
>> This presentation describes Pennsylvania's State Systemic Improvement Plan, which targets 
increasing the graduation rate of students with disabilities in the Commonwealth.  We use the logo 
CAPS, Completion for All Pennsylvania Students, when we talk about the SSIP. 
 
PaTTAN is the Pennsylvania Training and Technical Assistance Network and the training arm of the 
Bureau of Special Education, which is part of the Pennsylvania Department of Education.  PaTTAN's 
mission is to support the initiatives identified by the Bureau of Special Education by building capacity of 
local education agencies who provide special education services to students with disabilities. 
 
PaTTAN supports Pennsylvania Department of Education's commitment to placement in the least 
restrictive environment.  Our goal is that every IEP team first considers placement in the general 
education setting, and bringing supplemental aids and services into the general education setting for the 
student, before considering a more restrictive setting.  In this presentation, we will address these topics; 
a brief overview of the State Performance Plan, the SPP, the State Systemic Improvement Plan, the SSIP, 
which is part of the State Performance Plan, the Theory of Action, which describes Pennsylvania's State 
Systemic Improvement Plan and the Steven Strategies that are included in the Theory of Action. 
 
Let's start by looking at the State Performance Plan.  The State Performance Plan is a multi-year plan 
required for all states by the Office of Special Education Programs, OSEP, to guide improvement in 
special education programs.  It is built around 17 federally-mandated indicators of performance and 
compliance, and includes baseline data and rigorous targets for each indicator.  Beginning in 2015, all 
states were required to incorporate a State Systemic Improvement Plan, and SSIP, into their State 
Performance Plan. 
 
Several of the indictors in the SPP are Compliance Indicators, and others are results-based.  On this slide, 
you see the Compliance Indicators.  Targets for these are set by OSEP at 100 percent, and states cannot 
modify these targets.  The Compliance Indicators look at discrepancy rates of suspension and expulsion 
for students with disabilities, and racial and ethnic disproportionality, as well as timely evaluations and 
the implementation of secondary transition requirements. 
 
Other indicators are Results Indicators, and these are listed on this slide.  These are set by individual 
states, with stakeholder input.  Pennsylvania solicited input during focus groups that were held in 
August of 2014.  States must establish targets that are measurable and rigorous.  You see that Indicators 
one and three have asterisks next to them; that is because those targets are set by PDE under the ESEA 
Flexibility Waiver and the Bureau of Special Education cannot modify these. 
 
Let's talk about how the SPP, the State Performance Plan, led to the establishment of the SSIP, the State 
Systemic Improvement Plan.  So why is there a new indicator?  Well, for many years, the State 
Performance Plan has focused on compliance type outcomes.  But beginning in 2015, all states are 
required to incorporate a State Systemic Improvement Plan, an SSIP, into their State Performance Plan 
that reflects student outcomes.  This new requirement is part of OSEP's implementation of what they're 
referring to as a "Results Driven Accountability" system. 
 
So now we have a few new acronyms; the SSIP, which has the focus of increasing graduation rates of 
students with disabilities as the SIMR, the State-Identified Measurable Result.  The SSIP was submitted 
to OSEP for approval, and was approved this past summer.  RDA is a Results Driven Accountability; 
OSEP's new federal monitoring initiative, and the Theory of Action is a graphical depiction of 
Pennsylvania's SSIP. 



 
The SSIP was developed in two phases, and is being implemented in a third phase occurring over the 
reporting period of 2015 through 2020.  Phase I included analysis of statewide data, the identification of 
the focus for improvement, and the development of the Theory of Action.  Phase II includes the 
identification of LEAs and providing them support in implementing evidence-based practices.  Phase III 
includes the evaluation of those efforts. 
 
The Bureau of Special Education collaborated with multiple stakeholders to select a focus for its SSIP.  
This focus area is called a State-Identified Measurable Results, or a SIMR.  Pennsylvania is working to 
increase the graduation rates of students with disabilities as its State-Identified Measurable Result.  The 
next part of this presentation will describe Pennsylvania's Theory of Action. 
 
The Pennsylvania State Systemic Improvement Plan, or SSIP, Theory of Action -- taking a look at 
completion for all Pennsylvania students.  The Pennsylvania State Systemic Improvement Plan, or SSIP 
Theory of Action, has the above vision of all students with disabilities will academically, behaviorally and 
socially emotionally engaged in order to stay in school, graduate and become contributing members of 
society.  By keeping this vision in mind, here are the goals within the action plan.  Pennsylvania will 
increase the graduation rate of students with disabilities, as well as Pennsylvania will reduce the number 
of students with risk factors that impact the likelihood of school completion.  So with this vision in mind, 
and the goal to increase the graduation rate for students with disabilities, let's take a look at four 
strands of actions on the left hand side.  The first strand of action is through leadership.  So if the 
Pennsylvania Department of Education communicates its vision effectively and provides guidance and 
general supervision in a timely response and manner, then local educational agencies who have the 
information, support and resources necessary to align their efforts to Pennsylvania Department of Ed's 
vision.  In addition, LEAs will have uniformly high expectations for all students with disabilities. 
 
The second strand of action is collaboration; so partners with local educational agencies, federally-
funded technical assistance providers, parent training information or Community-Parent Resource 
Centers in other state and local agencies can serve students with disabilities and their families.  Then 
PDE will leverage resources to improve services for students with disabilities. 
 
The third strand of action is technical assistance, which promotes professional learning opportunities to 
effectively prepare and empower stakeholders to support students with disabilities.  Then LEAs will 
facilitate shared leadership toward enhanced collaboration and implementation of evidence-based 
practices.  CPRC, or Community-Parent Resource Centers, will develop materials and resources to be 
shared with other community organizations. 
 
And the final strand is accountability.  If PDE holds LEAs accountable for effectively implementing 
assessment and evaluation practices to measure outcomes, then LEAs will have systems that lead to 
improved results for students with disabilities, and protect the rights of students and families. 
 
So keeping the four strands in mind of leadership, collaboration, technical assistance and accountability, 
and the goal being to increase graduation rates for students with disabilities, as well as reduce the 
number of students with risk factors from the likelihood of dropping out, or the likelihood of school 
completion, seven strategies come into play.  So let's take a look at the seven strategies here in the 
middle section. 
 



Local educational agencies in Pennsylvania will, number one, utilize data systems to identify, inform, 
monitor and increase the graduation rates for students with disabilities.  By doing so, they will 
implement and use an Early Warning System data tool in order to use diagnostic intervention.  Two, 
implement increasingly intensive evidence-based methodologies to improved academic outcomes.  This 
is through a Multi-Tiered System of Supports called MTSS, culturally responsive instruction, as well as 
schoolwide and targeted interventions to students.  Number three, LEAs will implement increasingly 
intensive evidence-based methodologies to improve social, emotional and behavioral outcomes.  This is 
Multi-Tiered System of Support for behavior and social skills, looking at school climate, assignment of 
adult advocates, culturally responsive practices, behavioral health, mentors, Check and Connect, and 
also schoolwide and targeted interventions. 
 
Number four, promote the implementation of attendance strategies and alternative programming that 
will increase the likelihood of graduation.  This includes credit recovery, after school or night school, 
online learning and school re-entry.  This is also a schoolwide and targeted intervention.  Number five, 
ensure culturally responsive learning environments and instructional practices are in place.  Culturally 
responsive instructional practices can also be schoolwide and target interventions.  Number six, 
embrace a philosophy of partnership that empowers families and communities to become more 
meaningfully involved.  Family engagement, mentoring, partnering with federally-funded centers such 
as the Parent Training Information and the Community-Parent Resource Centers can assist schools and 
communities, and help students in school schoolwide, and community interventions. 
 
And lastly, let's take a look at number seven; provide rigorous and relevant instruction to better engage 
students in learning and providing the skills needed to graduate, and have positive post-school 
outcomes.  This includes taking a look at secondary transition, college prep courses, career and technical 
training, life skills training, socially-related employment skills.  And this area can also be schoolwide and 
targeted interventions.  The Theory of Action plan will then be evaluated through an evaluation process, 
taking a look at data collection, data analysis, data interpretation and reporting. 
 
Now, let's take a look at the SSIP process for supporting schools.  Our logo is CAPS, Completion for all 
Pennsylvania Students.  In order for schools to begin this process, they'll begin with the Early Warning 
System.  The Early Warning System will look at three key areas; attendance, behavior and course 
performance.  Then, that Early Warning System will help schools identify students with disabilities who 
are off-track in those three areas.  Then, they'll be able to develop a plan of action for those students 
with disabilities who are off-track. 
 
The SSIP framework was developed by the National Dropout Prevention Center for students with 
disabilities, and it will be used for the Pennsylvania SSIP.  This framework has been successful in other 
states, local educational agencies and schools.  There are five phases that go along with this framework.  
Phase I is to develop state and local leadership teams.  Phase II is to use an Early Warning System to 
analyze data of students.  Phase III is to identify target areas for intervention, based on the needs of 
students with disabilities at risk.  Phase IV is to develop an improvement plan, or revise a current 
improvement plan, and Phase V is to implement, monitor and evaluate the plan. 
 
>> The next portion of the PowerPoint moves into a discussion of the seven improvement strategies 
within the SSIP.  The first of the seven strategies is the Early Warning System.  This is the only one of the 
seven strategies that our learning sites are required to implement.  They will be choosing from the 
remaining six strategies based on the data they examine using their Early Warning System.  The overall 



goal of an Early Warning System is to utilize data systems to identify, inform, monitor and increase the 
graduation rate of students with disabilities. 
 
This video shows the story of a young lady named Emorina, and her journeys towards graduation.  It 
nicely sets the stage for the work that we're doing within the SSIP, or our State Systemic Improvement 
Plan.   These are the purposes of an Early Warning System; to help schools organize, examine, analyze 
and share data related to school completion; also to support schools in identifying needs and developing 
a local intervention plan, and later in implementing and evaluating the plan, also, to help schools 
identify at-risk youth and the potential needs for additional supports and tiered interventions.  The 
overall goal is to catch kids early and intervene. 
 
We know all of these factors are associated with dropout prevention.  There are individual factors, such 
as the educational history, attitudes and behaviors, academic skills, demographic characteristics.  There 
are also family factors, such as the structure of the family, their economic circumstances, the 
educational aspirations of the family and the student, and also the family's involvement in school.  There 
are also school factors, such as school climate, various discipline policies, the teaching practices and the 
relationships between students and adults.  There are also community factors, such as the resources 
available within the community, the peer group that's available for students and also role models within 
the community. 
 
These are some general recommendations for dropout prevention.  Schools should be utilizing data 
systems to identify students who are at risk; this is Early Warning System comes into play.  They should 
also be assigning adult advocates to students at risk through various mentoring programs.  Schools 
should be providing academic support and enrichment, in addition to implementing interventions for 
improving behavior and social skills.  Schools should also be personalizing the learning environment and 
providing rigorous and relevant instruction. 
 
We know these are the three key indicators that predict students' success; attendance, behavior and 
course performance -- so, the A-B-Cs.  The key to successful dropout prevention efforts is understanding 
the early signs of risks and responding at the earliest opportunity.  In the area of attendance, students 
who miss more than 10 percent of the first 20 days of school, so two days, are at risk for dropping out.  
Even moderate absences, 5 to 10 days in the first semester of ninth grade, indicate risk for dropout.  
Students who miss more than 20 percent of school are at high risk.  For ninth graders, this is a better 
predictor of school dropout than eighth grade test scores. 
 
In the area of academics, literacy skill development as early as preschool is highly predictive of later 
literacy skills and reading achievement.  Literacy skills are highly correlated with behavior, academic 
achievement in other subject areas and school completion.  Course failures, particularly in math and 
English, are predictive of later dropout.  More students fail ninth grade than any other grade level.  In 
the area of behavior, as early as preschool, students who demonstrate behavior problems that persist in 
elementary school are at significant risk for disengagement, school failure and social maladjustment.  
Behavior problems often result in missed instruction, potentially increasing gaps in academic skill 
development. 
 
So at what point is a student considered off-track for graduation?  Again, in the area of attendance, it's 
greater than 10 percent absenteeism per semester, or two or more absences in the first 20 days of each 
school quarter.  In the area of behavior, we're looking for signs of disengagement, multiple Office 
Discipline Referrals, or ODRs, suspensions and social and emotional challenges.  In the area of course 



performance, we're looking for course failures in English or math, a GPA below 2.0, failure to accrue 
enough credits for promotion, and we're also taking a look at failed state assessments. 
 
So how do we implement an Early Warning System?  The first step is to develop, or adopt, an Early 
Warning System, so decide which of the Early Warning Systems works best for your school.  The second 
is, we have to determine on-track and off-track criteria for high school graduation, and then we're going 
to move into our A-B-Cs, so we need to monitor attendance data monthly, monitor behavior data, so 
again, our Office Discipline Referrals and/or suspensions, monitor academic performance quarterly -- so 
taking a look at course failures, GPA and credit accrual.  And then our final step would be to identify and 
monitor those students who are retained in ninth grade. 
 
This is an example of a PDE Dashboard.  You can see that there is data around our three key indicators; 
attendance, behavior and course performance.  Again, schools can use the Dashboard to identify 
students off-track for graduation, so that they can intervene early.  Through the Dashboard, you can 
view data at the district, school, class and individual student level. 
 
This is an example of an Early Warning System that comes to us from the National Dropout Prevention 
Center.  So they have various tools for building-level data; the first is the core data tool, which is a high-
level look at school completion overall.  The second is a graduation and dropout tool, the third is an 
attendance tool, the fourth is an academics tool, and the fifth is the discipline tool.  The example that 
you see here on this slide is an example of the academics tool, so you can see that it is taking a look at 
the course passing rate data for ninth, tenth, eleventh and twelfth graders, and it's broken it down into 
students with disabilities and all students, and it shows it across the first, second, third and fourth 
quarter.  Within this system, there's also a risk calculator built in, so it identifies students at risk and 
their needs. 
 
So in conclusion, we know that effective dropout prevention methods utilize database decisions within a 
system wide framework of academic and behavioral interventions.  We also know with the use of an 
Early Warning System, schools can quickly identify students at risk and provide strategic interventions.  
Our main focus is on prevention, before a significant academic and/or behavior problem develops.  
Dropping out of school is a multi-faceted process of disengagement that often begins early in 
elementary school; those key indicators are highly predictive of dropout, and again, those include 
academics, attendance and behavior. 
 
>> SSIP Coherent Improvement Strategies -- the Multi-Tiered System of Support, or MTSS for Academic -
- this strategy in the State Systemic Improvement Plan is to implement increasingly intensive evidence-
based methodologies toward improved academic outcomes.  Taking a look at our state logo for 
Pennsylvania MTSS, or Multi-Tiered System of Support, we want to look at four key areas.  First of all, 
we want to define, what is the problem?  Two, analyze why is this occurring?  Three, implement what 
are we going to do about this?  And four, evaluate, is it working?  In the Pennsylvania Multi-Tiered 
System of Support, there are two key areas of academics, as well as behavior.  In both of these areas, we 
want to take a look at a Multi-Tiered System of Support, looking at services and interventions at tier 
one, interventions and supports for tier two, and interventions and supports for tier three. 
 
So what is a Multi-Tiered System of Supports, or MTSS, in academics?  It's a comprehensive standards-
aligned school reform strategy and general education service delivery model.  It also enables early 
identification and intervention for students needing additional opportunities to high-level content, while 
providing benchmark students the opportunity to enrich and then grow their skills and talents.  It also 



establishes efficient and effective continuum of supports to address a wide range of academic and social 
needs. 
 
The Multi-Tiered Systems of Support has a secondary framework, or framework that works very well at a 
middle school and high school level.  The MTSS framework allows schools to identify students who may 
be at risk for poor learning outcomes.  It also takes a look at monitoring student progress -- what's 
working and what's not working.  The third area is, it provides evidence-based interventions and adjusts 
the intensity and nature of those interventions, depending upon a student's responsiveness. 
 
There are six components of the Pennsylvania secondary MTSS framework.  Component number one is 
looking at having high quality classroom instruction, standards-aligned curriculum; number two, 
relational support.  Number three, scientifically/evidence-based interventions, instructional 
methodologies and strategies; number four, tiered instruction and interventions.  Number five, data-
based decision making; and number six, professional development.  In order for a secondary MTSS 
framework to work really requires having all six components in place, and being used effectively. 
 
A schoolwide system for student success:  Pennsylvania's MTSS Model.  In Pennsylvania, there are two 
systems that we're taking a look at; academic and behavioral, under the framework of a Multi-Tiered 
System of Support, or MTSS.  The Pennsylvania MTSS, again, has four key areas to take a look at.  We 
want to define, what is the problem, analyze why is this occurring; three, take a look at implementation 
-- what are we going to do about it?  And four, evaluate, is it working?  We have academic systems and 
behavioral systems that can help students in a tiered system of support.  Focusing on the academic 
systems on the left hand side, tier one contains universal interventions; this is for all students.  It's 
preventative and proactive so that supports and services can help all students. 
 
Tier two, our secondary interventions -- this helps some students who may be at risk.  It's high 
efficiency.  There should be a rapid response, as well as small group interventions, and some 
individualizing instruction.  Tier three, or tertiary interventions, are just for a few students, or maybe an 
individual student, taking a look at assessment and also a high intensity of supports and instruction. 
 
Addressing opportunities to learn, as we want to provide high quality learning opportunities for all 
students, assess how students are learning and what works best for each student, and then tune in to 
instructional decisions; looking at the data to take for decision making, as well as how are students 
responding to the interventions and supports they are receiving. 
 
So questions for schools to ponder when taking a look at a Multi-Tiered System of Supports in 
academics, as well as how  do we have cultural responsive environments, are the following.  Number 
one, how do my colleagues and I understand and connect the academic, linguistic and sociocultural 
factors of our students to make sure teaching and practice is focused on them?  Secondly, what is the 
nature of the assessments my colleagues and I use to gather information on students' learning, and 
three, what is the evidence that I solicit and support, family participation in teaching and learning, and 
connect families' thoughts to my practice?  Within culturally responsive MTSS frameworks, assessment 
of these opportunities to learn and design and provision of increasingly encouraging families and 
communities to support, there are better opportunities for schools to foster learning for all students. 
 
If you'd like to take a look or do a virtual visit of a school implementing MTSS, we recommend going to 
the RTI network where a school in Tigard, Oregon is implementing RTI or Response to Instruction, which, 
in Pennsylvania, was RTII, Response to Instruction and Intervention, and is now MTSS, Multi-Tiered 



System of Support.  This video is approximately 10 minutes, and this provides an overview of what a 
high school is doing with regards to a Multi-Tiered System of Support to help all students in all areas. 
 
>> Welcome to Multi-Tiered System of Support for behavior, Strategy 3: Implement increasingly 
intensive evidence-based methodologies towards improved social, emotional and behavioral outcomes.  
This slide illustrates the two sides of the triangle, the academic systems and the behavioral systems.  For 
the purposes of the next two slides, we will be focusing on the power of looking at your Multi-Tiered 
System of Support for behavior, addressing universal interventions for all, secondary interventions for 
some and tertiary interventions for a few. 
 
The research is evident that students with academic failure and problem behaviors are more likely to 
drop out of school and be involved in correction systems, be single parents, be involved with social 
services systems, be unemployed, be involved in automobile accidents and/or use illicit drugs.  
Currently, there are those that say, let's focus on the ones that we can save.  But our premise is that 
there's not any one that we can let go, because there will be a system that is required to pick up that 
child, be that the gangs, the judicial system or the Welfare system.  So the premise behind our Multi-
Tiered System of Support for behavior is to catch all of our kids before someone else does. 
 
This is a critical element in the work that we do with Multi-Tiered Systems of Support, that, "Until we 
have defined, taught, modeled, practiced, reinforced and re-taught, it is unethical for adults for punish."  
This quote comes from a leading researcher, Rob Horner, out of the University of Oregon.  So what is 
Positive Behavior Intervention Support, PBIS?  It is a team-based process, including a broad range of 
systemic and individualized strategies for achieving important social and learning outcomes.  It's 
proactive; it's a proactive approach to teach, monitor and support school-appropriate behavior for all 
students, and thirdly, it's a focus on preventing problem behavior of any and all students at the 
schoolwide classroom, non-classroom and individual levels. 
 
Let's take a look at the four critical elements of PBIS.  The overall goal is to support the social 
competence and academic achievement of all of our students.  In order to get our desired outcomes, we 
look at three areas.  Our data systems -- all of our teams are currently in the process of looking at data, 
establish do we have a problem?  If so, where do we have a problem?  Using data will better target our 
interventions and enable us to decide whether the practices that we choose to employ are having the 
desired effect, which brings us into our practices.  These are those strategies that we choose that help to 
support the student behavior.  When we look at the data, we determine there is a problem; there's 
where the problem is.  We create a plan around strategies, and how are we going to implement those 
strategies?  These strategies, also known as practices, are there to support student behavior.  The fourth 
element of this process are the systems; those systems that are in place to support the staff behavior.  
We know from the research that effective practices are only as good as the systems that support the 
adults who use them.  So in our Multi-Tiered Systems of Support, in order to achieve the desired 
outcomes that we have identified, our teams know that we need to look at data to inform our practices, 
and then in order to use those practices, we have to address the systems there to support staff 
behavior, such as meeting time, fidelity measures, time to complete the fidelity measures -- all of these 
elements go into effective implementation of schoolwide positive behavior support. 
 
With this slide, we look at Multi-Tiered Systems of Support, the PBIS framework, and we see that it is 
composed of three tiers; tier one are universal supports for 80 to 90 percent of our students, but are 
available to all.  Tier two helps us to focus on groups of students that may need more support, which we 
find that that tends to be 5 to 10 percent of our student population, and then tier three, or the intensive 



supports that are there for that 1 to 5 percent of students that are resistant to the other levels of 
support provided.  In this Multi-Tiered Systems of Support Process, there's a team that oversees this 
entire process.  We have that team look at the universal level, at the various practices and data systems 
that are in place.  It targets 100 percent of the students, there's clear expectations in all of our settings.  
We teach those expectations, and that includes at the secondary level.  We have clearly delineated 
rules, routines; we look at physical arrangements that might hinder the desired behaviors that we want. 
 
We help in the area of effective instruction to ensure that our students are receiving effective 
instruction to meet their educational needs.  We promote procedures to encourage expected behaviors 
and discourage infractions.  We look at our policies and make sure that they're consistent among the 
administrators and the staff, and that they are being implemented with fidelity, and then we also look at 
our data analysis.  We look at the data to determine is what we said we would do what we're doing, and 
is it having the desired effect?  Students who are not receptive or responding to our tier one supports 
can then bubble up into our target interventions, and there might be in place things such as, Check 
In/Check Out, we may increase the cues and prompts, intensify the instruction.  This is for those groups 
of students that we're seeing issues, and we may increase the individualization of those group strategies 
as we see necessary.  And then at the top of the tier, we have the ability to provide functional behavioral 
assessment, positive behavior support plans, perhaps wrap-around services for those students who do 
not respond to tier one and tier two.  But keep in mind, at all times all children, wherever they are 
within this system of support have access to tier one supports. 
 
This final slide shows a video clip of high school students within Pennsylvania who are currently 
participating in positive behavior support within their secondary setting, and so take some time to listen 
to what they have to say about this process. 
 
>> My name is Jamil Quinn, and I'm an innovator. 
 
>> My name's Evan, and I’m a hard-working people person. 
 
>> My name's T.J., and I'm an athlete that cares about my school. 
 
>> My name is Brandon.  I'm a decent student. 
 
>> Hi, my name's Justin.  I'm a decent student.  I used to get in trouble in school, and PBIS really made 
me not. 
 
>> All right, I'm Josh, and I'm a high school diver, and I always try and think positive with everything I do. 
 
>> I'm Rosie, and I participate in jazz and tap dancing. 
 
>> I'm Jess, and I'm just an average kid. 
 
>> My name's Patricia, and I like sports. 
 
>> My name's Lindsey, and I consider myself outgoing. 
 
>> Well, we have meetings probably once a month, just discussing what possible things we could do for 
the year, such as, like, pep rallies and things like that, to just help promote pride. 



 
>> We set up field trips with students. 
 
>> Mm-hmm. 
 
>> And, like, after-activities when we're good. 
 
>> We talk about prizes that we can possibly give out. 
 
>> There's something called a lip dub, which is a big, schoolwide video that we take, and everyone from 
the school gets involved. 
 
>> Before our program, I was less involved.  But, like, since I joined this, I joined other things, like, 
teachers have asked me to do other things, to become more involved with the school, I guess. 
 
>> Before PBIS, I feel like I was a lot less involved in school activities and I just, like, you know, didn't 
really want to have a say.  But after being in this, you see how much of a say, like, a student can have.  
And it's made a lot of a difference. 
 
>> The PA-PBIS, I just sort of went to school, I went through it, did my work, I mean, not too bad of a 
student.  But ever since that started, I mean, I started caring about school more.  I enjoyed the things I 
do, go to more sporting events.  I'm proud to wear my Sun Valley t-shirts now.  And I just want to do 
better for myself. 
 
>> Basically we meet with not only us as students, but some of the teachers in our school.  We come up 
with an idea, just a generalized idea, like the pride picnic, for example, which is all of our school last year 
was going outside and having volleyball courts set up and music playing and lunch.  And this year, we 
want pride picnic to be earlier towards the end of this season, but before finals, to get a last hurrah. 
 
>> We have meetings, like, maybe twice a month, like, every other week.  And we all, like, try to give, 
like, our take-on, whatever, on, like, certain things; how we could make stuff better, what we can 
improve on, better incentives to make students want to act right more, and, like, just getting everyone 
involved. 
 
>> Since our school began positive behavior supports, students have been putting their input more in 
what we try to do in our school. 
 
>> I always noticed bullying before, but, I mean, it's one of those things where it's not me, so why 
bother?  I'm not going to get involved in something I don't have to.  But as soon as this came in, like, we 
all kind of became closer together.  We really are, like, a close grade.  So now when I see it, I'm, like, 
"Hey, there's better ways to do that," or, "That is my friend."  It's not -- just, like, just because we don't 
hang out that's not my friend.  Like, no matter what, they're my friends. 
 
>> And if you do set up the PBIS system, make sure you have a variety of teachers, principals, they pick 
the students doing it. 
 
>> And it could be that taking different kids from all different types of groups, like theatre, jocks, 
different GPAs, so a voice from everyone is heard and spoken out. 



 
>> Yeah, some of us aren't the greatest students.  But, I mean, we try -- 
 
>> We do show leadership. 
 
>> -- to set an example for people to be the best students that they can be. 
 
>> I think other schools should think about who they bring into it.  Don't, just because a student is 
suspended every other day, don't just say no, they shouldn't do it, because they do have a say.  And 
maybe they're being suspended for a reason that we should listen to, because they really have a strong 
voice in it.  Don't just choose A plus students; don't just choose jocks.  It really does matter who you 
bring into it from every different part of the school. 
 
>> You know, just seeing that every day in every classroom, it just helps to instill those kind of values, 
which are important regardless if you're in school or in college, it doesn't matter.  Where you already 
are in the workplace, you want to be able to do your work the best you possibly can do it. 
 
>> I'm in things like yearbook, and this, and things like that.  So I kind of care more about what I leave as, 
like, to the school. 
 
>> The whole point of this is to really, like, help us and help the school function better. 
 
>> It'll get the students involved, the teachers involved, and, like, everyone interacting with each other 
positively.  Other high schools should consider positive behavior support framework because it works. 
 
>> All right, so if you're considering PA-PBIS, don't just try it and incorporate it a little bit into your 
school.  If you're going to do it, go all out. 
 
>> Our fourth improvement strategy focuses on alternative ways for students to attend school, for 
credit recovery if they fall behind or offering options for students to return to school if they've already 
dropped out.  Students drop out of school for any number of reasons.  Some reasons are within the 
students' control, and some are not.  In either case, offering alternative ways for a student to attend 
school, options other than the typical school hours or school location or offering alternative ways to 
engage in coursework may allow some students to continue and finish their education.  Alternative 
attendance strategies and alternative programming can eliminate the need to drop out, or students who 
have dropped out to return to school so they can fulfill the necessary requirements and graduate. 
 
There are many examples of districts offering alternatives to students.  Our first video comes from the 
Boston Public School District.  In this video, they discuss their credit recovery program.  This program 
serves primarily 18 to 20-year-olds who need an opportunity to return to school, complete their 
education and graduate.  The model of this program is that it's never too late to finish, and it's never too 
late to achieve your goals. 
 
Our second example of an alternative program comes from Georgia.  The Georgia credit recovery 
program is an online program that is an opportunity for students to go back and regain credit for 
courses they weren't able to complete in the past.  Credit recovery program allows students who have 
struggled with course completion an opportunity to earn credits and stay on-track for graduation, or to 



catch up with credits they've missed in the past.  Having a clear path to school completion can often be 
enough to keep a student from dropping out. 
 
Each district will need to assess their own situation to determine the best way to offer alternative 
attendance strategies and academic programming options.  There are many ways to meet the diverse 
needs of students struggling to complete school, or needing to return to school. 
 
>> SSIP -- coherent improvement strategies, culturally responsive practices, strategy number five.  
Ensure culturally responsive environment and instructional practices.  What are culturally responsive 
educational systems?  These systems are responsive to cultural difference and seek to include, rather 
than exclude, differences.  A key component of systems are people; they are key because those systems 
are created to educate people and [INAUDIBLE] children, adolescents and adults.  Educational systems 
employ people.  Teachers and other school practitioners work together to create effective learning 
communities for the students they serve.  School leaders and other administrators help to keep the 
system flowing so that students enter, progress and graduate, and teachers and other personnel are 
recruited, hired, coached, evaluated and retired in a constantly flowing process. 
 
The second "P" is policies, and policies help to guide the people side of the work.  They are created to 
maintain the learning process, reduce the amount of effort expended on activities other than learning, 
such as getting supplies to the classroom, deciding which students are assigned to which teachers and 
making sure that there are enough books, desks, classrooms and buildings to house all the students.  
Policies help parents and students know what are the expectations; what is expected from them and 
how the school calendar will flow from the time that school opens until the end of the school year. 
 
Finally, practices -- practices are what the people do.  They include simple things, like how students are 
greeted at the beginning of the year, to how reading is taught in the classroom, to how assessment 
occurs.  While policies regulate the spheres in which people operate, much of daily practice is up to the 
people who do the work, students and school staff alike.  Practices also include how teachers interact 
with one another, their supervisors and the building leadership.  The practices of administrators at 
central administration affect the lives of school personnel, and the choices they make to involve 
themselves in decision making.  When we think about how to make a system culturally responsive, we 
mean that people, policies and practices need to be assessed in terms of the degree to which they 
permit or impede a culturally responsive action.  All of these systems are concerned with instilling caring 
ethics in the professionals that are serving our diverse students, supporting the curricula with ethnic and 
cultural diversity in the content.  Encouraging the use of communication strategies that are building 
upon students' cultures and nurturing the creation of school cultures, there are concern with deliberate 
and participatory educational practices.  Moreover, culturally responsive educational systems create 
spaces for teacher reflection, inquiry and mutual support around issues of cultural differences.  Just as a 
recap, the three "P's" are People, Practices and Policies, when we're searching for equitable practices. 
 
Now let's take a moment to focus on the actual classroom, or the ground level where we can see 
culturally responsive action in place.  So we all come with a backpack that has our own backgrounds 
inside of it.  So we think about what teachers and students bring with them into the classroom 
environment.  So these are the cultures that are coming into the classroom setting.  What's already 
there?  So what are the expectations of a classroom culture; what are the normal and the rules that are 
mostly followed in that room?  And finally, the work that people do together -- so when those two 
cultures co-exist, the classroom culture and the backpack culture that we each bring to the table, then 
we have classroom cultures that each have their own unique personalities. 



 
Now we will describe characteristics of culturally responsive teaching.  Number one, positive 
perspectives on parents and families -- so at times we will have to evaluate our own misconceptions 
and/or attitudes towards specific parents and families, and think about how we can take a more positive 
perspective in our approach to engage them.  Number two, communication of high expectations -- so 
we expect our students to have high quality and high-level work; "all students" needs to be reiterated.  
Number three, learning within the context of culture -- understanding that culture exists, and that we all 
come with unique differences.  Number four, student-centered instruction -- so how can we best 
address the needs of our students in the classroom setting, and being able to be flexible and 
differentiate as needed. 
 
Number five, culturally-mediated instruction -- so thinking about the various perspectives that may exist 
around certain topics or subjects.  In particular, an example may be when you talk about the Civil War; 
not only talking about the perspective of the union soldiers or the community in the North, but also 
those in the South and those that were in slavery at the time.  Number six, reshaping the curriculum -- 
so thinking about embedding different people from various cultures who have been instrumental in 
various curricular activities, such as making a connection around science, showing our students different 
scientists from various backgrounds.  Number seven, the teacher as the facilitator -- so empowering our 
students to have an active voice and be active listeners in their educational experience. 
 
The elements of culturally competent leadership, which is something that most of us strive to achieve, 
so number one, assessing your own culture -- you'll be aware of your own culture and the effect it may 
have on the teachers, students and families that you work with in your schools and in your classrooms.  
Number two, value diversity -- you would welcome a diverse group of teachers and learners into your 
classroom and appreciate the challenges that diversity brings.  You'll share this appreciation with the 
teachers and learners in your school and classrooms, leading to and developing a community of learning 
with them.  Number three, manage the dynamics of difference -- you'll recognize that conflict is a 
normal way of life.  You'll develop skills to manage conflict in positive, constructive ways.  You'll also 
help teachers and learners to understand that what may appear to be clashes in personalities may, in 
fact, be conflicts in culture. 
 
Number four, adapt to diversity -- you'll commit to continuously learning what is necessary to deal with 
the issues caused by differences.  You'll enhance the structure of classroom management and substance 
of courses that are taught so that all behavior management and instruction is guided by the principals of 
cultural competency.  And finally, number five, institutionalize cultural knowledge.  You'll work to 
influence the culture of your school so that its policies and practices are informed by the guiding 
principles of cultural competency.  You'll take advantage of teachable moments to model cultural 
knowledge when interacting with teachers, learners and their families.  You'll take the initiative to take 
the opportunities for these groups to learn about one another, and engage in ways that honor who they 
are, and challenge them to be even better. 
 
At this point in the presentation, we typically have participants engage in an activity.  This activity allows 
participants to listen to the following quotes from educators.  Once they've heard the quote, they're 
then asked to rate each quote in terms of whether or not it is culturally responsive, either through 
Thumbs Up or Thumbs Down.  Number three, they're then asked to offer thoughts that support their 
choice. 
 



At this point, here are the quotes in their entirety.  Please take a moment to read over them, and think 
about whether or not they are culturally responsive.  And again, once you've had a moment to review 
them, think about why you see it as culturally responsive or not.  Keep in mind that these are real 
quotes from real educators, so think about how you as a leader, a culturally competent leader, would 
address some of these quotes. 
 
Thank you for listening about strategy number five, culturally responsive practices.  Some final points 
regarding this topic; culturally responsive practices encompass all facets of an MTSS system and 
academics, behavior and socioemotional learning.  School completion of students from every 
background is paramount; therefore, the instruction and interaction with students of various ethnicities, 
races and linguistic levels requires the establishment of mutual relationships and rapport.  As we 
continue on the SSIP journey to improve the graduation rates of students with disabilities, culturally 
responsive practices are embedded throughout all of the seven strategies that you'll hear throughout 
this session.  Again, thank you for your time and attention. 
 
>> SSIP, Coherent Improvement Strategies, Family Engagement, strategy six -- embrace a philosophy of 
partnership that empowers families and communities to become more meaningfully involved. 
 
>> Family-school partnership standards -- to ensure that every child reaches academic proficiency and 
core academic disciplines regardless of zip code, economic status, race, ethnicity or disability, schools 
and districts need to consider the importance of family engagement.  Research clearly points to a 
correlation between parent involvement and student achievement.  When schools implement 
intentional and intensive parent engagement strategies, there is a significant rise in student 
achievement scores.  Here are brief descriptions of the six standards of family and community 
engagement, modeled after the national PTA standards for family-school partnerships. 
 
Standard one, welcoming all families -- schools that offer welcoming environments and respect and 
recognize the value of family and community involvement produce positive outcomes for all.  
Establishing and fostering an inclusive, supportive and accepting culture in the classroom and school 
engages students, their families and the community.  Standard two -- communicating effectively -- 
school staff and families should engage in consistent, two-way meaningful exchanges about student 
learning.  This helps in establishing and maintaining healthy family-school partnerships.  Standard three -
- supporting student success -- information must be shared between school and home.  This ensures 
that students are supported across settings, and strengthens their depth of learning and academic 
performance. 
 
Standard four -- speaking up for every child -- each student should have a family member or another 
adult who takes personal responsibility for understanding the student's needs academically, physically 
and emotionally, and who communicates the student's learning needs effectively.  Standard five -- 
shared decision making -- families who understand their child's program and program options, rights 
and responsibilities are better able to meaningfully participate and contribute to their child's successful 
outcomes.  This knowledge gives parents an equal playing field when participating in educational 
decision making.  Standard six -- collaborating with community -- all stakeholders need to become aware 
of the benefits of successful partnerships, and how each contribute towards positive effects for 
students. 
 
Family-school partnership standards -- to ensure that every child reaches academic proficiency and core 
academic disciplines regardless of zip code, economic status, race, ethnicity or disability, schools and 



districts need to consider the importance of family engagement.  Research clearly points to a correlation 
between parent involvement and student achievement.  When schools implement intentional and 
intensive parent engagement strategies, there is a significant rise in student achievement scores.  Here 
are brief descriptions of the six standards of family and community engagement, modeled after the 
national PTA standards for family-school partnerships. 
 
Standard one -- welcoming all families -- schools that offer welcoming environments and respect and 
recognize the value of family and community involvement produce positive outcomes for all.  
Establishing and fostering an inclusive, supportive and accepting culture in the classroom and school 
engages students, their families and the community.  Standard two -- communicating effectively -- 
school staff and families should engage in consistent, two-way meaningful exchanges about student 
learning.  This helps in establishing and maintaining healthy family-school partnerships.  Standard three -
- supporting student success -- information must be shared between school and home.  This ensures 
that students are supported across settings, and strengthens their depth of learning and academic 
performance. 
 
Standard four -- speaking up for every child -- each student should have a family member or another 
adult who takes personal responsibility for understanding the student's needs academically, physically 
and emotionally, and who communicates the student's learning needs effectively.  Standard five -- 
shared decision making -- families who understand their child's program and program options, rights 
and responsibilities are better able to meaningfully participate and contribute to their child's successful 
outcomes.  This knowledge gives parents an equal playing field when participating in educational 
decision making.  Standard six -- collaborating with community -- all stakeholders need to become aware 
of the benefits of successful partnerships, and how each contribute towards positive effects for 
students. 
 
In addition, work schedules or adverse life circumstances may affect their ability to communicate with 
their school, attend school meetings or know when and how to advocate for their children.  Experience 
shows that families and communities are eager to get involved in the education process, but they want 
to feel invited, acknowledged and considered equal partners.  They need to know that school doors are 
open to them. 
 
Three prerequisites of effective family and community engagement -- Dr. Karen L. Mapp is a senior 
lecturer on education at the Harvard Graduate School of Education, and the faculty director of the 
Education Policy Management Master's program.  Over the past 20 years, Dr. Mapp's research and 
practice focus has been on the cultivation of partnerships among families, community members and 
educators that support student achievement and school improvement.  In this video clip, she describes 
in brief detail the three most important aspects of effective family and community engagement 
practices. 
 
>> Turn and Talk -- what are you thinking about the role of family engagement with regard to increasing 
graduation rates? 
 
>> Seven is secondary transition.  We want to provide rigorous and relevant instruction to better engage 
students in learning and provide the skills needed to graduate and have positive post-school outcomes.  
To do so, we begin with the end in mind; we want to strive to ensure that each student has proficient in 
their core subjects, graduates from high school ready for post-secondary education and career, and 
achieves equitable outcomes regardless of background, condition or circumstances.  Secondary 



transition is a process of preparing students for life after they leave high school; including their 
participation in post-secondary education and training, employment and independent living.  If you look 
at the screen, you will see the definition from IDEA 2004, and if you look at the boldface sections, 
"Transition is a coordinated set of activities within a result or in a process that helps to facilitate the 
child's movement from school to post-school activities." 
 
In order to have an effective transition program, we want to focus on the three P's; Participation, 
Partnerships and Process.  The individualized process is based on the assessment of the individual, and 
builds the essential skills that student will need in academics, social interpersonal self-advocacy skills 
and work-related skills.  Partnerships are developed and they involve the parents, the families, the 
agencies, the communities such as employers, and general education.  Youth participation is vital as we 
begin the secondary transition process and the student becomes of age. 
 
This map is used oftentimes in Indictor 13 training when we focus on successful practices as we develop 
continuous improvement within our school districts.  We want to look at assessment of interest and 
preferences, aptitudes, abilities and skills, identify what the three post-secondary goal areas are, post-
secondary education and training, independent living and employment -- what does that student see 
him or herself doing down the line?  This information is housed in the present levels of academic 
achievement and functional performance within the IEP.  As we move into the transition grid, the course 
of study outline what classes a student is currently taking, and how those classes are going to impact 
him for his future plans.  Then we move into the measurable annual goals and short-term objectives, 
which is followed by progress-monitoring to account for the student's progress on the aforementioned 
goals.  And then finally, we have the summary of academic achievement and functional performance. 
 
[INAUDIBLE] that you visit and bookmark the Pennsylvania Secondary Transition Guide, 
www.SecondaryTransition.org.  This website houses a wealth of resources and information for students, 
families, community agencies and school personnel.  We also have two Planning for the Future 
Checklists.  The first video depicts how the Checklist could be utilized during an IEP meeting for a high 
school student with multiple disabilities and communication needs.  The student's name is Caleb. 
 
>> In this video, we'll meet Caleb Hamilton.  Caleb is a 15-year-old student who has an intellectual 
disability and a hearing loss.  He utilizes an FM system for communication purposes.  Caleb is engaged in 
several community-based employment training activities through his high school, and volunteers at the 
YMCA.  Caleb is interested in pursuing a career in early childhood development, and in attending 
community college after his high school graduation.  This is the second year that Caleb and his family will 
be using the Planning for the Future Checklist as a guide to assist them with secondary transition 
planning. 
 
At today's meeting, Caleb is joined by his mother, his general education science teacher, the special 
education teacher, the district transition coordinator and representatives from the Office of Intellectual 
Disabilities and the OVR Early Reach Program. 
 
>> I just want to, before we get started, I would tell about my FM system.  It helps me hear the teacher 
better, so I'd like to share it with everyone.  When they're talking, just to turn it on, you hold it down 
until this comes up, and you talk into here, the black light.  And as one person's talking, it lets me 
[INAUDIBLE], and you pull it like this.  But since we're all in a group, it's okay, you know, to pass it 
around. 
 



>> I think that's a good idea. 
 
>> That's a good idea. 
 
>> Thank you. 
 
>> So it's -- 
 
>> Thank.  Thanks Caleb, I'll begin.  So I'm Jackie, the transition coordinator.  Thanks, everybody, for 
being here today.  Are you hearing me okay? 
 
>> Mm-hmm. 
 
>> All right. 
 
>> At the start of Caleb's IEP meeting, he does a great job of discussing the use of his FM device and 
successfully advocates for how the other IEP team members can best communicate with him during the 
meeting.  This is referenced in the Planning for the Future Checklist under Education and Training After 
High School. 
 
>> -- things about what you'd like to do in the future. 
 
>> Oh, it sounds pretty good. 
 
>> Yeah?  Good!  Tell the group, what is it that you would like to do when you graduate? 
 
>> When I graduate?  I'd like to go to a two-year college. 
 
>> And then what kind of work do you think you'd like to do after you finish at community college? 
 
>> Something about child care, maybe in a day care. 
 
>> Caleb loves children.  He's really good with kids. 
 
>> Oh, that's great. 
 
>> And they like him, so I think that's a good calling for him.  I'm excited! 
 
>> That's great.  So how about we talk a little bit about how things are going in your academic class.  We 
have your science teacher here today. 
 
>> So Caleb, if I asked you, if there's, you know, one thing in particular that you struggle with in science, 
what's the number one thing you think you struggle with in science? 
 
>> Probably with knowing all of those formulas. 
 



>> Knowing a lot of formulas?  Yeah.  So I've been in contact with Mrs. Hamilton this year, and we've 
talked about, you know, when we take tests with the formulas that Caleb's given a formula sheet, and 
he's also given example problems. 
 
>> Can I jump in also? 
 
>> Sure. 
 
>> Could you pass the microphone, please?  Hi.  Good to see you both. 
 
>> Hi. 
 
>> As you know, I'm Caleb's special education teacher, and we work together to provide supports for 
Caleb within the general education classroom, so we'll collaborate on modifying assessments.  We've 
created some interactive notes for Caleb, so while you're lecturing, Caleb can follow along and can fill in 
the notes as he goes.  We've also added some video clips and other online tutorials that are really 
interactive, and it's just a wonderful environment for Caleb. 
 
>> That's been fine. 
 
>> All right, great.  Thanks.  So these are the same kinds of skills that you're learning now, are the things 
that you'll want to apply when you go to community college.  You'll need to be able to talk with your 
teachers, which you've been working with that with some support from Miss Kellman.  You've been 
doing a good job with advocating for yourself with that.  And we've also invited to the meeting here 
today Mr. Stoehr, who's here from the Office of Vocational Rehabilitation Early Reach Program.  And he 
wants to talk to you a little bit about how he might be able to work with you now, until you graduate, to 
help get you ready for employment. 
 
>> Good morning, Caleb.  Nice meeting you and Ms. Hamilton.  Early Reach is a new program that the 
Office of Vocational Rehabilitation has started.  And you may have heard of OVR -- 
 
>> Mm-hmm. 
 
>> -- before.  And the purpose of OVR is really to help individuals who have disabilities in gaining 
competitive employment.  And what Early Reach is set up to do is to help you, Caleb, while you're still in 
school to explore supports and employment options, and then best prepare you to go on.  And I heard 
you mention you were interested in going to community college.  That's something that after you would 
apply for OVR and if you're eligible, you could receive supports for that; some financial supports, and 
then once you would graduate, you can receive supports to help you with your employment.  Please feel 
free to contact me at my office. 
 
>> Great. 
 
>> Good.  Thank you. 
 
>> With us is Mrs. Morrill, and she works in our county Intellectual Disabilities office.  And she and I 
work actually very closely together.  And one of the things that we were talking about were some of the 



supports that I know that you guys can provide, like person-centered planning.  So I'm going to turn this 
over. 
 
>> Oh, thanks very much.  Appreciate it.  Caleb, good to see you.  Mrs. Hamilton -- 
 
>> Hi. 
 
>> Good to see you as well. 
 
>> And you too. 
 
>> As we move forward, getting closer to the year when you finish with your school in here, that's when 
I would be able to help you with applying for waiver funding, which would give you some supports as 
you finish, you know, after you take your diploma... 
 
>> Engaging with adult agencies is an important part of the secondary transition process.  At Caleb's IEP 
meeting, representatives from both OVR and the Office of Intellectual Disabilities are active participants.  
Understanding agency involvement is referenced in the Planning for the Future Checklist in the 
Community Living section. 
 
>> -- and then that funding could help with some of the things that you might need as you become an 
employee.  Okay? 
 
>> Okay.  Fine. 
 
>> All right.  I'll pass it on. 
 
>> All right.  So I think we've hit on a lot of things on our Planning for the Future Checklist that will help 
us be able to move forward into planning for next year.  So I know that we're talking about giving you 
some more opportunities with the intermediate unit, that you'd like to try out a few more of the work 
sites that they have available.  So we'll get that in place for you.  Make an appointment with the Early 
Reach coordinator and with the Office of Developmental Disabilities here in Montgomery County, 
continue with your accommodations in your academic classrooms, and you're going to keep advocating 
for yourself in that way.  Are there any other questions or concerns that anybody had? 
 
>> I'm good. 
 
>> Okay.  Great, thanks everybody! 
 
>>  Thank you.  Thank you all. 
 
>> Thank you. 
 
>> The highlights of this video included the utilization of the Planning for the Future Checklist, Caleb and 
his mother's engagement in the IEP meeting.  Active engagement of the education and agency staff, 
addressing key points of Caleb's special education program, including Caleb's understanding of his 
assistive technology, his ability to self-advocate, Caleb's post-secondary goals of education and 



employment, the use of accommodations and supports that assists him in his academic classes and 
community-based experiences.  Thank you for viewing this portion of Caleb's IEP meeting. 
 
>> The second video is about Maria.  And Maria is just entering the transition process at the age of 14.  
This video depicts how the Checklist could be utilized during an IEP meeting for a student with 
behavioral health and learning needs. 
 
>> In this video, we will meet Maria Barnes.  Maria is a 13-year-old student who has a learning disability 
in math.  Maria also has a mental health diagnosis, and has difficulty interacting with both peers and 
adults.  This is Maria's first IEP where secondary transition will be formally addressed, and this is the first 
time that Maria and her father will be introduced to the Planning for the Future Checklist.  At today's 
meeting, Maria and her father are joined by a community mental health worker, her general education 
math teacher, the special education teacher, the district transition coordinator, and OVR Early Reach 
coordinator.  The key points to consider when watching this video are; Maria's post-secondary goals, 
support for Maria's math and behavioral needs, and Maria's future secondary transition program and 
the options for both school and the community. 
 
>> Thanks for being here, everybody.  We're here for Maria's IEP meeting.  I'm glad you're here.  This is 
the first time we're going to be talking about secondary transition for you -- 
 
>> Mm-hmm. 
 
>> -- thinking about what you're going to be doing in the future.  So thinking about the type of work 
you'd like to do, if you'd like to go to school after you graduate, and also thinking about what you're 
going to be doing in the community.  Pretty exciting!  So all the people here are the teachers and folks 
who work with you, and your dad's here to talk a little bit about that, too.  So we'll get started, okay?  So 
what is it that you think you might like to do for a job in the future? 
 
>> A candy maker. 
 
>> A candy maker.  That's a great idea!  Have you done a little bit of that before?  That's -- do you know 
a little bit about it?  Okay, well, we'll be learning a little bit more about it.  Do you think after you leave 
high school you might want to go to a college or some kind of culinary school to learn a little bit more 
about candy making?  I think that would be a really good idea.  And how about where you want to live?  
Do you still want to kind of live where you live now? 
 
>> I moved already. 
 
>> You moved a little bit already?  So, good.  Yeah, good.  Well, we're going to talk a little bit about what 
we're doing here at school that will help support that in the future.  So your math teacher is here.  How 
is going for you in math? 
 
>> Not that good. 
 
>> That's one of the areas you struggle with a little bit?  Yeah? 
 
>> So since Maria is interested in being a candy maker, we can work a lot on fractions and how that ties 
into making measurements.  And since an exact science to make candy, and also to use the calculator to 



find equivalent forms, like decimals and fractions, especially for making -- if you have to make more, you 
have to increase a fraction by a certain amount.  And to go back, and for her to really self-correct her 
own work, so if she makes a recipe and something doesn't work out, she has to be able to go back and 
correct what might have gone wrong so she can redo it. 
 
>> Kind of figure out that.  That's a great idea.  Is there any other supports that you're offering her as her 
special education teacher? 
 
>> Sure.  So, you know, we talk about self-correcting worksheets at this time for Maria to become a little 
bit more independent with what she's doing.  You know, we're really working on teaching explicitly and 
discreetly things like speaking with other people, interacting with our peers. 
 
>> There are things we could be thinking about at home, because sometimes with your brother and 
sister, took, they're fighting all the time.  It drives us nuts.  Is there other things that we could do, or do 
you have suggestions that could help? 
 
>> Have you accessed any community resources yet, or -- 
 
>> We really haven't, no. 
 
>> -- not really?  We do talk about how Montgomery County has a Teen Talk Hotline that teens can call 
and, you know, talk about their problems and anything that they're having.  It might be a good resource 
for you, Maria, to talk about things. 
 
>> How does that work, exactly, what -- 
 
>> Well, teens can call this hotline and kind of talk about a number of problems that they're having; so 
whether it's a relationship issue, or whether it's an issue at home with your parents, and there's other 
teens that they can talk to and help with those things.  So that might be a good resource for you to 
access. 
 
>> And I know, you know, Maria's young still, but I really would like her to get some work experience.  
Who would offer that?  Is that something that you guys do at the school?  Or is that, you do?  Or, who 
does that? 
 
>> Well, I think it might be a combination of collaborations.  We always suggest volunteerships, like at 
the YMCA, or local area places such as, I believe there's a candy shop in her area called Freemans.  This 
may be a place where we can look at -- 
 
>> The IEP team just addressed volunteering and community engagement activities for Maria and her 
father.  These can be found in the Planning for the Future Checklist under the Employment and 
Community Living areas. 
 
>> This is great, so, Maria, this Planning for the Future Checklist that we're using here, you'll be able to 
keep this.  And every year we'll be looking at it, at your IEP meeting, or really at any time that you would 
want to, you can talk to me about it.  So in this year, we talked a little bit about getting some more 
agencies to support you, whether there are people who are outside or inside your school, but definitely 
we would think about you starting with the Early Reach program with OVR, I think that would be a great 



thing.  You and I have met, as your transition coordinator.  We'll talk a little bit more about tech school 
for the next year.  You might want to think about doing some things outside of school like that 
swimming program that we talked about, and then maybe make a visit to Freemans, and see what they 
have there, what goes on at Freemans.  Does that sound like a good plan?  Are there any other 
questions that you have? 
 
>> How do you feel about it, Maria, like, the plan? 
 
>> All right. 
 
>> Are you, like, maybe a little excited, or nervous, or --? 
 
>> No, I'm not nervous.  I'm really excited. 
 
>> You are?  To make candy? 
 
>> That's good. 
 
>> And then you can make me some?  Okay. 
 
>> Just to go over the highlights of this video: Utilization of the Planning for the Future Checklist, Maria 
and her father's engagement in the IEP meeting, active engagement of the education and agency staff, 
addressing key points of Maria's special education program, which include Maria's post-secondary goals 
related to employment, education and independent living, support from Maria's math and academic 
needs and the behavioral concerns and Maria's future secondary transition program and transition 
options for both in school and in the community.  Thank you for viewing this portion of Maria's IEP 
meeting. 
 
>> Lastly, additional resources can be found at the Pennsylvania Training and Technical Assistance 
Network, PaTTAN, www.pattan.net, as well as the National Dropout Prevention Center for Students with 
Disabilities, www.ndpc-sd.org. 
 


