
>> Hi.  I would like to welcome you to this Webinar, Evaluation and Reevaluation Processes: The Basics.  

This training module provides foundational information about the initial evaluation process that is 

followed to identify students as being eligible to receive special education services, and the reevaluation 

process that is used to determine continued eligibility.  My name is Diane Funsten, and my colleague, 

Amy Smith, and I will be presenting this Webinar.  You have access to this Webinar recording, the slide 

presentation, the presentation transcript and a discussion guide that provides additional information 

and resources, by going to www.Pattan.net, click on Videos, and search the title of the Webinar. 

Amy and I are both educational consultants with PaTTAN, the Pennsylvania Training and Technical 

Assistance Network.  This slide shows PaTTAN’s mission, which is to support the efforts of the Bureau of 

Special Education and to build the capacity of local education agencies to serve students who receive 

special education services.  This is the commitment statement of Pennsylvania Department of 

Education, the Bureau of Special Education and PaTTAN, they’re just to ensure that IEP teams begin 

placement decisions with the general education setting with the use of supplementary aids and services 

as needed in that setting, before considering more restrictive environments. 

As a result of your participation in this Webinar, you should be able to:  Discuss and state the purpose, 

timelines and forms used in the initial evaluation process, and to discuss and state the purpose, 

timelines and forms used in the reevaluation process.  And we will be covering all of these topics in the 

presentation. 

The concepts of FAPE in the LRE may or may not be new to you.  They are important because they 

provide a foundation upon which special education services are based.  Included in the IDEA, the 

Individuals with Disabilities Education Act, which is the federal special education law, is the right of 

every child eligible for special education to a free, appropriate public education, which we call FAPE.  

This principal governs what the public education system must provide.  FAPE is defined for a child in that 

child’s IEP, and that is a document that is developed when a child is evaluated and found to be eligible 

for special education services.  It is often the denial of FAPE that is cited in legal decisions.  LRE, or Least 

Restrictive Environment, means that to the maximum extent appropriate, children who are eligible for 

special education are educated with children who are not disabled, and that special classes, separate 

schooling or other removal of children eligible for special education from the regular educational 

environment occurs only when the nature or severity of the disability is such that education in regular 

classes with the use of supplementary aids or services cannot be achieved satisfactorily. 

This slide shows the general processes that are involved in eligibility for special education.  The special 

education process begins with screening and referral, and moves through evaluation, IEP development 

and implementation, placement and procedural safeguards.  This module will focus on initial evaluation 

and reevaluation.  However, understand that evaluation and reevaluation happen as the result of the 

steps that precede them, those being screening and referral, and often result in the next step, which is 

IEP development.  The legal safeguards that we refer to as procedural safeguards are available to 

students and their parents throughout the process, and we will touch upon them briefly. 



Screening and referral are closely related to child find, but they occur as separate processes.  We will 

take a couple of moments to explain what screening and referral are, and how they fit into the overall 

process.  Local education agencies, or you’ll probably hear us use the term “LEAs,” Local Education 

Agencies, are required to screen all students at various points throughout the year.  We won’t be going 

over all of the requirements related to screening, but you can see some of the examples on this slide.  

The purpose of screening is to determine if a child is functioning at an acceptable range in the areas of 

vision and hearing, as well as in academic areas.  Under Pennsylvania regulations, all students are to be 

screened at reasonable intervals to determine if they are meeting grade-level academic standards.  

Screening data may indicate a need for additional evaluation in order to identify areas of difficulty that 

may require additional support.  Sometimes screening leads to a referral for a special education 

evaluation. 

Early intervening services, as you see on the third bullet on the side, refer to what you probably know as 

a multi-tiered system of supports, or RTII, Response to Instruction and Intervention, in which students 

are identified early on as needing increasingly intensive interventions in general education.  It’s 

important to note that screening cannot delay the right of a parent to request an evaluation at any time 

prior to or during any phase of an MTSS or RTII process.  While screening sometimes results in a child 

being referred for a special education evaluation, that is not the only way that kids are referred for an 

evaluation.  Referrals can be initiated by a child’s parents, by the child’s teacher.  Sometimes when a 

dispute has gone through due process, a hearing officer orders a special education evaluation.  Please 

note that a referral does not always result in an initial evaluation being conducted, and we’ll talk more 

about this. 

So as I said, the parent of a child can request an evaluation at any time.  Ultimately, a parent’s request 

for an evaluation must be in writing, but if the parent makes an oral request to a school administrator or 

school employee, then the school has certain forms that it has to send out to be able to get the parent’s 

request in writing.  But even if a parent requests an evaluation, the school doesn’t have to do that 

evaluation.  You can see on the slide the LEA or the Local Education Agency, or the school, has the right 

to tell the parent no, and provide its reasons for saying so.  So for example, one reason why a school 

may decide to say no to a parent’s request for an evaluation might be that all of the student’s data 

indicate that the student does not seem to have a potential disability.  There is a form that is used called 

the Notice of Recommended Educational Placement, Prior Written Notice that’s used in this situation.  

You can see that we’ve abbreviated as NOREP/PWN, Notice of Recommended Educational Placement, 

Prior Written Notice.  And that’s the form that’s used if an LEA or a school decides not to grant the 

request of the parent for the evaluation.  This form would be sent to the parent, and it would say, for 

example, that the school is refusing to conduct the requested evaluation, and then they would provide 

the reason for doing so.  Even if the parent requests an evaluation and the school refuses to do it, the 

parent can continue to pursue their request through due process, and we’ll talk a little bit more about 

that later. 

I also mentioned that the LEA or the school can initiate a referral for special education evaluation 

because of concerns the staff has about a child.  In this case, the parent has the option of providing 

consent for the evaluation, or not providing consent.  If the parent agrees, they would sign the consent 



form, and the evaluation would proceed.  If the parents disagree with the school’s request, the school 

can pursue consent through due process, and there are forms that are used throughout that process 

that we’re going to talk about in just a little bit. 

There is a provision in the law that addresses students who are not yet eligible, or we might refer to kids 

as thought to be eligible.  And this has to do with the fact that if the LEA or the school has knowledge 

that a student may be a student with a disability, that student may assert some of the protections of a 

student who is already eligible.  The not yet eligible student has the right to an expedited evaluation, 

and the LEA must limit the number of days of suspension, just as the number of days of suspension are 

limited for students who have already been identified. 

So let’s talk a little bit more about that school having knowledge; and that means that the parent of the 

child has expressed concern in writing to supervisory or administrative personnel of their school or their 

district, or to the teacher of the child, that the child is in need of special education and related services; 

so that’s the first condition.  The second condition is that the parent of the child actually requested an 

evaluation of the child.  And third is that the teacher of the child, or other personnel of that school or 

district, expressed specific concerns about a pattern of behavior demonstrated by the child, and that 

they expressed this concern directly to the director of special education or to other supervisory 

personnel of the agency.  Notice that having knowledge requires that a parental concern is expressed in 

writing, or that the parent actually requested an evaluation.  Teacher concerns need to be made directly 

to special education or supervisory staff of the LEA.  So in either case, it’s not just a casual comment that 

either the parent has made, or the school has made. 

So if it has been determined that it is appropriate to evaluate a student to determine if he or she has a 

disability, then the next step in the process is to complete the initial evaluation.  Remember that even 

though the law has certain steps to follow about this process, the parent can request an evaluation at 

any time; they don’t have to wait to make the request.  We’ll talk about some of the timelines, as well as 

the general education process for initial evaluation. 

The purpose of initial evaluation is to determine if a student is, in fact, eligible for special education 

services, and to identify the student’s educational needs, and that information is used to develop an 

appropriate IEP, and to identify strategies that will address the student’s areas of need.  The team must 

evaluate the child in all areas of concerns as specified in the referral questions.  The evaluation is 

conducted by an evaluation team, and that is defined on the next couple of slides. 

So this slide defines that evaluation team as a group of qualified professionals.  And that term “group of 

qualified professionals” is used generally to provide some flexibility as to who will be on that team, 

because certain expertise may be required to answer those referral questions.  Note the very first bullet 

that says parents must always be part of an evaluation team.  So the LEA determines makeup of this 

team, and it is specific to those areas of concern, or those referral questions.  The regular education 

teachers are generally a part of this team because they have been teaching the child, and know how the 

child performs in relation to his or her peers.  A special education teacher, special education supervisor 

or other instruction specialist could also be a member of the evaluation team, because of their 



expertise.  Under Pennsylvania regulations, the evaluation team must include a certified school 

psychologist when evaluating for these disabilities:  Autism, emotional disturbance, intellectual 

disability, multiple disabilities, other health impairment, specific learning disability and traumatic brain 

injury. 

Let’s talk now about the role of that evaluation team.  It has two primary responsibilities; one is to 

conduct the evaluation, and that means that it will administer whatever assessments will give the 

information that’s needed; remember, to go back to those referral questions.  And the second role is to 

complete a report called the Evaluation Report, and to deliver it to the parents.  And we’ll describe them 

in more detail. 

In determining eligibility, the evaluation team must apply a two-pronged test.  First, does the child have 

a disability?  And second, does the child need specially designed instruction?  The child must need both 

prongs to be eligible for special education services.  On the next slide, we’ll look at that list of disability 

categories to determine the answer to the first question.  The evaluation team also must determine if 

the needs of the child indicate a need for specially designed instruction.  The slide shows the federal 

definition of specially designed instruction, but basically it means adapting what is taught, or how the 

content of the general education curriculum is taught, to ensure that the student is accessing that 

information. 

This is a list of the 13 disability categories that are listed in the federal law, the IDEA.  In other words, a 

student must meet the criteria of one of these disability categories in order to meet the first prong of 

that test.  Also remember that the student must have a need for specially designed instruction to be 

considered eligible for special education services.  You notice one of the disability categories in red font, 

Intellectual Disabilities, and that’s done because of some changes that were made under Rose’s Law.  

President Obama signed Rose’s Law in October of 2010, and Rose’s Law states that the term 

“intellectual disability” will replace the term “mental retardation.”  As laws, policies and other 

documents are revised at the federal and state levels, the term “mental retardation” will no longer be 

used.  So you see this list of the 13 disability categories that a student must meet in order to meet the 

first prong of that test for eligibility. 

The evaluation team must determine if the needs of the child warrant the use of specially designed 

instruction, defined, as you can see, as adapting content methodology or delivery of instruction as 

appropriate to meet the needs of the child, and to ensure access to the general education curriculum.  

Sometimes students will meet the criteria of a disability category that you saw in the previous slide, but 

the evaluation team determines that he or she does not need specially designed instruction, and 

therefore, that student is considered not eligible for special education services. 

The second responsibility of the evaluation team is to complete the Evaluation Report, and to deliver it 

to the parents.  The evaluation team summarizes the results of the evaluation and documents its 

findings into a form called the Evaluation Report, or ER.  The Evaluation Report contains seven major 

components.  I won’t go into detail on these components, we have other Webinars that have been 



recorded on those two reports; the Evaluation Report and the Reevaluation Report, and those can be 

found on the PaTTAN Website, at www.Pattan.net, click on Videos and search the title of the Webinars. 

I did want to talk to you a little bit, though, about those seven components, and just tell you a little bit 

about the information that they contain.  So first is the reason for referral.  And in this section is where 

the areas of concern of either the parent or the LEA, whoever initiated that referral, are listed.  Sources 

of evaluation data contain input from the parent, teacher observations and classroom-based 

assessments.  In a section on evaluation conditions is where the documentation exists about whether 

the evaluation was conducted under standard or nonstandard conditions.  Nonstandard conditions 

might include things like only certain subtests of an assessment tool were given, or the child was given 

extra time to complete certain tasks, or that the child wasn’t feeling well, or that the evaluation room 

was kind of noisy. 

In the next session, Determining Factors, here’s where the team has to rule out that the reason for lack 

of achievement of the child is not due to other factors, and those other factors would be things like lack 

of appropriate instruction in reading, lack of appropriate instruction in math, or that the child has 

limited English proficiency.  The summary of findings and interpretation of data is where the team 

summarizes all the information into levels of academic achievement, levels of functional performance 

and behavioral information.  In the SLD component, Specific Learning Disability component, is where 

additional evaluation data that are needed are documented when the child is being evaluated for a 

specific learning disability, or SLD.  And finally, in the conclusion part of the Evaluation Report is where 

the team determines if the child is eligible, and under which disability category.  So the evaluation team 

documents eligibility by determining that, one, the student does not have a disability and therefore is 

not eligible; two, that the student has a disability but does not need specially designed instruction and 

the child is not eligible for special education; or three, the student has a disability and is in need of 

specially designed instruction, and therefore is eligible for special education services.  The Evaluation 

Report also contains recommendations on instructional strategies for consideration by the IEP team. 

I’m going to turn the presentation over to Amy now, and she’s going to talk about timelines for 

evaluation, forms that are used in the evaluation process, and then also talk about reevaluation. 

>> So when do initial evaluations occur?  When are they conducted?  Basically, three scenarios under 

which they can occur; the first would be a request either from the parent or from the school, from the 

LEA, but there could be requests asking for an initial evaluation to occur.  The second would be if there 

was a dispute, if the two parties could not come to an agreement, the parents and the LEAs could not 

come to an agreement, a hearing officer might order through that due process that an initial evaluation 

be conducted.  The third scenario would be if a student moved into a district in Pennsylvania from 

another state, they were a special ed student in that other state, moved into Pennsylvania with an IEP, 

that receiving district would be responsible to provide services as closely related to what’s in their IEP as 

possible while they conduct an initial evaluation, and determine is the student special education eligible 

in Pennsylvania – in their district or not?  Those are the three scenarios under which an initial evaluation 

would occur.  If the student was found to be eligible for special education in Pennsylvania, then out of 



state transfer, then an IEP would be developed using all the Pennsylvania forms and appropriate for the 

receiving district, and the student would continue with their special education status. 

The timelines for an evaluation would be that the Evaluation Report, remember the evaluation team has 

those two responsibilities; conduct the evaluation and prepare the report; the report is due in the 

parent’s hands within 60 calendar days of the LEA receiving that written consent from the parents.  

Those 60 calendar days include weekends, it includes time over Christmas, it includes holidays.  The only 

exception to those calendar days is over the summer.  And the important part of understanding the 

timelines here is the use of the term, “school term.”  The 60 calendar days occur during the school term, 

which is defined in the Pennsylvania code as the first day in the fall that the staff is there to the last day 

in the spring that the staff is there.  So if the staff comes back in the fall on September 1st, even though 

the students don’t come back until September 3rd, September 1st and 2nd would be included in those 

calendar days.   Now, the timelines for the IEP team meeting to occur, that evaluation takes place, the 

student is found to be eligible for special education, an IEP team meeting must take place no sooner 

than 10 school days from the date the parent receives the completed Evaluation Report, and must be 

held within 30 calendar days of the completed Evaluation Report.  Now, those 10 days, no sooner than 

10 days, that is something that can be waived by the parents, the 30 calendar days would not be. 

There can be exceptions to the evaluation timelines that I just went through.  The first would be if a 

parent repeatedly fails to bring their child in to take part in the assessment process, if they’ve given 

permission for the evaluation to occur, the LEA’s responsibility to have that evaluation take place, and if 

the parents repeatedly fail to bring the student in or have the student available to undergo the 

assessment process, exceptions to the timeline can be granted.  Another scenario in which an exception 

might take place is, if a child that is enrolled in your school leaves your school and enrolls in a new LEA.  

If that is to occur, and that happens prior to the completion of the evaluation, the parent and the LEA 

can then agree to a new timeline.  Another might be if there’s a request for an evaluation made during 

disciplinary measures; you can request an expedited evaluation so that all the information necessary to 

make good decisions about the student are available, so a timeline might be shortened, or expedited.  

And the last would be if the parent and LEA agree on an extended timeframe because you’re looking at 

the possibility of a student having a specific learning disability, and they’re not making adequate 

progress, you might not – you might find that 60 days is not enough to gather information to determine, 

for example, to determine if interventions will work or not work.  And the parent and LEA would have a 

conversation about let’s lengthen these timelines, so that we make a good decision, and so that we have 

all of the information that we need.  Specific learning disability is the only disability category that you’re 

allowed to have that conversation, and possibly extend the time. 

There are several forms related to the initial evaluation process.  The first would be that permission to 

evaluate request form.  So if a parent comes in and says, “I would like my child to be evaluated,” it is the 

school’s responsibility to get that form to them so that they can turn that verbal request into a written 

request.  The next form associated with an initial evaluation would be that prior written consent for 

initial evaluation and consent form, and this is where the parent signs and actually says, “You have my 

permission to begin the evaluation process.”  The third is the Evaluation Report itself, and again I’d like 

to remind you that we do have Webinars on exactly how to fill out, and the purpose of the different 



sections of the Evaluation Report, and the Reevaluation Report – two separate Webinars available on 

our Website.  The fourth form is that Notice of Recommended Educational Placement and prior written 

notice, the NOREP/PWN.  This is where the recommendations are summarized and formally given to the 

parents.  And then the procedural safeguards notice is just that full explanation of all the rights that the 

parents have. 

The evaluation requirements that are given to us through the law are relatively simple, but very, very 

important.  You should never make a decision on a child’s eligibility for special education based on a 

single assessment; whether that is a formal assessment, a standardized test kind of thing, or 

observations, or work in the classroom.  You should never make decisions – teams should never make 

decisions based on one single assessment as the sole criterion.  We are also required to make sure that 

the instruments that are used are technically sound, not racially based, given in the child’s native 

language or mode of communication and administered by trained personnel.  While all of these are best 

practices, they are most definitely legal requirements that we have. 

So we want assessment instruments to be technically sound; meaning they are reliable and valid, not 

culturally or racially biased, so that we are sure that we are getting the proper understanding of the 

child’s abilities and information on the child.  They need to be administered in their native language, 

meaning whether that is English is their second language, and we want their native language, or mode 

of communication, or do we need to do this in sign language, or some other way.  And then trained 

personnel would be someone who has been given the proper guidance in exactly how to administer 

these assessment instruments; again, whether it is a standardized tool or a screening instrument, that 

we are sure that we’re getting good information because the assessment is being used appropriately.  

And we are also legally required to make sure that we assess the child in all of the areas that we suspect 

might be a disability.  And that might change as the evaluation process unfolds.  The team might start 

with a referral question related to one disability category, and through the assessment process begin to 

recognize that maybe there are other issues at play, in which case you would be looking at other 

disability categories, and you must thoroughly investigate all of those as well.  So what the initial referral 

starts as does not necessarily meant that those are the only areas that you’ll be looking at. 

An Evaluation Report – the Evaluation Report that we provide to the parents, again, within those 60 

days, it must be of significant scope and depth to give us a complete understanding of the child.  It has 

to have a review of all of the assessments that were conducted, and that has to include information 

from the parents.  They are a very important member of the evaluation team, and it also needs to 

include classroom observation information. 

If the student is found to be eligible for special education, after we go through the evaluation process 

and write the report and the team makes the decision that the student is eligible for special ed, the IEP 

team has 30 calendar days to develop that student’s individualized education program.  And it’s 

important to remember that just like through the evaluation process, general education staff are 

incredibly important members of the team to work together to develop that child’s IEP. 



So let’s talk for a minute about the reevaluation process.  We’ve been focusing on the initial evaluation 

process, let’s look at the reevaluation.  The purpose of the reevaluation process is for us to determine if 

the student continues to be eligible, and identified as a student receiving special education.  So again, 

we’re asking that two-pronged question that we do in the initial evaluation process; does a student have 

a disability, and do they continue to need specially designed instruction?  This is the point at which we 

might look at does the student continue to be eligible to be identified as the disability category they 

were identified at previously?  Or is that no longer an appropriate category, or has something changed, 

and possibly a different disability category is something we’re going to add on or put in place of?  So we 

look again at the disability categories, does the student meet the definition of those disability 

categories?  And specially designed instruction, are the needs of the student still to the point where they 

need an individualized education program?  In addition, the purpose of the reevaluation process is to 

develop that IEP; if a student is still found to be eligible, the IEP is developed that meets their needs, and 

allows them to participate in the general ed curriculum in a least restrictive environment. 

The reevaluation process begins when the IEP team reviews the existing data that they have on the 

student.  This review of data does not require parental consent, and the decision – the discussion, the 

decision, what data they’ve looked at – will all be documented in the Reevaluation Report.  After they 

look at all of the information they have on a student, again, mindful that their purpose is to answer that 

two-pronged question, do you have a disability, do you need specially designed instruction – they make 

a decision on whether they have enough information, or they need additional data.  If additional data is 

needed, we come to the conclusion that we don’t have enough information to answer our two-pronged 

question and develop an IEP if that’s appropriate, if additional data is needed, then they obtain consent 

from the parent, they collect what it is that they feel they need, and then they complete the 

Reevaluation Report.  If the team decides that additional data is not needed, they determine the 

eligibility, and they complete the Reevaluation Report. 

Reevaluations are required to be completed much like they are for initial evaluations, if a parent or an 

LEA requests one, and they’re in agreement that that should occur.  If the hearing officer orders one 

through a due process hearing, parties can’t come to a decision, a hearing officer might order that a 

reevaluation take place.  If a student transfers into a district from within Pennsylvania, so a special ed 

student transfers into a district with an existing IEP, a reevaluation could occur if the receiving district 

feels that they need more information to make good decisions about the student’s IEP and continuing 

eligibility.  And In Pennsylvania, when a student transitions from an early intervention program to a 

school age program, a reevaluation is completed. 

Reevaluations are conducted for students every three years.  We do have the ability to waive that 

reevaluation requirement, if the parents are in agreement.  If the team and the parents believe that 

reevaluation is not necessary at this time to determine eligibility and to write an IEP, the parent can sign 

the agreement to waive reevaluation form, and forego the reevaluation at this point, and that the next 

one would be due in three years.  In Pennsylvania, the requirements from the Part Consent Decree 

require us to have different regulations in place for students who have been identified as having an 

intellectual disability.  If a student has been identified as ID, then you must reevaluation, it can never be 

waived, and that reevaluation must take place every two years.  If a team has sought parental consent 



to complete a reevaluation, they have evidence of attempts of doing this and made a good-faith effort 

to get parental consent, but have not been able to obtain it, they can still go ahead and complete the 

reevaluation process and gather additional assessment information as needed.  And a Reevaluation 

Report, just like in the initial evaluation process, the report is the culminating activity in getting that 

report with the conclusions, give that to the parent. 

The timelines for reevaluations are that the Reevaluation Report must be completed and given to the 

parents within 60 calendar days of the time they receive the written consent from parents; again, just 

like with the initial evaluation timelines, those 60 calendar days do not include the summer.  It runs 

specifically through the school term, again defined as the first day that the staff arrives in the fall, 

running through the last day the full staff is there in the spring.  Reevaluation Reports must be 

completed within the two or three year anniversary of the previous report; that would be two years for 

students with intellectual disabilities, three years for the other disability category.  Parents can, again 

waive reevaluation if they want, unless the student has been identified as having an intellectual 

disability.  When the Reevaluation Report is complete and the team decides the student is still eligible 

for special education, and an IEP needs to be written, that team meeting should be held, again, like with 

the initial evaluation process, no sooner than 10 school days from the date the parent receives the 

completed RR, or no longer than 30 calendar days; it must happen within those 30 calendar days.  And 

again, a parent can waive that need to wait for 10 school days. 

There are exceptions to the reevaluation timeline.  They are the same as the exceptions in the initial 

evaluation timeline.  If the parent repeatedly fails to produce the child to undergo the assessments 

necessary, if the student enrolls in a different school, and the parent and LEA then can agree to a new 

timeline.  If there are disciplinary issues happening and an expedited reevaluation needs to occur, or if 

they’re looking at possible specific learning disability as a disability category, and they feel they need 

more time to make a good decision, just the same exceptions that we saw with the initial evaluation 

timelines. 

The forms related to reevaluation, permission to reevaluate a reevaluation request – this is the form 

that is sent to the parents within 10 calendar days if they make an oral request, that if a parent comes in 

and says I want my child reevaluated, you have 10 days to send them this form so that they can turn 

their oral request into a request in written form.  The prior written notice for reevaluation request 

consent form – this is what the parents would sign to give permission for the reevaluation to occur.  And 

the Reevaluation Report contains the summary of everything that has occurred, and the conclusions and 

recommendations.  And procedural safeguard notice – again, this is just given to the parents so that 

they understand fully what their rights are. 

So if we go through either the initial evaluation process or the reevaluation process, and we determine, 

the team determines that a student is eligible for special education, then an IEP, Individualized 

Education Program, needs to be developed.  Developing the IEP begins by looking at the evaluation 

data; what do we know about the student?  The purpose of this program is to determine what is going 

to be taught, where it’s going to be taught, and by whom is that going to occur?  We’re going to be 

looking at all of the information that we know about this student; everything we know that led up until 



the point where we got permission to do the evaluation or reevaluation, and then everything that we 

learned through the assessment process, if additional data was collected in the reevaluation or the 

initial assessments that were given in an initial evaluation.  The IEP develops and looks at annual goals; 

where are we right now?  Where do we want the student to be performing a year from now?  If the 

student is a student who is taking alternate assessment, the PASA, then we need to include short-term 

objectives for them as well.  We need to look at progress monitoring – how, exactly, are we going to 

keep track of the student’s progress towards their goals or objects, if that’s the case?  What kind of aids 

and services, supplementary aids and services, are we going to give them?  What kind of support will we 

give them to keep them in the gen ed setting as much as possible, and where are all these supports and 

services [INAUDIBLE]? 

Our purpose for this Webinar is to share with you the purpose, the timelines, the process, the forms that 

were used in both the evaluations and reevaluations of students.  If you have any questions, or if there’s 

anything that we can help you with, you can contact myself, Amy Smith, or my colleague, Diane Funsten.  

Our contact information is there.  Please review the information that’s available on our Website, 

www.Pattan.net, but we’re happy to answer any questions or follow up with any additional information 

you might need. 

Thank you for participating today. 


