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 Targets Teaching/Tasks Tools Testing Team 

 Book Knowledge     

1 Demonstrate that books have a 
purpose distinct from other toys. 
Understand that books have a 
front/back, left/right, top/bottom, 
Study pages of book to comprehend 
meaning. 

Daily independent wide reading with 
accessible books 
Create easy regular access to a large 
selection of books 
Model and think-aloud during shared 
reading 

Commercially produced books: 
page fluffers, packing tape, 
laminate, enlarge print, tactile 
elements/cues. 
 
Homemade and digital books: 
PowerPoint books, Tar Heel 
Reader iPad: Pictello, 
storybook apps 

Bridge Portfolio 
Engagement/participation 
scale 
 
Offer books upside down, 
backwards, or offer two 
books, one upside down 
Anecdotal reports of book 
behaviors 
 

Teachers: Develop data 
collection plan, tools, and plan 
opportunities 
 
Jane Farrall: Picture Books for 
Older Readers 
 

 Increase interaction with 
symbols/print 

    

2 Recognize symbols, logos, words, or 
environmental print. 
Understand words can be read aloud, 
one at a time, and that sentences are 
a string of words. 

Model attention to logos, symbols, 
names, labels, and print 
Pair logos with objects, incorporate 
logos in AAC and books 
Model use of symbols for 
communication and choice-making 
Touch-read, highlight text, laser 
pointer 
Shared writing: remnant books, 
predictable chart writing (PCW), 
personal experience stories 
Vote by letter or word 
Turn on closed captioning/subtitles 

AAC, symbol arrays 
Environmental print books 
iPad: Pictello for text 
highlighting, video, and TTS 
Apps with word-by-word read-
aloud 
Explain Everything: video 
model of read alouds with laser 
pointer 

Bridge Portfolio  
Data collection: choice-
making with graphic 
symbols, names, letters, & 
logos 
Anecdotal use of 
symbol/logo/letters 
cloze maze 
Engagement/participation 
scale; PCW, vote by letter or 
word 

Robust AAC 
ID important-to-me logos, 
symbols and words 
Family: remnant books, All 
About Me, aided language 
stimulation, PCW 
Dynamic Learning Maps: 
Symbols, Core  Vocabulary, 
Beginning Communicators 
Caroline Musselwhite: PCW 
Jane Farrall: AAC 
implementation 

COMPREHENSIVE EMERGENT LITERACY INSTRUCTION  
ALIGNED WITH THE BRIDGE OBSERVATIONAL RATING SCALE 
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 Engagement with reading     

3 Increase interaction during shared 
reading:  
 
listening, looking, responding, 
touching, 
labeling, commenting, interacting 
with another,  
 
reads to an audience,  
 
reads aloud from memory or familiar 
words. 

Daily opportunities for shared 
reading and repeated reading of 
engaging text 
Partner models strong affective 
response and use of AAC.  
Comment and wait 
Ask questions and wait 
Respond and expand 
 
Text-to-speech support for 
independent reading.  
 
Model AAC for high-frequency 
words 
 
Model reading to an audience, create 
opportunities to read to an audience. 

AAC, symbol array 
 
Story props: dolls, stuffed 
animals, toys  
Highly personalized stories to 
enhance engagement: Tar Heel  
Reader, remnant books, etc. 
 
iPad: Go Talk NOW, Pictello, 
Kid in Story and light tech 
backups 
 
Video model storybook 
reading 

Bridge Portfolio 
 
Engagement/participation 
Scale 
 
Data collection: initiation, 
utterances, responses 
 
Video record student and 
adult during shared reading 
 
 

Adult-child interaction inventory 
Generic symbol overlay 
 
DLM: shared reading, speaking 
and listening,  
 
Jane Farrall: shared reading 

 

 Foundations of writing     

4 Motor skills: 
explore writing tools with greater 
purpose, complexity, and volume,  
 
“draw words and write pictures” 
with distinct figures or shapes but 
often without left-to-right 
directionality, 
 
make writing-like and letter-like 
marks, shapes or representations are 
evident with linear directionality, 
make recognizable letters. 

Daily opportunities to observe 
models of accessible writing tools as 
they are used to convey meaning. 
 
Daily opportunities to explore 
accessible writing tools to make 
marks, form letters, and associate 
text with photos, drawings, or ideas 
to convey meaning. 

Visual support to represent 
audience and topic 
 
Accessible writing tools: 
adapted markers and crayons, 
keyboard, alphabet flipchart, 
letter board 
 
iPad with Abilipad, Clicker 
Connect, Pictello, Write My 
Name, drawing apps, social 
media: Facebook, Twitter, 
iMessage 

Bridge Portfolio  
 
Engagement/participation 
scale  
 
Sturm’s Developmental 
Writing Scale 
 
Data collection: scribbles and 
writing samples with 
anecdotal notes re: context, 
tools used, and support 
provided 

Alternative pencils 
 
DLM: Writing: Production and 
Distribution 
 
Jane Farrall: Abilipad 
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5 Use print to convey meaning: 
 
use symbols or photos to make a 
request, 
 
select an audience and purpose for 
print, photos, or drawings, 
 
describe meaning behind own 
scribble or photos, 
 
select photos, letters, and words to 
retell a story, write a caption or list. 

Daily opportunities for writing:  
 
Model writing with accessible pencil 
for multiple purposes, such as thank 
you notes, cards, letters, invitations, 
messages, text messages, grocery 
lists, and meal plans. 
 
Daily shared writing of narratives, 
such as remnant books, personal 
experience stories, predictable chart 
writing, and social scripts. 
 
Daily descriptive writing of content 
areas using AAC, use graphic 
organizers to help describe 
characters, activities, concepts. 
 
Provide instructional feedback 
following writing attempts. Consider 
video feedback. 

AAC 
 
Chart paper, markers, note 
cards, invitations, valentines, 
list paper 
 
Accessible writing tools: 
alphabet flipcharts, letter 
boards, keyboards 
 
iPad with Clicker Connect, Kid 
in Story, Keynote, Pictello. 
 
Graphic organizers: 
Kidspiration, 
Tools 4 Students 
 
Explain Everything for video 
feedback. 

Bridge Portfolio  
Developmental Writing Scale 
 
Monster Developmental 
Spelling Test 
 
Engagement/participation 
scale 

Robust AAC 
 
DLM: Alternative pencils, 
information and explanation 
texts, emergent writing, Getting 
Started with Narrative Writing 
 
Emergent Writing Activities 
 
Alphabet flipchart guide 
Jane Farrall: PCW 

6 Name writing: 
Make increasingly consistent mark to 
represent name without following a 
model. 
 
Write name in increasingly 
recognizable ways using letterlike 
forms, recognizable letters, in correct 
linear order, finally adding last 
name. 

Provide frequent opportunities to 
represent name for authentic 
purposes: 
assignments, art projects, cards, 
invitations, notes, signing-up, -in, -
out, checking out books or materials. 
 
Follow student attempt with correct 
model and instructional feedback. 
Consider video feedback/modeling. 

Provide alternative pencil if 
necessary but emphasize 
developing a signature with 
traditional pencils if possible. 
 
iPad with app Write My Name, 
Explain Everything for name 
video and video feedback.  

Bridge Portfolio 
Engagement/participation 
scale 
Data collection: name writing 
attempts 

 

 Interaction with alphabet     

7 Explore alphabet materials in 
increasingly complex ways, 
understanding that: 

Create daily opportunities to explore 
the alphabet and alphabet materials. 
 

Letter blocks, letter tiles, 
magnetic letters, word walls, 
keyboards, letter boards. 

Bridge Portfolio  
Analyze generative writing 
samples using Sturm’s 

Jane Farrall: alphabet instruction 
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letters are distinct from numbers and 
other shapes,  
 
appear in names and other important-
to-me words, 
 
represent or are associated with 
important-to-me words, 
 
have names,  
 
can identify most letters most of the 
time. 

Go on letter hunts, play alphabet 
action man, vote by letter, alphabank 
writing. 
 
Write and read alphabet and letter 
books.  
 
Emphasize initial letter in names and 
curricular content.  

 
PowerPoint book templates 
from CLDS.  
 
Alphabet books and letter 
books, including Unique 
Curriculum, Tar Heel Reader.  

Developmental Writing Scale 
 
Engagement/participation 
scale 
 
 

 Phonological/Phonemic Awareness     

8
8 

Increase awareness and participation 
of singing, claps/beats, and rhythm. 
 
Manipulate sounds of language to 
repeat cadence in songs, repeat or 
extend rhythm by clapping, nodding, 
bouncing.  
 
Identify and label sounds in the 
environment, match words with 
same initial letter sound. 
 
Identify letter names for letter 
sounds. 

Sing and rap songs and nursery 
rhymes. 
 
Read rhyming and alliterative books. 
 
Identify words to:  
clap, tap, stretch, spell, tell, cheer 
 
Name chants and name videos, e.g. 
Bingo 
 
 
 

Program songs into AAC  
 
iPad with Explain Everything 
app for word videos.  

Bridge Portfolio  
Data collection: 
Vote by letter 
Cloze maze choice-making 
with graphic symbols, letters, 
pictures 

www.aacintervention.com 
 
Jane Farrall: working with 
words & letters, onset rime 

9 Increase awareness of sounds in 
words, such as rhyming patterns. 
 
Manipulate sounds in words by 
creating rhymes and alliterative 
pairs. 

Round Up the Rhymes  
 
Write alliterative sentences for 
important-to me words  
 
Re-write classics with important-to-

Read Dr Seuss, Sandra 
Boynton, Jack Prelutsky, 
Ogden Nash, Shel Silverstein. 
 
Tar Heel Reader, particularly 
Jane Farrell and Reed A 

Bridge Portfolio  
Data collection: 
Cloze maze choice-making 
with graphic symbols, letters, 
pictures to complete rhymes 
or alliterative pairs or identify 

Caroline	  Musselwhite’s	  
website,	  
www.aacintervention.com for 
sound substitution and phoneme 
isolation activities 
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Count, nod, tap, or bounce with each 
syllable in a word or each word in a 
sentence. 
 
Can manipulate letter sounds to 
segment and blend words, substitute 
sounds.  

me words: Maggie, Maggie, what do 
you see? I see Harry looking at me! 

Booke. words that have been 
segmented or to blend 
segments into words. 

 Oral language during literacy 
activities 

    

10 Use oral language or AAC in 
increasingly sophisticated ways to: 
show awareness, enjoyment, or 
engagement with literacy activities, 
label actions, characters, or 
illustrations in books,  
comment on text or makes text-to-
self connections, such as “I like that 
too!”,  
imitate, predict or re-enact actions, 
sound effects, words, or repeated 
lines from familiar storybooks, 
use storybook conventions or 
language, 
ask questions about text, retell or 
sequence a story, answer questions 
about familiar stories, 
create and share a simple original 
story,  make predictions about 
unfamiliar stories. 

Daily shared reading with modeled 
use of AAC to comment on the 
shared reading experience (“Act this 
out!,” “Read this in a silly voice!,” 
“Boring!”), comment on the text (“I 
like this!,” “Oops!” or “funny!”), 
label items on the page or make text-
to-self connections (“I know about 
this!”), ask questions about the text 
(“why is she sad?”).  
 
Repeated readings of the text 
followed by picture walks to foster a 
retelling. Visual supports such as 
photocopies of the illustrations to 
sequence and retell the story.  
Co-produced sequenced social 
scripts to foster and scaffold the 
experience of conversational 
exchange and storytelling. 

AAC 
Commercially produced books, 
adapted to foster exploration if 
necessary: page fluffers, 
packing tape, laminate, enlarge 
print, tactile elements/cues. 
Homemade books: PowerPoint 
Digital: PowerPoint, Tar Heel 
Reader, iPad: Pictello, apps 
 
Social scripts, remnant books, 
personal experience stories, All 
About Me books.  

Bridge Portfolio 
Engagement/participation 
scale 
Data collection: anecdotal 
reports with context, 
initiation, role in co-
production.  

Can We Chat 
 
Caroline Musselwhite’s 
suggested phrases for the 
anatomy of a social script. 


