
>> I had the privilege over the past year, of working with Intermediate Unit 1, and these three lovely 
ladies behind me were the tech and internal coach for the IU1 team. I'm going to kind of let them 
introduce themselves to you.  I will say, no matter what they might tell you, they do know what they are 
doing.  They are an awesome team.  They were such a pleasure to work with, and so many wonderful 
things happened.  It was truly a collaborative effort.  We met every month.  We talked about what we 
were gonna do, what was going on, what we'd seen in our classroom visits.  We made sure that the 
message that was going out to teachers was consistent from all of us.  They had such creative ideas.  
They brought varying levels of expertise and a whole variety of things and went well above and beyond 
what the expectations were for Project Max and working with their teams.  So I'm going to let Theresa 
and Renae and Peggy share their experiences from IU1 with you because they are the main show, not 
me.  
 
>> Thank you.  
 
>> Thank you, Marsha. 
 
>> So while she's doing that, my name is Renae Cotchman, and I'm an autism and early intervention, 
training and consultation staff for our IU. 
 
>>  And I'm Peggy Vode.  I am lead support, assistant technology and internal coach for Project Max.  
And Marsha gave me this because I like to squeeze things, you know?  Remember Mr. Please-Dont-
Squeeze-The-Charmin? 
 
>> And I'm Theresa Edenfield.  I am a training and consultation specialist at the IU with assistive 
technology as my main area, and we were tech leads with Project Max this year.   Here we go.  
 
>> Okay.  The week begins.  We're at Hershey with our team.  The week begins.  We look at each other 
and utter the sentence, "Project Max.  What is this?"  Possibly, there were some expletives in there too.  
What did we get our ... 
 
>> Yes, is anybody feeling that right now? 
 
>> Like, what did we get ourselves into?  How are we going to implement this along with all the other 
roles that we have? And just what is Project Max? 
 
>> And so we found ... This is one thing that really helped us, and I strongly advise those of you who like 
chocolate martinis to take advantage of this after the training.  But what we did is, every day, we would 
meet at the end of our trainings, at the end of the nights.  Sometimes, we had dinner together. 
Sometimes, we really just went and had a couple drinks, and we bonded as a team.  We really got to 
know each other.  This was a great opportunity for the parent that we had to bond with us and to learn 
that we are all equals on this team, that just because we have this title and this title, she knows her child 
the best.  And she was able to share so much useful information with us, and it was just very beneficial 
to the whole team.  So honestly, that was one of the best things, I think, that came out of the week that 
we were up here.   
 
>> So we urge you to take advantage of the off-time.  You know, once you're out of these sessions, you 
go change into comfy clothes.  You know, don't go into your separate rooms if you don't have to.  Just 
truly relax with each other outside of your rooms and get to know each other.  



 
>> And process what you learned for the day because it is a lot.   
 
>> And ask all the questions because there are a lot of questions.   
 
>> And make the list of the questions you all come with together to bring back.   
 
>> Oh!  Okay.  Then, we went back to the ... First of all, we, our team is unique.  You guys want to tell 
them how our team is a little different? 
 
>> This year, we ... Well, our first year, we did not have an LEA or a school district on board with us.  We 
had two IU classrooms that we worked with.  We had two very young, eager teachers.  And it was 
exciting to work with them.  
 
>> We had a brand-new class. The district had decided to house an autistic support class and a 
classroom that was entering its second year in the district.  We have two wonderful teachers, many, 
many paraprofessionals: district paraprofessionals, IU paraprofessionals.  Our parent was wonderful.  
We had very good leadership that we could say, "Hey, we don't have enough time to do this."  And 
they'd be like, "Well, how can we give you more time?"  But the most important thing is that we had 
eager young students who were waiting to take their place with their peers in the general ed setting.  
One thing that happened, when we did meet, we found out we didn't really have the supplies.  We 
didn't have textbooks.  We didn't have materials.  We didn't have furniture.  So then, the team sprang 
into action.   
 
>> And we begged, borrowed and got it together.  And it's not that they didn't have supplies.  They just 
didn't have the supplies needed for the vision that, as a team, we had for these classrooms.  And so one 
of the first things we did is we looked at the visual schedules with our teachers.  And what we really 
learned is teachers knew how to make visual schedules, and they knew to place them there, but what 
we found out that we didn't realize at first is they really needed more instruction, the teachers, the staff, 
the parents, on how to implement visual schedules and how to have them available and how to teach 
independence to the students when they use them.  It's not enough to have a visual schedule displayed 
if you're not using it with your students.   
 
>> Because we wanted to impress, utmost, about visual schedules, is the goal is for that student to 
become independent of the paraprofessional, independent of the teacher in being able to visually, you 
know, guide themselves through the day or through the activity.  And what we saw was that although ... 
We had some amazing visual schedules that really looked great.  It was just that fine-tuning, you know, 
taking the staff through the steps of implementing it and stepping back to make sure the student was 
learning how to independently find it if it wasn't out.  Make sure that ... We had students at the end of 
the year that, if it wasn't out, they would get it by the end of the year and make sure it was next to their 
desk because they wanted to see what was happening in their day for that day. 
 
>> And they would take it to the general ed setting with them.   
 
>> Yeah, so we were very excited.  So with that, that was our first ... As we started out, we were like, 
"Okay, let's get these trainings going." 
 



>> And along with the visuals, we took a look at the room setup.  And one of our teachers loved to 
change her room literally every month when we went in to visit her.  We didn't know where this was 
going to be or not.  But one thing we wanted to show with these pictures is when we talked about not 
having all the furniture, she wanted to create boundaries for the students, and she wanted to give them 
independent work areas.  So she used what she had, and the picture in the upper left, that's just paper 
that she put over a PVC pipe.  
 
>> Frame. 
 
>> I don't know ... 
 
>> Frame.  Thank you.  And as the year went on, we were able to get bins.  So the bins, you see, house 
the independent work for the students and their schedules, and you can see that she started to put 
more things in place.  They have schedules.  Areas are labeled.  They know where things go.   In addition, 
when we started working with the visual schedules, we realized that they really needed more training, 
the core team.  And luckily, we do have a very supportive administrative supervisor who said, "Yes.  I'll 
give you an additional day of outside of what you're already coming in with your team to train on."  And 
so we went over the structured teaching with them, but the most important part of this is they didn't 
just learn about structured teaching and how to use it.  We had a make-and-take session.  So they were 
able to leave that day with schedules, with choice words, with independent work folders.  It was all 
there because as teachers, you know you don't necessarily have time in the course of your day to do 
those things.  So we found this was really, really helpful for the teachers.  And not only did they make it, 
we came with a lot of pre-made materials, so all they had to do was cut and laminate them.   
 
>> So then, after we finished that training with them, we realized there are other trainings that would 
benefit them to know to work with their complex-needs kiddos.  These are a list of some of the other 
areas that we decided to train in.  And so with the assistive technology, we did overviews, A.T. 101 with 
the staff.  We opened it up also to our paraprofessionals as a whole group, not just to our Max staff, you 
know, our Max classrooms, so we were hitting more of a population with the training, as well as 
districts, but then switch use.  You know, to me, I'm an A.T. consultant, so I know what a switch is.  But 
when you tell someone, "I'm using a switch, "well, what is a switch?  Does a switch talk?  Is there a voice 
to a switch?  Can I record with a switch?  There's very basic points that, you know, we, who have been in 
special education, using these for years, know that not all related service providers or regular special ed 
teachers are aware of, or regular ed teachers.  So we went on with trainings for that.  We looked at 
writing adaptations.  We created simulation activities during the trainings, and role-playing was a very 
big, key part to our training, so that the staff that attended the trainings, they were given roles.  Some of 
them were students. Some of them were teachers.  Some of them were the paraprofessional or the 
helper.  And then, afterward, after they did the role-playing, and we saw levels of frustration that you 
won't ... I mean, we had adults get up and walk out of some of our trainings because they were so 
frustrated with their disability that they could not carry out the simple task we had assigned them.  We 
then had them all come back together, and we brainstormed, "Well, how would you have adapted this 
lesson?"  So now, you are in the hot seat.  You see how it feels to be that kid.   
 
>> Go back for one second. 
 
>> Oops, I'm sorry. 
 
>> Sorry.  



 
>> So we did district trainings.  We trained preschool teachers and staff and community members.  But 
we also added these pieces as an extra part of our Project Max training each month so that ... 
 
>> Yeah. 
 
>> Those people that we had in the training with us had the same experiences.  Okay, so this is one of 
our trainings.  At the top left, this would be one of ... After they've completed a simulation activity, they 
come back, and they have the devices.  They pick them out, whether it's adapted toys.  It can be 
communication devices.  And they got to look at, "How can I use this in my classroom to enrich the 
lesson for everybody involved?"  The top one, that one of the pictures, is our fantastic parent that we 
have with us.  But this is where they role-played, and they actually got to use the devices.  And for this 
one, we gave them the adapted lesson, and they just had to figure out how they were gonna get the 
devices to work.  And then, on the bottom, it was one of our assistive technology trainings.   
 
>> So many times, we'd go into classrooms, and the devices are there, but they're on the windowsill, or 
they're not charged, or they're ... You know.  So it was just kind of, I would think this simulation was, 
"Well, we need this voice all the time." 
 
>> Mm-hmm.  
 
>> And in addition, we can't always be in those classrooms with the staff.  So to give them that 
ownership of, "Okay.  I can think through this, and I know what I can do, and here are some ideas," I 
think, really empowered the staff that were in there.  
 
>> Right, so being a part of Project Max gave us that opportunity and that, almost, privilege to be able to 
say, "Come on in.  Play with this equipment.  Get comfortable with it.  Don't be afraid of it.  And go back 
and see what you can do in your classroom with it." 
 
>> And I don't know how many of you have this opportunity, but we have an assistive technology 
lending library.  So if they found devices or toys or switches or whatever that they liked to use, they 
could then borrow it from us to try in their classroom.  Okay.  This is another one of our trainings, and 
we just have two brief videos to show the differences on how people react to it.   
 
>> And if I can get the mouse to show ... Give me a second.  It's a fine motor skill here.  Okay. 
 
>> In this first video, I want you to pay attention too.  There are two sets of people that are shown really 
quickly, and just look at the differences between how they conquer the activity.   
 
>> Okay.  See, the mouse went away. 
 
[VIDEO START]  
 
[ Chatter ]  
 
[VIDEO END]  
 
>> So what difference do you notice between the two sets of people?  Just yell it out. 



 
>> [Indistinct]. 
 
>> Okay.  One did, really.  
 
>> So what we took from that were we saw two different behaviors, two sets of behaviors.  We had the 
one set who were given a very challenge activity, and they got silly and giddy to carry it through, and 
then, they laughed about it. And the other two were concentrating so hard to read the inverted print, 
and they were very serious about, you know, making sure that they read it correctly.  And they were 
assisting each other.  And so we saw this and pointed it out to them, "These are the behaviors you're 
going to see in your students.  All students are going to react differently to it," and they took that back 
with them.  They were just like, "You're absolutely right.  We do see the different, you know, reactions 
to assignments." 
 
>> One student may be running around the room, screaming because they're frustrated while the other 
ones want to go under the table and need the quiet.  
 
>> Mm-hmm.   
 
>> And one thing we added to these simulation activities is when they were done, they had a chance to 
talk to each other about how they felt and, you know, maybe what could've been done to make that 
experience easier for them and less challenging.   
 
>> All right.  In this next video ... We can just kind of give them an idea of what they're gonna see. 
 
>> Yeah.  This is a simulation for visual impairments. 
 
>> Maybe. 
 
>> And what we had was we had a bunch of different goggles?  Is that what we ... Eyewear placed 
around the table.  So they were all different in how they could see or not see out of them.  
 
[VIDEO START]  
 
>> Let's see.  When I went like that ... 
 
>> Same thing? 
 
[ Chatter ]  
 
>> You're right. 
 
>> You can see it.  
 
>> She makes that face with it too. 
 
[VIDEO END]  
 



>> So at least with these individuals, they persevered through it.  When Theresa and I did this training 
one time, we actually had people throw the goggles down, get up, walk out of the room, refuse to do 
the task, which was to either do math problems with the goggles or read a passage and answer 
questions. And they're like, "Well, we can't do it."  And we said, "Well, you will have kids in your 
classroom that feel the same way, and what if they do that?  What if that's their behavior?  How are you 
going to react to that with them?"  So they did stick it out and persevere through it, and if you notice 
too, she was able to take those glasses off to refocus and put them back on and make that adaptation 
for herself.  How many of our kids can do that?  So we need to be aware of that so that we can jump in 
and help make those adaptations so they don't reach the level of frustration.  And this just shows how 
the simulation activities were set up.  We had five or six different stations ranging from sensory, 
communication, academic, fine motor and boxes set up.  And we had all of these different envelopes for 
activity one, two, three, four.  Each table had at least four activities to it, per box.  
 
>> Right.  So it was really simple for us to create.  They were just little plans typed up on paper.  It wasn't 
anything big and fancy.  
 
>> It was simple.  She's lying. 
 
>> It took an organized thought process for us to get it together.  But, you know, it wasn't anything we 
had to go out and buy.  We were able to just make it and implement it.   
 
>> Yes. And we also didn't have a large group when we presented these to the individuals.  So it was 
either Theresa and myself or one of us were alone when we presented it, so our directions had to be 
very clear so that they could follow those, and we could just offer guidance and walk around.  
 
>> Okay. 
 
>> Okay. 
 
>> The unit plan.  I think it took us until about January to realize that there was an end-product for year 
one of Project Max, and that was the unit plan.  And so we began to look at what was needed for the 
unit plan.  The a-ha moment for our teachers is that we will start with the P.A. Common Core standards 
and design the unit around the standards.  It was amazing, really, to have teachers say, "Oh. So I'm not 
going to teach a unit in spring about growing things.  I'm going to look at what standards go with 
growing things.  And then, I'm going to grow things, but I'm going to do it based on the standards."  And 
for our students, the classes we looked at this year, we were basically kindergarten, first grade.  So we 
didn't have students that were using alternate, eligible content.  We were using the kindergarten, first 
grade standards.  One of the classrooms, we did have the curricular materials from the district and was 
able to be online and follow that curriculum, use those standards.  The other classroom had access to it 
but not quite as much as the first classroom.  So one classroom did look at doing it in an independent 
unit using standards.  One looked at doing a unit using the standards that were in the reading textbook.  
And Marsha, she was finally getting a little bit optimistic that we might know what we were doing.  I still 
sometimes wanted to bench us, as the coach.  I'm like, "Possibly, we need to bench this game."  Okay.  
 
>> But it's interesting to keep in mind that we were told that there is this unit plan that is the end 
product when we here, like all of you.  But it really wasn't until we started going on that we realized 
that, "Oh, every monthly meeting that we're doing, every training we're doing, is helping to build this 



unit plan."  So if we can offer you one word of advice: Start your unit plan at the beginning with 
materials you were trained in. 
 
>> And I think, on the Wiggio, there is the unit plan form.  And as an internal coach, I would suggest that 
you send that out.  And when you go visit, you can start to think, "Well, how is this going to work?  How 
are we going to use it?"  In our unit plans, this is some that were ... It was put together.  These are 
samples from both classrooms.  We looked at the content area grade level, and we used the standards.  
We needed to modify those standards for each student.  And each time you meet, you'll go over one of 
these.  You'll go over learning targets, the instructional process, the key vocabulary.  And as we go on, 
then, it goes into, like, answer literal questions.  Ask a question.  And then, we talked about, in general, 
what all of our students were going to do.  And then, it gets specific as to the IUP goals per each student. 
So we're gonna read the tiny seed and then go with the vocabulary that went with that because our 
standard was looking at vocabulary.   
 
>> Am I going too fast? 
 
>> No, you're good. 
 
>> All right.  Sorry. 
 
>> So some of the accomplishments that we felt we had ... The team spent a week together in Hershey.  
We all survived.  We bonded, and I think that ... 
 
>> They probably know more about me than they would ever need to know. 
 
>> This is true.  
 
>> All right.  Two of our classrooms were set up to provide instruction to their students with complex 
needs.   
 
>> Monthly team meetings were held to help the team develop and grow. 
 
>> And in addition, when needed, additional trainings were also provided.   
 
>> All students in both classrooms are included in the ... We're proud to say that now, all of our students 
in both classrooms have been included in the general education setting to some degree. 
 
>> And they weren't initially.  So they increased in both settings by the end. 
 
>> Grade-level P.A. Common Core standards are the basis for instructions.  Sometimes, when you go in, 
and you're thinking, "Oh, what are the standards?  Where do I find them?" that's an overwhelming 
feeling.  And somebody just says to you, "You need to use the P.A. Common Core standards," and you're 
like, "Oh, where are they?  How do I find them?  How do I adapt them?" 
 
>> And for the general ed teachers, I think this comes much more naturally than it has in the past for the 
special ed teachers, so now aligning those IUP goals and with their lessons. 
 
>> Want to talk about Edu Planbook? 



 
>> Oh, there is a really good resource, and they'll have the link to it tomorrow at the poster session.  It's 
called "Edu Planbook," and it is $25 subscription a year, but what you do is you tell it what state you are 
in, what standard you want, what subject, what grade, what standard.  They pop up.  And then, you can 
make lesson plans according to that.  And you can share it, so if your principal or your supervisor says, "I 
need to see your lesson plans," you can share it.  They can make comments on it.  You can make notes 
on it.  It basically even gives you examples as to how to teach that standard.  So it's a really nice ... And 
you can do a free 30-day trial to just kind of check it out.   
 
>> We'll have that link in our poster session tomorrow if you want to come by our table.  We'll share 
that with you.  All right.  We're happy to say that our students are now using textbooks, materials, 
supplemental aids that are also the same ones that are being used in the general education setting.  Not 
everything has to be created by the teachers.   
 
>> The team is spreading the mission statement of Project Max.  Every time, now, it kind of invaded our 
souls.  So when we go into IUP meetings, or we go into different buildings, it's like, we're thinking about 
the student first.  Well, why shouldn't they be doing what other second-graders are doing, and how can 
we possibly get them there a little bit a step at a time, taking small steps? 
 
>> And luckily, we now have the legislation that backs that, that these are children, student first and not 
disability first.  Parents have been empowered to take an active part in their child's education, where 
before, we had our parent who said she felt like she'd go into an IUP meeting, and she would be on one 
side of the table.  Everybody else would be over here.  And now, there's this open communication 
between all the parties.  Districts had the foresight to train transitioning teachers for the following year.  
So instead of this mad rush trying to cram everything in at the start of the school year, at the end of last 
school year, I was called in and provided training to the upcoming teachers so that they knew about the 
students. They knew what their behaviors were, and they knew what strategies were working for them.  
We now share the primary beliefs of Project Max with our colleagues and our parents throughout the 
districts and on our websites and on the school district's websites that those students attend.   
 
>> Related service providers are taking a part in Project Max.  We had a speech therapist that wanted so 
much to be part of the team.  And now, she is an integral part of the team.  And it just makes it very 
nice.   
 
>> All right.  Now, the final, you know, we're coming to the end of our school year.  We had to start 
considering our scaling-up process for year 2, and we're realizing, "Okay.  Our puzzle is now just starting 
to come together, and we're adding a few new pieces."  And today, we'd like to welcome our first LEA 
team.  They're here today, Peters Township.  We look forward to working together with you and being a 
part of Project Max, and our goal is for the puzzle to be complete and for every child with complex 
needs to be seen as a child first.  
 
>> And we want to share an inspirational piece with you from the focus of a child with complex needs.  
 
>> So if you have tissues, you can go ahead and get them out now.  
 
>> And just sit back and read. 
 
>> Just sit back, and you're going to have to read, okay?  So get your glasses out if you can't see it. 



 
>> Maybe? 
 
>> Here we go now.  
 
>> This is, you know, that big, dramatic pause.  
 
[VIDEO START]  
 
>> Oh, no! 
 
>> I'd love to help you, Jacob.  No, part of our ... 
 
[ Indistinct ]  
 
[VIDEO END]  
 
>> So with that, that was our year one of Project Max.  And we're really looking forward to proceeding 
through and expanding.  Are there any questions?  You'll have them.  I promise you.   
 
>> That's what your PaTTAN staff are for. 
 
>> And the biggest thing that I told the teachers when I'd go to visit them is we need to understand: This 
is a 5-year project.  So we can't do it all at once.  The little steps are so important.   
 
>> [Indistinct]. 
 
>> Oh, I broke it. 
 
>> Oh, the little steps are very important.  Sometimes, you don't think things as small as getting 
someone to breakfast for 5 minutes, who's always eating in the classroom.  And now, they can go into 
the cafeteria. 
 


