
>> The broadcast is now starting, all attendees are in listen-only mode. 
 
>> Good morning.  I’d like to welcome everyone to today’s webinar in the Making 
Transition Happen: Dream, Believe, Achieve series as part of our Pennsylvania 
Community of Practice.  Today’s topic is Transportation Resources and Strategies, 
and my name is Michael Stoehr and I work for the Pennsylvania Department of 
Education, Bureau of Special Education, through the PaTTAN system, and lead on 
Secondary Transition.  As a reminder, the PowerPoint handouts for today’s webinar 
can be downloaded from secondarytransition.org, that website, I’m going to take 
you there now to show you where those can be found.  So if you go to 
secondarytranstion.org, if you go to hot topics and click on that link, you’ll notice all 
of the webinars in this series are posted.  If you click on today’s date, and the title for 
today, Transportation Resources and Strategies, that will take you to the four 
resources for today’s session.  You can also find the session materials on the 
PaTTAN website, underneath of the, on the calendar page underneath today’s date.   
 
I also just wanted to mention that the other sessions in this series, the materials are 
there, and the sessions have been recorded, those sessions are closed captioned and 
they are posted, with the exception of the last session that still is in the process of 
being formatted, the one on tools of engagement for youth and young adults.   
 
As I mentioned, today’s session is part of a series sponsored by the Pennsylvania 
Community of Practice on Secondary Transition.  The Pennsylvania Training and 
Technical Assistance Network, PaTTAN, is a member of our Community of Practice 
on Secondary Transition, and the role of PaTTAN is to support the efforts and 
initiatives of the Bureau of Special Education, and to build the capacity of local 
education agencies that serve students who receive special education services.  As 
part of our mission, we do educate the youth, young adults in our state in the least 
restrictive environment, and for those of us involved in secondary transition, this is 
a natural step in order to ensure that students are engaged and prepared to 
participate fully in further training employment, and living independently in the 
community. 
 
As I mentioned, you can find the materials and resources for today on the 
secondtransitioin.org website, and also the PaTTAN website.  So today’s topic is 
Transportation Resources and Strategies, and we are thrilled to have with us our 
presenter today Lynn Fox, and Lynn is a consultant here out of our PaTTAN 
Pittsburgh office, works on a number of initiatives including our blindness and 
visual impairment initiative, assistive technology, the deaf-blind project, the math 
initiative, and family engagement.  And with that, I’m going to go ahead and turn 
over the presentation to Lynn, so just give us one second and we’ll go ahead and 
switch the presenters, just one second. 
 
>> Good morning everyone.  As Michael said, my name is Lynn Fox.  I am pleased to 
be bringing you this conversation, Transportation Resources and Strategies, within 
this webinar series.  Showing should be the first slide, the title slide.  Okay.  Okay.  



Now.  I’ve prepared a lot for us this morning.  Some of our slides, I will disclose 
upfront, that are tech heavy, but there’s so much information that is so connected, I 
wanted to hold them there as a full takeaway resource for you.  So let me walk you 
through the agenda for today.  We have three distinct phases for our conversation 
this morning.  The first phase will look at the terms and history of the professionals 
providing travel instruction.  In that, orientation, mobility and travel instructor.  In 
my area of expertise of blindness and visual impairment, I am a certified orientation 
mobility specialist, and so you’ll learn more about what that field is credentially-
wise and the direct services that we provide to students and adults who are 
identified as blind and visually impaired, as opposed to travel instruction for 
students, for all other students identified with disability that the travel instruction 
will facilitate.  With that we’ll look at the roles and the terms, and an overview of the 
history, because a piece of that is very much a catalyst to where we are today with 
some of the decisions and the connections that need to be made in our programming 
for our students who are planning for secondary transition. 
 
With that we’ll identify some of the similarities and differences between these two 
professions, and understanding of the travel instruction curriculum, providing that 
broad overview will be the second phase of our total conversation, so that you 
understand what best practices in travel instruction should include, so that, for 
planning a travel instruction curriculum at your local, that you have real tangible 
pieces to what is best practice.  And for there, thinking about how to realize travel 
instruction within an IEP transition plan, and a look at a cost-benefit model to 
implement.  So from there, let’s get started. 
 
We’ll first discuss the field of orientation and mobility.  We begin with the images of 
people traveling with the long white cane, to introduce the role of the orientation 
mobility specialist.  Pictured here are two different females traveling with the long 
white cane, and both in residential settings.  The second picture to the right shows 
an instructor walking behind, providing instruction on initial cane technique.  So 
what is an orientation mobility specialist?  The professionals that provide O&M 
training look to provide sequential instruction to individuals with visual impairment 
in the use of their remaining senses, to determine their position within the 
environment, and in techniques for safe movement from one place to another.  The 
O&M specialists are qualified to serve both children and adults who are blind and 
visually impaired, and in that, there’s a wide range of skills that are involved in that 
instructional sequence.  We first will look at the global ideas between concept 
development, and concept development instructionally means teaching explicitly 
and systematically body image, spatial and temporal positioning, directionality, and 
environmental concepts.  In the area of motor development, this includes the motor 
skills needed for balance, posture and gait, as well as the use of adaptive devices and 
techniques to assist those with multiple disabilities.  In the large area of sensory 
development, this includes visual, auditory, vesicular, kinesthetic, tactile, olfactory, 
and proprioceptive senses, and the interrelationship of these systems.  So for a 
person who presents with blindness and visual impairment, the sensory 



development utilizes all the other senses, whether there is useful and functional 
vision present or not. 
 
And this next slide, not to overwhelm you, but this is the global areas of instruction 
that an O&M specialist would present in a sequence of O&M lessons to a student 
who is blind and visually impaired, or an adult.  So let’s take a look at a couple of 
these.  We look at the functional use of the residual vision, and with that, the O&M 
instructor has undergone training under blindfold to have an appreciation for what 
it means to tap into our other senses to execute the travel.  From there the 
techniques for human guide, protective techniques, locating dropped objects, 
squaring off, soliciting and declining assistance, following directions, utilizing 
landmarks to execute a route, and route planning are critical pieces of moving from 
indoor travel to outdoor travel.  And as you can imagine, as we relate back to the 
concept motor and sensory development, that to execute any one of those skills it 
really is a combination between all of those other developmental areas that we just 
discussed.  Additionally, the O&M instructor would teach the analysis and 
identification of intersections and traffic patterns, and the use of traffic control 
devices so that the person traveling with the long white cane would be able to safely 
and consistently make judgments about when to execute a crossing regardless of the 
traffic flow and the intersection shape.  With that, there is systematic work to 
provide in problem-solving, the use of public transportation, and the use of sun 
filters and low vision devices. 
 
The history of O&M is really rich and has a natural development progression, and 
one that begins long before anyone thought to use a long white cane.  As early as the 
1800s, Dr. Samuel Gridley-Howe, founder of the Perkins School for the Blind, 
provided mobility instruction as part of the curriculum.  But, the formal O&M 
training for people who are blind was first attempted by the founders of the first dog 
guide school known as the Seeing Eye.  Pictured here is Dorothy Eustace, the mother 
of the dog guide movement, with Morris Frank, and the first dog guide Buddy.  
Dorothy Eustace, in between World War I and World War II, read about the German 
Shepherd being trained to help the wounded veterans in Germany, went to Germany 
to understand the breeding and the training of the dog to provide this service, and 
brought the first dog, and found a match for that client, to execute dog guide travel.  
So Morris Frank is very much an icon, Dorothy Eustace is very much revered for the 
work that she did in promoting independence.  So the first symbol of blind mobility 
was the use of the dog guide and not the cane, that came much later. 
 
So, it wasn’t until after World War II that the systems that were in place, being 
ineffective and not necessarily safe, were really formalized.  In 1944, as I just 
mentioned, Richard Hoover, who’s now known as the father of O&M with the cane, 
and six other orienteers, developed the long cane mobility technique at Valley Forge, 
which is located in Pennsylvania, a VA hospital, where veterans were sent if they 
were wounded, blind and visually impaired, to provide rehabilitative training to our 
veterans.  And it was in this initial development that these orienteers developed the 
techniques for cane travel, walking in step with the cane so that the cane can detect 



an object before you step into that object.  Transferring size, going through 
doorways, using stairs, very practical ways of walking together, as well as walking 
with the cane for detection and protection.  Progressively, from those initial six 
orienteers with Richard Hoover, they realized that replication and quality of the 
instruction to the client was very, very important so that we weren’t having 
splintered skills, splintered abilities, in what the instructor was able to provide.  So 
progressively, in 1959, the American Foundation for the Blind hosted a national 
conference, brought all of these players who were invested in orienteering together 
to create a holistic educational approach, and the, it’s here at this juncture that 
university-trained O&M certification programs began, and that they were charged to 
train graduate-level students in the areas of the study of the senses, the techniques 
of O&M, the dynamics of human behavior as related to blindness, the functions of 
the human body, and the cultural and psychological implications of blindness.  
These domains remain today in O&M program trainings. 
 
So, that’s the history of O&M in brief.  From a university lens, that would have been 
about four courses worth of content for you.  So as we take that lens, this established 
profession on utilizing a long white cane to provide protection, and all of the 
integration of skills to move from one point A to point B safely and efficiently, we 
are now looking at travel instruction, and its terms and history.  So, to define travel 
instruction, we need a board explanation.  That is, travel instruction is the one-to-
one instruction provided to people with disabilities, other than blindness or visual 
impairments, whose purpose is to enable safe and independent travel in 
unprotected environments, including public transit.  Travel instruction is not just for 
people who live in areas that are directly served by fixed route public 
transportation, it can be and is implemented in suburban and rural areas as well.  
IDEA recognizes travel instruction as one of our options in related services.  And as 
defined in the 2004 reauthorization, travel instruction provides the instruction, as 
appropriate, to children with significant cognitive disabilities, and any other 
children with disabilities who require this instruction, and enable them, one, to 
develop an awareness of the environment for which they live, and two, learn the 
skills necessary to move efficiently and safely from place to place within that 
environment.  Environments such as the school, the home, work, and community. 
 
The history of travel instruction really began in the early 70s, and we actually have 
early beginnings and the formalizing of the services both here in the Pittsburgh area, 
as well as in New York City.  There were several early articles as the early 70s and 
the implementation of travel instruction became necessary as we thought about 
moving our students with intellectual disabilities, including other areas of disability, 
having those folks leave institutionalized setup, and are more infused within the 
community.  Several articles from a local native, Michael Locke, contributed several 
articles on travel instruction, and wrote a book, Travel Instruction for the 
Handicapped, in 1977, and has articles published, Orientation Mobility Instruction 
for the Sighted, Trainable and Mentally Retarded, which was included in the 
Education and Training of the Mentally Retarded, a 1974 publication.  So there was 
early work on looking at how to plan for the safety, and incorporating the reality 



that those with disability need to be out in the community, and they need to be 
taught the skills to be out in the community.  Interestingly, the University of 
Wisconsin program began a travel instruction program, that was funded through 
the Rehabilitation Services Administration, from 1977 to 1981.  So we have a host of 
graduates of that program who were formally trained in travel instruction.  
Additionally, another five-year grant was offered by, or funded by the US Office of 
Education at the Western Michigan University, and that began in the fall of 1999.  
Western University Michigan was an interesting connection for travel instruction 
because Western Michigan is also an established orientation mobility, blind and 
visual impairment program, and so the faculty were able to share resources, share 
understanding about safe and efficient travel.  From there, the Western Michigan 
University was able to compose and have agreement and consensus on the 
competencies that are so established today, for the travel instructor.  Many of the 
attributes of these competencies complement the established research-based 
practices of the field of orientation mobility, but framed in the context to meet a 
more diverse client population.  Posted here on the screen is an excerpt of those 
competencies, and the Word document is also a part of your handouts and 
references, so that you can have that in detail. 
 
So as we move into this next section, we’re now toing to compare the professional 
similarities and differences between orientation mobility and travel instruction, so 
that you have a sense of how this training approach and content between the two 
fields has now evolved.  So let’s first look at some of the similarities between travel 
instruction and orientation mobility.  Both fields practice these shared elements as 
part of their instructional approaches, that they both provide individualized 
instruction, and that instruction is to take place in the natural environment.  Both 
professions look to teach environmental problem-solving, and provide lessons that 
progress with increased difficulty and responsibility, and in that, provide a synthesis 
for the student and client to be reflective about the skills that they are mastering in 
the use of the mobility devices, the skills that they possess, and their problem-
solving strategies.  Both fields look to designate a professional to teach O&M and/or 
travel instruction.   
 
Differences are based on the clienteles for whom the service is provided for, the 
established field to be an O&M specialist to be compared against, and so that is why 
that is offered up in the right-hand column.  So let’s look at the travel instructors.  
The background varies, a travel instructor may be a high school graduate, ranging to 
a Masters degree in a related field.  O&M specialists have to have a Bachelors degree, 
plus Masters, to be a trained O&M specialist, or Ph.D.  Currently there’s no 
certification for travel instructors, and currently there is a international, or a 
national outside certifying body for O&M specialists.  Travel instructors currently 
have a limited body of research and literature, and that there is an extensive body of 
literature and research.  And there is currently no existing university programs 
towards certification for travel instructors.  The actual instruction provided to the 
client is much shorter for the travel instructor, and the average is usually about four 
to five weeks, or about 20 to 25 round trips.  The duration of instruction from the 



O&M specialist is usually much longer, and for children it’s developmentally 
progressive, moving from what a young child might need for just body movement 
and body awareness, through interacting with the indoor environment, to 
progressively to the outdoor environment.  For our adults, whether they are 
congenitally blind and are progressively going into more complex  environments, 
O&M instruction would continue, or for our adults who have experienced blindness 
due to either accident or disease, and they can have access to ongoing rehabilitative 
training.  For the travel instructors, one of the primary focuses on intellectual 
stabilities, O&M specialists are trained to think about that student or client who is 
blind or visually impaired, those students and clients can and do have multiple 
disabilities.  Travel instructors have some basic concepts taught by the classroom 
teachers prior to travel instruction, and as we’ve already discussed, O&M specialists 
work extensively in that concept development.  I want to make note here that, on 
this concept development piece, that more and more, since this publication that I’m 
referencing these differences from, came out, travel instructors, as a professional 
body, has been very responsive to this concept development caveat, and have begun 
to provide concept development within school systems, and working with school 
personnel to embed the travel skills within their curriculum, such as co-teaching 
lessons in time management, how to read a transit schedule, those sort of things. 
 
Additional differences is that typically, for the travel instructor, that these are taught 
to a specific destination along a specific route, and that it’s very much route training.  
O&M specialists try to provide for the blind and visually impaired student and adult 
the skills for generalization and self-familiarization.  So we do teach route, 
specifically how to go from your home to your work destination, but within that, the 
skills are to be taught in a way that it’s generalizable to be able to apply to other 
situations.  The travel instructor doesn’t usually start their instruction until the 
transition years of the student, and we know that the O&M specialist can provide the 
instruction from birth through adulthood.  Travel instructors focus really on those 
pedestrian skills, and problem-solving and use of transportation, an O&M specialist 
is a continuum of learning from the walking, indoors, outdoors, and the use of public 
transit.  There’s a focus on location identification which is very different than the 
types of visual and auditory clues that an O&M specialist would provide, and so 
there’s a formalized skill for that location identification, versus an O&M specialist 
would do a drop-off lesson, in that the student then is to basically be disorientated 
on purpose and be put into a situation where they then need to problem-solve, do I 
know where I am, can I figure out where I am currently to find an end destination 
that is named.  And that is part of utilizing all of their skills as a cumulative 
experience for the student, location identification serves a similar purpose for the 
travel instructor.  The approach for soliciting aid is quite different.  For travel 
instructors, because of the student clientele, that they’re taught, our students are 
taught to identify and only ask uniform or respected employees, versus for a 
student, you know, a client who’s blind or visually impaired, soliciting the aid looks 
much different in that they do approach strangers, and that we, the differences and 
the safety risks that that pose for our clients. 
 



Travel instructors use a following technique, and O&M specialists use the solo 
lessons to, as some of the culminating experiences to exit from services.  And there 
are specific lessons on stranger approach for personal safety versus the use of 
human guides for the student who’s blind and visually impaired.  I hope that this 
quick snapshot on some of the instructional components and differences between 
the travel instructors and O&M specialists makes sense to you, that this is not 
coming in too quickly.  What we’re doing next is actually looking at the instructional 
sequence from the travel instructors, and with that next section I do hope that this 
all comes together.  What I wanted to focus here is how, because of the differences 
in the professions, the differences in training, drives the differences in how the 
instruction is delivered.  The O&M specialist has the existing curriculum, the 
certification, and the research-based practice, travel instructors are closely modeled 
to that practice and, but they are very specifically addressing the unique differences 
in the student clientele, because of having vision, it opens up a whole world of 
opportunity for safe and efficient travel, but because of the other type of 
characteristics that some of the clients who would receive travel instruction 
present, that there are different areas of focus.   
 
With that, okay.  With that we have a couple of questions that we can take right now 
as we, before we move into the next part. 
 
>> Okay, one question is, how can I access comprehensive assessments for travel 
instruction, and do you have any recommendations on curriculum? 
 
>> Oh great questions, and both of which we’re heading into specifically.  A part of 
the resources that we’ve made available to you are the Western Michigan 
competencies, and in our next section we’re going to look at an overview of the 
instructional sequence for travel instructors, and with that, some of the resources to 
get connected to other travel instructors who have had more formalized training, so 
that we can model best practice.  So I hope, by the end of this full conversation, that I 
can fully present to you all of those missing pieces that we don’t have just yet.   
 
>> And the other question, just referring back to the specific areas… 
 
>> Yeah. 
 
>> …and the question is, is it route-specific because there are not enough travel 
instructors so they have to start later with the students, or is there another reason? 
 
>> Oh another good question, is for travel instruction route-specific because there 
aren’t enough travel instructors and this instruction is provided late in the student’s 
career, or is there another reason?  Not being a travel instructor but being fully 
embedded with the goals and the mission of the work, I would say that the judgment 
for being route-specific is based on the clientele needs, that it, the curriculum will 
provide an overview of the environment, how to plan for the specific characteristics 
of the students to deal with a very dynamic changing environment, from the point 



that they leave their home to that end destination, whether it’s their work location, 
whether it’s, or another community center based location where they’re heading, 
where that client is heading to, and that the travel instruction looks to very 
specifically make sure that the student can consistently make good decisions, as 
they leave their home to get to their end spot, and that the timeline is looking at that 
very specific interaction.  As they transition out of the supports from school agent to 
secondary, into their secondary environment, the idea is then, would be that if there 
is a change in that travel, if there’s a change in those environments, that work may 
need to be revisited, to make sure that the client has the skills and the repertoire to 
make safe and consistent decisions.  I hope that didn’t sound too repetitious as I 
gathered my thoughts on the spot there.  And I think, as we look, I have for us a 
couple of considerations, a couple of different disabilities, and how those 
generalized characteristics of that person present themselves, and then when you 
apply that to the actual student that you know, you know how to measure their 
ability to process changing information.  If the client is not able to deal with stressful 
busyness around them, do we want to plan a route where they need to problem-
solve crossing a street at rush hour with high pedestrian and high vehicle traffic?  
And so it’s in those caveats to plan for the individual on what that route will need to 
be.   
 
>> And one final question.  Would the IEP team rely solely on their local IU for the 
travel instruction component of their IEP? 
 
>> Different IUs are equipped in Pennsylvania to provide travel instruction, and that 
is actually one of my biggest takeaways that I hope from this conversation, is to start  
this conversation, that if they don’t have a travel instructor as part of the IU, how do 
we provide these services?  Because we’re going to very strongly emphasize the 
need, and how technical and how critical it is to provide the community based 
instruction with the expertise, the content knowledge, and so, I think that that is a 
part of this work, one, to make everybody aware of what the travel instructor does, 
how they do it, and how do we build the capacity so that the travel instructor who’s 
providing these services has the skills and the competencies that have been 
established as best practice.   
 
Okay.  So showing here on this next slide are some of the things that I wanted to pull 
out of the big takeaway between the similarities and all those differences that we 
just looked at, between the travel instruction and orientation to mobility.  And one 
of those is that stranger approach, that is very different, we want to make sure that 
our clients know how to keep themselves safe and not become a victim on the street, 
and the following lesson is really a part of the safeguarding, knowing that the client 
believes that they are executing this route independently, but they’re actually being 
very closely watched so that the instructor can verify that the student’s able to make 
good, consistent decisions.  The use of location identification and all the visual 
information, depending on the client and their ability to process all that visual 
information, is a part of the consideration for that route planning.  The positioning 
and distance of the travel instructor is very different than the O&M instructor, the 



positioning and distance can be at greater length, so that the student and client 
receiving travel instruction can truly try to execute from A to B with a sense of 
confidence that they’re doing it individually, or independently.  And then the 
techniques of actually crossing the street look much different than the techniques 
that the blind and visually impaired instructor would provide.   
 
So, here’s one of the resources that I want everyone to be aware of in how to 
support the professional providing travel instruction.  The Consortium for the 
Educational Advancement of Travel Instruction, or CEATI for short, was created to 
enhance, through education, the knowledge and skills of those professionals who 
are teaching travel skills to persons with disabilities and seniors, and it consists of a 
dedicated group of professionals who believe in the right of every individual to have 
freedom of movement, to the maximum degree possible, and to be instructed by 
knowledgeable professionals from the field of travel instruction.  What’s unique 
about CEATI is that it is a non-membership organization with a Board membership, 
and the Board membership has a wide representation.  It includes special educators 
serving in the role of travel instructors, administrators, orientation mobility 
specialists, transit or travel instructors, or instructors, excuse me, advocacy groups, 
and higher education representation.  I have here the active link to go to the 
website.  If you are without the resources of a travel instructor and that you’re 
building your own local capacity to provide this service for our students, that this 
would be a first line, or a first reference for you in having a sense of the skills 
involved, the competencies, and access to training from other experienced travel 
instructors.   
 
From CEATI they have developed a travel instruction scope of practice, and I have 
this here as a hot link and I am going to take this out so that I can show you this.  The 
travel instruction scope of practice is provided for you in your handouts, so that you 
do have this as a takeaway.  Just to give you a little bit of information about the 
travel instruction scope of practice, it was developed to support travel instructors in 
the provision and delivery of high quality, evidence-based services to students with 
disabilities, other than blindness or visual impairment, with a defined purpose 
statement, domain of practice, and responsibilities of the travel instructor.  So using 
this scope of practice in tandem with the overarching competencies as defined by 
the Western Michigan University, this really gives you the baseline on how to 
provide travel instruction, what does it need to entail from the professional’s 
credentials, as well as what the instruction would look like as we look to design 
programming for the student clients.  Definition of travel instruction.  They have the 
domains of practice, as well as the responsibilities of the travel instructor.  So I do 
hope that this resource provides you with some solid footing to make decisions 
about how to realize travel instruction in your local area.   
 
As I come back into my, there we go, PowerPoint, I’m able to advance.  So, the next 
resource to make you aware of is the AER O&M division position paper.  Just real 
quickly, AER stands for the Association for Education and Rehabilitation of the blind 
and visually impaired, and it is the professional organization that supports the 



professionals who provide education services directly to people with visual 
impairment, education and rehabilitation excuse me.  AER is, strives to be 
recognized as the leading authority in providing the necessary services and tools to 
help educators and rehabilitation personnel, and with that, within AER it’s an 
international organization, we have chapter representation within the United States, 
and then within AER, for chapter membership, we also have by area of expertise and 
interest.  So O&M is one of those areas, the O&M division.  So, maybe that’s too much 
background.  So let me just get to the point for why we have this here.  In September 
of 2013, a very critical supportive stance was taken by the O&M division in the 
support of travel instruction, and that they adopted a position paper that recognizes 
that all persons with any disability, whether visual or not, are deserving of 
exemplary instruction, by highly qualified professionals, to help them achieve the 
highest level of independent mobility for which they are capable.  With this 
endorsement, it recognizes that both O&M specialists and travel instructors assess 
functional skills, and develop instructional strategies that are tailored to each 
student’s strengths and needs, while considering the intellectual capacity, physical 
capability, maturity level, and the interpersonal and social skills of the student and 
the client.  From here, the similarities and differences that we just looked at, come 
directly from this position paper.  This endorsement then gives credence to travel 
instruction, as well as gives permission, so to speak, for the O&M mobility, or for the 
orientation mobility specialist to actually provide travel instruction in some unique 
situations.   
 
Within the Commonwealth, I am very much aware that there are several orientation 
mobility specialists who have contracted their services and expertise to provide 
travel instruction.  O&M personnel statewide is in general underrepresented and, 
but these services from the IU may be a possibility, to tap into the provision of travel 
instruction for our students transitioning to a work setting, so that they can get 
qualified instructions for that safe and efficient travel.  Okay.  So I’m moving into the 
next section that will look at the actual travel instruction curriculum, and I just 
wanted to touch base to make sure there are no other questions as we look at the 
professionals, or leave the professions as a global.  Okay.  So, let’s start talking about 
the travel instruction curriculum.  Best practice for the travel instruction includes 
that the special education teachers with additional competencies based on the 
Western Michigan’s competencies, so that they understand the unique skills, not 
only from the characteristics of the clients and the students for whom the travel 
instruction needs to be provided for, as well as how to think about the environment, 
and give relevant information to secure safe and efficient travel.  With that, the 
provision of intensive, one-to-one instruction is provided, and that it’s based on a 
comprehensive three phase assessment process, including an environmental 
analysis, and both and internal and external assessment of skills, and those are 
proponents we’ll examine in just a few minutes.  Best practice also looks at 
providing the instruction during the hours and days of the week that the actual 
client and student needs to do the travel.  With that, they have the expression that 
there’s no such thing as a snow day if the student is going to work.  So, the travel 
instruction doesn’t necessarily follow the typical school day, that this instruction 



may be provided in very early hours or very late in the evening, depending on what 
is the route and destination, and the need for the student.   
 
So within the referral process.  There is a formal referral, that includes the 
assessment of need, assessment and destination training, an assessment to 
determine eligibility for ParaTransit.  A thorough review of the educational, medical, 
neurological and, or the psychological records needs to be conducted so that we 
really understand who the student is in the context of the travel that needs to be 
taught.  With that, the specifics is looking for information on the destination 
training, the location, the time of the travel needed, and the days of the week that 
that travel will need to take place.  Components within the internal assessment.  
Look to evaluate the students and clients’ response to direction.  Knowledge of 
personal information.  Their attention to task.  Their level of, their present level of 
independence and desire to travel.  Their ability to navigate familiar environments.  
Their ability to visually track for information, or from an informal way.  Looking at 
their cognitive processing.  Their initiative to complete a travel destination, as well 
as their functional academics.  Components of the external assessment.  Look to 
evaluate the students and clients’ abilities and knowledge of use of public 
transportation from home to school, their ability to execute safe street crossings.  
Their use of visual attention to task, and sensory integration.  Their problem-solving 
capabilities, as well as their interactions with community workers and strangers, 
and maintaining appropriate behavior.  Capability to manage frustration by creating 
situations of cognitive dissonance, and the management of money and their 
personal belongings.  It looks at the level of maturity, and their awareness and 
appropriate responses to danger.  Those are a lot of attributes to take in the total 
person for who they are, what they present, and what is their need to move from 
point A to point B.   
 
So the implantation, after that comprehensive assessment, then for the instruction is 
divided into the four phases that we’ve already mentioned.  So in this first phase, 
direct instruction is provided, the client will receive an introduction to the route 
from their home to their end destination, and within that, they’ll be provided guided 
instruction on the fare costs, travel times, review and coordination of those transit 
schedules, how to utilize landmarks that the student chooses, so that it’s personal 
and relevant to them to help with that mental mapping, that I get to this bus stop 
and what do I need to know to make sure that I enter, or board the correct bus?  
Those level of details.  Boarding and disembarking locations.  Sometimes, when you 
get off of the bus or get on the bus, you’re on the right street, you’re on the right, 
you’re at the right intersection, but you’re at the wrong corner.  And so, we need to 
make sure that the client understands that, as I get off, what do I do first to then 
continue walking to my end destination.  And with that, street crossing skills with 
100 percent accuracy on the specific route, so that they can handle that street 
crossing, regardless of the traffic flow, so that it matches when they will be in that 
setting.  And then planning that, if there is ever a change in the work schedule, what 
are the changes in the environmental conditions, that often need to then be 
explicitly addressed.   



 
In the second phase, observation, begins after three consecutive sessions with 100 
percent competency within that first phase.  The student is instructed to act as if 
traveling solo, and that the intervention from the travel instructor only incurs if the 
student is at risk.  The instructor follows at a short distance, while remaining in 
close proximity to actually intervene if it was needed, and sits further behind the 
client.  With that, they are beginning to look at their ability, the client’s ability to 
problem-solve in situations as they naturally occur.  And with that, provide 
additional documentation of the skills achieved, so that the client is provided 
explicit feedback on their performance.  As the client moves into the third phase, 
problem solving, students are challenged to problem-solve staged or naturally-
occurring situations that are individualized to the specific route.  And these 
situations in problem-solving begin only after three consecutive sessions in Phase II 
are performed with 100 percent competency.  So you see that there’s a good bit of 
repetitive instruction and opportunity to build the skills, to execute the route travel, 
with consistency.  Some of the types of problem-solving situations that the clients 
will have to work through is if they miss their bus stop.  If they actually board the 
wrong transit vehicle.  Location identification, if they were to become disoriented, 
how can they reorient themselves to maintain their travel intention.  If their 
sidewalk is blocked, whether it is construction or any other event, and that the 
intended travel destination needs to have a detour to it.  Or if the client were to lose 
their house key, or not have enough payment for their bus fare.  Those type of real-
life situations are part of the systematic practice and problem-solving, so that we 
know that the student and client would then have the skills to be able to still resolve 
their own problems.  And these situations are practiced until the students achieve 
the intended competency levels.  That intended competency level will be based on 
what the IEP team decides is the level of performance within these, knowing that 
not all students would be able to approach each one of these situations with the 
same degree of proficiency, or ability to execute. 
 
The last phase for the instructional sequence is called the unknown observation, and 
this occurs after three consecutive observations in Phase II, and the demonstration 
of those problem-solving abilities to the intended mastery level.  And this is now 
when the student or client is unaware that he or she is being observed while 
traveling the established route.  While this observation, this unknown observation is 
taking place, the travel instructor is looking to evaluate the client’s ability to travel 
solo, and their ability to handle any possible anxieties for that situation, and they’re 
looking at a measure of the client’s maturity levels and that they’re able to 
continuously implement safe procedures for themselves.  And that they’re tested on 
appropriate interaction with strangers, and the stranger approach I’m going to talk 
about here in just a second.  As well as completing their final documentation.  At this 
point I want to give more information about the stranger approach.  For some of our 
students receiving travel instruction, we need to purposely help them plan to not be 
targets in the environment, and with that, to not be lured into a car, lured into an 
end destination that’s not where they’re heading towards, and how do they 
safeguard themselves, what is it that they say when they feel that the situation may 



be a threat to them, and how to handle that.  With that they’re, you know, the 
overfriendly nature of some of our students and clients may compromise their 
personal safety, that they may actually approach a car where they said we have this 
cute puppy if you want to see a puppy, or whatever might be that lure to become a 
victim.  So that we purposely, from the travel instructors, want to help that client 
depending on whatever is their characteristic, whatever are those attributes that we 
need to address that we are looking to give them the skills so that they can make 
safe decisions consistently. 
 
So, we have a couple of questions that we can address before we move on. 
 
>> One question was, the process that you just went over,  is that a standard process 
that is always followed when working with the students with an intellectual 
disability? 
 
>> I don’t know if I can speak to the standard process always followed.  I’m offering 
it up here as, within the context of travel instructions best practice, so if there are 
parts to best model that are or are not appropriate to be tailored to your student, 
their end destination intentions, then you can work as a team about what those 
decisions and changes in the instruction would need to take place. 
 
>> And the other question is, is there a way to obtain or purchase a comprehensive 
assessment? 
 
>> No I don’t believe that that exists.  Oh, one of the things that I wanted to mention, 
that is free and available, a new, an additional resource that I did not post to, post as 
a handout.  In addressing the similarities and differences in practice between the 
travel instructor and the O&M instructor, travel instructors statewide came together 
and developed a document that is called, a booklet, Travel Skills in the Curriculum: 
The Connection Between Classroom Lessons and Practical Experiences.  This 
document is actually printed and distributed through the Allegheny Intermediate 
Unit Three, and it’s posted there and it’s available.  The Easter Seals Project Action 
also has an online toolkit that educates people on the importance of travel education 
in the school, and they have an online toolkit that addresses this topic, and modules 
one and two within their toolkit give an ideas of scope of how the in school 
component can be integral to the travel instruction process, and I actually have the 
active URL link on that, post webinar here, that I will  make sure that Michael is able 
to push out, and that you can have access to that.  So I think it’s really the 
compilation of these resources, Western Michigan’s competencies, CEATI’s Scope of 
Practice document, as well as some of these working documents developed by travel 
instructors themselves.  It’s really pulling these things together, having a wide lens 
of what the instruction should entail, the kinds of training that that instructor needs 
to have to demonstrate the competencies of that content, and then the purposeful 
inclusion of travel instruction in our secondary transitioning planning.  I hope that 
helped.   
 



Okay.  So, in this next section here, I hope to kind of frame a context about who some 
of the students are who would receive travel instruction.  This is by no means all-
inclusive, and, as we go into some of the different disability areas and syndromes of 
general characteristics, I don’t even want to promote the idea that I am 
encapsulating all of the type of student that our individuals actually present to us.  
So, take this snapshot with that lens, and let’s start talking about how to plan for you 
student’s travel instruction.  So, some general characteristics that we know about 
persons identified on the autism spectrum.  We know that perseverative speech and 
behaviors can be present, that there is a social impairment, there’s generally a lack 
of eye contact, and that these individuals may present with sensory sensitivity, and 
that they may dislike crowds, and that they may have extreme anxiety.  With that, 
they may react in what appears to be aggressive manner to anxious situations, and 
we know that the reason for that behavior may be to avoid or remove oneself, but in 
the general community that may be misrepresented.  A person with, identified on 
the autistic spectrum may speak in third person or have reverse pronouns, and that 
they may be very rigid within their routines.  So change in general is usually very 
hard.  So when we take those general attributes, we can apply these to some general 
considerations for that instruction.  The travel instruction may need to plan 
additional time for problem-solving components.  That the travel may need to be 
adjusted if the client or student is unable to handle the crowds.  Excuse me.  The 
pedestrian route may need to be altered if the sensory overload occurs because of 
the higher traffic volume when the travel needs to occur.  Special educators may 
utilize some of these tactics within their classroom, the idea of creating some sort of 
talisman or high area of interest as that motivation to complete the travel, and a part 
of that then, maybe that’s part of those built-in incentives to help reduce some of the 
anxieties that may come in a dynamic environment, such as planning for 
construction zones, busyness of a city area, movement of trains and other vehicles.  
Another aspect to the considerations on the instruction is that the instruction 
cannot just be direct, and that for our student who presents on the autistic 
spectrum, that continued and frequent practice on all the variables need to be 
routinely practiced, so that the student has much repetition in what to expect, how 
to react, how to get to their end destination safely and efficiently. 
 
Another area to look at is persons with cerebral palsy.  We know as a generalization 
that there can be atypical movements and body tremors, unsteady gait, or even 
potentially wheelchair-bound.  There, with the unsteady gait, that there may be loss 
of coordinated movements.  There may be speech difficulties.  Visual perceptual 
problems, as well as hearing difficulties, and that may include a hypersensitivity and 
a startle reflex.  So, knowing these gross global generalizations about a person with 
cerebral palsy, some of the instructional considerations for travel instruction, they 
need to problem-solve for that difficulty in staying within their intended trajectory, 
that the environment needs to be evaluated for any possible risk, whether that’s 
veering off the sidewalk into traffic, not being traversable, that the sidewalk is too 
broken up, whether they’re traveling, they’re ambulatory or within a wheelchair.  
That the perceptual problems may impair their judgment at intersections, their 
ability to board transit vehicles, and that the movement through the environment in 



general, especially if they have a lap tray as part of their chair setup.  Planning for 
auditory impairment and reducing that startle reflex, we know that, with that startle 
reflex, that there may be the overall body movement that might impose a lack of 
balance, or a momentary loss of control in their mobility device, and so it’s just 
planning purposely so that, if these considerations are a part of your student, that 
we look to plan routes, a practice route, that help minimize any of these type of 
barriers.   
 
Similarly, persons with Spina Bifida present with neurological difficulties, and have 
difficulties in the lower extremities and their spine.  May present with 
hydrocephalus, and may present with that cocktail party syndrome.  That was a new 
term for me as I investigated and pulled together the travel instruction content for 
today, maybe you’re more familiar with this, this is a descriptive term that 
characterizes an overly friendly nature, and that sometimes this characteristic can 
be seen as a positive trait in certain circumstances, that it might be a good quality 
for an office receptionist, but that this quality may also present potentially 
dangerous situations, that the student or client might strike up a conversation with 
any stranger.  And so, just the idea of planning ahead for that overly friendliness that 
the student or client might present, and that there are other complications, based on 
the location and damage and the extent of the spinal cord injury, to plan for.  So 
some of those environmental considerations may include that, planning for 
judgment, their environmental judgments can very, or alter by day, including 
navigating complicated intersections and variances in the crowd, sensory issues so 
that, planning for short travel routes so that the student and clients can plan for 
their personal needs, as well as difficulties within the environment such as 
temperature extremes and their high risk for hypothermia.  And just planning for 
those, that these are potential real barriers in the environment, and that the 
instruction then looks to reduce that as in a barrier for the approach.  Additionally, 
with the potential learning difficulties, inability to process information quickly, and 
that the disorientation piece may impact the ability to make consistent judgments.  
And, as we already discussed, that overfriendly attributes that may be socially 
inappropriate, depending on where and when the student is traveling.   
 
This next snapshot is for persons with traumatic brain injuries.  We know that, with 
our TBIs, that it can be manifested in so many varying ways depending on the 
location and the severity of the damage that has occurred.  But in generalizations we 
can address cognitive problems, that memory, judgment, cognitive processing and 
the ability to problem-solve and multi-task, really can present itself very 
inconsistently.  With communication, the client may not be understood.  In listening 
and receiving information they may not be able to organize what is being said to 
them, so that, both in that expressive and that receptive communication barriers.  
Additionally, emotional changes with our TBIs, that increased anxiety and 
depression, having lack of motivation and mood swings and irritability will be 
something to plan for, as well as their sensory issues, that with TBIs we know that 
some clients would present with visual field loss, blind spots, dizziness or balance 
problems, an impaired eye-hand coordination, and so entering and exiting a bus, 



some of those very functional skills, may need to be planned for to limit those 
barriers, as well as behavioral considerations, the difficulty with self-control, risky 
behavior, and verbal and physical outbursts.  All of these characteristics were taken 
from the Mayo Clinic, and I do have that link provided here as an active link for you 
to go and explore more deeply if you’re interested. 
 
Planning for some of those environmental considerations for our clients with 
traumatic brain injury.  Look at planning for areas with multiple or visual messages 
may be confusing or distracting.  So, planning routes in large cities, using 
transportation terminals, and routes that include multiple, you know, transfers in 
the travel, may not be the ideal route to plan.  Planning for raised platforms, where 
loss of balance can result in falling into the track area, may be a part of the 
considerations to plan around.  Street crossings, plan for the cognitive processing 
piece.  And planning for the visual blind spots and the field loss, making sure that 
the client is able to receive enough information from the, their ability to plan using, 
oh the term just escaped me, the objects in the environment, but that’s not what we 
just called it three slides ago, I’m sorry.  As well as planning for the inconsistent 
memory short-term recall, and not consistently having familiarity with known 
information, so it takes multiple practice in a variety of situations.   
 
With that, I could have looked at so many other area of disability or syndromes, but 
what I wanted to mention as, before we move past these student considerations, is 
that students with intellectual disability, that it’s important to plan for them 
increased time needed to process the information, and plan for the fact that the 
client and student may have difficulty with their executive functioning tasks, and 
how that impacts their travel.  That, and that we build in the structure for success, 
knowing that those are potential barriers in the travel experience.  For folks, for 
people who, with Downs Syndrome, there’s a known tendency for that individual to 
fall asleep on a vehicle in motion, and, so, knowing that characteristic, we want to 
plan purposely for a route where we can safeguard against that, and so maybe 
public transit has different kinds of supports built in to make sure that the person 
with Downs Syndrome doesn’t miss their stop, that they can exit the vehicle at their 
intended destination.  So with that, keeping in mind all the general characteristics of 
the student population, so you plan accordingly for the unique environment that 
they need to travel in, whether it’s in, for fixed routes, as well as more of our 
suburban and rural type of areas.  So were there any considerations with those 
considerations for the student?  Okay, Michael is telling me no.   
 
So, let’s know move into our last section, and actually we’re going along more 
efficiently than I had thought.  I hope that this is well-paced for you on the receiving 
end, in the depth and the breadth that we’re trying to present here for you this 
morning.  So, now I wanted to take our conversation into planning for your actual 
student’s secondary transition planning with their IEPs.  One of the first pieces to 
bring to light is that travel instruction may be that missing piece that connects the 
student to their community base and work opportunities, and that that travel 
instructor will provide that unique skill set that will help you plan for safe and 



efficient travel, giving the student and the client the skills so that they have 
opportunity to do, and be a part of their communities in a very more meaningful 
way.  Since travel instruction has slowly been developing its stronghold in the 
Commonwealth, we do have trained travel instructors statewide, and we are very 
aware that there is pockets within the state that there is no travel instructor 
available.  Whether the consideration of the utilization of an orientation mobility 
specialist can be a part of a teaming process is an unknown, it’s a possibility for you 
to approach, but their schedule may be prohibitive to not directly serve the students 
who are blind and visually impaired of their initial certification.  So, how do we 
make, how do we start bridging these connections?  We provide you with the 
competencies, a look at an instructional sequence, and a way to plan for the 
individualized student needs so that we have meaning in the environment for the 
travel, and now we have a means to, the professional who can then plan for the 
continuous safety of the client and student’s execution of that travel.   
 
One of the resources that, one of the last resources for us to explore together, is a 
cost-benefit model for travel training.  This model was developed by Karen Wolf-
Branigin from the Easter Seals Project Action, and her husband, Michael Wolf-
Branigin, who’s an Associate Professor in the Department of Social Work at George 
Mason University.  They collaborated with multiple stakeholders to develop this 
model budget.  So I want to talk about it globally before we look at it specifically.  
The model describes a service in terms of the monetary value, such as the amount of 
money it costs to provide the service for travel instruction, as well as the amount of 
savings for when the service is successful, and that savings is trajectory into, from 
post-secondary into our adult agency model, that there is benefits as we prepare our 
youth for their employment and educational opportunity upon graduation.  With 
that cost-benefit model, it also provides line items and a formula to actually identify 
the distinct costs and the benefits to providing travel training services to the 
trainees, the community, and to the funders, so this aspect to the cost-benefit model 
may be where your administrators are able to provide the, you know, get that buy-in 
to provide the service to make this more real in your local area.  This cost-benefit 
model was presented and accepted at multiple conferences over 2010, so that, from 
the initial conception, then they were able to get peer input at a variety of settings, 
to really make sure that this model really includes all of the attributes that are the 
tangible pieces for the benefits, and the risks to not provide the service.  Though, so.  
with that, the budget worksheet then gives a line item explanation on how to create 
a 12-month budget to identify all the revenues and costs, those expenses associated 
with delivering travel training services.   
 
So let’s take a closer look at the actual cost-benefit model.  Oh, can’t open.  Still can’t 
open.  Excuse me, let me just go quickly, and I should have pulled this up.  Oh.  You’ll 
see a wealth of folder systems in place here.  Okay.  I apologize for that, I thought I 
was all cued.  And, let me try to close this outside frame, which I had done, had it 
launched.   
 
>> Just reduce your resolution to a hundred. 



 
>> Okay.  Okay, there we go.  So this is a pdf that has been provided to you in the 
resources for this training, so you have this entire document, and as you can see, 
some of the introduction and the method for the cost-benefit model have already 
been highlighted for you.  What I would like to point out is the considerations that 
they put into how to identify both the cost to provide the service, the risk to not 
provide the service, and the benefits in providing the service, and how, excuse me, 
how broad their lens on this model is.  So the cost in, from the Public Transportation 
Agency, the salaries, the equipment, the materials, and the perceived costs of 
inaction, that, the costs of increasing numbers on the ParaTransit versus on fixed 
line transit.  Then, highlighting down to the trainee costs, the trainee’s time and 
effort as well as those who support the trainee, maybe a parent or other adult 
connected closely with the student and client.  The cost to the community, that, to 
not provide the service, are borne by the taxpayers, and our school systems, and 
that we should be good stewards of our tax dollars.  Risks from the Public 
Transportation Agency if travel training is not provided.  What I think is interesting 
is the shift, excuse me, the shift, oh, I’m still, here we go, the shift in cost from public 
transportation to the use of private transit providers in that, then that creates a 
burden on those services, as well as to the trainee, that greater reliance on door-to-
door and curb-to-curb transit services, and that the trainee does not have the 
opportunity to be engaged with the community more holistically, and that imposes a 
segregation.  And to the community, the risk is higher healthcare costs, unable to 
keep their appointments, and go to the places they need, between grocery store and 
drugstore visits, as well as having a social connectedness to their community.   
 
Benefits for training to use public transportation is, increasing the fixed route 
ridership, and I know in Pennsylvania, that that can really serve as a positive 
attribute for our established bus lines.  And increasing the capacity, and promoting 
the Public Transportation Agency as a customer-centered organization.  And that 
would be a part of the mission statement of most Public Transportation Agencies.  
So, some of the student to client benefits, be living amongst similar peers without 
disability, expanding their own personal employment opportunities, access more 
goods and services within that community, and so forth.  So, working down into the 
actual monthly budget worksheet, the fifth page shows an outline of the line item 
look at the cost-benefits and the perceived risks for nearly every attribute to this 
model.  So that spans across page five and six.  And then, at the end of the document, 
this is an explanation for each of those line items, so that, as you fill it out for the 
first time, if you, you are actually really realizing the real numbers to the formula.  
And then on the last page, they actually give the formulas to calculate the value of 
providing travel instruction.  We recognize that this could be a very powerful tool to 
promote travel instructors at the local level, working in tandem with ParaTransit as 
well as the fixed route transit lines, and that this is a real opportunity for a joint 
community experience with the agencies in our secondary transition spanning, for 
our youth who are in need of travel instruction, giving meaning and purpose, having 
an opportunity to move from point A to point B at a level of independence that’s 



appropriately tailored to that individual.  So I’m pleased to present this and 
disseminate that cost-benefit approach for your reference.   
 
Okay.  Are there any questions with that cost-benefit model Michael? 
 
>> Not on the cost-benefit model other than just a reminder that that is part of their 
resources… 
 
>> Yes. 
 
>> …that you have in your set of resources for today’s webinar.  There was a 
question about the opportunities that exist for training, so that folks could then go 
on and do the training with their students, and what does that process look like. 
 
>> Right.  I would recommend that you go back to the Consortium 
 website, to be connected to travel instructors who are providing mentorship and 
guidance for professional practice.  Because we are in a situation where there is not 
a formalized certification opportunity to get access to this information, but that 
those in the position to provide it are.  So that’s the C-E-A-T-I, the CEATI website, 
because their entire mission is to promote the education and knowledge of the skills 
of the professionals who are going to teach travel instruction.  And they are aware 
that I am promoting them and highlighting their resources, so they would, they are 
ready and willing to engage in helping to realize the local capacity for travel 
instruction. 
 
>> A question came in, could the benefit-cost comparison actually prevent a student 
from having this as a related service? 
 
>> Since it is a provision under IBA, and as travel instruction has been identified as a 
transition need for instruction, as the student begins a community-based experience 
from home to work, school to work, I would say that the IEP team can make a 
stronger argument to express the need for the service, and the desire to have a 
qualified personnel to provide the service, and I do hope that the cost-benefit model 
does not prove to be prohibitive in the opportunity to have that trained personnel 
provide the instruction.   
 
>> And then just a really pretty broad question, where in Pennsylvania is travel 
instruction provided? 
 
>> Oh great question.  I know here and the Allegheny Intermediate Unit III, that 
there are travel instructors as a staff, as an IU staff, contracted out to the school 
districts of the county.  In eastern Pennsylvania there are several IUs that also have 
travel instructors, who have undergone formulized instructional training, I believe 
Bucks county, Berks, and Lebanon and Carbon.  I’m less confident about our eastern 
IUs.  And that there, it’s sporadic throughout the other IUs of the Commonwealth, 
and that it really just takes the opportunity, or just presents the opportunity to 



enquire about a travel instructor within your IU organization, as well as public 
schools. 
 
>> Pittsburgh. 
 
>> Oh yeah, Pittsburgh public.  I’m sorry Michael I misunderstood. 
 
>> It’s okay. 
 
>> You’re giving me a lead-in there.  And that the public schools are providing travel 
instruction as part of their community-based instruction.  Pittsburg public schools 
has their own travel instructors as well, and so maybe your school district does as 
well.   
 
>> Two more questions actually. 
 
>> Yes. 
 
>> It would seem that the longer the person travels to their destination, the cost 
would diminish.  Just a comment I guess. 
 
>> Okay.   
 
>> And then, when should travel instruction begin?  When is, this person, I’m 
assuming they have a son or daughter, they’re saying when would their school 
district most likely approve travel instruction for their son or daughter. 
 
>> Okay, great question.  Now that travel instructors are working more and more 
with the classroom teachers on those beginning concept developments, those type 
of, that instructional area can begin as the student has the maturity and the 
opportunity within their general curriculum.  So that concept development of what 
to expect when you’re out in the community, and some of the consistencies that the 
community presents to us, that when we walk into McDonald’s and a scenario 
playing, what are the expectations for that exchange in ordering?  Since some of 
those things can certainly be built into the instructional program, along the 
continuum of the student’s career, or school career, formalized training has been 
identified as a part of secondary transition planning, so, since the beginning of the 
age of 14 you can begin making those discussions, and start planning for them and 
that, as that community-based experience, the work, the job site opportunity 
presents itself maybe as the student progresses in their transition program, then the 
actual instruction would take place, so that we planned for that specific route in, to 
meet the link between getting from point A to point B for that job site.  I hope that 
helped. 
 
>> And then just a reminder that CC IU, Delaware county IU, has had their travel 
instruction program for years, as well as Chester county IU has now a program. 



 
>> I named all the wrong IUs in eastern PA, so thank you for that clarification, I so 
appreciate it.  Yes, now that I’ve been reminded, that’s exactly where it is. 
 
>> And a question for clarification, I just want to make sure that they understand 
correctly, there’s not a formal training for people who want to be travel instructors.  
If interested we are to access the Consortium and seek out current travel instructors 
to meet up with, to learn.  Is that the process, is that correct? 
 
>> Yes.  Yes.  There has been work to bring a university program, an online program 
to fruition, and that is still in process.  So, at this point I’m not able to advertise any 
specific program because, nationwide, there isn’t one, we just have all of these tools 
as parts to the whole, and connecting with an existing travel instructor for a 
mentorship program is our best route to help build the capacity. 
 
>> And then just another comment.  You pointed out that travel does not just 
involve vehicles, it can be started as it’s relevant based on the individual student’s 
needs. 
 
>> Most certainly, thank you for offering that up.   
 
>> Okay, that is all the questions.  I just wanted to, if folks do have additional 
questions, please let us know. 
 
>> Yeah.  I have one fitting piece here.  Just recently in March, a representative from 
C-E-A-T-I, CEATI, in conjunction with the University of Pittsburgh, they collaborated 
to form, or to develop a travel instruction survey, and it was disseminated directly 
to the PA IU directors earlier here in March.  I do have a copy of the survey, and the 
survey is appropriate from Director of Special Ed., Supervisor of Travel Instructor, 
travel instructors directly, or our special educators who are a part of community-
based instruction.  A goal, what we’re looking to glean from the survey, is to get 
information about who’s actually providing travel instruction currently, and how it’s 
being delivered statewide.  Since there is not that formalized certification body, 
we’re looking to just kind of get a pulse of where it’s happening, and who’s 
providing it, and what background that individual has.  So I do want to let this 
audience know that that survey has just recently been disseminated, and that we 
can make it available so that, if it was appropriate for you as an individual to access 
it and respond to it, we would appreciate your input, so that we just have a wider 
lens on the need, and the services that are currently available.  That there concludes 
what I prepared for today’s discussion, and I do appreciate the chance to talk to you 
about travel instruction, and I hope that some of those takeaways is the critical need 
for our youth to be able to execute safe and efficient travel, and having better access 
to the community.  So with that I’ll turn it over to Michael. 
 
>> Okay, and just a couple of things as a reminder.  On the secondarytransition.org 
website, the handouts for today, including all the documents that Lynn reviewed, 



were posted.  Those can also be found on the PaTTAN website.  And, since this is the 
last webinar in our series for this year, I wanted to remind folks of the 2015 
Pennsylvania Community on Transition Conference, Navigating the Road to Success, 
Expect, Educate, Empower and Employ, and that’s schedule for July 22nd through the 
24th at the Penn State Conference and Hotel.  We should have the brochure 
regarding the conference with the session sign-ups, as well as the scholarship form 
information, out by the middle of May, but you can go to the link that’s listed on that 
slide, and it’ll take you to additional information regarding the conference and the 
save the date information.  I want to thank Lynn for all her time ad effort in putting 
the content for today’s session together and for presenting.  Lynn there were 
actually a number of folks that just said it was really useful information, it was really 
helpful to what they’re doing currently in their job division.  I’m just going to see if 
there’s any other questions that came in, just give us one last second here.  And not 
seeing any.  Thank you Lynn for presenting with us today, and as a reminder we will 
also be recording this session, it will be closed captioned and posted, but it usually 
takes about four to five weeks for that to occur.  Thank you so much. 
 
>> Well thank you, thank you guys for participating, I do appreciate it. 


