
>> Seven is secondary transition.  We want to provide rigorous and relevant instruction to better engage 
students in learning and provide the skills needed to graduate and have positive post-school outcomes.  
To do so, we begin with the end in mind; we want to strive to ensure that each student has proficient in 
their core subjects, graduates from high school ready for post-secondary education and career, and 
achieves equitable outcomes regardless of background, condition or circumstances.  Secondary 
transition is a process of preparing students for life after they leave high school; including their 
participation in post-secondary education and training, employment and independent living.  If you look 
at the screen, you will see the definition from IDEA 2004, and if you look at the boldface sections, 
"Transition is a coordinated set of activities within a result or in a process that helps to facilitate the 
child's movement from school to post-school activities." 
 
In order to have an effective transition program, we want to focus on the three P's; Participation, 
Partnerships and Process.  The individualized process is based on the assessment of the individual, and 
builds the essential skills that student will need in academics, social interpersonal self-advocacy skills 
and work-related skills.  Partnerships are developed and they involve the parents, the families, the 
agencies, the communities such as employers, and general education.  Youth participation is vital as we 
begin the secondary transition process and the student becomes of age. 
 
This map is used oftentimes in Indictor 13 training when we focus on successful practices as we develop 
continuous improvement within our school districts.  We want to look at assessment of interest and 
preferences, aptitudes, abilities and skills, identify what the three post-secondary goal areas are, post-
secondary education and training, independent living and employment -- what does that student see 
him or herself doing down the line?  This information is housed in the present levels of academic 
achievement and functional performance within the IEP.  As we move into the transition grid, the course 
of study outline what classes a student is currently taking, and how those classes are going to impact 
him for his future plans.  Then we move into the measurable annual goals and short-term objectives, 
which is followed by progress-monitoring to account for the student's progress on the aforementioned 
goals.  And then finally, we have the summary of academic achievement and functional performance. 
 
[INAUDIBLE] that you visit and bookmark the Pennsylvania Secondary Transition Guide, 
www.SecondaryTransition.org.  This website houses a wealth of resources and information for students, 
families, community agencies and school personnel.  We also have two Planning for the Future 
Checklists.  The first video depicts how the Checklist could be utilized during an IEP meeting for a high 
school student with multiple disabilities and communication needs.  The student's name is Caleb. 
 
>> In this video, we'll meet Caleb Hamilton.  Caleb is a 15-year-old student who has an intellectual 
disability and a hearing loss.  He utilizes an FM system for communication purposes.  Caleb is engaged in 
several community-based employment training activities through his high school, and volunteers at the 
YMCA.  Caleb is interested in pursuing a career in early childhood development, and in attending 
community college after his high school graduation.  This is the second year that Caleb and his family will 
be using the Planning for the Future Checklist as a guide to assist them with secondary transition 
planning. 
 
At today's meeting, Caleb is joined by his mother, his general education science teacher, the special 
education teacher, the district transition coordinator and representatives from the Office of Intellectual 
Disabilities and the OVR Early Reach Program. 
 



>> I just want to, before we get started, I would tell about my FM system.  It helps me hear the teacher 
better, so I'd like to share it with everyone.  When they're talking, just to turn it on, you hold it down 
until this comes up, and you talk into here, the black light.  And as one person's talking, it lets me 
[INAUDIBLE], and you pull it like this.  But since we're all in a group, it's okay, you know, to pass it 
around. 
 
>> I think that's a good idea. 
 
>> That's a good idea. 
 
>> Thank you. 
 
>> So it's -- 
 
>> Thank.  Thanks Caleb, I'll begin.  So I'm Jackie, the transition coordinator.  Thanks, everybody, for 
being here today.  Are you hearing me okay? 
 
>> Mm-hmm. 
 
>> All right. 
 
>> At the start of Caleb's IEP meeting, he does a great job of discussing the use of his FM device and 
successfully advocates for how the other IEP team members can best communicate with him during the 
meeting.  This is referenced in the Planning for the Future Checklist under Education and Training After 
High School. 
 
>> -- things about what you'd like to do in the future. 
 
>> Oh, it sounds pretty good. 
 
>> Yeah?  Good!  Tell the group, what is it that you would like to do when you graduate? 
 
>> When I graduate?  I'd like to go to a two-year college. 
 
>> And then what kind of work do you think you'd like to do after you finish at community college? 
 
>> Something about child care, maybe in a day care. 
 
>> Caleb loves children.  He's really good with kids. 
 
>> Oh, that's great. 
 
>> And they like him, so I think that's a good calling for him.  I'm excited! 
 
>> That's great.  So how about we talk a little bit about how things are going in your academic class.  We 
have your science teacher here today. 
 



>> So Caleb, if I asked you, if there's, you know, one thing in particular that you struggle with in science, 
what's the number one thing you think you struggle with in science? 
 
>> Probably with knowing all of those formulas. 
 
>> Knowing a lot of formulas?  Yeah.  So I've been in contact with Mrs. Hamilton this year, and we've 
talked about, you know, when we take tests with the formulas that Caleb's given a formula sheet, and 
he's also given example problems. 
 
>> Can I jump in also? 
 
>> Sure. 
 
>> Could you pass the microphone, please?  Hi.  Good to see you both. 
 
>> Hi. 
 
>> As you know, I'm Caleb's special education teacher, and we work together to provide supports for 
Caleb within the general education classroom, so we'll collaborate on modifying assessments.  We've 
created some interactive notes for Caleb, so while you're lecturing, Caleb can follow along and can fill in 
the notes as he goes.  We've also added some video clips and other online tutorials that are really 
interactive, and it's just a wonderful environment for Caleb. 
 
>> That's been fine. 
 
>> All right, great.  Thanks.  So these are the same kinds of skills that you're learning now, are the things 
that you'll want to apply when you go to community college.  You'll need to be able to talk with your 
teachers, which you've been working with that with some support from Miss Kellman.  You've been 
doing a good job with advocating for yourself with that.  And we've also invited to the meeting here 
today Mr. Stoehr, who's here from the Office of Vocational Rehabilitation Early Reach Program.  And he 
wants to talk to you a little bit about how he might be able to work with you now, until you graduate, to 
help get you ready for employment. 
 
>> Good morning, Caleb.  Nice meeting you and Ms. Hamilton.  Early Reach is a new program that the 
Office of Vocational Rehabilitation has started.  And you may have heard of OVR -- 
 
>> Mm-hmm. 
 
>> -- before.  And the purpose of OVR is really to help individuals who have disabilities in gaining 
competitive employment.  And what Early Reach is set up to do is to help you, Caleb, while you're still in 
school to explore supports and employment options, and then best prepare you to go on.  And I heard 
you mention you were interested in going to community college.  That's something that after you would 
apply for OVR and if you're eligible, you could receive supports for that; some financial supports, and 
then once you would graduate, you can receive supports to help you with your employment.  Please feel 
free to contact me at my office. 
 
>> Great. 
 



>> Good.  Thank you. 
 
>> With us is Mrs. Morrill, and she works in our county Intellectual Disabilities office.  And she and I 
work actually very closely together.  And one of the things that we were talking about were some of the 
supports that I know that you guys can provide, like person-centered planning.  So I'm going to turn this 
over. 
 
>> Oh, thanks very much.  Appreciate it.  Caleb, good to see you.  Mrs. Hamilton -- 
 
>> Hi. 
 
>> Good to see you as well. 
 
>> And you too. 
 
>> As we move forward, getting closer to the year when you finish with your school in here, that's when 
I would be able to help you with applying for waiver funding, which would give you some supports as 
you finish, you know, after you take your diploma... 
 
>> Engaging with adult agencies is an important part of the secondary transition process.  At Caleb's IEP 
meeting, representatives from both OVR and the Office of Intellectual Disabilities are active participants.  
Understanding agency involvement is referenced in the Planning for the Future Checklist in the 
Community Living section. 
 
>> -- and then that funding could help with some of the things that you might need as you become an 
employee.  Okay? 
 
>> Okay.  Fine. 
 
>> All right.  I'll pass it on. 
 
>> All right.  So I think we've hit on a lot of things on our Planning for the Future Checklist that will help 
us be able to move forward into planning for next year.  So I know that we're talking about giving you 
some more opportunities with the intermediate unit, that you'd like to try out a few more of the work 
sites that they have available.  So we'll get that in place for you.  Make an appointment with the Early 
Reach coordinator and with the Office of Developmental Disabilities here in Montgomery County, 
continue with your accommodations in your academic classrooms, and you're going to keep advocating 
for yourself in that way.  Are there any other questions or concerns that anybody had? 
 
>> I'm good. 
 
>> Okay.  Great, thanks everybody! 
 
>>  Thank you.  Thank you all. 
 
>> Thank you. 
 



>> The highlights of this video included the utilization of the Planning for the Future Checklist, Caleb and 
his mother's engagement in the IEP meeting.  Active engagement of the education and agency staff, 
addressing key points of Caleb's special education program, including Caleb's understanding of his 
assistive technology, his ability to self-advocate, Caleb's post-secondary goals of education and 
employment, the use of accommodations and supports that assists him in his academic classes and 
community-based experiences.  Thank you for viewing this portion of Caleb's IEP meeting. 
 
>> The second video is about Maria.  And Maria is just entering the transition process at the age of 14.  
This video depicts how the Checklist could be utilized during an IEP meeting for a student with 
behavioral health and learning needs. 
 
>> In this video, we will meet Maria Barnes.  Maria is a 13-year-old student who has a learning disability 
in math.  Maria also has a mental health diagnosis, and has difficulty interacting with both peers and 
adults.  This is Maria's first IEP where secondary transition will be formally addressed, and this is the first 
time that Maria and her father will be introduced to the Planning for the Future Checklist.  At today's 
meeting, Maria and her father are joined by a community mental health worker, her general education 
math teacher, the special education teacher, the district transition coordinator, and OVR Early Reach 
coordinator.  The key points to consider when watching this video are; Maria's post-secondary goals, 
support for Maria's math and behavioral needs, and Maria's future secondary transition program and 
the options for both school and the community. 
 
>> Thanks for being here, everybody.  We're here for Maria's IEP meeting.  I'm glad you're here.  This is 
the first time we're going to be talking about secondary transition for you -- 
 
>> Mm-hmm. 
 
>> -- thinking about what you're going to be doing in the future.  So thinking about the type of work 
you'd like to do, if you'd like to go to school after you graduate, and also thinking about what you're 
going to be doing in the community.  Pretty exciting!  So all the people here are the teachers and folks 
who work with you, and your dad's here to talk a little bit about that, too.  So we'll get started, okay?  So 
what is it that you think you might like to do for a job in the future? 
 
>> A candy maker. 
 
>> A candy maker.  That's a great idea!  Have you done a little bit of that before?  That's -- do you know 
a little bit about it?  Okay, well, we'll be learning a little bit more about it.  Do you think after you leave 
high school you might want to go to a college or some kind of culinary school to learn a little bit more 
about candy making?  I think that would be a really good idea.  And how about where you want to live?  
Do you still want to kind of live where you live now? 
 
>> I moved already. 
 
>> You moved a little bit already?  So, good.  Yeah, good.  Well, we're going to talk a little bit about what 
we're doing here at school that will help support that in the future.  So your math teacher is here.  How 
is going for you in math? 
 
>> Not that good. 
 



>> That's one of the areas you struggle with a little bit?  Yeah? 
 
>> So since Maria is interested in being a candy maker, we can work a lot on fractions and how that ties 
into making measurements.  And since an exact science to make candy, and also to use the calculator to 
find equivalent forms, like decimals and fractions, especially for making -- if you have to make more, you 
have to increase a fraction by a certain amount.  And to go back, and for her to really self-correct her 
own work, so if she makes a recipe and something doesn't work out, she has to be able to go back and 
correct what might have gone wrong so she can redo it. 
 
>> Kind of figure out that.  That's a great idea.  Is there any other supports that you're offering her as her 
special education teacher? 
 
>> Sure.  So, you know, we talk about self-correcting worksheets at this time for Maria to become a little 
bit more independent with what she's doing.  You know, we're really working on teaching explicitly and 
discreetly things like speaking with other people, interacting with our peers. 
 
>> There are things we could be thinking about at home, because sometimes with your brother and 
sister, took, they're fighting all the time.  It drives us nuts.  Is there other things that we could do, or do 
you have suggestions that could help? 
 
>> Have you accessed any community resources yet, or -- 
 
>> We really haven't, no. 
 
>> -- not really?  We do talk about how Montgomery County has a Teen Talk Hotline that teens can call 
and, you know, talk about their problems and anything that they're having.  It might be a good resource 
for you, Maria, to talk about things. 
 
>> How does that work, exactly, what -- 
 
>> Well, teens can call this hotline and kind of talk about a number of problems that they're having; so 
whether it's a relationship issue, or whether it's an issue at home with your parents, and there's other 
teens that they can talk to and help with those things.  So that might be a good resource for you to 
access. 
 
>> And I know, you know, Maria's young still, but I really would like her to get some work experience.  
Who would offer that?  Is that something that you guys do at the school?  Or is that, you do?  Or, who 
does that? 
 
>> Well, I think it might be a combination of collaborations.  We always suggest volunteerships, like at 
the YMCA, or local area places such as, I believe there's a candy shop in her area called Freemans.  This 
may be a place where we can look at -- 
 
>> The IEP team just addressed volunteering and community engagement activities for Maria and her 
father.  These can be found in the Planning for the Future Checklist under the Employment and 
Community Living areas. 
 



>> This is great, so, Maria, this Planning for the Future Checklist that we're using here, you'll be able to 
keep this.  And every year we'll be looking at it, at your IEP meeting, or really at any time that you would 
want to, you can talk to me about it.  So in this year, we talked a little bit about getting some more 
agencies to support you, whether there are people who are outside or inside your school, but definitely 
we would think about you starting with the Early Reach program with OVR, I think that would be a great 
thing.  You and I have met, as your transition coordinator.  We'll talk a little bit more about tech school 
for the next year.  You might want to think about doing some things outside of school like that 
swimming program that we talked about, and then maybe make a visit to Freemans, and see what they 
have there, what goes on at Freemans.  Does that sound like a good plan?  Are there any other 
questions that you have? 
 
>> How do you feel about it, Maria, like, the plan? 
 
>> All right. 
 
>> Are you, like, maybe a little excited, or nervous, or --? 
 
>> No, I'm not nervous.  I'm really excited. 
 
>> You are?  To make candy? 
 
>> That's good. 
 
>> And then you can make me some?  Okay. 
 
>> Just to go over the highlights of this video: Utilization of the Planning for the Future Checklist, Maria 
and her father's engagement in the IEP meeting, active engagement of the education and agency staff, 
addressing key points of Maria's special education program, which include Maria's post-secondary goals 
related to employment, education and independent living, support from Maria's math and academic 
needs and the behavioral concerns and Maria's future secondary transition program and transition 
options for both in school and in the community.  Thank you for viewing this portion of Maria's IEP 
meeting. 
 
>> Lastly, additional resources can be found at the Pennsylvania Training and Technical Assistance 
Network, PaTTAN, www.pattan.net, as well as the National Dropout Prevention Center for Students with 
Disabilities, www.ndpc-sd.org. 
 


