Absolutely not.  They 

can participate in all of that.  But the thing is, when it comes to my 7th graders, we're going to be trying 

to find the difference between two numbers on a number line.  And that could look different for 

different students. 



And then in 8th grade of course, they can be participating in everything that comes in all of these other 

targets.  However, what we're really going to be looking for and what I'm going to build into my lesson is 

them being able to find that non-terminating decimal. 

So we're going to develop plan lessons and activities using those common threads.  We're going to 

practice using instructional protocols.  We can draw number lines in the parking lot or in the hallway and 

walk them.  We can have number lines in the classroom.  They can be written; they could be raised.  We 

can use something very moving for the students to move up and down the number line.  This one 

particularly is important because it has a head, so we know which direction it's going if we're working on 

positive and negatives.  And then eventually maybe we can just use fingers.  But we can have students 

actively involved with the same similar activity using different targets.  And mastery being progressed, 

monitored, and emphasized.  So we're going to use active engagement.  We're going to get kids excited.  

We're going to get them moving.  We're going to practice.  Definitely would recommend practice your 

instructional protocols.  We actually did a lesson like this in middle school.  And we -- the teacher did a 

very lovely job of -- it was scripted.  They had a script and they practiced the script ahead of time before 

absolutely taking the students through the activity.  So the teacher was prepped.  She always had the 

students resetting on zero, facing the positive direction.  And she had a written script and she moved 

the students quickly through the lesson and maintained a quick, active pace. 

So of course you're going to have to measure outcomes by the student target.  So some sample targets.  

Maybe there's an instructional skill we need to be working on.  Identifying zero on the number line.  

Because you have to reset yourself.  You can't just turn to positive and negative if you don't know where 

zero is.  You can use a concrete number line and the student will identify the opposite of one, two, and 

three.  And here's another sample.  These are just samples.  There are so many other ways you could 

write these.  Just some samples in the space that we have.  The student will just locate positive one, 

two, three, four, and five.  You could have some students working on negative.  Finding the negative 

numbers as well.  So it's going to look different per student.  But you would have captured all this ahead 

of time and you're collecting that data because this is more than just a one day thing.  You would be 

working on this as a unit.  And using a concrete number line the students can locate some negative 

numbers. 

Seventh grade.  Again, they could be participating in all the instructional skillsets.  And maybe some of 

their instructional skills are identifying zero, identifying those positive and negative numbers, identifying 

opposites.  But their target would be to use a concrete number line, identifying the difference between 

maybe a negative and a positive number.  Maybe with a visual tactile cue the students will locate a 

space between +1 and +3.  And that's really partial participation.  Being able to get to a certain area. 

Eighth grade.  Some sample targets.  Instructional skills.  Again, they can be doing all of those things that 

-- and may need to do all of those things -- that we listed on the previous slides.  But maybe they're also 

identifying a difference between a positive and a negative number.  Or it could just be between two 

positive numbers.  So a potential target could be using a concrete number line, we're using positive 

numbers, they're going to identify the approximate location.  Just showing us that maybe 3.333, that 

they know it's more than three but not quite four.  That it's somewhere in between three and four.  That 

would be great.  They would have met the proficiency of this particular piece of content.  Using a 

number line with blocks representing numbers.  Show that 2.51 is between two and three blocks.  Again, 

visual, tactile clues to help the student. 



Of course you would always, always -- I am sure each and every one of you is using data.  You're 

collecting what it is your students are doing.  You don't have to collect it every moment, but collect it as 

often as you can.  I probably over-collected when I was in the classroom just because it really was 

helpful to then go back and look at it later.  Not in the moment, but later, to see what my students had 

been doing and what they were making progress towards as a result of the work of the classroom 

activities.  This is included as one of your handouts today.  I think we included it last year with our lesson 

planning.  But it's just a sample, you know?  You can certainly make use with whatever works for you.  

But this is just a sample of a way to keep track.  You can put your criteria up there.  Maybe you have 

your overall target, but there might be a lot of instructional skillsets in between that you're working on.  

And you can keep track of the dates that you're working on it, you introduced it.  You could add a 

column, We're Working on it, you know, this date, this date, and this date.  And your mastery criteria 

may be being able to demonstrate the ability to find that non-terminating decimal approximately 

between three and four in three consecutive probes.  Called probes.  So maybe you're going to do that 

over three days and you're going to check the student's progress.  But you're mastery criteria is up 

there.  So as soon as they've mastered it, move on to the next piece of content. 

And of course I found it very helpful when I graphed information.  Because I can talk about things, I can 

show my charts, but when I walked into an IEP meeting and I had a graph -- and a lot of times I used bar 

graphs.  This is a nice line plot.  But you can see Day 1, Day 2.  Every day my students seemed to be 

getting a little bit better on each of those skills.  Though I can tell from this chart, identifying negative 

numbers to three, my one 6th grade student -- to negative 3 -- we really need to work on that.  We're 

getting better but we're not quite there yet.  So, again, charts can certainly tell the story.  Particularly at 

IEP meetings.   

So across multiple grades, remember your most important document is going to be that Across the 

Grades document.  Set your targets, find things that are common, that you can use across all the 

students, and then start differentiating within the same activity, different ways that students are going 

to reach the different pieces of their targets. 

For our final time, we're going to be looking at Connecting Design and Instruction of Alternate Eligible 

Content in an Inclusive Classroom.  So you've been given the job to support a student who is spending 

time outside your classroom in a general education classroom. 

What are some of the resources that you can share with a general educator?  First and foremost you 

want to use that Through the Grade document.  That's that document that has the Standards, the 

Anchor, the eligible content, and the alternate eligible content one it in one solid document.  I have 

walked into general education classrooms with that document, and the gen ed teachers were thrilled.  It 

really has been helpful for teachers to understand the connection between a student with significant 

cognitive disabilities, because we're talking about using alternate eligible content in the gen ed 

classroom for students who are eligible for the PASA.  So particularly when their learning is so diverse 

and at a slower pace than those of their same-aged peers, this Through the Grades document provides 

that general educator with an understanding of what that reduce depth and breadth can look like, 

knowing, as you the special educator goes in there and shares with them, we can still essentialize this 

even further and still make those connections.  So that's going to help you set your targets. 

And knowing that essentialization progress is going to help you work with that gen ed teacher to 

determine when that student is in their classroom for math, or whether it's reading ELA -- and reading 



ELA can even take the form of informational text in science, in social studies, and other non-officially 

reading class sessions.  They can be accessing alternate eligible content.  And it can help map that target 

so that student can have learning occurring and learning aligned to the same standards that all students 

are learning. 

So a general educator.  What do they bring to the table?  They can tell, well, what content is currently 

being covered.  And they're also going to be able to share aligned to what Pennsylvania Core Standards.  

They're going to know what eligible content, where they are in their lessons, and what is important and 

critical for students to be learning within their classroom. 

So we bring this document.  This is the Through the Grades document.  And this one, a teacher can 

easily be able to determine where they are.  And then we can shift over to the right and look at that 

alternate eligible content and start really developing some lovely targets for that student who is 

included. 

So as you have this conversation between the general and special educator, you want to determine your 

targets, decide whether or not you have to essentialize or can the content be addressed as it's written as 

the target?  And then it's also important to determine what that student's participation will look like.  So 

just saying, "Well, here's the target.  Good luck with that," is not enough.  What the teacher needs to 

know is, "Here's what I'm doing tomorrow at 9am.  This is what the activity looks like.  This is the story 

we're reading."  What will that student's participation look like?  And then here's this target for mastery.  

What's going to be the criteria for mastery?  This is the target they are going to be learning.  Both 

teachers need to be on the same page with what's that criteria look like for mastery.  And how do we -- 

what kind of data collection can we use for those targets?  And who is going to collect the data?  A lot of 

times we have personnel, a teacher assistant who may be available to collect some of that data.  We can 

use performance samples.  But it's also important to collect data of that student's response during 

instruction. 

Here's a quick down and dirty participation determination sample.  And I call this sample, because I 

know often in classrooms facilitating conversations between general and special educators or even 

myself as a special educator, a T-chart is just lovely.  It works very nicely when you think about if you 

know what the target is.  Here's the standards that we're addressing, here's what all students are going 

to be learning.  This is what this alternate eligible content looks like.  So when all students are listening 

to the story being read or all students are working in small groups, what will Student A be doing?  Well, 

they should be working in a small group, but what are they going to be doing in that group?  What will 

they be --?  How does that impact mastery towards their target?  How are they accessing what's going 

on in that group?  What considerations for reduction of vocabulary have been given?  You know?  And 

put into place.  So plan this all out ahead of time and typically when you plan this through a few times, it 

then becomes very natural when we think about -- that instruction in the general education classroom 

becomes very natural for that student with the significant cognitive disabilities.  Instructions should be 

coming from the general ed teacher.  Even if there is a teacher assistant, they are only there to support 

the student.  And collecting data, and we're going to take a look at that on our next slide, will really give 

feedback to that general ed teacher how that student is performing and maybe what might need to be 

changed in regard to their access, to their participation, to the target.  All those different pieces. 

Your data collection is so critical in that general education classroom in regard to the content, not just 

the behavior.  We may be collecting data on a lot of different things.  But what the student is learning.  If 



they're in that general education classroom, they need to be in there learning and not just -- you know, 

they're getting great communication models, they're getting great social models, but they should be 

learning something in regard to that content that all students are learning.  So the data collection is 

going to define their progress in regard to that learning.  Your mastery criteria, when you define that, 

define what it looks like, define who's collecting it, and how will it be reported.  As well as how is it going 

to be reviewed by that general and special educator?  And how do we report it back out to the IEP team 

and the parents?  Don't be afraid to make adjustments along the way.  When you collect data in that 

general education classroom -- again, this is another thing I cannot say enough, it really assists the IEP 

team with determinations for decisions about time, about growth, about learning and what supports are 

necessary in that general education classroom.  It is critically, critically important. 

We would suggest that perhaps using that same student progress tracking worksheet, or you may have 

something else that works very well for you.  But it is critically, critically important to ensure that you're 

collecting that data.  So thinking about including that student in a general education classroom with the 

alternate eligible content, you want to use the Through the Grade document, you want to set targets, 

whether they're essentialized based on what it is that the teacher is currently teaching and what's lined 

into those standards.  You want to ensure that student has access and participation has been considered 

across the activities that are occurring.  Modifications to the materials.  Those kinds of things need to be 

determined.  And then data needs to be collected.  You know, whether you're collecting it on other 

components or not, today we're talking about collecting the data on the learning towards that target.  

What is the student learning as a result of being in that general education classroom?  It's so important.  

So very important. 

Our learner outcomes today.  And we went through a lot.  This was a fast, fast hour of fast -- chocked full 

with lots and lots of information.  So we talked about considering what to prioritize for alternate eligible 

content.  We talked about that multi-grade classroom and doing some group instruction.  How do I 

implement instruction with alternate eligible content across those multi-grades?  And then finally we 

talked about identifying instructional targets, implementation of instruction aligned to alternate eligible 

content in the general education setting. 

Our next webinar is scheduled for March 30th, 2016 in our spring series.  And we're going to be talking 

about and spending our hour on grade appropriate text.  Options for selecting it, and some options for 

modifying it.  We hope you join us. 

If you have specific questions or would like to contact myself or Audrey Kappel, our contact information 

is located on the PowerPoint.  That was part of the handouts.  Thank you very much.  Have a great, great 

evening. 


