
>> Welcome to Charter Schools in Multi-Tiered) Systems of Support Webinar 3 entitled “Monitoring the 

Effectiveness of the ESL Program.”  Here with me are Ana Sainz de la Peña and Paula Zucker.  I am 

Francine Dutrisac, PaTTAN consultant on ELL Initiatives.   

Here we go.  The PaTTAN’s mission is -- first of all, the Pennsylvania Training and Technical Assistance 

Network is an initiative of the Pennsylvania department of Education, working in partnership with both 

local education agencies and families to support programs and services to improve student learning and 

achievement.   

PDE’s...whoops.  PDE’s commitment to a least restrictive environment supports recognizing that the 

placement decision of an Individualized Education Program team decision is to ensure IEP teams begin 

with the general education setting with the use of supplementary aids and services before considering a 

more restrictive environment.   

As I shared before, this is Webinar 3.  We have been holding the webinar series specifically for charter 

schools in a Multi-Tiered Systems of Support framework.  This is of three on ESL Program Monitoring.  If 

this is your first participation in our webinars, Webinar 1 and 2 are going to be archived on the PaTTAN 

website.  In order to receive ACT 48 credits, you must attend all three webinars.  Please contact Wendy 

Weary at the following email on your screen if you are participating as a group. 

Here we go.  This what -- this screen should be familiar to you because we’ve used it in the past.  But to 

anchor our conversation today, we wanted you to look at the difference between equality and equity.  

American culture focuses on equal rights -- the belief or philosophy that equal is fair as permeated 

education until the Brown v. Board of Education.  Let’s look at the two pictures.  What are your 

reactions about it?  Many individuals have some confusion when concerning the difference between 

equity and equality.  Equal is not fair.  Everyone -- equity is when children are provided the supports 

needed to get a fair chance.  What we really need to look at is equity.  Equitable education for these 

students is providing them with -- leveling the playing field. 

I’m sorry; I keep using the wrong buttons.  Backup one.  Okay. 

What are Culturally Responsive Education Systems?  Systems seek to include rather than exclude 

differences.  In doing so, educational systems will be enhanced with additional cultural perspectives or 

lenses.  When you look at this, providing equity within an educational system focuses on people.  They 

are key since educational systems are created to educate people -- infants, children, adolescents, and 

adults.  Educational systems employ people.  Teachers and other school practitioners work together to 

create effective learning communities for the student they serve.  School leaders and other 

administrators help to keep the system flowing so that students enter, progress, and graduate.  And 

teachers and other personnel are recruited, hired, coached, evaluated, and retired in a constantly 

flowing process.  

Policies help to guide the people’s side of the work.  They are created to maintain the learning process 

and reduce the amount of effort expended on activities other than learning, like getting supplies to the 

classroom, deciding which students are assigned to which teachers, and making sure that there are 



enough books, desks, classrooms, and buildings to house all the students.  Policies help parents and 

students know what to expect, what is expected from them, and how the school calendar will flow from 

the time that school opens until the end of the school year.   

Practices are what people do.  They include simple things like how students are greeted at the beginning 

of the year to how reading is taught in the classroom, to how assessment occurs.  While policies regulate 

the spheres in which people operate, much of daily practice is up to the people who do the work, 

students and school practitioners alike.  Practices also include how teachers interact with one another, 

their supervisors, and the building leadership.  The practices of administrators at central administration 

affect the lives of school personnel and the choices they make to involve themselves in decision-making.  

When we talk about making a system culturally-responsive, we mean that people, policies, and practices 

need to be assessed in terms of the degree in which they permit or impede culturally-responsive action.  

When we understand the educational systems, we can then provide equitable practices for all children. 

Culturally-Responsive Educational Systems focus on instilling caring ethics in the professionals serving 

diverse students.  I’m sorry.  This means a greater understanding of the cultural and human capital that 

each student and his or her family can contribute to the school.  It supports the use of curricula, where 

students are provided “mirrors and windows,” where students see themselves in what they’re being 

taught, and the diverse students see -- are provided mirrors as well as the native English speakers are 

provided windows.  It encourages the use of communication strategies that build on students’ cultural 

practices, such as non-verbal communication across cultures are very different.  A proxy mix that the 

spaces that we have -- personal spaces across cultures vary from an arm’s length to a much shorter 

distance creates space for teacher reflection, inquiry, and mutual support concerning topics related to 

cultural diversity. 

In this webinar, we are going to focus on the following outcomes: participants will examine and analyze 

and interpret ACCESS for ELLs data to monitor students’ progress for both program effectiveness and 

interventions in an MTSS framework.  Participants will identify accountability measurements required by 

PDE and Title III.  To move us forward in this webinar, Ana Sainz de la Peña will discuss with us a Multi-

Tiered System of Support framework. 

>> Thank you, Francine.  So by looking at these outcomes, as you know, we are really looking at the 

three steps or the three components that we have been resending through all of these three webinars.  

The anchor of the three webinars is really looking at a Multi-Tiered Systems of Support to make sure 

that in charter schools we are also implementing ESL programs that follow the outcomes that are 

required for children not only to achieve English Language Proficiency, but also to master the content 

that we teach them throughout their academic growth.  So in a Multi-Tiered Systems of Support, as we 

see here in this graphic, the main goal is students’ outcomes.  But it is not only outcomes from the level 

of academic outcomes, but also in social competence and safety.  So that is looking also at not only what 

they learn during math or during social studies or ESL class, but also how does this learning happen in a 

safe place?  As well as, how do we create this social interaction that is so important for learning?  The 

other component of a Multi-Tiered Systems of Support is really providing students with the supports 

that they need to achieve their own personal goals.  But there is also another component that is as 



important as student outcomes, and that is how do we really support this student to interact 

independently in a socially acceptable way as well as to be contributors in our school system and later in 

society.  And that can only happen if we support our staff behavior, also, from the perspective of how do 

we really influence those practices that we see from the perspective of a -- I’m going to steal Francine’s 

words of how do -- staff really mirrors themselves in their practices from the perspective of being 

prepared to face the challenges of teaching students in all different -- with all different backgrounds.  

And the basis for doing that is looking at data.  So if we look at these components in a Multi-Tiered 

Systems of Support, we know that for all students, including English Language Learners, there has to be, 

somehow, some sort of safety nets that we provide for these students so we support them to achieve 

their academic and social goals and become really members -- productive members of society. 

In Pennsylvania we have a new logo for our Multi-Tiered Systems of Support.  And we explained this 

before.  And we continue to come up with the same concept because we would like for you to 

understand that this series of webinars really have, as its anchor, a Multi-Tiered Systems of Support.  

And we are following the problem-solving model which starts with analyzing -- excuse me, with defining 

the problem, then analyzing it, implementing it, and evaluating.  And all of that happens, you know, in 

cycles.  So the important thing about where are ELLs in this Multi-Tiered System of Support -- we all start 

at -- as you see the little arrow there -- we start in tier one, which is at the bottom.  But it is the part 

where all students really need to start, including ELLs.  And ESL is core instruction.  So it is part of tier 

one in a Multi-Tiered Systems of Support.   

I wanted to refresh your memory in this final series that we have addressed with you the legal aspect of 

your ESL program in a charter school or in any LEA in Pennsylvania.  And we started with identification 

and assessment.  That was our first component of the series.  And then we really went deeper into the 

instructional models that we need to implement based on what is required in Pennsylvania.  And it’s 

really, somehow, guided by the basic educational circular that addresses how our programs need to be 

implemented.  We also talk about ensuring integration as part of the educational programs for ELLs.  At 

this time, we’re moving into component five and six, which deals specifically with assessment at 

monitoring the effectiveness of your program.  All of that is grounded also in the legal aspects of 

Castañeda v. Pickard.  And also the OCR 1970 memo.  Okay?  So we’re going to talk about assessment as 

a way to monitor the effectiveness of your program.  But we are also going to talk about the importance 

of documentation to prove that your program is really following, you know, what is required by law to 

have in each program. 

Let’s take a look at the area of reassessing periodically.  Of course we assess our students to chart 

progress, but it’s very specific the way that we do it with ELLs.  So what kind of data do we really collect 

when we assess our English Language Learners and why do we need to collect that specific data?  So we 

have evidence that these children are not only acquiring the academic background that is -- or the 

academic development that is required from all children, but they are also developing English Language 

Proficiency.  And that is the difference that at we need to continue to discuss as we move forward with 

monitoring your program.  Many of you probably are familiar with the RtII model which is also, you 

know, what we have in Multi-Tiered Systems of Support.  And many times you’re going to hear the word 

“progress monitoring.”  But when you look at progress monitoring in literacy, we are also considering 



that with ELLs, the progress monitoring that you need to do in addition to the literacy monitoring, is 

monitoring how your program is effective from the perspective of developing English Language 

Proficiency.  We are also going to look at, you know, the components -- the very important component 

of ESL program, Exit Criteria.  What our state indicates that is necessary to provide evidence when we 

exit our students from our ESL or bilingual program.  And then how do we need to monitor our students 

that have exited the program as required by Title III. 

This is also an important part of the Multi-Tiered Systems of Support -- data collection.  And we always 

say that “In God we trust, all others bring data.”  And that is just because we need to provide evidence 

of what is happening with these children in relation to the development of English Language Proficiency.  

So how do we use ACCESS for ELLs reports to monitor the effectiveness of the ESL Program?  How do 

you share this information with content teachers, with parents, and also with your students?  This is 

what we are going to be looking at in the next few minutes. 

First of all, we have a very important tool in our hands.  Since Pennsylvania is part of the consortium that 

WIDA has, so we have access to all the reports that WIDA provides after we implement ACCESS for ELLs.  

Usually the window for ACCESS ELLs implementation is...probably starting very soon...by the end of 

January, sometimes February.  So after students are assessed, then at around May, your schools would 

be getting the reports that we are mentioning here in this slide.  So all of these reports come to you.  So 

what do you do with them is important not only to monitor the effectiveness of your program, but also 

to make a lot of the decisions that you need to make in relation to the educational programs that you’re 

offering to your English Language Learners.   

So we have all of these reports in our hands.  First of all, the Parent/Guardian Report.  That is so 

important for parents to have.  Usually teachers distribute that report the first time they have parent-

teacher conferences to explain, you know, step-by-step what the report really says.  Other times they 

send it home with the intention to really follow up with some explanations.  The good news is that the 

report, as I am going to show you in other slides, really is very pictorial, so it helps parents to understand 

what are you talking about when you say listening, speaking, reading, and writing.  But you also can get 

it in multiple languages if you request it to WIDA.  There’s also the teacher’s report, which is really 

important for teachers to have conversations in regards to each student individual achievement or 

scores in ACCESS for ELLs.  We are going to talk about that also later.   

You also get a Student Roster Report, which is particular to every ESL teacher that has students that 

have been assigned to that particular teacher.  When we fill out the demographic page in the 

assessments, usually they require the name of the ESL teacher also for the students that are under that 

professional.  So when we get the Student Roster, it is really geared towards the use of those scores to 

make some comparisons from one year to the other, but also to look at where are the strengths of these 

students -- as we’re going to see -- and where are the gaps that we still see that these children need to 

really, you know, fill in with language development.  Very important for principals to look at the Student 

Roster.  Extremely important for ESL teachers to really guide their instruction for, you know, planning for 

next year.   



The School Frequency Report is also very important.  There you will see how all of your ELLs in your 

school are really scoring in all four domains, plus some domains that have been combined such as 

literacy, which is reading and writing scores together.  And then oral language that, you know, really 

looks at listening and speaking.  And the comprehension score that looks at reading comprehension and 

listening comprehension.  This is really important for principals to have a conversation with your 

teachers so you can really see where the strengths of the instruction are and where are the areas for 

improvement.   

You also get a District Frequency Report, which is a little bit more general to really have, like, a snapshot 

every year of how your district is moving ahead.  But if you really want to look at results from the 

Student Roster to the School Frequency, those are the two reports that are crucial for principals to make 

decisions in how to group children, how to really improve their ESL teachers, maybe, skills.  Or provide 

more professional development for these teachers or even to have teachers who are getting the best 

results working with teachers who still need to improve in certain areas. 

These are just some suggestions that we have from WIDA in regards to dissemination of ACCESS for ELLs 

results.  We really have to provide our teachers -- as part of Multi-Tiered Systems of Support there’s a 

whole section that says that you also need to support your teachers to be able -- in turn, being able to 

really provide the best instruction for your students.  So sharing these results with your teachers is 

crucial to start planning for effective professional development.  You also can summarize some of the 

results of these reports and target that summary to specific audiences.  For example, you can actually 

inform your school board in regards to education of English Language Learners.  And I know that charter 

schools have, you know, a committee or an advisory board of educators as well as parents and other 

stakeholders that provide advice to your CEO and to principals.  So these reports could help you present, 

you know, how you are moving these students ahead. 

In the case of the Parent Report, you have to -- if you send that information home, usually you will need 

to send with it, you know, an explanation that needs to be, you know, parent-friendly or translated to 

the language that these parents are dominant on.   

There’s also different configurations of the data that is in the report.  Sometimes you can have it by 

grade or tier.  And also it helps really your teachers to look at how they can plan for the upcoming 

school year.  Good advice is to archive copies of the scores reports so that if there’s new personnel that 

will be now the coordinator or administrator in charge of the program could get familiar with this data.   

This is the Parent Report.  As you see, it has a demographic area which is on top.  I will use my arrow 

here.  This is the demographic area where you have the name of the student and the grade.  But the 

good thing about the Parent Report is that it has these graphics next to that.  So you will see an ear next 

to listening, a mouth next to speaking, a book next to reading, and a pencil next to writing.  And usually 

what they have is a bar -- it’s a bar graph that tells how the student is facing in each of the four skills and 

at what level they will be.  Okay?  There’s a short, friendly explanation on the bottom that is in English.  

And as I told you before, you can have this same report in the language that the parent is more 



dominant, so -- or language of preference that parents have or the native language of the parents.  So 

you really need to contact WIDA if you want this translated into other languages.   

As I said, you know, it is important for parents to know how their children are progressing.  Because one 

of the requirements of Title III is for parents to receive communication about the language proficiency of 

their children in their native languages, or in the languages that they are more familiar with or dominant 

on.  So please do not forget that parents have the right to know how their children are really progressing 

year to year in regards of acquiring English. 

This is the Roster Report.  As I told you before, the Roster Report is particular to the teacher that 

teaches that grade or that cluster.  Okay?  So you have on the left-hand side, the student name.  Next to 

that there is the tier that the student took.  As you know, ACCESS for ELLs is a tiered test.  We have 

explained that before.  It goes from Tier A to Tier C.  And there is -- and it is so important that students 

really take the assessment that is going to show their growth.  So there is a lot of direction in how to 

select that, which, you know, we have presented before.  So it is important to see the tier, and next to 

that it is the word “Cluster.”  As you know, these assessments are classified by clusters.  And that means 

that Pre-K/K is a cluster.  Then there is grades one and two another cluster.  Three/five, six/eight, and 

nine/12.  So that’s the important part of knowing what cluster.   

As you see there are the four domains represented: listening, speaking, reading, and writing.  Okay?  

And there is the scale score that we are going to see how important that is to know.  And then you have 

also oral language which is a combination of listening and speaking.  Literacy is the combination of the 

scores from reading and writing.  Comprehension, which is reading comprehension and listening 

comprehension.  And the overall score.  Okay?  So if I am the ESL teacher and I look at these results, I 

immediately can see how my students are really progressing.  If I look at this Student Roster Report and I 

also look at the one from a prior year.  So let’s, you know, focus on the importance of having data to 

make decisions.  This is a very important piece of information that ESL teachers and their coordinators 

can take a look to make those decisions.  

As we know, it says here -- and this is directly from the WIDA report -- it is important that we use these 

reports not only to inform ESL instruction, but also to inform content instruction.  As it says here in the 

middle of the slide, that we can use this data in order to really create some groups for reading or writing 

instruction.  So we are using, really, the scores that these children bring with them from the perspective 

of language development and how important that is for literacy development in English.  So please make 

sure that you are analyzing these scores and analyzing this report because using that is going to really 

make your groups of students -- or the times when the ESL teacher sees those students -- more 

meaningful.  And we can actually be very creative in the way we group our students if we look at the 

results of those skills development. 

The School Frequency Report.  As I told you before, this is the report that we see from the perspective of 

the whole school.  Again, principals, coordinators look at that report because it is going to help you 

make some decisions regarding, you know, your ESL teachers and the numbers that you need -- or the 

frequency in which, you know, ELLs need to see that teacher.  The School Frequency Report needs to be 



compared at least with two consecutive years to have a better picture of how your school is progressing 

in that area.  Okay?  Many principals have really shared with me the importance of looking at that from 

the perspective of also supporting the staff development of their teachers. 

This is a very important report.  This is called the Teacher Report, but actually it is a student report from 

the perspective how each student is scoring in all four domains as well as combinations of those 

domains.  The important part of this report is that you can actually use this information to share not 

only with ESL teachers, but also when you have to work with content teachers when there is a tier 

movement in a Multi-Tiered Systems of Support to provide interventions.  Also when sometimes, you 

know, as part of your referral process for students who might be referred for special education. 

This section, which is the top part, is very important.  Because as you see there, you not only get, like, 

the level of English Language Proficiency, but also you get here with the arrow indicating the scale score.  

We are going to look at scale scores and the importance of considering them to chart growth. 

These are the results of the scores for comprehension, for speaking tasks, and for writing tasks.  As you 

see here, what you have is the number of items that are correct and the total number of items that you 

had in the test -- the tasks that are presented in the test.  That is important because all of these scores 

are called “raw scores.”  Okay?  They are just what the student got right with the number of tasks that 

were presented to them.  You can use this as a piece of conversation with content teachers to see 

where the strengths of the students are in regards to the different areas that have been assessed. 

This is the writing tasks, for example.  That -- you can have that conversation when you are designing or 

working with the language arts teachers, and even the other content teachers to see where the 

strengths of these children are in regards to the content or the academic vocabulary that they handle in 

each of those content areas.  And again, these are all raw scores. 

Raw scores are important, but they are not that important to chart growth.  What they are is a -- almost 

like a mirror of what the student knows and is able to do when they were confronted with tasks that are 

aligned to the English Language Proficiency standards.  Okay?  So this is how well they can answer tasks 

or questions regarding academic language and language development in those specific areas of the test.  

They are excellent for information of what students can do well and what they need more support.  But 

they shouldn’t be used to chart growth. 

We went back to the very first part of the test where we have scale scores on the left and then 

proficiency levels on the right.  In the middle we have a Confidence Band that have scale scores in 

between.  Actually, we are going to be talking more about scale scores. 

And so scale scores are very important in our ACCESS for ELLs results.  They help us really a lot when we 

want to see whether the student is growing from the perspective of obtaining English Language 

Proficiency.  So it is important to know that these are the scores that we need to look at when we want 

to chart growth.  Okay?  So the range is from 100 to 600.  The important thing is that we really can 

compare one year to the other because scale scores have equal intervals.  And that’s important.  That’s 

the only score that has that characteristic.   



We can compare these scores for different domains from the perspective of comparing reading in one 

year to reading score from the next year, but we cannot compare it in between domains.  That means 

that I cannot compare a score from, you know, in listening to a score in writing or a score in speaking.  

So we need to compare them by year, but not really by looking and combining these areas or these 

domains.  Okay?  It’s very well-explained in the slide. 

So we’re going to, again, see how we can chart growth by looking at scale scores.  Before we jump into 

that area, we need to also understand that the most popular score that we always get from ESL teachers 

is a composite Score.  So every time you ask a teacher what level the student is, they will usually give 

you the composite Score, which is, you know, he is at 3.2 or he is at 5.3 or a 1.6.  We need to understand 

that those scores really are a product of all four domains -- listening, speaking, reading, and writing -- 

with very specific weights that they have for each of those skills.  For example, if we look at reading and 

writing, each of those scores really weigh 30%.  So that means that it’s 30 and 30; that’s 60% of the test.  

Then the other two scores are really, you know, weighed with less.  They are weighed with 15% each.  

Okay?  So it says here that we shouldn’t be using these scores to chart growth from the perspective of 

achieving English Language Proficiency.   

So now we’re moving into how do we look at the scale scores and figure out growth.  Well, when we 

look at growth in ACCESS or in developing English Language Proficiency, we really need to look at one 

principle.  Lower is faster; higher is slower.  Lower means that the lower -- the lowest the level of English 

Language proficiency, the more growth you are going to see.  So if you have students who are level one, 

they will probably show more growth than if you have a student that is moving from four to five.  Okay?  

So the higher the level, it gets harder.  So the growth, the points that he’s going to grow in scale scores 

are not going to be as many as the points that he will grow if the student will be a level one.  All right? 

  There’s also a formula.  We need to calculate this by using a formula.  And the growth formula equals 

this year’s -- present year’s -- scale score minus last year’s scale score.  Keep that in mind because that is 

really what you need to remember about this.  Okay?  This year’s scale score -- present year’s scale 

score minus last year’s scale score.  So you need to have two consecutive years of scale scores.  Two 

consecutive years of Student Reports, or as they are called Teacher Reports.  Okay?  Because we can 

really look at individual student growth by using that. 

We have a little case scenario.  And we will have more than one.  So Mee is the name of a student.  It’s a 

middle school student.  Last year she received a composite scale score of 338 on ACCESS for ELLs.  Okay?  

Last year -- remember last year, 338.  Her proficiency level was 2.8.  In her most recent test -- that 

means this year -- she scored a 363 in scale scores.  Okay?  So she got 363; last year 338.  Keep that in 

mind.  And her proficiency level went up to 3.8.  So the formula is I have to subtract the score that she 

had last year from the score that she presently has.  So she first had last year 363, this year 338.  So I 

have to subtract 363 from three hundred...  Excuse me.  The other way around.  Three hundred and 

sixty-three is -- you need to subtract 338 from 363.  Okay?  And that is 25.  Right?  That’s the result.  

Okay, keep that in mind because if I look...okay, 24, 25 difference in score points.  So is that good?  Is 

that normal?  Is that what we all expect? 



WIDA has created a chart where they show a range that after assessing or collecting data from very 

much 23 or 24 states, what they looked at was what would be average growth.  And they created this 

chart.  So if you look at this chart, you’re going to see that on the left, here, from zero to a hundred.  

Okay?  On the vertical part of the chart zero to 100 is where you’re going to be looking at for the scale 

score gain.  So remember the gain that Mee had was 28, so that’s where we’re going to be looking at.  

Okay?  Where would be placed -- we are going to place this.  Then on the bottom part you have the 

levels.  Okay?  So the levels are here.  The proficiency level band.  But then you also have the average 

score gained range.  So that’s important to keep in mind because that really tells you the highest range 

or the lowest range.  All right?  So that’s important to keep in mind. 

Let’s move on.  So we know now that Mee had a gain of 25, right?  So this is Mee’s proficiency level.  

Two-point-eight.  I have to look at where she was last year.  She was at 2.8.  The score gain was 25.  So if 

you look at this section, 25 will be almost in the middle here.  So if you make a straight line to where she 

was last year at 2.8, you’re going to see that she’s probably where that X is.  Okay?  That’s where they -- 

both of those results meet.  So she is, as we call it, “in the shade.”  And if she is in the shade, that means 

that she’s making average growth.  So that’s important to know.   

She also scored 2.8 last year, but this year she went to 3.8.  So I am going to look at the difference 

between 3.8 and 2.8, which is one point of difference.  Right?  So if I do the same thing -- here is the one 

point of difference and I move it here.  And then I have 2.8 here.  And if I move it here, then you’re going 

to see that they meet there, and that is that Mee is still on the shade also for that sort of proficiency 

growth.  Okay? 

So this is the result.  She’s making an average student growth because she is in the shade.  Okay?  And 

again, different students make different kinds of growth.  So one piece is that if we get the students to 

be in the shaded area, they are making average growth.  Will there be students that are not in the 

shaded area?  Yes.  We know that because we can see this in another two different case scenarios. 

We have two case scenarios.  We’re going to pick Mario who is in 7th grade.  He had a composite scale 

score of 368 in one year.  That’s this year.  Level 3.5 -- this year.  Last year the composite score was 340.  

And last year he was only at 2.9.  Okay?  So the formula is I am going to subtract 340, which is last year’s 

score, from 368.  The difference is 28 points.  That is important to keep in mind.  Okay?  Let’s see here. 

So we’re going to look at 28 points.  This is the first thing that I’m going to look at here.  Twenty-eight 

points.  And he was, last year, at 2.9.  Always last year here.  Not this year.  He was 2.9.  Okay.  We’re 

going to see 2.9 last year here, 28 points as I told you here.  So he is in the shade.  He is making average 

growth.  Okay?  Now we’re going to look at...  He’s in the shade.  Good.   

And if I look at his growth from the perspective of proficiency growth -- now he was 2.9 last year, right?  

Two-point-nine.  And this year he was 3.5.  The difference between 3.5 and 2.9 is 0.4.  So that is what I 

look for.  And if I make a straight line, he hardly made it here, right?  But he is still in the shade.  All 

right?  So that’s how you calculate growth.  If you want to go deeper into this kind of work, please -- I 

will advise you to go to the WIDA webpage and type in the box “proficiency” or “the growth -- “  excuse 

me, “the growth model” in the box in WIDA.  You will get a lot of more in depth information about this.  



Okay?  But this is an important exercise when you have questions about your student’s performance; 

when you have to make a case in regards whether your students are making average growth.  That’s so 

important to know.  Especially when we have questions in regards to students that have been referred 

for special education. 

Now this is a word of caution: not all students grow the same.  You saw that the difference between 

Mee and Mario.  Okay?  If we see that there are students who fall below and they are not in the shade, 

they are not making average growth, that is an indication for some interventions that we need to have 

in place.  All right?  And this is very important information that you need to use when you are making 

decisions about tier movement in a Multi-Tiered System of Support. 

As we always say, multiple criteria is what we have always, always advised people to use.  Okay?  

ACCESS for ELLs scores need to be part of multiple criteria to make decisions regarding, you know, 

movement of students, identification of students, looking at what the system is doing in regards to make 

the students, you know, English proficient...  So this is a very important component that you need to 

have as part of your multiple criteria to make decisions.   

Talking about criteria, we move on to our State Exit Criteria.  As you know, ESL programs in Pennsylvania 

are designed to provide students with enough English Language Proficiency so they will be able to be 

successful in the content area after those kinds of -- after ESL instruction is stopped.  Okay?  The only 

way that you have to -- you can be sure, is if you follow what Pennsylvania has as its Exit Criteria.   

First of all, definitely -- it is not just language that we are looking at, we are also looking at the state-

required academic assessments as you see in the first point there, score of BASIC on the annual 

Pennsylvania System School of Assessment, which is PSSA, Mathematics or Algebra I Keystone, and PSSA 

Reading or Literature Keystone.  So you have right there, you know, a way to really start looking at the 

data that these students have in all of those assessments according to the grade the student is.  Then a 

score of five on an ACCESS for ELLs in a Tier C, that’s important to consider.  Okay?  And then there’s 

additional Exit Criteria which you have there.  You can find this and more information about Exit Criteria 

-- we have, on the bottom we have, you know, the address for the ESL portal. 

Documentation.  Documentation is a very important component of the chart that we showed you.  

Documentation really keeps your program organized and structured so you know and follow a structure 

that is, you know, a way -- it’s almost like a map -- it’s a way to tell you how your program is really being 

effective or not with your students and with the components that are required by law.  Documentation 

is part of the monitoring of the effectiveness of your program.  The number one piece there that you 

see, Develop a Program Guide, is of ultimate importance for charter schools.  As we know, sometimes 

we have different administrators in charter schools that have different assignments in regards to 

different programs that you may have.  Having a program guide is going to help you keep that structure 

and that continuity that -- and consistency that your program needs to be successful.  Every time people 

change roles, sometimes, you know, they restart again with how the program needs to be designed.  So 

you need to develop record-keeping -- a record-keeping plan.  You have to appoint a team of people in 

your building that will periodically look at the implementation and evaluate your program at least once a 



year at the end of the school year when you have your ACCESS for ELLs reports.  Schedule program 

evaluation and periodic data review of ACCESS for ELLs.  As we said, there are different ways of using 

ACCESS.  Provide evidence of ELLs’ parents and family engagement.  How are you communicating with 

parents?  What are you doing so parents are engaged in the education of their children?  All of that 

documentation will be required at the time when PDE will monitor your program. 

As you know, we have an accountability system.  Since 2001 with No Child Left Behind, we were asked 

to really provide evidence that our students are achieving standards.  Well, we have ACCESS for ELLs, 

PSSA/Keystone Exams...are all state-mandated assessments.  So when you look at ACCESS for ELLs, it is 

statement-dated assessment.  So you need to contact the Department of Education to be on the loop 

about the changes that they may have in the implementation of ACCESS for ELLs.  I know that this year 

the test will be computerized.  So please contact Ms. Linda Long at the Department of Education.  She is 

the ESL advisor.  And you need to contact her to understand, know how to really work with the new 

assessment.  All right? 

Then we have Annual Measurable Achievement Objectives.  That -- those are really the targets that we 

have from Title III, from No Child Left Behind.  These are targets that are parallel to Adequate 

Measureable Objectives that we have now.  Those are other targets that we have as a state.  Both 

require conscientious planning and administration.  Please ask questions.  If you do not know how to, 

you know, request the ACCESS for ELLs, if you need more information regarding the implementation of 

PSSA or Keystone Exams with English Language Learners...do not hesitate to contact the Department of 

Education, Ms. Linda Long.  And she will be able to provide you with the information that you require to 

implement your program as the law requires. 

So how do you monitor your program effectiveness?  As we have been saying before, review the results 

of ACCESS for ELLs with your teachers.  This is not just the ESL teacher test.  This is really a state-

mandated test that needs to be known by all content teachers as well as principals and other 

administrators.  Use the results of ACCESS for ELLs to measure growth in English language development 

over time.  So every year take a look.  Usually compare from one year to another.  Use ACCESS for ELLs 

results to guide that implementation of your Multi-Tiered Systems of Support.  And ensure that ELLs 

that have exited your program are monitored for two years.   

As we said before when we started, as Francine gave us that framework, all of this needs to have that 

framework of culturally-responsive Multi-Tiered Systems of Support approach.  We need to create 

structures in our buildings, in our schools, that looks at all students from the perspective of achieving 

standards and achieving English Language Proficiency in this case.  We need to actually continually 

provide staff development so teachers know how to address the needs of diverse students.  And it says 

here that we need to focus that if there are some discrepancies in the way students are achieving these 

standards, maybe we need to look back and look at the many variables, including culture, that may have 

an impact on these results.  There’s also another webpage there that you can contact to see whether 

you are really -- you would like to do this, you know, deeper with your teachers. 



If you look at this last slide, you see that we are -- we have an address there from the ESL portal.  And 

these are percentile growth charts that you can download from a .zip file.  So if you would like to 

understand more how these Percentile Growth Charts really will assist you, you can always go into this 

website and find, you know, the results already with all of these growth percentile charts there.  Okay? 

These are our resources.  As we always try to give you other sites where you can actually find more 

information regarding our -- the information we presented in this webinar.  We hope that this 

information really has reached the objective of providing you with some foundational skills or 

foundational knowledge in how to implement your programs in charter schools, within this framework 

of Multi-Tiered Systems of Support.  If you have colleagues that for any reason they couldn’t be in this 

webinar, please inform them that we are going to archive the webinar.  And that probably we will have 

some, you know, availability of it very soon.  Maybe in three or four days we are archiving this 

information for your use.   

We also would like to share with you that we are going to have a face-to-face training on “How to Teach 

Writing to English Language Learners in a Multi-Tiered Systems of Support” in Harrisburg, here, the 11th 

of December.  The 11th of this month, which is a Friday.  You can look it up in our calendar -- our 

Professional Development Calendar at the PaTTAN website.  You can still register to attend.  It’s an all-

day face-to-face professional development.  And then we are also going to be at King of Prussia the 15th 

of this month, December 15th.  And it’s also a face-to-face workshop in “How to Teach Writing to English 

Language Learners in a Multi-Tiered Systems of Support”.   

Thank you very much for being an audience.  We hope that you have a wonderful week coming back 

from Thanksgiving and we hope to have you as audience again.  Thank you. 


