
>> The broadcast is now starting.  All attendees are in listen only mode. 
 
>> Good morning.  I would like to welcome everyone to today's session in the series, Making Transition 
Happen: Dream, Believe, Achieve.  This today's session in the series is on Career and Technical Education 
and special education, and the partnership for success.  My name is Michael Stoehr, and I work for the 
Pennsylvania Department of Education Bureau of Special Education through the PaTTAN system, and am 
the lead consultant for secondary transition in the state.  As you see on the slide that's currently up, 
handouts for today's webinar can be found on the Secondary Transition website. 
 
Before we move on, I did want to just briefly mention the role of the PaTTAN system, and it is to support 
youth, families, educators and agencies involved with students that have disabilities, and ensuring that 
we are building [INAUDIBLE] capacity and ensuring success for students as they get ready to graduate. 
 
The Department of Education in our state also strongly believes in educating students in the least 
restrictive environment.  And for students that are involved in the secondary transition process, this is a 
natural fit, as we prepare kids to go on for further training, employment and to live independently in 
their communities.  As I mentioned, you can find today's handouts on the Secondary Transition website, 
and let me take you there quickly.  So if you go to SecondaryTransition.org, and if you scroll down to Hot 
Topics, and then you'll see under Hot Topics this series, Making Transition Happen, and if you click on 
today's date which is January 28th, you'll find all of the handouts for today, including the PowerPoint 
that we are using.  Just to mention also that on SecondaryTransition.org, you'll notice that the other 
sessions in this series are posted, and the first two on employment options are posted, recorded and 
closed-captioned.  So if you click on Recorded Webinars, you can find them there. 
 
I wanted to introduce today's presenters.  We have today with us Patty Bicanich, who works for the 
Bureau of Career and Technical Education through their resource center, and that's located at Penn 
State Greater Allegheny.  Also with us today as a presenter is Ruth Liebold, and Ruth works as a special 
education facilitator at the Steel Center Career and Technical Education Center.  We have John Robbins, 
who is the special education consultant at the Eastern Lancaster County School District, Diane 
Sobolewski, who is a special education faculty member at the Indiana University of Pennsylvania, Carla 
Thimons, who is the special programs coordinator at Lanape Tech.  And Karen, I'm going to massacre 
your last name, I'm going to ask you -- 
 
>> Viggiano. 
 
>> Thank you.  Karen Viggiano, who's the special education teacher at West Jefferson Hill school district, 
and she actually just recently retired, so welcome to today's presenters. 
 
Today we are going to start with just a brief overview, and then we're going to have a series of 
presentations.  So Karen and Ruth are going to present on career and tech education in a school district, 
and the partnership between the two, and how to really ensure that students with disabilities are 
successful; not only in their high school program, but also in their Career and Tech Ed program as they 
prepare for the future.  After their presentation, John Robbins is going to talk about an effective practice 
example that he has worked with his school district, and the trending Career Tech Ed Center that his 
district works with.  Following that, Diane Sobolewski is going to talk about a new document that we've 
developed on Understanding Career and Technical Education and Special Education; What IEP Teams 
Need to Know.  This document is still in its draft form, but we really wanted to share this with the folks 
on today's webinar; we feel that the information is really important as we continue to make 



partnerships between Career and Tech Ed and Special Ed, as we support our youth in this process.  And 
then lastly, Patty Bicanich and I will be presenting information on special education and career and tech 
education resources. 
 
I wanted to just start with some basic overview.  And through the Department of Education, both 
through the Bureau of Special Education as well as the Bureau of Career and Tech Ed, we really strive to 
ensure that each student is proficient in all core subjects, and that they graduate from high school ready 
for post-secondary education and careers.  And that's really for all students, and that really is the 
mission of the Department of Education in our state. 
 
When we look at the law that governs special education, the federal law, IDEA 2004, when you look at 
that law, the primary purpose -- and this would be for students whether they're in kindergarten or 
they're in 12th grade, it's to further their education, employment and independent living.  And that's 
really what our major focus is as we're working with kids that have disabilities that have IEPs, and are 
preparing them for the future.  We really are preparing them so they're successful once they leave 
school.  When we look at secondary transition, it is a coordinated set of activities, which means that all 
the classes that students are involved with, all the courses they take, whether they're in the high school 
or they're in the Career and Tech Ed Center, should be results-oriented; they should be leading that 
student to what their post-secondary goals are, as far as what type of employment they want, what type 
of further education they need and where they want to live in the community. 
 
When we look at career and tech education, it's not the old vo-tech of the 1970s or early '80s, and I 
think when we think back, and I'll think back when I was in high school, we really did not look highly on 
vo-tech schools, necessarily.  They were really looked at only serving a few students that were going into 
entry-level jobs.  Often times these were the students that were having the most difficulty in school, and 
it was just almost like a dumping ground, for lack of a better word.  And it was thought of as a place for 
where you went in lieu of academics, because you were not going on for any other further training, and 
this was where you needed to go if you were going to complete high school.  However, today's Career 
and Tech Ed Centers really are providing preparation for the 21st century; it's really preparing students 
for lifelong learning, and there is an emphasis on students using the Career and Tech Ed Center as a 
stepping stone to go on for post-secondary education; going on to colleges and universities.  Today's 
Career and Tech Ed Centers provide students with the opportunity to look at the courses they're taking 
in high school, their academic courses, and really bundling those, or coordinating those courses with 
what they're taking in the Career and Tech Ed Center, so that they can be best-prepared, not only for 
employment, but to go on to higher education.  We are looking at Career and Tech Ed Centers, 
preparing students with industry-recognized certifications and credentials.  Often times Career and Tech 
Ed Centers offer advanced credits for college or post-secondary training, and they really do help 
students with and without disabilities to have a better understanding of what careers they want to and 
expose them to their desired career path. 
 
With that, I'm now going to turn this over to Ruth and Karen, and they're going to pick up with this next 
section.  So, Ruth and Karen? 
 
>> Good morning. 
 
>> Good morning.  I'm Karen. 
 
>> And I'm Ruth. 



 
>> And we're going to talk about the Career and Tech Center school-district partnership.  Just to give you 
a little background about Ruth and myself, we've worked together approximately 19 years, me being at 
West Jefferson Hills and Ruth being at Steel Center.  And through those years, we've seen a lot of 
changes happen through the IEP, as well as the Career Centers, and we, at the very end of my career, 
came up with a pretty good PowerPoint, we think, that might help any of you who are working at the 
high school level and have to work with your Career Centers.  So at the bottom of this slide, it says, 
Making a Good Match, and we have three things that we think are very important.  We have to have the 
student interest, the ability and the aptitude.  And if we have all three things, we have a successful 
student.  We have to have the transition and vocational assessment, transition planning and 
programming, the academic preparation -- very important in both areas, your specially-designed 
instructions with the accommodations, and of course the appropriate level of support. 
 
>> There are several laws involved in the placement of the student in the Career and Tech Center, and I 
believe that sometimes the home districts don't maybe have enough information about what the Career 
and Tech Centers require to do.  Just as you have your IDEA Chapter 14 regulations, we also have 
Chapter 339 regulations, and we get audited under Chapter 339 at the Career and Tech Centers, the 
same as the high schools are audited for their Chapter 14 regulations.  So I wanted to share that with 
you so that you know sometimes when the Career and Tech Center Special Ed people, or whoever your 
contact is at the Career and Tech Center, when they're asking for certain documentation, or they're 
bringing up reasons why something will or something won't work, it's typically not because that 
individual has decided something on their own, it typically has to do with the regulations that we have 
to follow under 339.  There is a specific admissions procedure, and it is based on benefits.  It details 
specifically what students can and cannot attend the Career and Tech Center due to the benefit the 
student is going to derive from placement and that setting.  There's a specific career objective, and that 
is actually documented; we will get to that later on in the slides.  But there's an official documentation 
of that that has to be done every single year by the Career and Tech Center guidance counselor, and this 
actually has to be in the student's file.  And that career objective has to fit the program that they are 
enrolled in.  Therefore, it should also go back to your transition grid, either under the employment or 
post-secondary goal of the transition grid.  So all of these documents should correlate, and they all 
should say the same thing. 
 
Thirdly, we now have programs of study.  And what that has done, the State of Pennsylvania has a 
minimum curriculum that programs must follow, so that we now have curriculums consistent 
throughout the state in the Career and Tech programs.  In addition to that, we have NOCTI, which is our 
Keystones; it's the end-of-program assessment that students take in the Career and Tech Center.  And 
we additionally have industry certifications that we offer, and we also have to follow the procedures for 
those industry certifications as well.  And we'll talk more in detail about those later.  But those are our 
requirements for your students enrolled in our program. 
 
>> I want to go back to what Michael said earlier about the Career and Tech Centers, where he 
mentioned that in the '70s, and now I have to even tell you probably '80s and possibly '90s, where we 
had a student that just didn't fit in a district with the district curriculum, so we, and then air quotes -- we 
"dumped them" at one of the Career Centers.  And they did whatever they did and left, and probably 
without a certification and probably without even the basics that they needed to go into that particular 
field of study.  So this is what we're trying to say, is we've gotten away from that model, and the Career 
Centers have become, like Ruth said, more streamlined, like you go from one Career Center to another 
one, and they have pretty much the same programs of study across the state.  You're familiar with 



Chapter 14, where we do have the special education services needed for success; however, we now 
know that it only carries so far at the vocational schools, because we are preparing them to begin to 
work outside somewhere, and that they cannot have all the accommodations that we particularly have 
at the home school, that goes with the specially-designed instructions.  And as far as the supports for 
school personnel go along, we also have that probably at a minimum at the Career and Tech Centers. 
 
>> The next slide just gives you a little, briefly, these are just little blurbs or little pieces out of the 
Chapter 339 admissions procedures.  But first of all, we need to guarantee that the student is provided 
information to make an informed decision about his placement at the Career and Tech Center.  So we 
actually have to document how we've provided information to your students at the home school district 
about Steel Center, about the Career and Tech Center.  There has to be an emphasis on academics and 
post-secondary education; we actually have to document how we have an emphasis on academics, we 
have to document how the different state standards connect to each of our curriculums, and we also 
have to show which articulations we have at post-secondary sites.  So we actually have to document 
that as well. 
 
Under our 339 procedures, it actually states that we have to show how our CTE staff was invited to the 
IEP meeting, so we actually have to show your documentation at our audit.  So when the CTC individual 
requests to be invited to the IEP meeting, it's not because we don't have anything better to do with our 
time, or we're just trying to hone in -- we really need to be present, and we are actually audited on that 
item when we go through our 339 audit.  Once again, student's ability to benefit from the program -- 
you have to show documentation of that within the IEP that is reviewed at our site, and it also -- we 
have to prove that timely notice was given that we were actually notified prior to the IEP meeting 
occurring.  We actually have to show that documentation; we'll actually print out emails or invitation 
letters, and that actually goes in the student file along with the IEP.  And similar to your Chapter 14 
audit, the 339 auditors come in, we hand them a list of the Special Ed students that are presently in our 
facility, and they highlight ten of them.  And within an hour you have to have those ten files in front of 
them for the audit.  So I just want you to know that we are audited on the documentation that we are 
requesting; it doesn't sit in a drawer somewhere and it's not used.  Not only is it used by the staff, but it 
also has to be shown upon audit as well.  And I do believe that most Special Ed teachers in the home 
school district were not aware that this actually occurs in the Career and Tech Center.  So I felt it was 
important that you know what we're responsible for on our end; that's why we're bugging you for a 
copy of an IEP, or bugging you for a copy before we leave the building so I don't forget to get it from you 
-- that's the reason why, because we also need to have it for our audit as well.  And I think that's enough 
on that.  I beat that dead horse there.  So I'll let you move on. 
 
>> Okay.  We're going to look at the enrollment procedures for students with IEPs.  Okay, so preparing 
for the first year, Special Ed teachers -- and you can start this in eighth and ninth grade, and depending 
on the age sometimes it's sevenths grade -- but you can conduct an assessment to determine the 
program of interest, and it could be a very, very simple process, especially as young as they are, seventh 
grade, eighth grade, ninth, sometimes even tenth grade.  The kids might have an interest just because 
mom or dad might have worked in that particular field, or they saw something on TV.  But anyway, you 
need to begin to document that.  Just say, well, maybe that's something that they really would have an 
interest in. 
 
But the other thing, besides just the interest, is the aptitude and the ability to do this.  Now, again, in 
seventh, eighth, ninth grade, kids to bloom late in life, so we need to keep that in mind.  But we still 
have to look and see -- can this person actually become an electrician?  In other words, an electrician we 



know, you need a lot of math for that, and if a student only has a third or fourth grade math ability, 
that's something that we really need to look at, to see can he or she really, really be successful in that 
particular field?  That's where you go into guiding that student to the appropriate program choice.  A lot 
of times our students do not have that information; they just see it, like it and think they know about it, 
but they really do not know everything that it goes in to be, to making that becoming their career. 
 
Okay, a year before attending -- usually that would be eighth, maybe ninth grade, definitely ninth grade, 
the students should go over to the CTC facility.  It can be scheduled different ways; sometimes it can be 
scheduled with the special education teacher through the guidance office, you know, definitely 
coordinate with your Career Tech Center.  After the kids have visited, usually there should be a follow-
up visit, maybe when the students went over and they said, gee, we liked these two particular areas, 
then instead of going over to see the entire facility, they spent a day or a half day in each one of those 
two areas that they found that they think they liked.  Once that decision has been made, at the very 
next IEP meeting, the CTC rep should be at that meeting, because even though the kids have gone over, 
there might not have been a one-on-one conversation with that student, and the CTC rep should be able 
to say, hey, if you want to be an electrician, here's everything you need to know about being an 
electrician.  Or, if you want to do HVAC or baking, this is the information you need to know. 
 
>> I do want to make one mention to you about this follow-up visit; it's often very difficult when a 
student makes a choice based on something they see on a piece of paper.  So we really try with the 
Special Ed teachers is, of course, where my connection is with the home school -- we really try and make 
overt communication at this time with the Special Ed teachers at the home school, almost bugging to 
the point of nagging -- can we please set up a visit?  Bring your students over.  I have one district where I 
take our school van and I pick up the students, so I make sure that they get into our facility so that they 
can actually spend time in that program.  We have found the more time we spend up front -- before the 
student gets into our facility -- the more time we spend with them, the more information we give them, 
the better-prepared and the better transition they have into our facility, into that first marking period.  
Years ago, when we didn't spend as much time, we had students bouncing all over the building the first 
couple of marking periods, because they really didn't know what that program was all about.  We spend 
a lot of time up front making constant contact with the school districts, making sure that those students 
have the information they need, trying to ensure that the parents have the information as well so that 
things are really starting to be put into place before the student arrives, because once the student 
arrives in our facility, I want all of you to be very aware the Career and Tech Centers have to send their 
numbers to the state in October of who is attending the Career and Tech facility, and those numbers are 
finalized in October. 
 
After that point, moving students around, coming in or leaving is often, depending on the Career and 
Tech Center, not even done.  So each Career and Tech Center might deal with that a little differently, 
depending upon the districts.  But we actually have numbers that we have to turn in; those dates are in 
the month of October.  And after that point, students are there and they have to make do.  So the more 
time we spend up front, we found that the more successful that first marking period is.  We find 
students are bumping around a lot less than they were before.  But it does take a lot of coordination, 
and I will let you know that please, if you're the Special Ed teacher at the home school district, please 
take on that responsibility of being a contact person for your CTC person.  Karen's sitting next to me -- if 
I would call Thomas Jefferson High School, I always called Karen, because I knew she would get back to 
me, and she would have an answer for me or she would be willing to help me.  The Career and Tech 
Centers need a contact like that in every single high school that we deal with, and I just ask if you are not 
that contact right now, please take on that responsibility for us because there's a lot of information, a 



lot of things that we would like to help you with and help your student with, but we need that consistent 
contact to make it happen.  And thankfully, I had Karen for 19 years to be that. 
 
>> You're going to make me cry.  Here's the thing, too -- you know, 19 years ago, when we had to switch 
around a student, it wasn't a huge deal, or when we had to bring a student back, it wasn't a huge deal.  
It's a huge deal now.  It's huge, because we all know that we're under the gun with Keystones, and to 
put a student back into our building and try to set up a full-day schedule -- because as you all know, they 
get so many credits from a Career Center -- now we've got to build those credits back into the home 
district.  And if a student says, "I hate this" in October, we're now halfway through a semester.  So it 
becomes very, very difficult to place a student back into a classroom, or back into the home district, and 
possibly lose credits or add more credits -- it just becomes a mess.  So what Ruth said is absolutely right.  
If we can do up front what we need to do -- make sure that the parent, the district and last -- not last, 
but certainly the most important -- the student is informed to what program that they have chosen and 
have as much understanding as possible, we're doing the job we need to do. 
 
Okay.  So going back to what we were saying, we just talked about the students, they make the decision 
and we -- hopefully it is an informed decision.  We then submit an application through the guidance 
counselor.  Now again, every school handles this differently, so we don't know if that would go through 
the special education teacher or the special education coordinator, director or guidance counselor, but 
anyways, it needs to go through the guidance -- we went through the guidance counselor, anyway -- 
with a parent signature.  Very, very important -- it has to have a parent's signature; the parent has to be 
aware of it.  Again, I always seem to have boys that want to go into the auto business, and sometimes 
they would send it in, and without that signature, we cannot do this, because the parent might not have 
said, "I want my kid to go into auto body" -- whatever.  But we have to make sure that the parent is 
aware of this decision. 
 
Again, in my district, the guidance counselor submitted the application.  We always provided a current 
copy of the IEP, and once we knew that this student was accepted, because we all know that at the 
Career Center, there's only so many slots, and if you are late, that student might not be able to get into 
that program of choice.  So then the guidance counselor alerted us that, yes, that student was accepted 
at the Career Center. 
 
At that stage, depending on when the IEP is, if -- when we usually do this application process, it's in 
January, February, March.  If a student has a December or a September IEP, there should be an IEP 
revision done in January, February March, once that student has been accepted at the Career Center.  
The revision needs to be done at that stage so that the Career Center rep is aware of it, the parents are 
aware of it, the school district is aware of it.  If you wait until the due date of the IEP -- and this happens 
quite often, sad to say -- then the student goes over there and that student is not with his or her 
accommodations, the Career Center is not aware of a student with special needs, so it can just cause a 
lot of issues, a lot of headaches. 
 
At the IEP meeting, the IEP team should discuss the informal assessment, in other words an information 
assessment, simply stated, what would you think you want to do?  There's plenty of other informal 
assessments that you can do, but at least figure out what the student has -- the path the student wants 
to take.  With that CTC rep present, the IEP reviews the program requirements, and the CTC -- that 
would be Ruth -- was very helpful in letting us know whether this particular program is math-based, or 
whether you had chemistry-base, science-base -- and if we knew if that student wasn't particularly 
strong in those areas, we discuss that at the IEP meeting.  And that's why actually on my little notes, I 



have that big star there -- we review the appropriateness of placement.  So many of my students say, "I 
want to be a registered nurse."  I say, "Fine -- I don't have a crystal ball, I cannot say you can or cannot 
be a registered nurse."  But what we can say is, "Here's the program.  This is the Program of Study.  It's 
got biology, it's got chemistry, it's got measurement.  It's got all of these things that you weren't really 
strong in your home school, do you think you'll be able to do this?"  And we also know that a lot of times 
when you practice, it makes a little bit more sense when it's more hands-on.  So even if their goal is to 
be a registered nurse, there are different levels in that particular program where they could be a CAN, a 
certified nursing assistant.  They could be an LPN, licensed practical nurse.  So there are things -- and 
then maybe they'll hit the registered nurse; we don’t know that.  But at least we have them on the right 
path, and they are aware of what's expected of them in this program. 
 
The IEP is written to reflect the Career Tech placement.  And I made sure we wrote these down; you 
need, when you write your IEP for a student going to a Career Center, these are the areas you need to 
hit:  Sections II, III, VI-A, VII-C -- and we have those slides coming up.  The specially-designed instruction 
has to reflect that there is going to be a Career Tech placement.  And finally, like Ruth said, they need to 
receive a complete copy of the IEP -- and in bold, you can see, with the signature page. 
 
Okay, on this next slide, make sure that you put down, and I think most of us have IEP Writers or 
something like that, you should be able to find the Career Tech Ed representative, and that's where that 
printed name, and it could, when we print, it could be you or it could be your cohort -- 
 
>> Right.  It could be Janey. 
 
>> Okay. 
 
>> At least, please don't list this as a local education agency rep, or a community agency -- 
 
>> Community agency -- 
 
>> -- rep.  I've had my name under all different slots there.  There's a Career Tech Ed rep on IEPWriter -- 
 
>> Right. 
 
>> -- please put us in there. 
 
>> Right.  Okay, if the CTC is unable to attend, written input received from the following members -- 
that's where it should go.  And you can see the blue arrow pointing down there.  Okay? 
 
Okay, so came up with the present levels of academic achievement.  This is pretty basic; we just want to 
give you the overview of what you should have.  We say that Sam is currently a sophomore attending 
Best High School in the Best School District since first grade, his diagnosis.  But then we put in, he is 
considering attending the Career Tech Center -- and we like the word "considering" because at this stage 
of the game, we are going to make that decision at the IEP meeting.  And most of us have something 
written, or a draft written ahead of time. 
 
>> Can I say one thing here, too? 
 
>> Mm-hmm. 



 
>> Again, we have -- I know all the Career and Tech Centers across the state are a little different.  And 
Steel Center is the consortium Career and Tech Center, which means I have 10 sending schools who are 
sending kids to Steel Center.  I see -- I'm sorry,  Mike -- I see 10 different ways that IEPs are done.  Please 
make sure somewhere in this present level, please make sure that you identify the disability for the 
Career and Tech Center.  It's very important that we know what disability we're dealing with in our 
facility, and we actually treat different disabilities, we have different protocols for them.  But it's very 
interesting how many times we get an IEP, and nowhere in that document does it say what the disability 
is.  Sorry, Mike, but please make sure it's in there for us, so we're not guessing. 
 
>> Ruth and I have been around this rodeo for quite a while, and we have seen the IEPs come and go, 
we have seen IEPs written many, many different ways, enough that makes our heads spin.  And we'd like 
whoever is doing that up at the top of the heap of the state, we'd like to -- I don't know what we'd like 
to do.  But we'd like to do something.  But anyways, it is important to put that diagnosis in somewhere 
wherever your district has told you to put it.  And you can see that we have that listed; ADHD with a 
learning disability in reading.  We're very specific about that, because if you've got a student coming 
over that has to read a lot of things -- and one thing I did find out is, you think when you say, oh, he's 
going to go over and be an auto mechanic, he's just going to sit there and work on oil filters and 
whatever -- I find this amazing, that if all the people who read, auto mechanics are the ones who read 
the most, because they've got to open up those manuals, and they've got to figure out if they're reading 
the Hondas, the Toyotas, the Subaru, the Kia or the Mercedes -- they have to read.  So if you've got a 
student who really is struggling in reading, I mean, really a low reader, that's something that you need to 
take into consideration.  Okay? 
 
>> I have to jump in here -- and I do think with our training, we really have tried, especially with 
Indicator 13 training and effective practices, to kind of have consistency.  And some of the forms and 
documents that we use really do align with that.  So I think if you are special education staff and 
[INAUDIBLE] if you haven't been involved in that training, please contact your [INAUDIBLE] or PaTTAN 
folks, because I think we do outline it.  And Ruth and I actually go back even further in years, I think we 
have probably worked together about 22 years now.  And I think back to when we first started working 
on some of the forms and documents that we used certainly got at this 22 years ago.  And I think really 
the bottom line is, you're just putting the factual information on what is this kid able to do, what their 
strengths are, what their needs are and what helps them to be successful, and state that, and then look 
at how that matches to the Career Tech Ed programs.  But I think the information's out there; it's 
disheartening, and I know I read an awful lot of IEPs also, and I see what you are saying.  But I think we 
do have the tools, we just need to really utilize them because ultimately, this is a communication tool. 
 
>> Right, right. 
 
>> And that's what we want people to know. 
 
>> Right.  West Chester did go through Indicator 13, which is why we're able to do this. 
 
>> Right. 
 
>> Right. 
 



>> Yes.  And also, piggybacking on that, if we don't get the information from you in this IEP, there's 
nobody for us to get it from.  So we need that information from you, because you know the students, 
we don't.  When he walks through our door in the fall, we've never seen him before, we don't know 
what he's capable of doing.  So we really do go by the information you put in there.  So please be 
factual, put as much as you think is important to give us a really great picture of your student, because 
we do want him to be successful.  But if we don't get the information from you, there's nowhere else for 
us to get it from. 
 
>> Right.  And then if you look at the second slide -- not second slide, second paragraph -- I put in here 
that Sam struggles with reading materials of grade level, but he's using assistive technology.  So again, if 
he wanted to do heating and air conditioning and he's reading all these manuals, he's reading it with 
assistive technology.  And he probably could continue to do that in his field.  He is able to complete his 
work using assistive technology.  He gets B averages using the AT.  To continue to make progress, okay, 
Sam needs to continue to use the AT devices.  So when the Career Tech rep gets this, they could see that 
Sam can be successful using the AT device. 
 
Okay, now down at the present levels of functional performance, it says here, information on what Sam 
is doing in school behaviorally would be included here.  So if you have good attendance, if he gets his 
homework done -- if there happens to be some negative things, so he happens to be somebody that 
questions a lot, or he's belligerent -- that's something that you might want to put in there, if it happens 
to be relevant.  That's important, too.  If he just happens to be a kid that gets under your skin, you don't 
have to put that.  But if it's a relevant situation, make sure you put in the functional performance also. 
 
Okay, so the present levels have related to post-secondary transition goals.  You can see that we put in 
Sam completed an interest inventory.  So in other words, we just didn't get to say, "Okay Sam, you want 
to go over in HVAC, that looks good to you?  You look like that kind of kid."  We have documentation 
that he has that interest.  And we use the web-based program with results that said he likes the 
architecture and construction, but he told us that he would like the HVAC.  But we also said to him, 
"What do you know about it?"  And he said, well, he didn't know much about it.  So that's the thing that 
we were going to explore. 
 
We also put in about the parent concerns.  Sam's father is a paramedic and the family believes that the 
HVAC is a good choice for him, so they're on board with that.  Now, we also put in the strength and the 
academic and developmental needs for this student.  We said that he is very independent using assistive 
technology, and he has good attendance.  Do you want to talk about good attendance? 
 
>> I do, thanks.  And again, all of the Career and Tech Centers across the state, some are half-day, some 
are full-day, some are one year -- we have all different combinations out there.  But all of the Career and 
Tech Centers, attendance is of prime importance, because your student is in that class for more than a 
45-minute period.  So attendance is extremely important.  Even if a need is attendance in some way, at 
least we know ahead of time to be looking for that, to be planning for that, and put something in place.  
It's really difficult to backtrack and find out that a student has attendance concerns, and you're putting 
them in cosmetology.  If a student has attendance concerns and wants to go into cosmetology, I 
certainly at the IEP would be talking in length how the hours are kept track of, they are recorded and 
sent to the state.  You need 1250 hours accumulated before you can sit for that licensing exam.  These 
are the things that the IEP team has to consider.  Now, truthfully, if the student gets into that program 
and they love it, it's all a win-win.  And that certainly is a distinct possibility.  But we want to make sure 
that, once again, everybody has the information that knows the student best and is helping them make 



the best decision for that next year, two years, three years -- whatever the length of time at the Career 
and Tech Center might be.  But attendance is a big one.  There's really no way to take home -- well, you 
could, I guess, take home making a small cake.  But there's no way to take home making 30 loaves of 
bread at one time.  Or, you can't take that mannequin home to do your CPR.  There's really no way to 
take that collision repair, that care home and work on that body at night.  So we really can't duplicate 
sometimes what the child has missed.  So we want to make sure that they're very, very aware of the 
attendance piece, so I'm really glad that you put that in there and let me go on about that. 
 
>> Okay.  The needs of the student -- this student has a learning disability in reading, and is ADHD, so we 
said he has to increase his organizational skills, his reading skills seem to be okay because he's got the 
AT working with him.  He should explore the field of HVAC, because we said that he wasn't 
knowledgeable about this; he just wants to do this.  And we find this a lot with kids who want to go into 
being auto mechanics and auto body, that they love working with cars, but they really don't know the 
skill needed to become independent and to make a living in those two areas.  So we said, "You need to 
tour."  And that's the thing -- when we say, "You need to tour the Center, and you need to use the AT to 
read the material necessary at the Career Tech Center." 
 
>> The next slide is directly off an IEP as well, and we wanted to make sure that this part of the 
transition grid was talked about a little bit.  That little box there for students in Career and Technology 
Centers -- the CIP code -- I know, there's stock codes, there's zone ed codes -- there's all kind of codes in 
our business.  But the CIP code has to do with the specific program in the Career and Tech Center.  So 
the CIP code goes in that box.  It does have to come from your specific Career and Tech Center; reason 
being Career and Tech Centers call programs different things.  Everything that goes through the State 
goes by that code, that six-digit code.  It does not go by the name, because different Career and Tech 
Centers call different programs different things; just like in your high schools, your Social Studies classes 
are not named the same as your district next door.  Well, it's the same in the Career and Tech Center.  
So please make sure that you're getting the appropriate CIP code.  And we'll talk a little bit later about 
why this is so important.  But if your student wants to get articulated credits, this CIP code is going to 
become very, very important to be documented correctly, and we'll talk about that a little later on in the 
presentation.  But this Program of Study, this CIP code is a Program of Study.  And the state has created 
a curricular consistency throughout the Career and Tech Centers across the state.  So if Sam in Steel 
Center, all of a sudden his family moves to Harrisburg -- I'm sorry, we'll choose Lehigh Career and Tech 
Center -- all of a sudden the family moves, if he's in the HVAC program with that CIP code, we can 
actually transfer his task completed directly over to that Lehigh Career and Tech Center.  And he can 
actually pick up right where he left off.  So we definitely have consistency throughout the state in the 
Career and Tech Centers, so that's really a bonus for your students, that they can actually move with 
their information, actually very easily, between the Career and Tech Centers. 
 
>> A question just came in, and this has to deal with when the IEP is written and the student is accepted 
into the Career and Tech Ed program, and I think -- I just wanted to mention this.  So if the student's IEP 
is inconsistent with the beginning or the start of the new school year, the IEP does need to be updated 
to reflect that. 
 
>> Yes, revision [INAUDIBLE]. 
 
>> And you would look at that update with the CIP codes. 
 
>> Right. 



 
>> I don't know if you just want to make a mention to that. 
 
>> Yes.  You just do an IEP revision, and typically if the parent cannot come in, I at least have them on 
the phone.  But I'm sitting at the school district in my case, because we go to the school districts for the 
IEPs, and again, in the comprehensive CTCs, this procedure would be different.  But that's why that little 
block is at the bottom of the first page of the IEP; it's an IEP revision.  So we get together, we discuss the 
student and we make sure that we've adjusted sections, II, III, VI-A and VII-C, and make sure that the 
information that we're talking about right now is entered into the IEP so that legally, by that IEP legal 
document, he is actually placed in the Career and Tech Center. 
 
>> A lot of times, we'll do this maybe in May, once we know that everybody is placed where they want 
to be placed.  And Ruth has come over to our school district, and she has sat down with the Special Ed 
teachers, and if the parents are able to make it, and we always -- remember, please -- we always try to 
include those parents.  But at least the student's there, the Special Ed teacher is there, somebody from 
the school district representatives should be there, and Ruth, obviously.  And they sit there and they 
make those revisions.  The revisions go fairly fast, I mean, because really, this is the first year.  You're 
just going to have to have that CIP code in there, and again, putting in at the present ed levels that Sam 
is interested in being HVAC.  I mean, you can't put more than that, because it's, like I said, he's just going 
into it for the first time.  Okay? 
 
Okay, this is the post-secondary education and training goal, and you can see that we put in Sam's goal 
is to continue education at a technical school; that's all we really know at this stage of the game.  The 
course of study has to be listed with what he's taking; either currently, with the revision, or the next 
year.  So you can't just put down English, Science, Social Studies; you have to be specific in putting down 
he's going to take English, Biology, U.S. History.  Don't put down a math yet, be specific with what math 
he's taking.  So it's Geometry HVAC.  So as you can see, that is also listed, too.  Not Career Tech Center, 
but HVAC, the program that he is going to take, he's planning on taking. 
 
Again, being the very first time that what we're saying for him is, the service and activity is, he's going to 
tour and visit the CTC Center.  He's going to determine the post-secondary option, the career field 
related to HVAC, and increase his organizational skills.  So we also have to put one of the IEP goals in 
also, in that particular area. 
 
In the employment goal, we said that he wants to be competitively employed in the field of HVAC.  You 
can see the course of studies that we've already done.  We say the very first thing is work towards 
completion of level one competencies; sometimes that's different in each one of the programs.  We 
talked about this yesterday, where in the health field, it's not necessary we're going towards a level one. 
 
>> Right.  It all depends on how the Career and Tech Center has its curriculum broken up; some have 
them by levels, some do not.  But I do want to make mention under the post-secondary goal and the 
employment goal, again, this goal should be reflective of what they're taking at the Career and Tech 
Center.  For instance, if you would put in there -- and I've been at IEPs where I've had to do this -- Sam's 
goal is to become a professional musician.  Then why is he going into collision repair?  It has to match, 
because when Sam comes to the Career and Tech Center, he's going to have to do his annual objective 
form, and if he puts on there that he wants to be a musician, there's going to be a phone call made to 
the home school saying, "Okay, I guess you should put Sam in all the music courses you have in your 
facility, because it's not matching his career goal.  You're not following your own IEP."  So please make 



sure that all these goals match up in these different sections.  If you have a student coming up for HVAC, 
in the employment goal, it has to say "HVAC." 
 
>> And that reflects back to the present ed levels.  So make sure, and a comment came in, too, about 
the assessment piece, and making sure that you put the name, the date and then interpret the 
assessment.  And I want to just emphasize that interpreting assessment, and that's really as a point I 
wanted to make is, you can't just list that.  So if there's a disconnect, if the students says that they want 
to go into culinary arts, but the assessment is all saying they want to be an auto body mechanic, 
somewhere you need to discuss that.  And then you need to make that link, that alignment to what 
classes you're taking at the Career and Tech Center.  You can't just list that disconnected information.  
You need to talk about it, and probably further assessment needs to be done.  So if the student really 
has his heart set on culinary arts, then I'd do some other assessment and then have that discussion and 
make that match, because that's really important.  And I read a lot of IEPs where there's a disconnect.  
And you read it, and there is information that states, "Student loves working with animals, wants to be a 
veterinarian," and they're really in the carpentry program.  So it's, like, okay, this doesn't make any 
sense at all; why is that?  And it can't be that, well, all the kids with special needs go into the carpentry 
program.  There has to be a fit.  It needs to make sense. 
 
>> If they want to, in the future, make dog houses or veterinary facilities for animals -- 
 
>> Well, perhaps. 
 
>> -- then that would -- 
 
>> But that's a reach, Ruth.  (laughs) 
 
>> We could try that one, but that's [INAUDIBLE].  So please make sure that those goals really do match, 
or somebody like myself, unfortunately, after you've done all this hard work in putting this document 
together in the meeting says, "By the way, that can't be."  And then we have to sit at that point in time 
and change documentation. 
 
>> I want to make two points here.  Years ago, going back to the '80s and '90s, I would say that when a 
student wanted to go for auto body -- that this is a very good example -- they want to go over to auto 
body, and let's say the application got in late.  Auto body was filled.  So then somebody said, "Let's put 
him in diesel mechanics.  Let's put him in auto mechanics."  Believe it or not, just because the word 
"auto" is in front of that, they are three very different programs. And so it's important that we know 
that if he wanted auto body, he should not be going into mechanics, either auto or diesel mechanics, 
because he wants the body part of that.  So that's something that we used to see quite a bit of.  So if you 
have a student that really wants to be in auto body, and we know that one fills up fast, then you get that 
application in. 
 
The other thing I want to go back to, and this happened again, just being older, I guess, is that we have 
seen that kids want to go -- let's go back to Sam, it says Sam wants to be a musician, okay? 
 
>> Mm-hmm? 
 
>> But he's going over for auto mechanics.  Why do you want to go, Sam, for auto mechanics?  "Well, I 
have a car at home that I want to work on."  So we have to say to the parents because, again, what 



Michael said earlier, is that persona of the Centers, the Career Centers, being a dumping ground is no 
longer there.  This is a place where these kids learn industrial technology.  This is something that we 
want the kids to learn and be successful at.  It's not a place that you go and learn your hobby, okay?  So 
we have to make sure we say to the parent, and to everybody else, no, that's not where you learn how 
to work on your car, because those kids that are there learning to work on cars are kids who are going to 
work on them, hopefully, for a career. 
 
>> So again, you have to make sure that discussion-wise, you've really considered what goal you're 
placing into that IEP, because it's something that, believe it or not, it's going to be duplicated in our 
facility, and then we have all these documents that actually don't mesh, which just isn't good planning 
on our part. 
 
>> Right.  Right. 
 
>> I'm just kind of looking at this example, too, one of the additions would be the alignment to whatever 
the measurable annual goal was. 
 
>> Yes. 
 
>> So just kind of glancing at that, there really isn't a clean one; possibly to build a resume might be 
somehow connected to a measurable goal, but it's not really as clean.  So I think -- 
 
>> Math, yes, it should have been a math. 
 
>> -- we would probably want to see something like either a goal towards math or a goal toward 
reading. 
 
>> Or reading, I was just going to say. 
 
>> Right.  Right, right. 
 
>> His need was reading, there should have been a reading one in there. 
 
>> I think we had one in the -- 
 
>> He did have one in the slide before. 
 
>> -- one of the other ones, right.  Before.  Right.  [INAUDIBLE]. 
 
>> Where you had increased organizational skills. 
 
>> Right. 
 
>> So we really would want to see something about increased reading comprehension, it should be 
listed in there. 
 
>> Reading, right.  That's right. 
 



>> We can make changes in it. 
 
>> Right.  Well, let's improve it.  Yeah, your right. 
 
>> Anyhow, just that was a good catch from our friends in the audience, so, okay? 
 
>> Thank you. 
 
>> Okay. 
 
>> On the next one, the SDIs, again, the specially-designed instruction for the home school we did not 
list on here.  Again, I just quickly wanted to capture that page of the IEP so that you knew what we were 
discussing.  Again, SDIs here can be varied, but I do want to caution -- there should be a clear discussion 
about the SDI that you typically use in the high school, and which one should be used in the Career and 
Tech Centers. 
 
>> We reflected earlier on that.  Okay, mm-hmm. 
 
>> But I do want to mention something like, you'll frequently see in ours retesting.  Why do we offer 
retests?  Because in industry, if you don't pass your EPA certification, if you don't pass your nurse's aide 
certification exam, if you don't pass your first responder exam -- you retest.  They don't change the test 
or adapt the test for you, or take it from four multiple choice answers down to three.  What they will do, 
however, is give you extra time and you pay, but you have the ability to retest.  So frequently, the 
Career and Tech Center, they will not give you the multiple choice adaptation, but they will give you the 
retest adaptation.  And those are the types of discussions that you really need to have.  And when it 
comes to testing, you really do need to consistently look at that, because the student really does need 
to practice the format that the industry certification exams are giving it.  If it's a 100-point, four-part 
multiple choice test, the student has to start practicing taking that type of exam, because that is how 
they're going to do it for their career.  So we want to start to get that student practicing that format.  
And let's face it, that format is difficult for anyone, so we want them to get used to that as quickly as 
possible.  So don't be surprised when that student wants to go into health or cosmetology, or protective 
services, and the Career and Tech person says, "No, we're not adapting their test."  Please don't take it 
as a negative.  What we're trying to do is slowly get that student used to what they're going to see for 
their certification exam, because it's sad when a student has paid money for an industry certification 
exam, and that's the first time they're seeing a 100-point, multiple choice exam.  We want to get them 
prepared. 
 
>> You can compare that, too, for when a student goes off to college.  A student is just planning on 
going to college, and it's the same thing as a student thinks he's going to go to college -- colleges do not -
- and we all know this -- that they do not have the same accommodations; they're not entitled to those 
accommodations at the college level.  And it's the same thing with this industry certification, only it's a 
little bit earlier than expected.  So I remember having a student who was a cosmetologist, and she got 
the extended time.  She got a reader? 
 
>> She got a reader. 
 
>> She got a reader.  She took that test three times, and she finally passed it.  She was an extremely 
capable stylist; she just had such a knack for doing hair.  And as a matter of fact, she's very successful 



today, and she owns her own business in [INAUDIBLE] area.  We're very proud of her.  But what we 
offered for her for the accommodations at her home district, we gave her more there than what Steel 
Center gave her, and we had to explain that at the IEP meeting, that that's just the way it was, because 
there's a state level that these kids have to meet.  And it just took her longer, but she was successful 
and, like I said, she has a growing business.  Okay. 
 
So when I do the IEP, I make sure that I put down -- and we do have that on our IEPWriter.  And if you do 
have problems and you don't see that on your IEPWriter, you can call -- I just called my office and said, 
"Hey, can you call IEPWriter and make sure you put down Thomas Jefferson High School and Steel 
Center?"  And they had no problems doing that.  So IEPWriter is very easy to fix like that.  And that's 
what we did.  So we had the dropdown box, and put that in there.  And you can see where Steel Center 
is highlighted. 
 
Okay, now the application and the IEP are complete.  Let's look at your II and III. 
 
>> I'm just quickly going back to that Annual Career Objective form that the student will fill out every 
single year at the Career and Tech Center -- it's not part of the IEP, but it is a record of the placement at 
the CTE.  The objective must be reflected in the post-secondary goals, or the employment goals on your 
IEP -- again, this is where we want all of the documentation to match.  You also want to discuss post-
secondary education, because actually, on this Annual Career Objective form, the student has to identify 
what their post-secondary goal is.  So you don't want them looking at this form saying, "I've never really 
thought about this" -- and again, we know it's going to change, which is why this Career Objective Form 
is actually done every year.  But I just wanted you in the home districts to know, there is kind of a 
correlation to the Transition Form that's actually done at the Career and Tech Center, and actually kept 
in the students file, and is audited under 339.  Okay?  That's all on that one. 
 
And we're going to go on with students with IEPs attending the Career and Tech Center.  So now we're 
into that second and third year.  And we aren't going to go back and bring those forms back in, but we 
are going to discuss the information that we want to make sure is included now in the IEP with you. 
 
>> We're very fortunate; Steel Center would send us a quarterly progress report.  And so it's really a no-
brainer; you just take that progress report, and you have, like, work ethic, attendance and goals and 
tests.  And you had those three percentages.  So that was an easy thing to put in there.  So we had the 
information, how well that student was doing at Steel Center, because we just don't want to forget that 
they're over there; we want to see that they are being -- it's appropriate placement, they're being 
successful over there.  If we start to see something falling off, such as attendance -- and we see this 
obviously before the IEP, because we get them quarterly -- then we need to have a conversation with 
the student, with the parent and with Steel Center, saying, "What's going on over there?"  But again, we 
have the attendance, the past grades, the competencies -- are they on target with those competencies?  
Are they still able to graduate within the timeframe, their test grades and behaviors?  And I just put 
those down because that can be for your school district, as well as CTC, plus whatever else you want to 
put in there.  So that's your Section II.  Section III should have the CIP code, the industry certification and 
how he's progressing towards his Program of Study. 
 
In the Section IV, we have the participation of the state and local assessments.  Obviously, if they're in 
Pennsylvania, they're going to be doing the Keystones.  But now you have to add the NOCTI. 
 



>> And we are going to get to that slide in a little bit; we just wanted to make sure that that was listed 
under there, and you knew that there actually was an assessment given at the Career and Tech Center 
that is an end-of-program assessment, and we'll discuss that in a little bit. 
 
>> When you go into Section VI, again, look at your program modifications, especially designed 
instruction.  Remember we're going towards an industrial certification, so the least modification we can 
make in that program, the better off we are for that student.  So if that student, if Sam was able to do 
reading within his timeframes, that's even better.  But if he still needs that extended time and he still 
needs the assistive technology, of course leave it in there.  But actually have that conversation to see if 
that's something necessary that needs to still be continued at your Career Center.  Then of course, 
number VII, the educational placement, location of student's program. 
 
>> This is a Student Completer/Graduate, so now we're at the end of their time with the Career and 
Tech Center.  And again, every Career and Tech Center is different, so we don't want you to 
automatically think that the student's going to be there three years.  We're a half-day program, so our 
programs are three years, two or three years long.  So it is their last year; there's an end-of-program 
assessment.  There's a lot of information that we have available, and I want to discuss those a little bit 
one at a time.  The present ed levels are cumulative for all years attended.  We can actually do a 
printout of the different tasks that have been completed by the students, and we actually give those to 
our students when they leave, so that the parent, the student has it.  And it's really great for that OVR 
representative.  So the OVR rep has an idea of actually what was done, not just what the student's 
saying was done, but there's actually documentation to support that. 
 
The transition activities should also reflect the CTC activities.  Is there anything specific for employment, 
for instance, if you have a student in the construction trade, please, everybody, work on them getting a 
driver's licence, or they're not employable.  That's a number one for anybody in construction.  The auto 
areas would be the same.  So if there are some specifics for different technologies, talk about those and 
make sure that those are getting done in a timely fashion before they graduate.  Programs of study 
articulation option -- and I am going to show you that website in a little bit -- but some of the programs 
in the Career and Tech Centers do have direct articulation with post-secondary institutions, if the 
program that the student is in right now isn't articulation possible.  That's a discussion that you want to 
have at that last IEP so that all the documentation is provided and is completed, because it not only 
involves documentation at the Career and Tech Center; there actually is a little bit of a connect with the 
home school district as well.  So you want to make sure that all the documentation gets taken place and 
gets taken care of before that student graduates.  And let's face it -- the end of May into the beginning 
of June is so chaotic for seniors, let's not wait to have that discussion until then.  Let's make sure we're 
having that discussion early enough in that senior year.  Also, the participation and assessments -- this 
needs to be discussed as well, because if there's documentation that's needed to get a reader for 
cosmetology, the licensing exam, if it's available, and again, please remember accommodations for 
industry certifications change.  What used to be available for cosmetology is that accommodation two 
years ago may not be available right now, so you want to make sure that you're having that discussion 
with your CPC rep early enough, because if you want an accommodation for SAT, you have to make sure 
that that documentation is provided way in advance.  It's the same for industry certifications exams as 
well.  So documentation and accommodations, you want to have that discussion.  Be talking about the 
different certification exams that the student might be involved with, and make sure that we can get 
everything documented the way it needs to be. 
 



>> Question on this.  We always apply for the SATs.  Have you ever had industrial -- when you apply for 
the industrial certification accommodations, have they ever been turned down?  Because we have the 
SATs that have been turned down. 
 
>> Not that I remember. 
 
>> Okay. 
 
>> But the accommodations typically are so limited; typically there's extra time.  Typically there's extra 
time.  (laughs) 
 
>> Okay.  Well -- 
 
>> I mean, and I'm just telling you, for instance, for the first responder, and now I think it's called 
emergency responder certification.  And please believe me, if I say this incorrectly, it's just because I'm 
trying to think back.  If you get extra time for that exam, that student must sit for that entire extended 
time.  So if it's an hour of extended time, or two hours -- I can't remember off the top of my head, I'm 
looking at the [INAUDIBLE] -- I actually had this student, he was not permitted to leave until all that time 
was done.  That was agony.  You're taking a two-hour test and you're making it four hours, and they 
won't let them leave.  So you really want to look into some of the accommodations before you apply for 
them, and make sure that they're even going to be necessary, because I felt really badly after that.  We 
thought we were doing something that was positive. 
 
>> And that's the same thing with the SATs.  I do know that if you got a time and a half or a double time, 
whatever it is, we always ask for time and a half, because having double time was agonizing.  Most kids 
can pass a time and a half, which, if you took a 25-minute test, it turned out to be 39 minutes.  If double 
time was 25 minutes, it's a 50-minute test, and they were done, usually, in 25 minutes.  So that's why it 
was important to know that. 
 
The other thing I want to stick here just for a sec with that Student Completer -- if you are a teacher, you 
know, you're a special education teacher at the district with seniors, you have to fill out what they call, 
as you know, the Summary of Performance.  So that information that Ruth just talked about, which we 
don't have to go over it again, should be in your Summary of Performance also.  And you should make 
that connection with your Career Center rep, and again, it's just like pieces of paper.  You might find out 
that this student, which you should know anyway, that he might have been co-op'd out that year.  And 
that would be a great thing, and that he might have another chance of a job once the co-op is done.  So 
make sure you indicate that in the Summary of Performance. 
 
>> And I am going to -- I'm going to slip to another slide first, and then come back to this one because 
we're going to go out to the PDE website, I know I just made a little bit of a switch, as I always do.  I just 
want to show this page, because this is your Keystone and PSSA page for accommodations.  And if the 
student is taking the NOCTI, which is -- you can see the acronym at the bottom -- the National 
Occupational Competency Testing Institute exam, this is our end-of-program testing at the Career and 
Tech Center, two-part test, written and performance -- if you want an accommodation for that student, 
and the CTC rep will know what accommodations are available and what is not, the documentation has 
to be listed here under Keystones, or PSSA, whatever your school is doing.  I don't want to tell you what 
your school is doing, but they have to be listed here, because if the audit is done, this is the page they're 
going to look at on the IEP that shows we gave NOCTI accommodations and why.  So please make sure 



that it's documented there.  I know the student is not taking Keystones in their senior year -- still list the 
accommodations for me at the Career and Tech Center.  Thanks.  We're going to go back a page. 
 
The Student Completer -- again, not the -- this is CIP code-specific, so that HVAC student is going to have 
a written exam and a performance exam that they have to take in their senior year in the spring, the late 
spring.  And then they actually get their record of their performance the same way you get your PSSA or 
your Keystones; you're either basic, competent or advanced.  And competent and advanced get your 
certificate through the Career and Tech Centers, through NOCTI.  And again, you want to make sure that 
the accommodations are available, that your student is getting it.  Industry-specific certification exams -- 
you will also want to make sure that you're documenting what they're taking.  And make sure in that 
Summary of Performance you list -- it's a big deal if a student in advertising and design can get the 
Adobe Illustrator in design and Photoshop certifications -- that's an industry-recognizable certification.  
You want to make sure that that's listed on there so your OVR person knows that they got that. 
 
We do want to take you to the SOAR website, because I think this is great information for you, the 
parent, the student -- if you go to the PDE website, under the search engine, this is the easiest way to do 
it; type in SOAR.  The first one that comes up, it's Program of Study.  You could also put Program of 
Study, POS, next to SOAR, if you want.  You see this nice little flying "S," I think that's what that was 
meant to be, that soaring "S," that means you're on the right place.  If you scroll down, there are two 
things that I want you to quickly know that you have reference to at any point in time; our first 
connection is going to be the competency.  So you have a student that wants to go into HVAC -- and 
keep going -- and well, let's do accounting.  They're going into an accounting program because it's the 
first one.  Please notice, the CIP code -- that means that you are on the right accounting program.  
Here's the grid, here's the task grid -- this is the minimum competencies that that Career and Tech 
Center will provide.  You can add to this, but you can't subtract from it.  This is what the student's going 
to do at the Career and Tech Center -- it's right there.  So if you have a student that wants to go into 
accounting at the Career and Tech Center, but they really aren't sure what they're going to do -- you 
know what, here it is for you.  It's there.  You just have to know what the CIP code is to make sure you're 
looking up the right program.  But I wanted you to see that this is a great thing after the student has 
been out to tour the facility and see the program -- get on the computer with that student, and 
honestly, during an IEP meeting, if I for some reason have forgotten to print this out and bring it with 
me, we just get a laptop and bring it up and I show the parents this, it's what the student's going to be 
doing, and what they're going to be responsible for.  And this is what the teacher is going to teach and 
why. 
 
>> And you could even be helpful, if you're doing that initial assessment.  I mean, I could see eighth 
grade, ninth grade, but the student's looking at career options and then going to the site, or going to 
own that, and actually looking at what are those requirements to see if maybe vo-tech school is that 
direction you need to go in. 
 
>> So this is easily available to you, and it goes through all of the different CIP codes.  So everything that 
the state has done.  And you'll notice you'll see phases here -- the programs of study were brought into 
the Career and Tech Centers in phases.  Thankfully, they didn't say, okay, you're going to do 52 of these 
at once, and we had to do 16 at a time in our facility.  They brought them in a few at a time.  And that's 
why there's different phases.  All that has to do -- all that is telling the Career and Tech Centers is, 
depending on what phase you're in, you're actually going to redo -- by the way, every curriculum is 
looked at every three years and possibly changed every three years -- so if you had Sam's brother that 
was in protective services four years ago, I am telling you right now, the protective services curriculum is 



totally different than three years ago.  So please don't go by what students did in the past.  Please bring 
it up and take a look at it. 
 
So that's one set of information that I wanted you to know is easily available to you.  And then the 
second thing to bring up is the articulations.  And what you can do here is, this is a real close connection 
to CollegeTransfer.net.  We're going to connect, and once again, you're going to need that nifty little six-
digit CIP code -- you always want to have that.  And we didn't have this problem at our -- there we go.  
And you'll notice this goes by CIP code, and it tells you by CIP code what the articulation agreements 
are.  And CollegeTransfer.net is another way to get to it, but if you go on the source site, you can fairly 
easily get to either of these items, and just so you know, this articulation set of information changes 
every year.  Every year they're adding or subtracting articulation agreements.  So your students in HVAC 
can get nine credits -- for instance, us -- at the Community College of Allegheny County if they 
maintained a B average or better and completed their competencies. 
 
So please look at these types of information with your students ahead of time.  It may be a really nice 
package for the student, and the parent is probably not aware of it.  And you may not have been in the 
past, either.  So please make sure you're making the connection with your Career and Tech rep, and I 
would ask that you go on this SOAR site and make yourself a little more aware of just what the Career 
Tech Center has to offer you and your students, because it has drastically change since, I think, 
everybody in this room, at least sitting here today in this room, when we started.  This type of 
information and these types of articulations were not available in the past. 
 
Hey, I'm done!  (laughter) 
 
>> Okay, great, thank you both!  And with that, we're going to move to John Robbins, who is at the East 
Lancaster area school district.  And John, over to you.  You're unmuted. 
 
>> All right.  Thank you very much!  So just wanted to kind of give everybody a heads up; our CTCs 
operate just a little bit differently insofar as, they have partnered with our local IU13 to provide itinerant 
learning support teachers that are there on site to support the students as they come from the districts.  
And so that's been a great opportunity to support our students as they go there, with the learning 
support to be successful in those programs.  Our CTC is also a little different in that it is a two-year, so in 
eleventh grade, our students can go to participate in the half-day cluster programs, and those cluster 
programs are aimed at helping them to look at the different clusters of transportation, manufacturing, 
healthcare and culinary arts -- I'm sure I'm missing one or two -- but giving them a general overview of 
all of the different areas that fall within these clusters.  And then in their senior year, they're choosing 
their full-day program where they would graduate from at the end of the school year.  So that's a little 
bit different, and because of that, some of the things that we do here in collaboration with the CTCs, we 
start early with our students.  So all students, starting in eighth grade, will trek over to the CTCs, take a 
tour of the different programs that are offered there, the CTC has some of the students helping, the 
current students there, to talk about what they're doing in those programs.  Our students get the 
opportunity to walk into the shops, learn a little bit about some of the skills that they're learning in 
there, the types of jobs that they could transition into following graduation, just to kind of give the 
students, even at the eighth grade level, an idea of what are the other occupations that are out there, 
other than what they just see family members doing? 
 
So following that, the students would then come back and our guidance department in the middle 
school will review what the programs were, start to get an idea from the students where their interest 



areas lie; understanding also that as the students grow, those targets of where they want to be after 
graduation probably change yearly, at least, but knowing that students have started to increase their 
awareness of the different occupations out there.  Then as the students come into the high school, in 
the ninth grade, our CTCs will come out and they do presentations with the different grade levels to talk 
again, specifically, about those occupations; the skills and requirements, the reading and math levels 
that you need to be successful, giving some overview again, just helping the students to revisit those 
options so that they can begin to think about that as a ninth grader, because then in the middle of the 
tenth grade year, we're requiring the students to already start to think about and apply for the 11th 
grade half-day programs.  So a lot of the work is going on there ahead of time to help the students to 
really understand what they're coming up against, how it's going to be different from regular schooling, 
and raising their awareness as to which classes they're going to take to be successful if they go onto the 
CTC. 
 
So that's a little bit different there, but what I wanted to talk about and present on today is just a 
partnership that we have here for a student who is currently in the nursing assistant program, so I'll talk 
a little bit about the transition activities that we engaged in with the student, so that he had a better 
idea of where he was heading after graduation.  This partnership involves, obviously, the Eastern 
Lancaster County School District, the Intermediate Unit 13, the Lancaster County Career and Technology 
Centers, the Office of Vocational Rehab and our local campus of Harrisburg Area Community College.  So 
for the student, beginning in ninth grade, he was stating that he wanted to go to college.  He had just 
recently moved into our district, so we're still learning about where his academic levels were. 
 
And in talking with him at that point, there was some concern about going on to college, since he had 
been behind a few grade levels on reading and math skills.  So in order to start to help him to be more 
aware of other opportunities, we started to meet with him in the ninth grade for monthly meetings.  
And in those meetings, he was meeting with me since I handle a lot of the transition-heavy programs 
here.  And we were just having a conversation about what college is like, what the expectations are, the 
cost, you know, learning about going outside of the area because not all colleges here are going to have 
specific college programs that were in his interest area.  His interest area, by the way, was archaeology.  
So as we started to look at the different schools that would have those types of programs to help him to 
get into the field of archaeology, he started to realize that he really didn't want to move out of the area.  
So that opened up the opportunity to start talking about what is your plan B then, if archaeology is not 
it, what is it that you're going to start working towards that is attainable that you can go into following 
graduation, so that you can get trained in a specific area? 
 
So we started out with the monthly meetings, and just having those talks and helping him to realize that 
he really needed to buckle down in academics.  Slowly, he started to improve his reading and math, 
started to take school a little bit more seriously, improved upon his behaviors and actually has started to 
attend more of the classes out in regular education, coming out of an [INAUDIBLE] support program. 
 
So in tenth grade, then our students will go on another tour -- 
 
>> John, are you still there? 
 
>> Yeah, are you not hearing me? 
 
>> Yeah, we were not, for a minute.  So if you want to just go back. 
 



>> Where did you hear from? 
 
>>  From just about two or three seconds ago. 
 
>> Oh, okay.  So in 10th grade, then, the students will take another tour of the CTCs, just to make sure 
that they haven't decided against whatever their eighth grade ideas were and ninth grade thoughts.  
And then again, we, after that meeting, we increased the meeting time to bi-weekly, because now in 
10th grade, we're needing him to think about the different options for Career and Tech Ed.  And so, 
through the monthly meetings he was not at the point yet where he wanted to attend a cluster 
program, so what we ended up doing was starting to increase more of his time and work experiences 
through our job trainers here. 
 
In those work experiences, he identified that the work experiences he enjoyed most were some of those 
work duties that required him to be helping others, and caring for others.  So that opened up the 
conversation as to what are the other types of jobs that you can get into where you could do that?  And 
so he was starting to think about CTC a little bit differently, that it was an option for him, because 
previously he was not interested in it at all.  He wanted to stay here in the high school setting, work on 
the classes he needed to to go to college.  So now we're having the conversation about CTC, and 
through that we started to again, like I said, realize that he wanted to be in some of the helping 
occupations. 
 
So eventually, because he was not quite sure if he was college-bound or employment-bound, we have a 
program here that we conduct with our guidance called Blueprints for College Success, and in that 
program, we're talking about self-advocacy, self-determination and self-disclosure, the skills that are 
required to go onto post-secondary training.  And one of those sessions involves our disability services 
coordinator through Harrisburg Area Community College.  So she comes in and she was able to talk with 
him, and talk with the other students about going on to college.  And again, this was just one 
opportunity for the student to start to realize maybe college isn't what I want right now, but maybe 
going into work is. 
 
So the next step we took was enrolling him with the Office of Vocational Rehab.  He was deemed 
eligible, and so he participated in the PAS program, the Promoting Academic Success program 
[INAUDIBLE], and by the end of that program, I think he really realized that college was not for him.  The 
level of coursework, the expectations at this point in the stage, he just wasn't showing the opportunity 
to do that.  So that helped him to really determine that yes, indeed, I do want to go to CTC, and we had 
him meeting with, again, me, and guidance just to review the different programs.  And so through those 
programs, he then narrowed it down to medical assistant, or nursing assistant.  And so our next step 
was to begin the talks with the itinerant learning support teachers at the CTC.  They were giving us the 
task lists that Ruth and Karen had just highlighted, as to here are the types of job responsibilities, the 
skills you're going to learn.  We reviewed some of those with him, and he was slowly narrowing it down 
to nursing assistant, as that would have more the areas that he identified. 
 
So through that, he applied to the CTC, then did get accepted into the nursing assistant program, which 
brings us to this current school year.  In order for him to be successful in that program, we knew that he 
was going to be requiring more of the academic support; not that he couldn't complete the work, but 
that he needed help with the organization; keeping track of his assignments, just staying on task with 
working through the tasks as they come, because each marking period, additional tasks are added, so 
we didn't want him to be falling behind, and things like that.  And the itinerant support through the IU 



has been great.  The assistant principal at the Career Tech Ed had really stepped up in this process as 
well, helping us through this and helping him to realize, as well as the instructor in that program, really 
determined that the student had the drive and the dedication to doing the program, but was just 
needing some of the additional supports to do that. 
 
As we got into the second semester -- I'm sorry, the second marking period towards the end, we're 
realizing that he was falling further and further behind in that program, despite all of the supports that 
were there.  The student didn't have a lot of supports to be doing homework outside of the school day, 
so it really did come back to him completing that when he was in school along with all the other task 
completion requirements that he had. 
 
>> For some reason, you just cut out again, John. 
 
>> -- determine with CTC that if we were able to find an internship opportunity with a local retirement 
community, could we take the task list from the nursing assistant program to that retirement 
community and meet with the folks that we have already partnered with for other internship 
opportunities, and what they did is, they went through that list and thought about the types of jobs that 
they have within their community that they would have as entry-level jobs, but entry-level jobs, they 
already required a certain level of skill.  And so what they ended up doing, they looked at their 
residential care assistant position, went through the task list for the nursing assistant program and 
highlighted the specific skills that the student would need in order to be hired for that type of a job.  
Now, with that job, students needed to be graduated from high school prior to being hired for that 
position.  So that gives us a little bit of an issue currently, but we're sort of working through that. 
 
So the goal at this point is to, at the end of the third marking period, he will have achieved the goals that 
the retirement community highlighted.  He then participated in an interview with them with several 
different work site supervisors there, just to see where would a good match be for the student, with his 
skills -- he's a really hard-working kid, he's got a great work ethic and really can get along with anybody.  
So with that, they decided to start him off in homemaking, as being a host in the cafeteria.  However, 
with the homemaking, a lot of the skills that he's learning there now, or when he starts, will also 
transition over into the memory care unit where he would be hired then as a residential assistant.  So he 
is set to do that.  We had a meeting, then, with OVR, and OVR is prepared that if the retirement 
community is interested in hiring him, they are going to look at the on-the-job training supports, that 
they would do a paid internship for him, hopefully by the end of the school year, and transitioning him 
into the residential care assistant upon graduation. 
 
So that was just a different way -- and again, the CTCs, this is not a common practice, but they're 
definitely looking at this as an opportunity to help a student to determine the transition plan, think 
creatively and think outside the box as to how do we help this student gain the skills that they need to 
be employable upon graduation in a field related to nursing assistant. 
 
>> Sorry John -- you just cut out again, hopefully --  
 
>> -- marking period, he comes back and starts working in that.  I know he's excited about that.  But with 
a partnership the way it is, we really could not have done this opportunity without everybody getting 
together to really look at how to bring the student to this stage in their academic career.  So when he 
comes back, he'll be also in our work-based learning program where he'll do the internship three to four 
days a week, and then one day a week to two days a week, he'll be here learning in the functional skills 



as well, just tying into the work setting -- independent living, agency supports and if all goes well, he will 
graduate at the end of this school year. 
 
One other note that I did want to say -- because he was not going to cover all of the areas of the 
program, the decision was made by the IEP team, with CTC there as well, that he wouldn't participate in 
the NOCTI.  And so that was just one little thing that, again, needed to be addressed, but something that 
was part of our discussion as well.  So I hope I hit everything that I needed to.  Any questions, Michael? 
 
>> We do not, but I really want to thank you, John, for sharing that, because I think it is a great example, 
and illustrates what Karen and Ruth were talking about about the strong partnership between the 
sending districts, or the home school, and the Career and Tech Ed Center, and how you really do need to 
work collaboratively.  And that example that you provided, John, then expanded to the community, you 
know, really looking at business partners as well as agency partners with OVR.  So I really -- I appreciate 
you sharing that, because I think it's an excellent real-life example of what we're trying to promote 
during this webinar.  So thank you so much! 
 
Thanks, John, for the presentation, I appreciate it.  We're going to next move on to our next segment, 
and Diane Sobolewski is going to walk through a document that we have been working on for the last 
several months.  And let me go ahead and pull it up -- and over to Diane. 
 
>> Okay.  This document actually took the place of two other publications that had been circulated 
across the state, and what we did was, we consolidated it into one.  The first one was Career and Tech 
School education staff, what you need to know about students with disabilities.  And the other one was, 
understanding Career and Tech School education, what special educators need to know.  And what we 
decided to do was put them together into one document. 
 
First of all, much of what's contained in this document was really covered by Ruth and Karen, and 
examples given by John, so they really helped me to wean a little bit -- cut down on a little bit of what I 
was going to talk about.  So as you can see, this document covers some basics, just IEPs and what they 
look like in a Career and Tech Center program.  You talk about who is the student with a disability, and 
we discussed the fact that obviously, the student who has a disability is covered under IDEA, and in 
order to qualify, we need to have a student that not only has a disability, but also requires specially-
designed instruction.  But we do have students in our Tech Centers and in our school system that have a 
disability, but do not require specially-designed instruction, those children would be covered under the 
Section 504 of the Rehab Act.  And many times, folks may be confused as to what, who is covered under 
which one, so we included a nice little chart that helps you walk through whether or not the child would 
be covered under IDEA versus 504.  So that was something kind of extra that was not covered in the 
other presentations. 
 
If you take a look, then, what is an IEP?  So we talk about what's included in the IEP.  The next page, 
what is specially-designed instruction, and then we gave examples of what specially-designed instruction 
looks like, and what kinds of words that we like to use to be real specific.  And we used examples that 
are often used in the public schools, regular ed, and how it might be worded differently if you were at a 
Tech Center.  So extended test time could be 30 minutes for a cosmetology quiz instead of the 20 
minutes allotted to others, and et cetera.  So we tried to let you -- kind of give you the heads up in terms 
of the fact that you're considering the Tech Center environment versus a public school environment. 
 



Again, looking at measurable annual goals -- we're just covering the basics to explain what those are, 
what considerations are utilized as determining a student's educational placement?  This is a piece that 
is sometimes skimmed over during IEP meetings, but that this is certainly something that we need to 
consider in terms of a Tech Center placement.  And we look at the supplementary aids and services, the 
kinds of services we can provide in the regular ed setting, and talk about the benefits versus the 
detriments for kids with disabilities as well as the typical student.  And also considering the non-disabled 
kids in extra-curricular activities, and non-academic activities; it's something sometimes we don't talk 
enough about.  But we wanted to make sure we highlighted those in this document, so that you 
remember to talk about it, whenever you're considering a Career and Tech Center placement. 
 
Ruth and Karen talked really well about the assessment information, and what kinds of information 
should be included there.  On the next page is a behavior support plan -- we didn't really talk about 
behavior support plans, but it's really very important that if you have a student who is coming from the 
sending districts, and they have a behavior support plan included in their IEP that that must be made 
aware to the Career and Tech Center staff so that they are also able to implement that behavior support 
plan.  And it's all about making sure that coordination of services carries over between the two, the 
sending district and the Tech Center. 
 
Transition services -- obviously, this is what we're all about, all of us, in terms of this webinar.   So just a 
really quick information about transition services; what are we talking about when we're talking about 
post-secondary goals?  Where is that student going to be after they graduate from high school? 
 
So that was really -- what we did was, we kind of condensed -- both of these, the old documents were 
about ten pages in length and we got them all narrowed down to four.  And so what we did is, we kind 
of front-loaded these special education information.  And so for those who are looking at -- and this is 
for use of the IEP team, which should include both CTC and special education staff. 
 
So this is the information next that's about Career and Tech School.  So we talk about what's Career and 
Tech Ed, the fact that we are looking for kids that are going to be competitively employed, but providing 
them with the training and the skills necessary to be successful in a career.  And we talk about the fact 
that we have programs across the state; 86 CTCs, 135 school districts that do offer Career and Tech Ed 
programs, and we're looking at those programs of study, and under 16 career clusters.  And we talk 
about IDEA in the sending school districts; there is an additional law that provides funding for CPCs to 
help with special populations, and that's the Carl Perkins.  And so what we give is a little bit of basic 
information about Carl Perkins, and the fact that not only, as Karen and Ruth explained, Tech Centers 
are held accountable, just as we are held accountable in our sending district.  And so these are the eight 
areas that they are being held accountable for, Career and Tech Centers, and they are listed right there, 
they also, in terms of the Keystone exams, looking at academic attainment in literature and in math.  But 
in addition, they have technical skill attainment under the NOCTI assessments, making sure that these 
kids get high school diplomas, that they graduate, whether or not they have a secondary -- how many of 
them go into a secondary placement, non-traditional student participation and non-traditional student 
completion.  So they're held to standards just as us sending districts are, so we wanted to give you the 
information regarding those in this publication. 
 
The last page continues the questions regarding Career and Tech Ed.  For instance, and these are 
questions that often come up that we like to clear up because they tend to lead to a lot of 
misunderstandings about what Career and Tech Ed does, and what they stand for.  It's Career and Tech 
Ed, only for students planning to get a job immediately after high school.  And so then we answer the 



question, no.  Obviously, many of these programs require, or students can attain post-secondary 
certifications, industry certifications.  They also get college credit that leads to four-year college degree.  
So no, it's not just for kids who are looking for work right after high school.  How do kids with a disability 
benefit from CTE?  And we reference the national longitudinal transition survey.  Who decides if a 
student should consider Career and Tech Ed?  Obviously, it's an IEP team process.  And then again, when 
is the representative from the CTC considered part of the IEP team?  And the answer here is that any 
time they're considering attending one, or they are currently attending one.  Those CTC people are very 
important in the planning. 
 
So we think we've put together a really good document here that's going to help as a teacher's desk 
reference, it's practical information for teachers who are considering CTC for their students, for students 
who are considering this.  And so we're hoping that as soon as this goes through the channels that we'll 
move from a draft to the permanent form, and we should be able to distribute those as soon as that's 
ready. 
 
>> And we're looking at, in one of the other handouts that you have, is the Q and A that you are also in 
the process of updating.  We're not going to really review that today, but know that we're looking at 
both this and the Q and A document merged together.  And as Diane just explained, these are in the 
process of going through the approval process in Harrisburg; right now they are in a draft copy, and 
you'll notice it does say "draft" everywhere on these documents.  But it is something we're working on, 
and we're really looking at these as being useful to the field for both general education, special 
education and Career and Tech Ed folks. 
 
Okay, we next are going to move into a section talking about what resources exist, for both special 
education and Career and Tech Ed.  And joining me for this section is Patty Bicanich.  As I mentioned, she 
works for the Resource Center through the Bureau of Career and Tech Ed at Penn State Allegheny.  So, 
welcome, Patty! 
 
>> Thanks, Michael! 
 
>> The first thing we want to mention, and I talked about this at the beginning of today's webinar, is our 
SecondaryTransition.org site.  So I'm briefly going to take you there.  I know there was some technical 
difficulties at the very, very beginning of today's session, where you weren't seeing our first couple of 
slides.  A number of folks had asked about the handouts; you can find them on SecondaryTransition.org.  
If you go to Hot Topics and then scroll down, you'll see there's a link to this webinar series, in Making 
Transition Happen.  If you click on today's date and this name, it'll take you to all the handouts that we 
are referencing today, including the PowerPoint, the document that Diane just went over, 
Understanding Career and Tech Ed, and Special Ed; What IEP Teams Need to Know, as well as the other 
resources, again, that we're going to be mentioning. 
 
On the Secondary Transition.org website, or the Pennsylvania Secondary Transition Guide, there are a 
wealth of documents, information that you can find.  You'll notice that it's broken down into segments 
based on different topics areas for youth involved in secondary transition, such as employment, self-
determination, post-secondary education and training throughout community living.  It is designed in a 
way that you can click on the individual topic areas, and it'll take you into an additional page with 
further information.  You'll also notice, as you scroll down, those of you that have been involved have 
been involved in secondary transition for a number of years, maybe remember the slide guides that we 
had in the state -- this is replacing the slide guides.  And basically what this is is, it's a way of looking at 



what types of skill areas youth and young adults need to work on, starting early, starting at age 10 to 12 
years of age, what skills and strategies can they work on, and then as you click on what comes next, it 
basically just advances down all the way through until 18 to 21 years of age.  This is really helpful, 
especially for youth, families, IEP teams to look at what types of things should be worked on and 
developed as a young person is going through the transition process. 
 
There are also numerous resources on this site.  You'll notice we have them in English, and then a 
number of them are also translated into Spanish.  So if you have not yet looked at 
SecondaryTransition.org, the Pennsylvania Transition Guide, please do that.  We also have bookmarks 
available that you can order through PaTTAN, you can send me an email and you can get a quantity of 
these to distribute to your families and students that you're working with. 
 
I also wanted to mention a new resource that we're in the process of distributing across the state this 
year, a letter went out to all of the superintendents, the Career Tech Ed directors as well as the charter 
school executive directors, explaining the fact that this is a new resource that we have for youth, young 
adults that have IEPs, that are in middle school and high school.  And it's something that we would like 
to have utilized prior to, and as part of, the IEP planning process for students that are 14 to 21 in our 
state.  So a letter went out along with a color copy of this document to all of the heads of the school 
districts, charter schools, Career Tech Ed Centers.  Later in this winter, in March, we are going to be 
mailing these out, and copies for all students that are 14 to 21 throughout the state.  So these will be 
distributed statewide to all students that have IEPs that are of transition age.  Basically, what this 
checklist is, it addresses the top considerations for looking at secondary transition, it's broken down 
similar to the slide guide in age bands, and I'm going to actually take you to where you can locate more 
information on this on the PaTTAN site. 
 
So just give me one second -- if you go to the PaTTAN site under Secondary Transition, and if you scroll 
down, you'll notice that there is the Planning for the Future Checklist, and on this site, there's some 
information about this checklist that was actually originally developed as a partnership with the United 
Way of Allegheny County, and one of their projects called 21 and Able was piloted in Allegheny County, 
and now we are looking at this being expanded statewide.  When you go down, you can then go and 
click on Planning for the Future Checklist, and it'll take you to the site that you can download the 
document.  Just quickly, to look at the Planning for the Future Checklist -- what you'll notice, again, it has 
the outcome area, the post-secondary goal area for transitions that we have employment, further 
training, community living.  It is broken down in age bands.  And then on the reverse side of this 
document, it continues through ages 18 to 21 years of age.  And then at the bottom portion of this 
document, there is a place where adult agencies are listed that can help with transition.  Now, we have a 
couple of versions of this document we are sending out, the one that's on your screen currently is a 
listing of those agencies and statewide links. 
 
We also have, and you'll notice as you look at the documents for today's webinar, a version where that 
section is left blank, and that was done so that school districts, agencies could fill in those county-based 
agencies as connection.  I know in Allegheny County, since they were the first to kind of develop this 
through the United Way of Allegheny County and 21 and Able, they have one that's already formatted 
with resources that are specific to Allegheny County.  So again, I wanted to make folks aware of that 
resource, it is something that you'll be seeing more off.  We encourage folks to use that as a discussion-
starter as you work through them. 
 
And with that, we want to talk a little bit about the Career and Tech Ed resources. 



 
>> Okay, thanks, Michael.  Again, my name is Patty Bicanich, I'm at Penn State Greater Allegheny in 
Western Pennsylvania.  And we do manage, at my office, a resource center for the Bureau of Career 
Technical Education at the Department of Education.  The website you see there is our resource center's 
website for the Bureau.  We focus on Bureau initiatives.  There's information there on the programs of 
study, the NOCTI assessment testing, the TAP, Technical Assistance Program the Career and Tech 
Centers are involved in, as well as a wealth of other resources and Bureau links, which help people 
manage through the links at the PDE website.  So if you're looking for specific information related to 
Career Tech Ed on the PDE website, you can use the links on our website to access the SOAR program, 
the CIP codes that Ruth mentioned earlier, and many other areas of interest related to Career Tech Ed. 
 
The next slide shows a publication that's been developed recently for a general overview of Career and 
Technical Education in Pennsylvania.  This document has a wealth of information; it is one of the 
resources that's listed for this webinar, as well as it's availability on the Bureau's home page on the PDE 
website.  It does focus on current initiatives of the Bureau.  It offers some case studies, some workforce 
development information related to Career and Tech Ed and jobs, our high-priority occupations, and a 
lot of information that's very effective for parents, community organizations that might be involved in 
the IEP development, and gives some successful case studies of students who have been participating 
through Career and Technical Education and now are successfully employed or moved on to post-
secondary education.  So I hope you can use that document as a reference and a resource as you're 
moving through the IEP process. 
 
The next slide, at the top, you see PACareerStandards.com.  This slide is actually the home page, a 
picture of the home page of that website, which is an electronic toolkit for the career, education and 
work standards.  Those are a set of the academic standards in Pennsylvania; we're the only state that 
has statewide standards for career, education and work.  Now, realize, this is not Career and Technical 
Education.  This is career education and work for all students, required just as all of the other academic 
standards are required for all students.  So please remember that these requirements are for all 
students.  Many of them can be achieved at the Career and Tech Center for those students who do 
attend there, but they are the responsibility of the school district to provide these standards, to 
integrate these standards K to 12.  On that site, you'll see across the top within those green buttons a 
variety of detailed information on this site; it is extensive.  There is a large number of resources, 
curriculum information, lesson plans, information on assessment, if you're looking for assessment 
strategies or any kind of information related to student interest inventories -- those kinds of documents 
are here for you, those [INAUDIBLE] to the other related assessments and standards.  So there is a 
wealth of information.  On the right side, in the black box, where you see Core Implementation 
Resources, it says, Getting Started, Key Resources and Products.  You'll see there the four gray bands 
that are related to these standards, and then related also are four strands which are the topic areas for 
the standards. 
 
Just a little bit on the history of these standards -- they were passed into state law in 2006.  They were 
developed by a team of counselors, educators and business and industry organizations.  You see there 
the four strands that I just mentioned -- Career Awareness and Preparation, Career Acquisition, Career 
Retention and Advancement and Entrepreneurship.  Now, those four strands cross over all four of the 
four grade bands.  So for all four of the grade bands, there are Career Awareness and Preparation 
standards, Career Acquisition standards, et cetera.  So you'll see there that it is, when you pull up this 
document and look at the chart that shows the standards or the grade bands and the strands, it is quite 
effective.  On the next slide, you'll see here a brief representation of that layout where you can see the 



four strands and the grade bands going down the rows, or the grade bands.  So it's every extensive.  But 
it's very useful information.  And it is extremely helpful for those students looking at careers and 
transition. 
 
Some of the next information is related to a document that was prepared out of the Capital Region 
Partnership for Career Development, which is in the Harrisburg area.  And those folks looked at these 
career education and work standards, and rehearsed the language of them to develop these statements 
which the call "I" statements.  So you'll see there that these statements, under 13.1.11, which is Career 
Awareness and Preparation at the 11th grade level, they are student centers.  Instead of saying the 
student will, they say, "I have completed" -- which makes it very, very student-centered, and helps 
students understand the standards from their perspective.  These have been very effective with 
students and parents in guiding students into understanding exactly what they need to do to achieve 
the standards and to gain the information related to that standard. 
 
Some of this -- this next slide does show those things I just mentioned.  It is really nice to use it in a 
career portfolio, to use as a transition tool for Special Ed students, and to be able to clarify those 
ambiguous standard statements that may be difficult for parents to understand, for example, who may 
not have an education background, and turns that statement into an achievable and measurable 
statement for a student.   There you see, also, a comparison between the actual standard language on 
the left and the "I" statement on the right.  So on the left, where you see K-3, identify the range of jobs 
available in the community, the "I" statement is, "I can name five different jobs in my community."  So 
then you go down through the grade bands of four to five, six to eight and nine to twelve, and on the 
right hand side, you'd see the related "I" statement.  So it is an excellent resource.  It is very useful for all 
folks related to transition at that nine through twelve level, and even at the six to eight level so that you 
can see exactly what will help students prepare for the future and their careers. 
 
>> As we start to wrap up today's webinar, a question did come in about why someone would choose to 
go to a Career and Tech Ed Center, and the example was, a student that was interested in learning more 
about computers, IT, and they were planning on going on to a four-year college.  And I guess the 
question really was, why would someone choose to go on to Career Tech Ed and then go on to a four-
year college, opposed to just remaining in high school and then going on to a four-year college?  And I 
think there are numerous reasons why someone would choose going to a Career and Tech program.  
One reason I could see is, it would definitely maintain the student until graduation and high school.  The 
interest level would certainly be there.  I think the other issue too would be that the student would be 
far more advanced going into that college program, having that experience in the Career and Tech Ed 
program.  They would be far more advanced.  And I don't know if Patty or if Ruth, if you have any other 
comments towards that. 
 
>> One thing I would say related to that is that when students have some academic difficulties, and are 
able to go through a Career Tech program in the high school level where they are successful, where they 
do have the ability to be very successful, and they learn the technical skills, it gives them a leg up when 
they go to college, because they already know the technical skills that regular high school students in 
that same college program have not had access to.  So it gives them more time in college to focus on 
their academics, which may be the areas where they do have deficiencies and they will need extra time 
and support.  So they've already learned those technical skills.  And the other thing I would mention 
would be the articulated -- or college credits through the core program. 
 



>> The other thing I would mention is, if you're talking about computers specifically, if you have a child 
that goes through the Career and Tech Center, when they're done, they know, oh, I want to go to 
networking.  I want to do data management.  A student coming right out of high school, the computer 
field is wide.  The Career and Tech Center hopefully has given them skills and enough information that 
they can fine-tune those choices. 
 
>> Ruth, I know you wanted to talk a little bit about an upcoming conference that you all are having too, 
and kind of a little plug-in for that. 
 
>> Yes, Karen just said, too, school districts are limited in what they can provide in this for those 
technical areas.  It might be a 45-minute class.  Please remember at the Career and Tech Center, it's two, 
two and a half hours -- sometimes the full-day, depending on which Career and Tech Center you go to.  
Yes, there is a state organization, the Pennsylvania Association of Career and Technical Education, 
Special Population -- this deals with all students that are Special Ed, English language limited, non-
traditional or disadvantaged.  And I'm going to have Michael bring up the website.  If you are involved 
with any of those classifications of students, you would be a fantastic member of this organization, and 
if you just put in P-A-C-T-E, S-P, and this is the website.  And to become a member of this organization, 
it's $25 to be a member.  But programs like we presented today, individuals, in fact, everybody in this 
room has either presented or is a present member of this organization.  So what we're doing is, we're 
trying to continue this idea of partnership between special education, English limited language, mental 
health professionals and the Career and Tech Centers.  And we try and promote it through the state; this 
is a state organization through PACTE Special Pops.  So let's continue this initiative of partnerships, look 
at becoming a member and becoming involved in the conference, and additionally, the training that this 
organization provides. 
 
>> Great, thank you! 
 
>> Thanks. 
 
>> As a reminder, this webinar was part, or is part of our series of Secondary Transition webinars for 
2014-'15.  On the screen are upcoming webinars; our next webinar is next month, toward the end of 
February.  It's looking at Transition Tools of Engagement for Families and Caregivers, and then you'll 
notice we have additional webinars in March and April that we will be providing. 
 
Today's webinar is being recorded.  It takes about four weeks to have it captioned, and then it will be 
posted on both the PaTTAN, as well as the SecondaryTransition.org site.  On the last page, I do have 
contact information for both Patty Bicanich and myself.  If you have questions regarding today's 
information, please let us know.  If you have questions for the other presenters, you can send us an 
email and we can get that information to our presenters today. 
 
We appreciate you joining us today.  I want to thank all of the presenters, I think it was excellent 
information.  And some of the feedback that's coming in, I think people really appreciate it, the 
information that was shared today.  So thank you all, and have a great rest of the day! 
 


