
>> Welcome to our fourth Alternate Eligible Content webinar in our fall-winter 2015-'16 series.  Today's 
focus -- Defining Expectations and Intent.  If you are new to alternate eligible content, we recommend 
you visit our PaTTAN website, www.pattan.net, click on Educational Initiatives, select Students with 
Significant Cognitive Disabilities, and once the page opens on the right, you will see a link for previously-
recorded webinars.  This will provide you additional information on alternate eligible content and the 
essentialization process. 
 
Let's get started.  During our webinar, feel free with any questions to send them to the link on the page, 
AlternateAssessment@pattan.net.  Reference today's date, January 20, 2016.  If you're watching this via 
a recorded session, please send your questions as well to AlternateAssessment@pattan.net, and 
reference today's date, January 20th, 2016.  Questions and answers that are received will be posted as 
an FAQ with the recorded webinar.  If during the live webinar today, January 20th, you're in need of tech 
support, please contact our tech support at support@pattan.net. 
 
Our learner outcomes today include identifying the intent of the alternate eligible content across 
grades, and we're going to look at examples and samples in English Language Arts/Reading and Math.  
We're also going to examine the connection between alternate eligible content and lifelong learning and 
independence, and thinking about what we teach today to ensure that what is meaningful 10 years, 25 
years down the road for students in your classrooms. 
 
Alternate eligible content -- when we think about expectations and intent, we think about lifelong 
learning, and we think about independence, and how can we have our students not only be 
independent, but be lifelong learners and continue to grow as they continue to get older?  Why are 
expectations important?  Expectations assist with setting goals.  We know goals ensure targets of 
measurable achievement, and we aim for achievement when we set goals.  We then have a place where 
we're going.  And then based on performance data, goals can be adjusted.  So we can keep adjusting the 
goals to continue to move our students forward.  And knowing that, getting our students to 
demonstrate achievement and movement across this content will ensure success.  And we can see 
success at a variety of ability levels. 
 
So when we think about examples of future expectations, and you all could probably add many more to 
this.  This is a non-exclusive list.  They're not in any specific order, but there are things that we know that 
as we sit and talk about the future for students in our classrooms, that we think about very important 
goals and expectations.  We think about meaningful employment or meaningful life activities.  We think 
about lifelong learning.  We think about ways that we continue to know and grow about things in our 
lives.  We also continue to learn and grow in regard to our lives.  We think about independence to the 
highest degree possible for any student and every student, and independent can be equal to even just 
some control over the environment for some of our students to have the ability to make some decisions 
in regard to what's happening to them and for them throughout the days.  We also think about 
expectations in terms of relationships.  Again, not a be-all, end-all list, and I'm sure if all of you could 
type in a quick idea, our list would be endless because we do have many, many, many expectations for 
our students.  And we think about the impact on the quality of life.  So that is really important, when we 
set expectations for our students.   And when they come to our classrooms and we're teaching, we have 
expectations of how that instruction is going to impact them. 
 
So when we think about intent, and we talk about intent, if you remember, during the essentialization 
process.  And we think about that intent and that conceptual learning, and we think about why it is 
important for this academic content; something we may not have focused as strongly upon in the past, 



but why it would be meaningful for this population of students.  So considering intent helps us consider 
these conceptual undertones; so understanding when we're talking about fractions.  And working with 
some folks recently, we were looking at fractions and thinking about why it was meaningful to teach 
fractions and teach representational concepts to these students.  And it was as simple as one teacher 
said, you take a slice of bread and you put it in front of a student and you divide it in half, and you say, 
"Do you want a half or a whole?"  So again, important to understand the student's ability to control 
what's going on in their environment. 
 
Another reason intent is important, intent opens the door to multiple ways to demonstrate proficiency.  
So many different levels of ability, we write and think about the content broadly, then we have the 
ability to think about its meaningfulness at a lot of different levels.  Intent also leads to understanding of 
lifelong importance for work and for independent living, by learning the content.  It leads us to really 
look at the connections between the content and our expectations.  Intent in the essentialization 
process provides you an indicator of alignment.  So when we think about -- we look at the content and 
we say, well, that's not really going to be the level or the ability that my students may be able to reach, 
I'm going to have to reduce the complexity.  And we want to look at writing targets, and we spend a lot 
of time in this fall-winter series looking at ways to write targets.  And targets are only as good as the way 
that they're written that reflects the intent.  So if you think about the intent first, and what that broad 
statement is in the conceptual learning of the content, that is going to help lead you to writing 
meaningful targets that line into the content, and that are reduced in complexity.  Making sure the 
targets reflect the intent of the content assures that your targets are aligned and not off track into the 
instructional steps that are equally important, but take us to what this piece of alternate eligible content 
is wanting the student to know and be able to do.  So intent is very important. 
 
Here are some examples of intent, and I've linked them also thinking about lifelong learning and impact 
down the road.  So let's take a look at the one on the left first, summarizing the text.  Intent is really 
pulling together meaningful parts of the story in a very broad sense in a very cohesive manner.  And 
whether that's impacting your understanding of what you're reading, or impacting your ability to 
interact with someone else and share in a cohesive way, summarizing is an incredibly valuable skill.  
Comparing two numbers up to the hundredths place -- in the middle there -- when we think about, it's 
really determining same and different of two numbers, making some decisions when numbers are 
represented as decimals to the hundreds place.  And we often see that in some of our ads and thinking 
about making a decision of what's the best buy as a consumer -- very, very important.  And identifying 
an argument or a claim in a text -- I know right now there's tons and tons of debates, and we're thinking 
about this presidential race that's on here in the United States, but thinking about the ability to identify 
an opposing view or an assertion in the content that's within text, but identifying that is really important 
when we think about interacting, making decisions about what's happening in the world around us, or if 
we're also trying to make decisions as a consumer, and making sure that what we're purchasing or what 
we're buying or what we're determining we want to do, we can understand the information that's 
shared about it, and know what's viable and what's not. 
 
So our focus today is really to examine the content through an eye for discovering intent.  We're going 
to look at some different ways to support you as you think about discovering this intent in the content.  
And we're also going to stretch it and think about what is that impact; I'm teaching this content, here's 
this conceptual intent.  I've coded it, I've written my targets, and why?  Why is that important?  What is 
that expectation for that lifelong learning and independent living and working? 
 



So the big components around the work that we're talking today, it definitely involves the alternate 
eligible content, and the determining intent and applying that intent to life expectations impacts writing 
targets to demonstrate that proficiency towards those life expectations, to demonstrate proficiency 
towards mastery of the intent of the alternate eligible content.  We want you to be familiar with the 
grade level alternate eligible content for the grades or content you're teaching.  We're going to look at 
best examining the way to best identify the intent and applying it to success in life, and it segues back 
again to the essentialization.  In our November and December webinars, we spent a good bit of time 
working on that.  So make every teaching moment count. 
 
So let's move forward and determine how to determine the intent and the applied process through the 
lens of life expectations.  When we determine the intent, here are some questions.  And if you want to 
take this part of your PowerPoint and maybe blow it up, keep it somewhere in a notebook so that as 
you're working through designing your targets for lessons and units of study, think about these 
questions.  Number one, how are the alternate eligible content the anchor and standard collected?  Be a 
learner in regard to that grade level content that is aligned into this alternate eligible content.  And then 
ask, what's the common thread?  What things are the same?  How can you figure out the common 
thread?  I mean, you can read it, you can look at it and say, I think that might be what the conceptual 
learning is.  I would recommend that you take a look at the vocabulary and language that's referenced; 
what things do you see repeating in the content?  That was a big "aha" for a group I worked with several 
weeks ago, they were, like, ooh, now we see as that language kind of goes across those pieces, that's 
where I really want to hang my hat and think about intent.  And then once you kind of come up with an 
idea, consider different scenarios.  Does it still remain aligned?  And ask yourself the question, is it broad 
enough to meet the needs of the range of students eligible for a PASA?  So you may not have that range 
in your classroom, and that's okay.  But that doesn't mean that someday you won't see students at 
different ranges.  And we do know that students, depending on the content, depending on the 
background knowledge, you will see students come to you at different levels of ability, depending on the 
topic and the piece of content that you're working with. 
 
So let's start with English Language Arts/Reading.  We'll look at third grade, and who's telling -- that 
piece of content is, identify who is telling the story.  And we used this in other trainings in the past, and 
it's around literature, craft and structure.  So remember I talked about identifying the connections, the 
common thread and the vocabulary.  So let's take a second, look at the screen.  And I want you to look 
across and start on the right there with your alternate eligible content, identify who is telling the story.  
Take a second a read to yourself and look at that eligible content.  What words do you see that seem to 
be common through this thread?  We see point of view, we see who is telling the story; who's telling, 
point of view, reflects who is telling -- and we also see this first and third person they talk about.  
Because we know, now, in the eligible content, they use first and third person as an including, and being 
able to determine the difference, but first and third person in the perspective from which a story is 
being told really helps you identify the who. 
 
So knowing the common thread, what is the underlying conceptual learning?  We examined the 
vocabulary and language used. So when we consider different scenarios and ability levels, can you 
imagine an instructional scenario, or a real-life scenario, where this would make sense to have as a skill?  
Does the instructional scenario remain aligned?  In this case, story's a really important factor.  Teaching 
different perspectives will be instructionally critical to evaluate, really instruct discreetly, to apply with a 
story.  And using the story to generalize learning will be a part of the appropriate target.  But it may not 
be-all of the target.  Is it broad enough for the range of abilities?  So we want to think broadly, so is 
perspective sharing broad enough?  Well, when we have coded it, we thought about if we wanted to 



know what this piece of content wanted students to know, they want to know who is telling.  And the 
student has to identify who is telling, and the context is within a story.  So if we want to think broadly, 
complexity can be identified at its most complex with a student identifying who is telling the story from 
a first and third person personae, so at a very complex level, so at probably the level C in a PASA 
situation -- you may be looking at first and third person.  We would reduce the complexity a little bit to 
just first person, and maybe the student just is reading a story and is identifying who is telling the story, 
because they're using signal words such as "I" and "me," and know it's about that's the person who's 
telling the story.  And the goal can be adjusted and reduced in complexity even further through 
provision of obvious answers. 
 
So let's take a look at what a broad goal -- thinking about something that fits all of that, because I'm 
thinking about the scenario, thinking broadly, so knowing or naming the lens through which the story is 
told.  So whether it's a person, animal, someone not in the story -- perspective sharing is about that, 
who is telling the story is about that, but it's -- you want to understand the lens that the story is being 
shared. 
 
So why is this important?  Why is knowing or naming the lens through which the story is told -- person, 
animal, someone not in the story -- why would that be important for learning, working, independence, 
impact on the quality of life?  Let's think about it through the lens of relationships.  And again, non-
exclusive list; you all in the participants, all of you probably could add even more to this.  But thinking 
about being able to recognize the source of a conversation.  We're teaching in a story some ways to 
determine this, but we can also generalizing that to everyday living, and thinking about conversations 
and things that folks here; being able to follow a conversation or a story being told, and being able to 
interact back, or sharing in the understanding of a text.  And having this skill would give a student the 
ability to possibly do any of these or all of these.  Thinking about lifelong learning and work, thinking 
about problem solving based on understanding the perspective of a story.  This is something we're doing 
in third grade, but what we teach in third grade should have great impact to what happens to that 
student when they're 21, when they're 31 and when they're 40 -- it builds.  And building this kind of 
base is going to move our students towards these kinds of goals; problem solving, making decisions 
based on the perspective of a story, and who's telling the story. 
 
Thinking about the quality of life, enjoying a story by comprehending it at some level, and maybe being 
able to understand the lens through which the story is being told gives some comprehension to what's 
going on in that story.  Interacting and recognizing a source of a story, or the words being read is 
incredibly validating, and provides some control within the environment for some of our students. 
 
Let's look at another piece of content in this strand.  So let's look at grade four, identifying who told the 
story in two different texts.  And I'm going to show you a little something here, too, when we think 
about intent.  So at the top of the screen, you see, "Identify who told the story in two different texts."  
And what I have below it here on the left side of the screen, this is what we just did in third grade.  In 
third grade, we identified who was telling the story, and we have this intent of a broad statement of 
knowing the lens through which the story is told.  So what changes in grade four?  Are they still 
identifying who told the story?  What's different?  Is the conceptual learning and the intent the same?  
Does the intent change? 
 
Let's go back for purposes of teaching, because once you become familiar with this content, you're not 
going to have to go back to these documents all the time.  You'll become your own experts in regard to 
the alternate eligible content.  But as you're learning it, you're going to want to reference these 



resources.  So here's your alternate eligible content.  Take a look at the eligible content, the descriptor, 
the standards, and examine the vocabulary and connections; are there any changes, or to ensure there 
are no major changes.  If you've discovered by reading through this what I have, while the PA core 
standard in the eligible content talk about comparing and contrasting different points of view, the 
alternate eligible content has remained relatively unchanged, except the complexity was raised by 
asking the student to identify the points of view in two texts.  And if you look at the -- looking at the 
words, the vocabulary really leads you to that conclusion. 
 
So if we think about the conceptual learning and the intent of this piece of fourth grade content, let's 
use language from third grade.  Using two texts or stories, know the lens through which each story is 
told; a person, animal, someone not in the story.  So here I am, I'm a teacher, maybe I'm a life skills 
teacher or an MDS teacher, and I have grades three, four, five in my classroom.  And so I have students 
who are working on who is telling the story.  And then I also have students -- and this is in fourth grade -
- they need to know who is telling the story, but I've got to use two texts.  So it's a little bit different in 
the complexity of my target because I just need to use two texts.  I don't have to compare them, I don't 
have the students to determine what's the same or different about them at this point.  I just need to up 
the ante a little bit, and now we're going to do it with two texts, two stories.  It doesn't even say two of 
the same stories, of the same topic, it just says two texts or two stories. 
 
So why is this important?  We've definitely increased expectations, we've increased it a smidge across 
the grades, from grade three to four, by adding another source.  So again, let's go back and think about 
why is this important?  Why is it important using two texts or stories, now that we've upped the ante a 
little bit, to know who's telling the story?  Again, in relationships, maybe being able to recognize the 
source of different conversations; thinking about students at the other end once they transition out into 
post-school outcomes, and we're thinking about on the workplace, in the job, being able to understand 
where things are coming from; being able to follow a conversation or a story being told.  And again, 
share an understanding of text.  Lifelong learning and work -- thinking about problem solving by 
understanding the perspective of each story or each conversation, or each verbal story that's coming to 
us.  Making decisions based on that perspective or lens of each story.  So two stories about the same 
topic may be very different in making a decision about that, teaching our students this, starting with 
using text and just being able to identify who is telling the story, the other pieces come later.  But we 
know this is the goal we're working towards.  We can see students starting to gain some skills that are 
life skills, that are skills that take them 10 years from now, 20 years from now, and decrease the 
vulnerability and increase the confidence and success and achievement.  Thinking about quality of life; 
enjoying a story through some lens of comprehension.  Interacting, recognizing a source of stories or 
words being read and, again, having an opportunity to exert some control over the environment.  This 
appears to have the same long-term learning work experiences; however, we're edging it up a little bit 
by increasing the amount of information that the student is managing. 
 
So looking at grades five, six, seven and eight, we're going to go through and give you some examples of 
what intent and expectations might look like as you would go across the grades.  How much does this 
change?  So let's take a look at this chart.  We're going to start at the top of the chart, identifying the 
narrator's point of view.  So you see how we've moved it up from who's telling the story and who's 
telling the story in two texts, now we're looking at identifying the narrator's point of view.  And if you 
would follow across the top row with me, an intent is probably to name the speaker of the story.  That's 
someone who is relaying the story who's not in the story.  That in and of itself, teaching a student who is 
a narrator is part of an instructional sequence.  But once you do that, then you've got to teach them 
what's the narrator's point of view. 



 
So what are the expectations?  What are some long-term learning from that?  Understanding again 
where a story comes from, helping to problem solve, to know the source of the conversation at work or 
at home, especially if it's not directly that person's opinions, thoughts or story, and it's a story about 
something else; providing some control over the environment.  Let me expand on that a little bit.  
Providing some control over the environment when you understand where something might be coming 
from, you might be understanding what person is speaking and then what they're speaking about -- we 
can work towards that goal.  And at its least complex level, we can teach students, hopefully, or as a goal 
to teach students to have some control over their environment by filtering information.  At grade six, we 
then talk about how the narrator's point of view affects the story.  So how does the speaker, the person 
who's relaying the story from outside the story, how does what he's saying influence the story?  Kind of 
a little bit of a cause and effect; so understanding why things happen the way they do.  Long-term 
learning also can be helping to problem solve, and make good decisions, if you can realize that what 
someone's saying, how it impacts what's going on.  And again, provides an opportunity for some 
students to gain some, even very small, pieces of control over their environment. 
 
Grade seven -- same strand.  Now we're going to determine the points of view of two or more 
characters in the text.  So you have to name the specific thoughts in the intent of two or more persons 
who have roles in a story -- so that's different than a narrator.  This is actually someone who is actually 
in the story.  So that perspective sharing helps, again, students to problem solve, make good decisions, 
how can they separate different views?  And again, for some of our students, we may be able to teach 
them to have some control over their environment by managing the information that comes to them. 
 
Then in eighth grade, students determine the points of view of two or more characters, or narrators in 
the text.  So it's very similar to the seventh grade, but they add the component of that person outside of 
the story, which may be because it's more abstract, that person isn't as concrete in the story, maybe a 
tougher concept or a more complex concept for students to grasp and to learn.  But not out of the 
question.  So again, the intent is very similar.  What I want to point out is you're seeing a very similar 
pattern in the intent, so you're not going to see all of these egregiously different intent; you're going to 
see things that are lining up, that are really changing in the alternate eligible content little pieces that 
are building, raising the expectations across the grades.  So the expectations, again -- you're seeing a 
very similar pattern into what this instruction will lead to 10 year, 20 year, 25 years outside of school.  
It's going to help students to problem solve and make good decisions, help them to separate different 
views.  So determining two points of view, we can see one belongs to one person, one belongs to 
others, another.  We can understand why things happen the way they do.  It also will help us to, again, 
help students filter information that comes into their environment to assist them with asserting some 
control. 
 
And just to provide you even some more examples of intent and expectations, we wanted to share this.  
If you look at our first example, identifying similarities and differences between two pieces of text, we 
want students to gather information from two sources about the same topic, and then examining what's 
same and what's different.  That's a third grade piece of content.  And it could be information that's read 
or heard on one topic.  The intent is to become aware of more than one piece of information gathered 
about a topic, and a different place to find it, a different source, a different place to go.  It's always not 
that one place.  The expectation for lifelong learning is to be informed as a consumer, or as a 
communication partner, as part of knowing what to do in the home or work.  At the very least complex, 
we want to be discerning information, provides control over one's environment.  Because your grade 
five piece, right below it, talks about combining information from two or more pieces of text on the 



same topic.  So third grade, you're looking at differences and similarities, and you're going to pull things 
together.  So as a consumer, I may need to gather my information from multiple sources to then go and 
make a purchase.  I may need to gather information from multiple sources to go get a job.  I may need 
to gather information from multiple sources, in order to participate in some type of event that's 
occurring in my community.  So, all very, very important. 
 
This third example, students are taught to examine information from two or more sources about the 
same topic.  But what they learn seems to be opposite or against each other, maybe raising a red flag.  
We need to teach students signal words or thoughts that can lead them to ask a question for more 
information, or perhaps even to say, "No thanks, based upon what I heard, no thanks."  So we want 
students to gather information, and what doesn't seem to line up -- we want them to be able to discern 
that.  So again, expectations are similar, but the ante's been raised in eighth grade now.  So we want 
good decision-making, we want problem solving in regard to the work environment, and again, as 
information comes in to students, assist them with having some control over their environment, or to 
maximize the control they may have over their environment. 
 
And then I threw this grade six on in.  It's kind of similar, but grade six shows us that determining if 
evidence is fact or opinion, students are taught to seek evidence to prove out what they read or hear as 
truth or opinion.  Again, when we think about vulnerability with this population of students, teaching 
them a way to discern what's true and what's not, and how do I figure that out?  So make a decision 
about the information you read or hear -- is it true?  Or is it what someone thinks?  So it's all about good 
decision-making, problem solving in regard to work environment and independent living.  And again, 
giving students a lens and a filter through which to look at information coming into their environment, 
and through sifting through that information can they have control over their environment. 
 
Okay, we're going to leave ELA, we're going to go to Math in our remaining minutes together.  And we're 
looking at using data displays, so third grade, answering a question about data in the pictograph.  Again, 
here's your alternate eligible content.  And look back through your eligible content, descriptor, 
standards -- what's the common thread?  We know the intent is to be connected to Math, but to teach 
this with digits and other representations, we first must ensure students understand what data is, what 
a chart is, what a line plot is, what a pictograph is and what a bar graph is before we begin to teach 
students to answer questions about it.  So we're going to come up with an intent-aligned map, but 
you're going to recognize that we're going to need to think about teaching some of these skills to the 
student prior to them actually involving in this content.  So I see "solve problems in line plots," "organize 
a display" and "answer questions."  So this piece of alternate eligible content is really not only about 
answering the question, it's about representing, interpreting data, and since it's only answering in the 
alternate eligible content, interpreting data.  So answering a question is one way of interpreting data.  
So we're seeing "answer questions," "data," and "line plots" seem to be some of our common threads.  
The line plot wouldn't necessarily be what I would use or think about in intent, but it might give me a 
clue when I think about my most complex student when I'm writing a target. 
 
So conceptual learning and intent -- what is the underlying conceptual learning here?  So we examine 
the vocabulary and language used.  And then we're going to ask the question when considering different 
scenarios and ability levels.  Can you imagine an instructional scenario, a real-life scenario, where this 
would make sense to have as a skill?  I mean, thinking about charts and bar charts and pictographs, 
where do we see them?  Do we use them anywhere?  I mean, if we do them, is it a consumer skill?  Is it 
something that we'd provide students with more information?  Can you think of instructional scenarios 



where you would display information in a graph form that would enhance a student's ability to answer a 
question? 
 
So, is this conceptual learning, is it about counting data?  Is it about answering questions?  Is it about 
understanding that difference between bar graphs, line plots and pictographs?  Again, think broadly.  So 
if we think broadly, we could think about information being displayed in different ways helps us answer 
questions and gain understanding.  Now, when I'm thinking about my complexity, and I'm thinking, is it 
broad enough for the range of abilities?  Complexity can be identified as at its most complex, probably 
the student using a line plot.  Remember we saw that kind of embedded as something in the eligible 
content, and it also appears in our alternate eligible content.  So you would need more skill to interpret 
the line plot.  You could reduce the complexity to a bar graph of small amounts that represent topics or 
items of high interest.  This goal can be adjusted and reduced in complexity even further, through 
provision of a pictograph with known objects that the student can reference as information.  So are 
there more or less?  Which one has more?  And you could have pictures of known objects for students, 
and teaching a concept of that. 
 
So why this important?  Again, when we think about long-term learning and we think about 
expectations, well, in relationships, being able to share information learned with one another for leisure, 
or even safety reasons, sharing and understanding of information.  And I know you guys could probably 
think of so many more, so this isn't an exclusive list.  It's just some ideas to get you thinking.  Lifelong 
learning and work, problem solving at home or work-based, understanding what information the graph 
or chart is sharing.  So long-term learning, so I know, I can look at my electric bill every month and I can 
see by a graph, am I using more or am I using less than I did last year, or last month?  Making decisions 
based on information in the graph or chart; for example, lunch choice.  And quality of life; you know, 
having some control over the environment through interaction, identification, being able to filter some 
information and developing some independence based upon the information learned in that graph or 
chart. 
 
So that was fourth grade.  Let's take a look at fifth grade.  Remember, we thought about third grade, and 
we said, well, we didn't see the intent changing all that much, it change it -- it kind of shifted a little bit 
when we got to fifth grade, but then we saw just very, very minor changes within that intent, which 
really led to the upping the ante and the expectations across grades.  So grade five, you're looking at 
interpret one set of data, given in two different displays.  So I have on the left side of the screen for you 
grade four, and you see, "Answer a question about data in a pictograph, line plot or bar graph," and the 
conceptual learning when we went through and looked at the thread through the standards.  And then 
we thought broadly, and information can be displayed in different ways to help us answer questions and 
gain understanding.  So what changes in grade five?  Are they still answering questions about data?  
They are; the ante's been upped.  Now they have to not just answer a question, but they have to 
interpret it.  So they're going to have to answer probably multiple questions.  So what's different?  Is the 
conceptual learning the same?  Does the intent change?  Think about that to yourself. 
 
So let's take a look at this grade five piece of content, and we'll walk through it.  How are they 
connected?  We look at our words here, we have, "Interpret data," well, now we've upped the ante 
here, we're interpreting data.  Again, talking about answering questions based on data, we're not 
organizing or displaying it.  We're representing and interpreting data.  And the PA core standard even 
takes it to using appropriate scale.  So what do our common threads?  Interpret -- so interpret is 
answering questions, but this can be multiple questions; it's not just one and done, because you have to 
-- interpret involves kind of a little bit of maybe thinking about what's the same, what's different, what's 



this telling me?  How does one look next to the other?  It's all about data, so data's definitely going to 
have to be included in that.  So using language from the fourth grade -- take a look at this piece of 
intent.  Information can be displayed in different ways to help us answer questions and gain 
understanding.  Is the intent similar?  Absolutely.  What will change is the instructional approach of 
using two graphs with different displays that tell the same information.  It's generalizing and boosting, a 
little bit, what was learned in fourth grade. 
 
Now, might we need to instructionally start with answering one question about that?  Sure.  We 
absolutely will.  But we want to get to the intent of being able to know and understand that information 
can be displayed in different ways, particularly seeing the same information displayed in two different 
ways.  And we can still answer questions and think about these two different pieces and gain some 
understanding. 
 
So why is this important?  Besides we're increasing expectations across the grades, we're building.  
We're building students and skill levels and thinking paths in similar ways, tweaking it just a little bit.  So 
why is this important in lifelong learning and expectations?  Being able to share information learned in 
two different ways with another.  Sharing and understanding of information.  When we think about 
lifelong work and learning, making decisions based on the information in charts and graphs.  Seeing 
things in two different ways and being able to problem solve.  And quality of life -- again, getting some 
information through a filter and having some control over what's happening. 
 
So again, let's take a look at the rest of this training, this goes through eighth grade; six, seven and eight.  
And in this strand, across the top row, compare points in a line plot, histogram or on a number line.  So 
now we're adding some other different types of ways data can be displayed, we can use the same data, 
still high-interest topics, but we're going to display it in a different way.  So we want students to 
understand the connections between two displayed pieces of information.  So we have two different 
displays, or we have one display, we have one line plot, one histogram, one number line, and we're 
going to have different points on there.  So we have to have the connections between those two pieces 
of information.  The expectations -- again, use information to problem solve, and assist with 
understanding information in real-life situations, using a thermometer, weather chart -- again, using 
information to exert some control over your environment. 
 
Seventh grade -- comparing two sets of data within a single pictograph, line plot or bar graph.  So again, 
we're looking at understanding connections between two displayed pieces of information, but this is 
going to be two sets of data within one graph.  The one before was just looking at points, but now we're 
going to look at two sets of data, and it's all in one pictograph, one line plot or one bar graph.  So 
understanding the connections -- how are they the same, how are they different?  What is connected 
with them?  How does one piece of data relate to the other?  So to help -- again, long-term learning to 
help understand why things happen the way they do, exert some control over the environment.  And 
again, gather information to problem solve and make good decisions at work and home.  Compare two 
proportional relationships shown in graph form.  So again, you're understanding connections between 
two displayed pieces of information, so our intent is still the same.  We're just shifting the way that 
information looks.  So again, gather information to help problem solve, draw conclusions.  Understand 
why things happen the way they do, and provide some control over the environment, understanding 
how things are connected and how they relate to each other. 
 
So some additional examples, and I just pulled these from across different grades -- a look at calculated 
percent of quantity at rate per 100.  So what's our intent -- demonstrate the ability to determine one 



part of an amount based on 100.  Think about being an informed consumer, assisting with work and 
home environment, managing time -- lots of different ways that you can think about the parts and 
percentages.  Our high school example -- convert between fractions and decimals in a real-world 
problem, so again, understanding that decimals can be represented as fractions, but all the results are 
the same.  So using judgment, problem solving, decision-making in home and work environments -- 
again, using that information and manipulating that, and even conceptually understanding what those 
fractions and decimals mean, you know, what is a half, one half -- .50.  We can relate it to money.  We 
can do a lot of different ways to manipulate the conceptual understanding of fractions and our decimals. 
 
Here's a grade four, demonstrate an understanding of multiplication and division with small sets -- 
again, knowing, having students understand similar to what we did with addition and subtraction.  
We're going to be thinking about multiplication as repeated addition with equal amounts, and division is 
really -- that makes a whole, and division actually involves taking a whole and splitting it into usually 
equal amounts.  So it's really building that conceptual understanding of addition and subtraction.  
Lifelong learning assists, again, with decision-making in home and work environments.  Provides 
understanding of quantity -- even when you're supporting with a calculator.  Generating a pattern that 
follows one or more rules provided -- so what's the intent?  Repeat a given pattern, and given the 
structure of the pattern.  So, problem solving in work and home environments -- we think about 
patterns.  Patterns -- fork, knife, spoon, fork, knife, spoon.  We think about patters; you know, do this 
first, this second, this third.  If I'm on a job, I have a pattern and I need to follow that.  So again, it also 
give partial control over one's environment. 
 
So bottom line:  When we think about making the connection for intent and expectations, do the intent, 
and expectation demonstrate meaningfulness for the students?  What is that lifelong learning?  Why 
would any student need to learn this content?  That's another way to really think about the application 
of what's going on with the content, and how we're going to teach and then translate that into skills that 
are really beneficial for our students.  And we're using rich literature, we're using informational text, 
things that students need to and should be accessing.  We're exposing and taking students down the 
path of understanding mathematical concepts.  We could take digits off the table as symbols, you know, 
if our students aren't using symbols or not responding to symbolic instruction, then let's take a look at 
conceptual ways to teach the same learning.  And it's very, very important, because that learning will 
stick, and that is the implications when we think about 10 to 25 years from now.  How will learning this 
content make my students independent and lifelong learners?  It's really stepping back and knowing 
that this academic lens has great impact for what students will be as adults, and as lifelong learners, as 
having quality lives as they move forward as any of us do within life. 
 
So I really want to thank you so much for joining us today.  I want you to remember expectations and 
intent around lifelong learning and independence, and taking students to a place where we can take this 
alternate eligible content and really provide the meaningfulness that will be great scaffolds and steps of 
learning and success and achievement for students who have significant cognitive disabilities. 
 
For further information, feel free to contact Dr. John Machella, myself or Audrey Kappel.  For questions, 
again, our AlternateAssessment@pattan.net, the URL was provided early in the presentation.  If you are 
watching this live at the January 20th, 2016, please stay on for the code and you'll be able to receive a 
certificate of completion that you can submit to your district for Act 48 credit. 
 


