
>> This presentation is going to be largely data-based. So if you like data and you like numbers, then you 

found the right place. If you don't like data or numbers, here's your opportunity to head to another 

session. I won't feel slighted whatsoever. You're absolutely welcome to go to something else. But I was 

invited to do this conversation ... Oops, I've got to move over. I was invited to do this conversation with 

all of you today to kind of give you an overview of some of the data that we've been aggregating at the 

state level with regards to implementation of PBIS. Some of you may know me as the person who 

frustrates you asking for data related to PBIS implementation. And I apologize if I've caused you 

frustration, anger and angst, but we are trying to work together collaboratively to make sure that we are 

getting appropriate amounts of data that will help us sustain our efforts across the Commonwealth. So 

again, welcome, and just to tell you a little bit about myself: I'm a school psychologist by training, and I 

was a practitioner for about 10 years and happened to work in an elementary school that implemented 

SWEBS back in the late '90s, early 2000, when school-wide PBIS was in its first iteration. But now, for the 

past eight years, I've been teaching at Indiana University of Pennsylvania, in the western part of the 

state, in an educational school psychology program. And so it's my distinct pleasure and honor to be 

able to speak with you today about some of the work that we've been doing, as a result of all of the 

work that you all do. So I do need to give a little bit of credit where credit is, of course, due. I want to 

give special thanks to my colleagues at IUP: Mark Staszkiewicz, who is my co-principal investigator for 

this project. We've had a number of research assistants who have assisted us in the data collection and 

analysis and report generation, as well as our colleagues across the PaTTAN system, namely Jim 

Palmiero, Tina Lawson, Laura Moran and Kathryn Poggi, all of whom spearhead PBIS for each of the 

three regions of the Commonwealth. So our themes for today are, largely speaking, want to just briefly 

go over training efforts within the PaPBS Network, and then talk about how well does training actually 

translate to implementation integrity, and then, finally, review, very briefly, some of the outcomes that 

we've been seeing across the state and also have a couple of schools' data stories to share with you as 

well. So, we're going to try to accomplish all of that in 55 minutes, and still give you time to get your 

code that everybody desperately needs, and also give us time to go upstairs for the closing keynote, 

which I am very excited about. And so want to make sure that we are providing opportunities to get 

through all of this, but also answer any questions or, of course, welcome any comments from the 

audience. So if at any point in time you have a question or a comment, please do not hesitate to ask. I 

don't know that I'm going to be able to leap over these tables to get the microphone in your -- in front of 

you, so we can get your voice recorded, but I will do my best to repeat at least the essence of your 

comment or your question, because obviously we are recording for purposes of accessing these 

materials well after today. So I think by now everybody, I hope, is familiar with what the PaPBS Network 

is. This is just kind of our boilerplate slide that we put in everything. Of course, we are a network of 

schools, educators, communities, consultants, interested stakeholder members, who all want to make 

sure that kids are successful in school, all kids. And that we make an effort to try to create environments 

in which barriers to learning are greatly minimized, if not completely eliminated. So who are we, in 

terms of the PaPBS Network? Jim Palmiero, yesterday at the opening keynote, gave you some data that 

actually are a little bit more current than mine. So he beat me on that one. But in case you missed it, or 

in case you weren't here yesterday, or in case there was just a lot flying at you, you didn't quite catch it 

all, just a reiteration of the data that we have here: these are data actually current as of last spring. So 

for our program evaluation purposes, we're always a year behind you guys. Because you, obviously, 



need to have a school year and collect data and then submit those data at the end of the school year, 

and then, unfortunately, we can't turn around an evaluation report overnight.  It usually takes us a long 

time.  So we're always a year behind in our evaluations of the great work that all of you are doing.  So 

these data are actually from spring of 2014.  

We have the number of schools that are participating in the network broken down by the three PaTTAN 

regions. So we have the East, Central and West region going across the Commonwealth, and these 

indicate the number of LEAs or charter schools that have participated in the PaPBS Network since its 

inception. So originally, the PaPBS Network wasn't even known as that. It was really just a cohort of 34 

schools that were selected, back in the summer of 2007, to be trained and received on-site technical 

assistance for implementation of school-wide PBIS. So those schools are all indicated as Cohort 1 

schools. So 33 schools representing 23 LEAs or charters. Since 2009, we have had a total of 584 

additional schools join the network, which represents an additional 178 LEAs across the Commonwealth.  

So we have grown exponentially since our infancy stages in 2007. And then we, of course, have a total 

down here. So as of spring of 2007 across both cohorts, 617 schools participating in the network, 

representing 187 LEAs and charters, which is fantastic. But let's conceptualize that a little bit. Oh, and by 

the way, of course, all 29 intermediate units are firmly represented in these numbers as well, whether 

they are actively participating on-site technical assistance or they are offering training, or both. So we've 

got great representation. Here is a map of the Commonwealth of Pennsylvania indicating participating 

network schools -- excuse me, school districts, not schools. If we had to plot every single school building, 

that would be really hard. So we just did LEAs.  And if you're looking for your LEA and you're thinking, 

"Why are we not on there?" Two things, one of which is if you're relatively new, if your LEA is relatively 

new, we haven't added you as a dot just yet; you've got to wait. But the other reality is that it's really 

hard to pinpoint exactly on a map where you are. We go off of Google Maps and it's just not real 

perfect. But you get a general idea, a general indication as to the schools and the LEAs that are 

participating in the network. Blue dots represent our initial cohort, which the blue might be a little bit 

hard to see, but the blue dots represent initial Cohort 1 LEAs. And then the red dots represent 

everybody else. So not surprisingly, we have a concentration of network schools around our three or 

four urban centers, but we do have representation in virtually every county, but not every county. And 

yeah, so if you're looking and you're thinking, "Why is my school not up there?" wait until next year, 

maybe we'll -- maybe your dot will appear. If not, then let me know. Okay, so who are we by grade 

level? So we break down the participating network schools by arbitrary grade level spans. 

We do this completely arbitrarily. We consider elementary being K to 5; middle, 6 to 8; and high school, 

9 to 12.  And of course, any building that happens to have a preschool associated with it, they're 

included as well. So these data represent both Cohorts 1 and 2, a breakdown by grade span, and you 

may be wondering, "Well, wait a minute. These numbers don't really seem to add up, especially our 

percentages." If you look across any particular row, the percentages are well over 100 percent, and 

that's because if you are a school that spans, say, for example, K to 8, you get counted twice. You get 

counted both as an elementary school and a middle school. If you are a pre-K to 12 school, you get 

counted four times. You're awesome! So that's why the numbers don't necessarily add up -- actually, 

they frequently exceed 100 percent. So the breakdown here is provided for you. Not surprisingly, 



consistent with national trends, we see the majority of our PaPBS Network schools at the elementary 

level. But what I will say is that we have an increasing number of middle and high schools, for which this 

Commonwealth is extremely proud. Because the work that's happening at the middle and the high 

school levels is really beginning to emerge and we're being viewed as a leader in the nation in terms of 

middle and high school implementation of school-wide PBIS. So that's fantastic for all of us. Okay, so, 

there are approximately 3,400 school buildings in the Commonwealth including area vocational-

technical schools.  

And if you recall, I said that 617 schools have been trained in part of the network, so that represents 

approximately 18 percent of all schools in the Commonwealth have been trained. So we're about one-

fifth of the Commonwealth in terms of participating schools, but we still have a long way to go. And in 

terms of the LEA representation, we have 187 LEAs, which represents just under 38 percent of our 500 

LEAs.  At last count, there were 500. Are there still 500? I think so. Okay, so what does that mean in 

terms of students, student impact? So there are approximately 1.8 million students in public schools in 

Pennsylvania, and if we, actually, what we've done is we ... All the schools that participate in the 

network, we look at your attendance data, your school enrollment data, excuse me, and then we add 

that all up. And of the schools that are participating in the network, there are approximately 319,000 

students in those buildings. So that represents about 18 percent of the student population of 

Pennsylvania is educated in a school that has been trained in school-wide PBIS. And I'm emphasizing, 

underlining, underscoring that word "trained," because in a moment what we'll see is that training 

doesn't necessarily mean you're implementing. So, but we're moving along. This is great! Much better 

than where we were in 2008, when I think, roughly speaking, like 2 percent of students were in schools 

that had been trained in PBIS. So we're moving along. We're chugging. Things are going great. I also 

need to acknowledge the over 126 PaPBS Network facilitators who do the hard work, that is, 

collaborating -- training and collaborating with school districts and buildings to help install these 

effective practices. And so that's also encouraging that over the last number of years, our network 

facilitation cadre has increased. And finally, I would be remiss if I did not recognize that there are at 

least, at last count, 144 collaborating community mental health agencies that work alongside the 

schools that are doing this hard work. So thanks to those wonderful agencies who have really provided 

an integral role in the training, implementation and sustainability of school-wide PBIS. Okay, so that was 

training in about eight minutes. Any questions on that? Yes, question!  

>> Yes. How are you calculating the training? What are you using to quantify that?  

>> Excellent!  So the question was, "How are we calculating or quantifying the training?" That is a 

difficult thing to do, simply because whoever is providing the training has different internal mechanisms 

for recording the training that's being conducted. So for example, any consultant who works within the 

PaTTAN system, all of their training is documented internally using a particular system. But then each of 

the 29 IUs use different systems. So the reality of it is, is that we, at our level, cannot aggregate the 

number of trainings that are being provided. So the way in which we quantify training in our perspective 

of the state-wide evaluation is to reach out to network facilitators and ask them, "How many schools 

have you been -- are these schools in or part of the network? And have they been trained?" So it's a 

simple yes or no. So it certainly is not as scientific as I would like it to be, but that's just simply because 



we have different systems at the PaTTAN, IU, and regional local levels that don't communicate in terms 

of training efforts.  Sorry, I don't have a nicer answer for you on that, but ...  

>> Well, you know we -- as part of Devereux, we do a lot of training in schools.  

>> Yes.  

>> And [INAUDIBLE]  ask that question.  

>> Nope.  

>> And I wondered -- we're just thinking [INAUDIBLE] with your representative. 

>> Absolutely, yes ...  

>> [INAUDIBLE]   

>> Absolutely, yeah, yeah.  So Devereux does -- you guys do great work all over the country, but in 

particular in the Eastern part of the state and in Philadelphia specifically. Yeah, we are not tapping into 

the -- if you do have any internal mechanisms to record trainings. We're just simply reaching out to our 

network facilitators and asking them, "Are these -- the schools that for whom they are assigned as a 

facilitator, are you providing trainings?" Other question or comment? Yes.  

>> How are the school districts -- a group of us came here ...   

>> Yes.  

>> How do the school districts keep [INAUDIBLE] ...  

>> Sure, sure, that's a very good question.  So a school district that has not yet been trained and is 

looking to be trained and receive support and implementation would reach out to your local IU and your 

regional PaTTAN office.  And they would then connect you with a regional facilitator. And those 

facilitators could be PaTTAN consultants, they could be IU TACs, they could be our partners like 

Devereux and other agencies, it could be any number -- it's just -- depends on who's available and 

resource allocation and so forth.  

>> And I have a question.  

>> Yes, a question.  

>> Was there a consistent formula that these training was like a ...  

>> Yes.    

>> Three days of training for leadership teams spread out through a school year, which is what PaPBS 

was describing in the last session.  

>> Yes.  



>> [INAUDIBLE] 

>> Yes. So ...  

>> [INAUDIBLE]   

>> Part of the network -- in order to be a trained facilitator in the PaPBS Network, there actually is an 

application process, and, I -- I would submit, a fairly rigorous training protocol. That -- so initially 

facilitators are provided provisional status, and they work alongside an independent facilitator, so they 

get trained up. Their behavior gets shaped up. And then once they have documented meeting certain 

criteria, then the provisional facilitators become independent facilitators. And they have to agree to 

delivering the same training materials that everybody else delivers. So there is a set of training materials 

that all facilitators access through a secure website through the -- actually securely through papbs.org. 

And we all - I'm one of them - we all agree to use those training materials. Now, how they're delivered 

may depend on do you have a whole day, do you have a half day, do you only have -- that's a little bit 

different. So it gets sliced and diced a little bit differently depending upon the school district's needs.  

But we all agree to use the exact same materials.  And by the way, those materials were all created 

originally by OSEP Technical Assistance Network on PBIS.  

>> Is there [INAUDIBLE] ongoing? 

>> We're always updating them, yes.  

>> I mean not more than three days.  

>> Oh, no. So, yeah, there's a bunch of modules ... Off the top of my head I can't think, there's ... I'm 

looking at Tom ... Five or six, something like that, maybe more.  But you can actually install - and we 

have evidence of this I think I share a little bit later on, yes, um - we have evidence that you can -- you 

can get up to criterion of implementing universal school-wide PBIS after receiving just the first three 

modules of training. So that's the behavior matrix, the Token Economy System, reinforcement system, 

and your discipline -- you know, your office discipline referral and data piece, and explicit instruction and 

all that good stuff.  So you can actually start implementing -- we have evidence of schools doing that 

after three full days of training. Now there's a lot more to it than just those three, but you can at least 

get it up and started with those three. So good, good questions.  Any others?  

>> Yeah.  

>> Yes, sir!  

>> Does not the SET, the school evaluation tool, the Benchmarks of Qualities, measure the training 

ongoing? 

>> So that's a good question. So does the SET, the school-wide evaluation tool, the Benchmarks of 

Quality, otherwise known as BoQ, those are two highly useful fidelity measures ... They are intended to 

measure the degree to which a school adopts the core principles and features of school-wide PBIS. So 



that's Tier 1.  So in effect, I guess you could say, it is indirectly an evaluation of the quality, not only of 

the training, but, I would also submit, the quality of implementation. Because any one of us knows, you 

can deliver a great -- my training today could be awesome. Probably not, but it could be. But it doesn't 

mean it's going to change what you do. I hope it does. So it's that mind-set of the spray-and-pray type of 

training. Like, I spray everybody with what I hope they're going to do something when they go back to 

their classes or their buildings; I just pray that you're going to do it. So you can go to a training, like this, 

but what really matters is that on-site technical assistance that's provided to ensure that what we talk 

about here actually translates to practice. And that's really the crux of what I'm about to get to in this 

session is we've got a lot of schools that have been trained, but when we look at fidelity data, it suggests 

that a lot of schools get trained, but not a lot are actually implementing with a high degree of integrity. I 

don't know what that means.  All I can do is just state the facts.  And then we can have a conversation 

about what that might actually mean. So I hope I answered your question. Did I evade it, allude it, 

completely miss it? 

>> You did not. Part of the process is that there's ongoing evaluation of did the schools get it, that was 

the ...  

>> Yes.  

>> [INAUDIBLE]  relative to the fidelity ...  

>> Yes, yeah. And so that the evaluation of whether the schools received high quality training is part of 

the agreement the district ...  

>> Commitment to the fidelity ...  

>> Commitment to the fidelity of implementation. Thank you, Tom. Tom should be up here. Tom 

Marsake, everybody; he's my sidekick. Ah, yes, so the commitment to implementation with fidelity, or 

whatever it's called, that's the district -- typically superintendent or someone in central office who signs 

agreements saying, "Hey, we're gonna open up our building to you, the facilitator. And the facilitator, in 

turn, is committing to delivering the training." So, I mean, that's a signed commitment that we actually 

now recently have started uploading those into a data system, a secure data system, so that we can 

track the number of schools for which we have those commitment letters that are signed by both the 

district and the facilitator. Good questions. Okay, so, any others before we move on? 

Thank you, I really enjoy it when people ask questions or have comments, because I don't like droning 

on for an hour. And I don't think you would want to hear me drone on for an hour.  Okay, so the next 

area I want to kind of jump into was just a review of -- after we've trained all these schools, because 

apparently we've trained over 600 schools in school-wide PBIS, at least the core features, how well do 

they actually implement? And it's this fundamental question that I always have about anything, whether 

it's PBIS or effective reading instruction or, you know, taking my medicine that my doctor tells me to 

take. It's this fundamental question of if somebody tells you to do something because the research 

indicates it's really good if you do it, but then how well do you actually adhere to that regimen that was 

provided to you?  And so I look at this from an empirical perspective in my profession, but I also look at 



it from a personal level in my own life. So I am a softball coach of two different teams, 6, 7 and 8-year-

old girls, which is a hoot, and then also I'm assistant coach for a team of -- how old are they? -- 9 and 10-

year-old girls. And these are my twin daughters, our twin daughters, excuse me, our twin daughters, 

Julie and Sophie. They're on a softball team together. And so we do a lot of training with them and with 

their team.  You know, we have a lot of practices. In fact, we just had a practice on Tuesday because we 

were failing miserably in most of our games. So we had another practice. And so we're doing drills, 

we're doing batting practice, we're doing fielding practice, we're running the bases, we're doing all that 

good stuff. And then we go and play a game and they make mistakes. Right? They don't implement with 

any degree of integrity everything that we teach them. I need to get better at this. Because four years 

ago, when I first started coaching, our team went 0-17-1. And the only reason we had a tie was because 

it was the last game of the year, it was 0 to 0 in the fourth inning, and it started raining. And the other 

coach said, "You want to finish this game up another day?" And I said, "No, we want to end the season 

on a tie!" So, I am not real good about this fidelity piece. We teach the kids, we want them to generalize 

that skill into a game and maybe have some success. So I don't mean to suggest that I have this whole 

thing figured out in my personal life, let alone in my professional life. But the reality of it is, bringing it 

back here to PBIS, the reality of it is, is there seems to be a gap between high-fidelity training, high-

quality training, and actual installation of those practices.  

And we've got some data that seem to indicate that that is actually the case for a large proportion of 

schools. So what do these data say? Here are the numbers of schools as of spring of 2014. So Jim 

Palmiero's data from yesterday are a little bit more current, but these are from spring of 2014.  The 

green bar represents schools that achieved an 80/80 on the SET, or 70 percent on the BoQ, and in very 

rare circumstances do we use the TIC, the Team I implementation Checklist, as a measure of fidelity. We 

try not to use that because the psychometric qualities of it are unknown at best. And so I would say in 

less than like 1 or 2 percent of the schools do we actually use TIC data. But it's primarily SET and BoQ 

data. So the green bar represents schools that achieved the minimum criterion. The red bar represents 

schools that had SET or BoQ data, but they didn't achieve that threshold. So we had a 173 schools at the 

end of the last academic year who could be qualified as fully implementing, and an additional 38 schools 

who could be qualified as partially implementing. My colleague, Mark Staszkiewicz, says that perhaps 

maybe any school who's in the network could be considered partially implementing, because 

everybody's doing something about behavior, but they just probably aren't systematically doing it as 

well. So the nice picture here that we see is that there's an upward trend. Cross-sectionally speaking, 

from one year to the next, we see a steady increase. From our infancy year of 2007, prior to actually the 

revitalization of PBIS, we did have two schools that were already achieving full implementation fidelity 

based on SET data.  

But then now in spring of 2007, 173, and I have no doubt that we're going to have over 200 here this 

spring, given how many names were mentioned yesterday during the morning keynote -- how many -- I 

think there were 256 or something like that. So I expect that bar to be even bigger for spring of 2015. 

When we break it down by grade spanned, again, not surprisingly, the largest proportion of schools 

implementing to fidelity are at the elementary level, and then middle in second place. Third place would 

be high school. We had 10 high schools last spring who were implementing with integrity, then our 



catchall Other category, and then alternative programs. So again, these data are consistent with national 

trends, in that implementation appears to be occurring more -- much more frequently at the elementary 

level. So let's go back to that notion of -- we had over 600 schools that were part of the network, but 

now I'm telling you that as of last spring, 173 of them achieved full implementation, with additional 38 

that have partial implementation. That seems to suggest there's a mismatch between being a part of the 

network and actually installing with integrity. So approximately 34 percent of all schools claiming to be 

members of the PaPBS Network submitted fidelity data last spring. That's a little concerning from my 

perspective. I don't know what to make of it. I have some ideas and I'd appreciate comments from the 

audience as well, but that's a little concerning. It could mean a number of things, just in a moment.  

Additionally, it is relatively rare for a school to submit more than one year of fidelity data. So this is my 

plea to all of you: submit some fidelity data. It would be really, really helpful. And if you do it one year, 

please do it multiple years. That would be really cool. That would be fantastic! It really helps us out.  

And quite frankly, if you think about the core principles and features of high-fidelity implementation of 

PBIS, you should be doing this anyway. So that could be another reason why there's a mismatch.  

Maybe you're all collecting fidelity data, but you're just thinking, "I don't want to give it to Runge and his 

group, because they drive me nuts." And if that's the case, well, I apologize, I've got to figure out how to 

broker that arrangement a little bit better. So, we have had some improvements of the last couple 

years.  

This isn't intended to be such a negative thing, especially at a Positive Behavior Support conference. 

Right? So some positives: We've had an increase in data submission over the last couple of years.  

In large part, to a number of different factors: network facilitators, prodding schools to submit those 

data, and helping schools submit those data, certainly helped out. So thank you, all of you who are 

network facilitators. Of course, thanks to the schools who are doing this work and taking the effort to 

take your SET BoQ data and enter it into a website. Thank you. I know that can be a little bit challenging, 

especially if the website is a little clunky, but we do appreciate you taking that additional effort. We also 

believe that the recent installation of public recognition at the implementers' forums has increased 

fidelity of submitting data. And so that's one of the reasons why we've started doing that. As well now -- 

for those who have been in the network for a couple of years, you maybe have recognized that in order 

to to be publicly recognized at the forum this year, there were certain minimum data submission 

requirements. I see a couple of people nodding their head; either they are falling asleep or they know 

what I'm talking about. Okay? So we had a few minimum data requirements to be recognized. So in 

order for John Ragsdale to say your name yesterday in those 256 names that were being mentioned, you 

had to submit fidelity data and what else? Does anybody know? 

>> Is it BoQ? 

>> Yeah, BoQ or SET data. So fidelity data, anything else?  

>> Attendance. 



>> Attendance ...  

>> Attendance and ODRs ... 

>> And ODRs, right? Yeah, that was -- and maybe one or two others. So here's a little foreshadowing for 

next year. Next year, in order to be publicly recognized, a school has to submit not only those data, but a 

few additional data. And then the following year, in order to be publicly recognized, we're asking for 

even more data. Sounds like shaping behavior, doesn't it? That's exactly what we're doing. We're using 

the concept of shaping behavior, differential reinforcement of successive approximations to the final 

end behavior, we're using that to try to increase data submission compliance. Now you may think that's 

kind of mean and nasty and rotten, why are we doing that? Well, it's important that we have as much 

data at the state level in order to to keep this effort going. If we don't have robust data from which to 

draw conclusions, good, bad or indifferent conclusions, this framework, this initiative, will take a serious 

blow at the state level and also at the national level. And that's clearly something we do not want to 

have happen. So we need those data and that's why every year, I'm asked to do a little workshop here 

about pleading with you to please submit your data and it's really important for us.  

And I know it gets frustrating at times to have to do that, but it is abundantly helpful. So what does a 

lack of data submission mean? I've got some ideas, and let me go through them, and then I want to see 

any other ideas people have. So maybe schools aren't submitting fidelity data because they're just not 

implementing, and I get that. I mean, you can't go to three days of training and then on Monday, all of a 

sudden, magically do PBIS really, really well. It takes a lot of hard effort and work, blood, sweat and 

tears. So it could be that fidelity data are not submitted because you are not implementing, and that's 

fine. It could also be that you have a school that's thinking, "We're just not doing this really well, and 

we're kind of embarrassed, so we're just not going to submit any data." So it could reflect poor 

implementation. It could also be that, "Oh, gosh, we implemented and oh, my goodness, look what 

happened." If you've ever been in a school that implemented PBIS with integrity and then you saw your 

ODRs go up? Anybody have that experience? It's actually not all that uncommon. Anybody want to 

hazard a guess as to maybe why you might see that? Yes? 

>> Because everybody has a common language and [INAUDIBLE]   

>> So everybody has a common language, so all staff have a common language that are doing it now?  

>> They're all so well reporting it and looking for those behaviors ...  

>> They are all reporting it and looking for those behaviors.  Exactly. So if I am a teacher in your building 

and I don't want the principal to know that I am not a good classroom manager, I just don't remove 

anybody from my classroom. Whereas all of you are stellar teachers, and so you either have no 

classroom problems, or if you do have one, you appropriately refer the student to the principal's office. 

Excuse me. So once you install PBIS at the universal level, now I can't hide.  And so that is precisely why 

it is not unusual for schools to see an uptick in ODRs after their first year of installation. And that can be 

a little unsettling for schools and especially for administrators, if they aren't aware of that possibility in 

advance. And so just be real, real aware of that. So sometimes we don't submit data because we're 



embarrassed of our outcomes, when they're less than favorable. What I would say to schools who 

maybe are feeling that way is, "Don't worry." We never report school data on an individual level in our 

annual reports. We always aggregate across all buildings. And we never report data from any group of 

schools unless we have at least four or five schools in our data analysis, and typically we're looking for at 

least 10 or more. That way, we can ensure the anonymity of schools who are providing the data for us. 

So actually, by ethical code and legal obligation between IUP and PaTTAN, we can never disclose the 

names of schools that have provided us those data. So I hope that gives you a little bit more comfort in 

considering submitting data even when you think your outcomes are not all that favorable. Sometimes 

people just do the old Homer Simpson, "D'oh, I forgot to submit the data." And what I say to that is, 

that's okay, we all make mistakes, we all forget things. I forget my name all the time. Instead, submit 

your data whenever you can, because we always backfill data from previous years if we get it. So if you 

happen to forget to submit your data for 2013 - 2014 school year and you submit it in 2017, we'll get it, 

and we'll plug it in there. Which is one of the reasons why if you look longitudinally across our 

evaluations, the numbers from one year to the next always seem to change. So we might have data 

from 10 schools in 2010 and then the next year, we'll say, "2010, we had 15 schools." You're like, "Wait 

a minute. Last year, they said there were only 10 schools." That's because we add more data as they 

come in, whenever they come in. So please submit when possible. And then also ... Excuse me ... There 

is a sentiment out in the field, that really submitting data to the statewide evaluation is not all that 

terribly helpful for us. And I hope to try to persuade you to think differently about that, because it really 

is helpful if we have data. Any other thoughts or comments as to what the challenges are behind 

submitting data? It also gives me a chance to drink something because I'm losing my voice. In the back, 

yes?  

>> Do you think because I don't have to and there's plenty of other data that I am required to submit.  

>> Excellent. Okay. Thank you. So because I -- so another reason might be because I have to ...  

>> Because I don't have to ...  

>> And I've got all these other data requirements that are placed on me.  

>> Because I don't have to.  

>> Because I don't have to. Excuse me, yes. Oh, yes. So unless it's absolutely required of me, I'm not 

going to submit those data. And you've got a lot of data requirements anyway as it is. That's a good 

point. A very fair point. Yes. Other comments? Yes.  

>> I was just going to say, just, I think this goes in line with implementation, but I know some of the 

schools that I work with that they had a lot of changes without any instruction.  

>> Sure.  

>> And that happens [INAUDIBLE] ...  

>> So, it ...  



>> They change things and ...  

>> A change of administration or a change of your data nerd in your building ... That would have been 

me. You know, and so now everybody's thinking, "Well, I don't know how to get those data." I also 

would recognize, and this is in here, but some of the data that the state requires or is asking ... Excuse 

me ... Relates to LRE indices, and that was a real pain in the neck for schools. And I completely get that. 

And when we look at the LRE indices for the number of the kids in the three different LRE categories, 

those data are really hard to get for schools, because schools report those to the IUs at the district level, 

not at the building level. And so that requires a lot of effort, on behalf of some people, to tease out the 

one building that's implementing what their LRE data are, relative to the entire district's LRE data.  

>> And I'm just going to talk to that. It takes multiple people in a district ... 

>> Yep.  

>> To get all that information. It's not just the building administrator.  

>> Yes. Yeah. And so those data in particular are very challenging, requiring a lot of different people. So 

we absolutely -- the state leadership team for PBIS is fully aware of these challenges. And let it be 

known, also, that I didn't come up with all these variables, and it wasn't my idea to have all of these and 

request them from you. It really was an effort of the state leadership team, which is comprised of all 

different stakeholder groups. And so the state leadership team really has directed us at IUP and then 

subsequently you, what are the data that are important for the state. Yes.  

>> What is the process by which ...  

>> What is the process by which?  

>> You report the data.  

>> So the process by which you report data. That's an excellent question. You work with your network 

facilitator. And there are two different secure websites that you use to submit your data. The primary 

website is called pTrack, and that's a state-level secure website.  And you enter in the data into that 

website. And then there's another website, that's a national website, that's pbisapps.org, pbisapps.org. 

And that one is -- that's where you do a couple of the teacher surveys. So those are the two. So if you 

submit data to either one of those websites, I get it. You don't have to send it to me. Because I have 

access on the back-end of both of those websites to draw down any data that's been entered in. So 

when we first started this in 2007, it's really clunky, those of you around at that time, remember that 

ridiculous Excel spreadsheet? I created that. Sorry. It was a mess. It was very inefficient. Thankfully, we 

abandoned that idea, and we moved on to a web-based platform that's much more efficient. So yeah, I 

take full responsibility for that one. Sorry.  

>> What [INAUDIBLE]  

>> I'm sorry?  



>> [INAUDIBLE]  

>> You just -- you enter, you manually enter in numbers. And there are -- there are little icons you can 

click on and it tells you exactly what format the numbers should be in. And if you try to enter in a 

number that is not allowable, like if you're supposed to put a number of students in your building and 

you try to put in a decimal point or a percentage, it won't let you do that. It will stop you and say, "Try 

again." Okay, so yeah, those are the two websites that we use. And again, whereas historically there was 

this long, convoluted process where schools had to submit data to multiple people and eventually came 

to me, we don't have to do that anymore. You just submit it to these websites, and then I get it on the 

back-end. Okay, so we have lots of fads in our lives, in our culture, in our community, that kind of come 

and go. Anybody remember the ThighMaster? Like, that was really, really huge. I mean that's dating 

myself, perhaps. Planking? Remember that was like a big. I don't know why, that was like one of the 

silliest things I've ever seen. So,  Myspace, like that was big briefly, and then it went away. I'm hoping 

some day this becomes a fad. I really don't like this one. Let's hope that PBIS doesn't fall victim to the 

fads that we frequently have in our culture, in our society. I firmly believe that, really, the only way to 

avoid the demise of PBIS is if we stop reporting the high-quality outcomes that we have. Whether that's 

at a local level, at a regional level, at a state level or at a national level, quite frankly, if we've got 

evidence that we're doing something with integrity and it's having positive outcomes, and we share that 

very vocally with all sorts of different stakeholder groups, it's really hard for those stakeholder groups to 

stop supporting it. Last summer, I was invited to speak before a Pennsylvania House Select Committee 

on School Safety. All I talked about was PBIS. What was fascinating to me was the representatives who 

were there didn't know anything about it. So I was glad that I was invited to testify. I was glad that they 

followed up afterward and sought out additional information. We're trying to educate the people that 

make the decisions about whether or not this thing stays or goes. And I couldn't talk to them 

intelligently, probably ever, but I couldn't speak to them intelligently if I didn't have your data. We need 

your data in order to continue to sustain this effort. And so that's why it's important that, I guess, why 

the state leadership team continues to ask me to come back and have this conversation with you every 

year. Because fundamentally, what we do know is that in order to sustain any educational effort, a lot of 

different things have to happen. Kent McIntosh, Robert Ward and George Sugai have really 

conceptualized, in my view, sustainability of any educational effort but, specifically, school-wide PBIS, 

very, very nicely with this nice visual. But I'm going to go with the kind of boiled-down version of that 

visual. So what they suggest is that there are five core principles to sustainability of anything that we do 

in schools. The first is, does it conceptually fit with the needs of the school? So I'll never forget, a couple 

of years ago I had a school call me up and say, "We want to do PBIS, because we have a behavioral 

problem in our building." I said, "Really? Okay, what kind of -- what's your ODR rates?" And it was a 

building about 300 or 400, maybe even a little bit more. I said, "What are your ODR rates?" And they 

said, "We've had two all year." And I thought,  "Wow, okay. So I don't know that discipline necessarily is 

a big issue. Describe to me what else might be your concern that raises to your level the need to install 

something like PBIS?" And so we had to -- really had this conversation about is PBIS the appropriate 

thing for what you're doing. And I recognize that PBIS isn't solely about reducing office discipline 

referrals. I fully get that. But after a number of conversations, we recognized that that school really 

wasn't ready, nor did they have a strong need for anything related to systematic universal behavioral 



support for all students. We want to look at whether or not stakeholder groups view PBIS as something 

that's actually a priority. Is it relevant? Is it necessary? And we want to ensure that it's being installed 

with integrity and making sure that we're monitoring the efficacy of our outcomes. So really, is this 

doing what we want it to do?  And finally, the last core principle of sustainability focuses on this notion 

of using data to not only sustain but to continuously regenerate our practices. So that we don't get old 

and stale and do the same thing year after year after year. So the theoretical model of sustainability of 

PBIS really embraces this notion of you need to be collecting data, reviewing those data to make sure 

that what you're doing is having the desired outcome. And if it isn't, tweak it, make changes, improve 

upon it. So I did a small study with a couple of students at IUP a few years back where we surveyed a 

group of schools that had been trained and were installing PBIS at the universal level with integrity. We 

also then surveyed teachers at two schools who were trained but never implemented with integrity. And 

we wanted to look at what are the differences: what are the enablers of early adoption and sustained 

implementation, and then what are the barriers to implementation? So on the left-hand side are the 

PBIS schools, again, that had been implementing for anywhere between two and five years. And the 

number  -- actually there were two No. 1 factors related to early adoption and sustained 

implementation. The first was you needed to have a strong building leader. Not surprising, right? But 

interestingly enough, additional literature suggested the building leader, that is, the principal, doesn't 

necessarily have to be the cheerleader of PBIS, doesn't have to be the one who takes the reins and does 

everything, but absolutely the principal needs to be actively involved. So that was one of the top barrier 

-- excuse me, top enablers to installation. Tied for first enabler was the capacity of the administrators, 

both at the building and the central office level, to eliminate barriers that block high-fidelity 

implementation. So examples of that might be, let's re-prioritize what we're doing. We're not going to 

do program X anymore, because we don't need it. We're going to eliminate some of the fluff or cut off 

some of the excess that is unnecessary. Then, additional enablers of implementation were ensuring that 

our efforts were not only effective but also efficient, and that's using data on a monthly, quarterly and 

annual basis to evaluate our practices and continually improve. Now on the flip side, interestingly 

enough, when we looked at these two schools - and, granted, it's a small study, so we don't want to 

generalize too, too terribly much - but the two schools for whom their staff had been trained, but they 

never achieved a high-fidelity implementation, everything was a barrier to implementation. So lack of 

building leadership, a lack of prioritization, a lack of data resources and data tools to monitor 

implementation and efficacy, not having PBIS or at least behavior or school culture or climate 

recognized as a top priority, not only in the building or the district. Those are all things that quite 

possibly could be death knells to the installation of high-fidelity PBIS at the universal level. So I just 

wanted to give you some of this information, especially because I know, now, that there are at least a 

handful of schools here that have not yet been trained or are in the early training stages and are not yet 

fully adopting. But also for schools that have been trained and have adopted and you're considering, 

"How do we sustain this over the long haul?" We've got some pretty convincing evidence not only from 

this work, but some other studies that Kent McIntosh and colleagues have done out at the University of 

Oregon that clearly indicate you need to have these things in order for PBIS to be sustained for a long 

period of time. So once you're up and running, I'll tell you that the data that we see here in Pennsylvania 

clearly indicates that you can sustain over a long period of time. So these data here represent the 

number of consecutive years that schools achieve the minimum criterion on either the Benchmarks of 



Quality or the SET. We have a lot of schools, at least as of spring of last year, that were in the first year 

of early adoption. And actually us data nerds really kind of consider year one and year two as early-

adopting schools. So we had 125 who had -- were in their first year and an additional 60 who were 

implementing for two consecutive years, so we would categorize them as early adopters. That's great. 

Everybody's excited, this thing is new, it's fresh, it's the latest, greatest thing. But how do we avoid that 

fad? How do we avoid things going away? That's where we look at our adolescent schools, who have 

three to five years of sustained implementation -- three to five consecutive years of sustained 

implementation. And we have a fair number there, approximately 75 - 74, 75 schools that are 

considered in their adolescent phase of installation of PBIS at the universal level. And then we have our 

senior citizen schools. These are the schools that -- the adults -- whoops, sorry -- that have been 

implementing for more than five years. And we do have a small number of schools for whom they have 

successfully sustained high-fidelity implementation for at least six years. And I hope to see these 

numbers, of course, increasing over the next couple of years. My comment here at the bottom, I think, 

is also a reflection of an earlier statement that I made that you can, actually, achieve full 

implementation in just the initial year after receiving the core training. But there is a lot more than just 

that core training that's necessary. Okay, so I really view, if you haven't already figured out, I really view 

that one of the keys to sustained implementation, and this was born out in that small research project 

that some students and I completed, I really believe that one of the core features of sustained 

implementation relates to data. You've got to have it. You need it minimally at your local level. And I 

would be thrilled and honored if you would submit it to the websites that we could use it, but minimally, 

collected at the local level and use it to sustain your efforts. You need those data in order to help sustain 

what you're doing. So I've got a couple of schools' stories. Of course, the schools remain nameless. I 

don't even remember what schools they were. We just pulled them out randomly out of our data set. So 

here we have one high school's story. These are longitudinal data. The black bar represents baseline, 

meaning they were not yet trained, and they had not yet installed PBIS with integrity. And all the red 

bars represent the number of ODRs, office discipline referrals, per 100 students per school day. By the 

way, if you're going to look at ODR data across different years and also across different buildings, make 

sure you recalibrate the ODR data to this metric: the number of ODRs per 100 students per school day. 

You have to do that or else you'll have -- you can't compare -- you're comparing completely different 

fruit, apples to oranges to bananas to kiwi, and it's not going to work out. And that's also the case when 

you're, again, going across buildings in different districts. So if you're at an IU level or a PaTTAN level, 

because not every school district has 180 school days. There are a couple that have 182 school days 

from what I found out. They are really go ... I know! You guys, okay! And then others have like five, no, 

I'm just kidding. But yeah, so we have -- we see ranges of -- these are school days, which are different 

than your -- what is it? Act 80 days where teachers are there but kids aren't. Don't count that as a school 

day for kids: that's cheating. All right? You've got to count the days when the kids are -- I occasionally get 

the question, "What if we have a half of a day when the kids are there?" We count that as a full day, just 

give yourselves a little bit of wiggle room. But you want to count the number of school days that kids are 

in session. And you want to use that number, divided by the number of students that you have, divided 

by the number of ODRs, and then multiply that by 100. That gives you a metric which allows you to 

compare one building to the next or the same building over multiple years. Because I don't think 

anybody has a building that has the exact same number of students every single year. So you have to be 



able to do that. So these data here clearly indicate that this high school was really jazzed about their 

substantial decrease in ODRs, not only in the initial year of installation, but they were able to sustain it 

for five years. That's outstanding. And there's very little reason to believe that their trend will go 

anywhere other than either flat or maybe even down a little bit more. But we're happy with flat. So 

that's great! Here's another school's story. This is an elementary school. ODR triangle data.  So if 

anybody uses SWIS, school-wide information system, you can get a triangle data report, which is the 

proportion of all the students in a building who receive a certain number of ODRs in a given academic 

year. You cannot generate an ODR triangle data report unless you have two things, one of which is 

you've got to have your total enrollment number included in there, and you need to wait until the end 

of the school year. Once the school year is over, then you can generate your ODR triangle data. These 

data here for an elementary school spanning four consecutive years, please note that the ordinate, 

that's where the X and the Y axis meet, is set at 70 percent, not at zero percent. If I set it at zero percent 

it would all be green, and you wouldn't be able to see the yellow and the red. And frankly, you probably 

can't even see the red anyway here. So, I did my best to try to help you see some of the red and the 

yellow. But essentially, what this school demonstrates is that between 88 and 94 percent of all of their 

students over a four-year span got zero ODRs or maybe slipped up once. And approximately started out 

at 10 percent of all their kids received two to five ODRs, and now they're down to 4.5 percent. That's 

outstanding! One percent of their kids received six or more ODRs, and now they've risen all the way to 

1.7 percent. I wouldn't be too concerned if I were in this district. These numbers actually are better than 

national averages.  But, what I'm also saying is that Pennsylvania's data, aggregated across the state, are 

better than the national averages. So good job, everybody! So our triangle data for this school not only 

was very encouraging in year one, but it continues to be encouraging over a four-year span. We also 

have, to help you in your efforts to try to sustain and perhaps maybe even expand PBIS in your district, 

we also have annual evaluation reports which are posted on the papbs.org website. And you can 

download those. You can use them for whatever purposes you might need, including starting a campfire 

in the summer. But anyway, but hopefully it is a good resource for you. Here we have ODR data; now 

these are aggregated across the entire Commonwealth. Here we have ODR triangle data for elementary, 

which is on the leftmost, middle school, and then high schools.  And you can see overall, generally 

speaking, large majorities of students are getting zero to one ODR with just universal school-wide PBIS 

implemented with integrity. And then anywhere from 11 to 5 percent of kids in yellow zone, in terms of 

the number of referrals, and then 6 and 2 percent. Again, our data, compared to the national trends, are 

much better. So we're above average. Here we have longitudinal changes in out-of-school suspension by 

elementary schools, again, aggregated. Here we only have five schools, so we don't want to make too 

much hay out of all of this. But, pre-implementation, the number of OD, excuse me, of out-of-school 

suspension days served per 100 students was 5.87. We saw a downward trend for two years, and now 

we have a discouraging upward trend. So I'm hoping that this next year, we'll see that trend reverse 

again, because we'd like to see it go down. Here we have out-of-school placements for students who are 

diagnosed with Emotional Disturbance. So these are the average number of out-of-school placements 

for students with Emotional Disturbance per 100 students. That's the way we can compare schools of 

different sizes. And prior to implementation, we were at this level, and then after one-year of 

implementation, we decreased a little bit. So that's good, as well. We want kids to stay in their 

neighborhood school, not go to some non-neighborhood school, unless they absolutely need it, of 



course. But some kids, we feel, if you install PBIS with a high degree of quality, they might be able to be 

educated in the neighborhood school. So, I'm going to conclude, because we need that precious data 

code and, excuse me, the numerical code for our session. But if you haven't, again, figured it out: my 

view is that the key to sustainability is data, data, data, excuse me, are data, data, data. But those data 

are whatever is valuable to your community. The state leadership team has decided on what it values, 

and those are the data that we ask from you each year. But there might be additional data that are 

incredibly valuable and powerful to you at the local level. And I would encourage you to figure out what 

those data are, find out how you get those data, and then share those data with the world. Because all 

of that will help sustain your efforts. So fundamentally, I want to thank you very much for your time, 

your patience, especially right after lunch and everybody is really tired. But I will stick around if there are 

any questions, comments. But I think in order to get everybody moving and so forth, we're going to end 

right now. We'll get the code.  

   


