
>> Our presentation, as was already introduced, is integrating autistic support and emotional support 

programs into an already existing SWEBS program. We would like to give you just a little bit of 

information about the district first. And then, we are going to talk about East Pikeland as it is now, 

providing you with some academic and behavioral data, both before and after the emotional support 

and autistic support programs came to our building. The first thing we're going to do is just tell you a 

little bit about the demographics of Phoenixville. First of all, East Pikeland is one of three elementary 

schools in the Phoenixville Area School District. You can see it there. We are in the northern part of 

Chester County. It is a growing district. East Pikeland is the smallest elementary school in the district. We 

have 365 students and growing. And in the ... Well, just what I wanted to say first is we have a lot of 

information on the slides because we have a lot of information we want to share with you. We are not 

going to read what is on the slides, but for each slide, we will give you enough time to look at what is 

there. And then, we will comment on it. And we will have time afterwards for questions and answers. So 

if you can jot down your questions before or during the presentation, that will help in the end, okay? So 

this is the autistic support and emotional support population right now in Phoenixville or at East 

Pikeland. This does not include students who are fully included in the general ed classrooms and who 

get minimal support. And the minimal support might be a 30-minute social skills group or time with Ms. 

Donna Elicker, who is our counselor. So these students are fully included in the general ed population 

and do not come to the emotional support or autistic support classroom at any time most days. Okay. So 

now, we want to give you some information about our SWEBS program. So first of all, I am just going to 

introduce ... This is our slogan. And how many of you ... Does everybody have a SWEBS program already 

in existence? Or is there anybody here who does not? Okay, good. Good to note, Charlie. Okay. So this is 

our slogan, and everybody in the building knows our slogan. Okay. We talk about it every day. Donna, do 

you want to take the matrix, or do you want me to? I'll ...  

>> Well, I mean, we both can.  

>> Okay. So let me just start. This is our matrix. These are the expected behaviors, expected behaviors 

for all students. These are hanging ... Now, not the matrix, but the bus expectations are hanging in the 

hallway where the students line up for the bus. The bathroom expectations are hanging up outside the 

bathrooms. Hallway expectations are in all the hallways. The general expectations which are schoolwide 

are in every classroom and in every office and in all areas of the building, right? Two times during the 

year, and we'll talk about this a little bit more, both in August, because we start early, and January, 

students are taken to these locations, and all expectations are reviewed, even the buses. The buses 

come. They park outside the building. And all of these expectations are reviewed. And we'll talk about 

that in a few minutes. All right. Okay. The Cool Tool lessons, these are the lessons that teach the 

students each of the expectations. So this is what the teachers have, a binder of lessons.  

>> Right. And the teachers wrote these lessons. So we had ... Oh, I'm sorry. The teachers wrote these 

lessons. We had an in-service day, and groups of either grade group lessons or special area teachers or 

however they decided to break up all took part of the matrix and wrote the lessons themselves. And 

they took a piece, and they wrote the lessons for part of the matrix. You understand what I'm saying 

because most of you have a Tier 1 program, a universal program, in place. So they were part of it. It's 

not like we dictated or anything like that. So they feel, the teachers feel, all part of how this went.  



>> Okay. We should point out, and maybe I didn't do this initially. Our SWEBS program was 

implemented in the building in 2012-13. The autistic and emotional support programs in the district 

moved into our East Pikeland building during the year '13-'14. So all of this work was done prior to us 

even knowing that the emotional support and autistic support students would be coming to us. Okay? 

The next slide, after all the lessons, of course, are taught, and everybody knows exactly what is 

expected. Then, we have our Compliment Program which recognizes the safe, responsible and 

respectful behaviors. This was in existence, this -- what 15, 16, 17, 18 years -- prior to SWEBS. This was 

already in place. And then, we have our Golden Compliment Program, and this was added as part of the 

SWEBS program. So a Compliment, any student can earn it all day, every day by anyone. Anyone in the 

building who recognizes safe, responsible and respectful behavior can give a Compliment. The Golden 

Compliment, only three adults in the building can give these out each day. Okay. Donna, do you want to 

[INAUDIBLE]?  

>> Where are we? Oh, the SET. Okay. All right. About the SET. So we got our SET the year that we also 

got these programs in place. And one thing that we're really proud about is that we got a really high 

score on our SET even though we got the ES and AS programs in place because we did a lot of teacher 

training and the teachers did a lot of training of the children, period. And the children in the programs, 

who are included in our classrooms, they're not all in their ES and AS classrooms. Do you understand 

what I mean? So that was a really big part of what we want to explain to you, that our programs and our 

students are all in the same classes. So our training was a big, big part of that year, about what Tier 1 is, 

about our language, about basically our social community. Here you go, Mary.  

>> Now, the AS and ES programs existed in the district for a long time prior to them coming to East 

Pikeland, the ES program, I would say, about 14 years, and the AS program maybe five or six years. But 

they were in different buildings. And, again, as we said, the ... When we refer to the ES and AS programs, 

we're talking about students who are not receiving limited service and students who are maybe in the 

general ed classroom, but certainly not as long as the students who we are referring to as having always 

been with us. So we've always had students with emotional needs and students with autism in our 

classroom. Now, when ... I'm going to give you time to read that because I promised I would. Okay. So 

when the programs came to East Pikeland, I found out probably mid-year that the emotional support 

and students with autism would be coming to East Pikeland. And it was clear to me that a commitment 

was being made to restructure the programs so that there was a real commitment to making sure that 

the ES and AS students were going to be successful. And my goal initially was that all of the students 

would be fully included in our classrooms, in our general ed classrooms. That was the initial plan. And 

for the most part, that has happened. Most of our autistic and emotional support students are fully 

included. So what we also wanted to point out to you was some of the things that we did from, I would 

say, February through the start of school in August to make sure that the students could be successful. 

And of course, the feeling was that if the students were going to be successful, we needed the teachers 

to be successful. So I'll have you read this slide, and I'll go through some things. Okay, so one of the first 

things I did was I started to do some research about what it was like for teachers when students with 

special needs were introduced to their classrooms. And the one thing I kept finding over and over again 

was that the teachers everywhere ... Well, let me tell you how I got to do the research: because at the 



same time that I found out that these programs were coming to East Pikeland, I was on a dissertation 

committee, and the dissertation committee happened to be on including students with special needs, ES 

and AS students, into a general ed population. So lucky for me, I got the best topic I could have at the 

time. And the person who was writing the dissertation did extensive research on teachers' perceptions 

of students being successful in an ES and AS program. And one of the things that came through loud and 

clear was that a lot of teachers felt that they were not successful, and therefore, their students were not 

successful because they did not have the proper training. Okay. How many have heard that about 

anything you try that is new? Okay. They just didn't feel like they had the proper training. Therefore, 

what happens when people didn't feel like they had the proper training was they started to feel that ... 

Well, what do you think they started to feel? Anybody want to take a guess at what they started to feel?  

>> That they were dumped on.  

>> That they were dumped on. And so, when they feel dumped on and they feel like they're not being 

successful, what do they want to happen?  

>> [INAUDIBLE].  

>> Say again.  

>> Get them out.  

>> Get them out of the classroom. And I really, when we met, and probably Donna was the one I met 

with most at that point, we really wanted to make sure that no one ever felt that way. Okay. So we 

invested in a lot of training with the support of the district. So one of the first things we wanted to make 

sure was that ... And I don't want to use the words, but I'm going to just to make the point, these 

students became our students, that every student in the program and in our building would be 

embraced by both the staff and the students as our students. And that's what was one of the main 

focuses of our training. Then, we wanted to make sure that the high expectations that we have at East 

Pikeland were maintained for all of our students. We stressed what we wanted to make sure that we 

knew how we could support all students so that they could maintain high expectations. We stressed 

with teachers when we did the de-escalation techniques. We wanted to make sure that everyone 

understood what it meant and what it looked like not to engage in battles with students ever, any kind 

of ... Any student in our classrooms. And then, also, one of the things I wanted to point out was we 

already had a CPI team. How many have CPI teams in their building? Okay. So, you know, it's the passive 

restraint that you can address a student's need first by de-escalating. And if that doesn't work, if you 

have to transport a student, and how to protect yourself if a student, you know, tries to pull your hair or 

kick or what are some of the ... Elope, if they try to elope. We needed to make sure that everyone, our 

team, and teachers who would be working most closely with the students with special needs knew what 

to do if there was an event or a meltdown of some kind. Okay. All right. So during the first year that the 

ES and AS programs were with us, we also started co-teaching so that all of our learning support 

students were also in a general ed classroom. So at each grade level, we ... When we placed students, 

we had a co-taught class for learning support, a co-taught class for emotional support and a co-taught 

class for autistic support. Now, does that mean that there was two teachers in each of those classrooms 



all of the time? No, but the emotional support teacher could go to the classroom to be with the teacher. 

The autistic support teacher could go to the classroom to be with the teacher and students. And for the 

most part, our co-taught learning support classes did have two teachers or a teacher and an aide. Okay. 

Our staff in the cafeteria increased, I wanted to point this out, from three staff members to seven, so 

three lunch aides to seven. And some of them had, as their job, to work solely with students who had 

emotional needs or were students with autism. Okay. I should also point out that the staff at East 

Pikeland grew from 37 to 80. Mm-hmm. Yes. Okay. Yes. That's very large. But the population didn't grow 

that much, but the ... You know, the population grew maybe 10, 15 students over these two years, but 

the staff grow from thirty ... I knew that was going to prompt some questions. Okay. I'll stop there and 

let you ask your question.  

>> How many lunches do you have for a school this size?  

>> Okay. For years, we had three lunches. And what we did: We had fifth grade always ate alone; first 

and second grade ate together, and third and fourth ate together. This year, we changed it to four 

lunches, and it did not have anything to do with any of these programs. It was just because our first and 

second-grade population was so large, I had to split first grade and second grade. So now, we have four 

lunches. So when fifth grade is eating lunch, they are by themselves. Fifth grade goes out to recess; first 

grade goes in to have lunch. They came outside; second grade goes in to have lunch. And then, third and 

fourth grade are ...  

>> And you still have seven people on lunch duty all day?  

>> Some are in the lunch room, and some are at recess ...  

>> Okay.  

>> But we have teachers out at ... We have a teacher out at recess too.  

>> Okay.  

>> Yes. Okay. All right. Okay. So as I said, one of the things we wanted to make sure of is that everyone 

who is trained, everybody in the building was trained to not engage students in a battle, to know how to 

de-escalate. And we also wanted to try our best to make sure we would be proactive. So in order to be 

proactive, we had to learn what the stressors were for students. So if the student became fearful and 

had a meltdown or a student was anxious about something and had a meltdown, we needed to know 

what the stressors were. Okay? Donna, do you want to talk a little bit about any of those stressors or 

fear, anxiety, change?  

>> Well ...  

>> Fight with mom before they came to school. Things that probably every student in our buildings deals 

with or encounters, but if the student has special needs, they don't always know how to, you know, 

address those concerns. Okay, let me just add the reason for the increased time for the behavioral 

specialist, who is now full-time at around November. When the ES and AS programs first came to us, 



there were four emotional support students and two students with autism, who came as the program 

started. In November, three additional emotional support students came to us. So because of that and 

because of the needs of the students who came to us, I asked that the behavioral specialist time be 

increased, and it was. Okay. I hear chuckling. Let me just say something. You know, when the programs 

came to East Pikeland, I made it clear ... Or as I met with Central Office Administration and the 

specialized programs and services, there were certain things that I wanted. And one of them was I 

wanted to be able to say we were offering a program. And therefore, I wasn't going to stop asking for 

what I needed until I felt like we had a program that was enabling our teachers and students to be 

successful. And the district Central Office Administration has ... I mean, I don't know that there's 

anything we have asked for, really ... 

>> Sometimes it took a while.  

>> Yes. That we haven't gotten. And, you know, increased staff is just one example. And I think that's 

because of the commitment that the district has made to include students. The board has made it very 

clear in Phoenixville, the school board wants students included. They want us to be able to provide 

every child in our district with an education. So I believe because of that commitment, they have really 

been willing to give, within reason ... I'm not going to ask for three principals or anything like that. But 

they have really, within reason, given us ... And yes, maybe it took a little bit more time.  

>> Okay. I'll say something to that. You don't have to give me the whole thing. In saying something too, 

it took a while. We looked at our SWIS data, which we'll talk about later. And sometimes, it took a while 

because we didn't really know what we needed at times. And as we started to get our SWIS data going, 

we started to recognize why we needed something or where things were happening because this was 

our first time having programs like this. For years, 16, 17 years, it was Maryann and I, and we ran ... I 

mean, Maryann ran things. She was the principal. But we had no other administrator in the building. 

And then, all of a sudden, we needed ... What did you say? Thirty more people in the building? So we 

were learning as we go. An analogy to me is sometimes, you think you have your house childproofed, 

and all of a sudden, your child can open a drawer that you didn't think they could open, so you have to 

go out and get drawer fixers. I forget what they were called now because I had children a long time ago, 

but that's how it was going. We didn't know what we needed at first. So that's why sometimes, it took a 

while.  

>> And the other thing I want to point out was for years before the emotional support and autistic 

support program came to East Pikeland, we had students with emotional needs and students with 

autism. We had the first child with autism in our building. He's in college.  

>> Yes.  

>> He's in college. I think he's a junior in college. So again, when that happened, we did the same thing. 

We brought in everybody we could possibly think of to train us and to prepare us so that he would be 

successful. And he was tremendously successful. It was not easy. But he was very successful. Okay, these 

are some other things that we did to make sure that we were prepared for the start of school. And 

again, let me just say, like, walkie-talkies. You know, we thought we needed a walkie-talkie for the AS 



teacher and the ES teacher. Well, soon, we found out that we needed a walkie-talkie for the aides and, 

you know ... Our lunch aides always had walkie-talkies. You know, there may have been one or two 

outside, plus the teacher outside had a walkie-talkie. Now, just about every lunch aide has a walkie-

talkie. I think we went from three walkie-talkies in the building to 20. So, you know, the co-taught 

classes where the ES, AS students are, they have a walkie-talkie. There is a ... Where the ES co-taught 

classes, the AS co-taught classes on the primary levels, they have walkie-talkies. So, you know, just 

about everybody ... Who doesn't have a walkie-talkie these days? What? Okay. All right. And I saw a 

hand up. Did you? Yes.  

>> Yeah. Is your behavioral specialist, is he or she shared amongst other buildings, or is that just East 

Pikeland? 

>> Just East Pikeland.  

>> Ah, okay. [INAUDIBLE]. 

>> Now, initially, we shared her. But then, I asked that we needed her. So yes. And actually, she's one of 

three in the district. 

>> Yes.  

>> We have three behavior specialists in the district. Okay. But the others are shared.  

>> Correct.  

>> Okay, but we have our very own. And we're not giving her back. Okay. Okay, continued preparations. 

Okay, again, when the students ... When I wrote my letter in June telling parents about, you know, 

teachers were moving from third grade to fifth grade or how many third grades or fourth grades or how 

many grades we were having or classrooms in each grade level, the only thing I said was that we would 

have two additional special education teachers at East Pikeland. And again, it was because we did not 

want to draw attention to the fact that there would be students with differences coming to our building. 

Also, the back-to-school assemblies here where we stressed the full value contract, that was something 

that we did every year. Teachers brought their students on the first day of school, and we had an 

assembly, and we went through our EPs, Three Bs, the expectations, the School-Wide rules. We did that 

every year. We just made sure it has been stressed. And also, the access to the counselor, that was 

always the case. Okay. The data meetings? We've had data meetings at East Pikeland for 15 years. 

We've been doing data meetings for a really long time. What we included in our data meetings was the 

behavioral data and looking at the behavior data and the academic data to see if there was anything we 

needed to do to make adjustments. And we'll talk about our data in a little bit. Also, I wanted to point 

out one of the things we have learned is you have to be willing to make adjustments constantly to make 

sure everybody's needs are being met. One of the things I had to learn ... And when the behavioral 

specialist came to us full-time, we had a staff meeting in the morning, one morning, just as she was 

being told that she was coming to us full-time. And we talked about the need to implement all plans for 

students with Fidelity. And we talked about the need to defer to the behavioral specialist when there 



was an issue or even when we thought, any of us, including me, what I thought I knew what needed to 

be done. And I had grandiose plans prior to the start of school about what I thought everyone needed to 

do and what I needed to do in order to help all of our students be successful. Well, I quickly learned that 

what I thought, well, I was wrong. So I learned to defer to the behavioral specialist if there was 

something that I was unsure of or unclear about, or even when she disagreed with how I was handling 

something, I had to defer to her because she was the behavioral specialist. So we had to all learn to do 

that. All right. Again, what we want to show you is our academic data prior to students coming with 

special needs and after. And there's a reason we want to do that. Okay. I'm turning it over to Beth, our 

reading specialist.  

>>Okay. As Dr. Cox sort of said, we have data meetings, have always had them and still continue to have 

them. We meet three times a year. We collect data on students. We meet three times a year. In 

addition, we have weekly meetings at different grade levels. And the principal and data team meet 

every other week. So we have always done that and still continue to do that. We picked second grade 

and fifth grade to look at their data because they are the two grades that have the largest population of 

AS and ES students in them. So prior to them coming, you can see what our data looked like. And we 

focused on reading data because that's really what we look at first and foremost. So prior to them 

coming, 85 percent of our students at the end of the year were at or above grade level. The programs 

came in '13-'14. And at the end of that year, 84 percent of our first grade students ended the year at or 

above grade level. And we looked at those students because they're this year's second grade. Our 

current second grade, which was last year's first grade, 85 percent are on track to end the year at or 

above grade level because when we did this program, we didn't have our end-of-year data. We do now 

have that. And currently, 86 percent of our second grade are at or above grade level. So fifth grade, very 

similar. We looked at before we had the program. We couldn't look at our DRA data as far back as 2012-

2013. We didn't do them at that grade level. We now do. So we could take a look, and as you can see, in 

'12-'13, when we didn't have the programs, 73 percent of our third-grade students ended the year at or 

above grade level. In 2013-2014, 93 percent of the fourth-grade students, these are the same students. 

And in '14-'15, our current fifth grade, at the time we looked at this and prepared this presentation, 89 

percent of our students were on track to end the year at or above grade level. Ninety-five percent ended 

at or above grade level at this point. In looking at all of this data together, what we want to stress, what 

we learned, is that we maintained our high expectations. These kids were part of these data meetings. 

Their data was collected, looked at, just like any other student in our building. And by maintaining our 

high expectations and addressing needs and constantly being flexible and changing, our students 

continued to be successful.  

>> Okay. We also wanted to look at our PSSA data just so you could see what has happened over the 

years. And we are looking at our third through fifth-grade students ending with last year because we 

don't have the data. So if you look at the gray, that would be the ... They were in third grade. And then, 

that was prior to the ES and AS program coming to us. And then ... Is this reading? Okay. So the third-

grade students, 92 percent of the students were advanced or proficient. Now, in 2013-2014, which was 

our first year with the AS and ES program, 84 percent of our students were advanced or proficient. Now, 

it's important to note here that the fourth-grade students who ... Well, two of the fourth-grade students 



who were ES students came to us in November, so their scores, you know, didn't even count towards us. 

They weren't attributed to us. And so the AS and ES programs are not the reason for that drop. And that 

kind of is a puzzle to us. We're not sure. Now, I will say that there was an ES classroom in the fourth-

grade hallway, and we had several issues while the students were testing. But as you look at the rest of 

our data, I don't think that's what it was. And we really don't know what it was, you know. We had a 

couple of students actually ... Had I been able to, I would have asked to see their tests because I am sure 

that they skipped one and bubbled in the rest incorrectly because we had no explanation as to why they 

weren't advanced or proficient. So we don't know why that is. So of course, we're very anxious to see 

their scores as fifth-grade students. All right. These are our math scores. And even though it went from 

97 to 93, it is not unusual for anybody who looks at the PSSA scores from third grade to fourth grade to 

drop, and that's not a significant enough a drop for us to be that concerned. Did I want it to stay at 97? 

Of course we did. But [INAUDIBLE]. Okay. But we want 100 percent all the time, you see, remember? 

We have high expectations. Okay. These are our science scores. And again, remember, our highest 

population would have been in fourth grade last year. And then our writing scores. So we saw no impact 

at all that we are aware of because of AS and ES programs being at East Pikeland. Also, with our SPP 

scores, the same thing. Our growth, you know, score went up. And so again, no academic impact. And if 

you look at our DRA scores and what is happening on a daily basis in our classroom, the same thing is 

true. We have our data meetings all the time on a regular basis. And we are watching the growth of our 

students. In some of our grades where we have the largest number of ES and AS students, we have 

some pretty dramatic events during the course of a day. We have had to evacuate classrooms. We've 

had to try to ... Say that. What were you going to say?  

>> Remove students who ... 

>> We've had to remove students in crisis. And we make sure that, every time something like that 

happens, that we debrief with students and comfort them, ask questions, because it's not easy to hear 

or to see, and we know that. In some cases, we reach out to parents so they understand, not every time. 

We couldn't do that. So we don't want to paint the picture at all that everything is perfect because ... All 

right, raise your hand if you have a perfect school. Yeah, I didn't think so. Okay, I was going to ask you 

for an application if you raised your hand. But because of our commitment to make sure that all of our 

students could be successful, we have to have plans to make sure that's possible. So we look at the 

growth of all of our students, and we make sure that, through the course of the year, that if there's any 

concern at all, that we address it. And we address it in a variety of ways. And maybe if you want to know 

some of that, we can talk about it. Okay. I'm going to turn this over to Donna now, who is going to talk 

about the behavior data.  

>> All right. I just wanted to start out by talking about our team. We have a team that started out and is 

still pretty much together. We have an aide on our team. We have our music teacher, Kelly, who is the 

data queen. I don't know what to do without her. Our principal, our reading specialist. We have two 

teachers. We have our speech pathologist. I'm the guidance counselor. Who else do we have, Maryann?  

>> [INAUDIBLE] Spanish teacher?  



>> Spanish teacher. Yes, I said two classroom teachers. Who else?  

>> John.  

>> Oh, yeah. Our gym teacher. So we have a whole lot of different kinds of people on there that bring a 

lot to our team and help us make decisions as we look at the data together. We hope to build maybe a 

Tier 2 team next year as we've been in ... We got our SET the year the program started, as I told you. 

And then, this is our second year, and we have our second year badge. So things are moving along. To 

talk about this data, you can see in 2013 ... Well, first, we'll start with 2012. We just got our SWIS data in 

our school at the end of the year, so we don't have a full battery of data that year. So we can look at it, 

but it doesn't really tell a whole lot. We didn't have our programs that year either. So really, it's not full 

data. 2013, we got the programs in. I will tell you that our first grade and our fourth grade that year 

were where the students were most populated in those programs. And that's the ... It looks like brown 

on the screen, and you can see that in first grade and fourth grade. And then, they moved on in the 

orange to this year, 2014, to second grade and fifth grade. And I'll explain the fourth-grade thing. But 

orange, orange, fifth grade and second grade. The fourth-grade spike, way up there, we feel like that 

year ... We have a homeroom policy in fourth grade, a great policy, of homework. If you miss three 

homeworks, you get a detention. And we feel like that fourth grade that year had a lot of homework 

detentions when we're looking at the raw data. We did look at the raw data, and that's what that was. 

But you can see what I'm talking about as far as that first grade and the fourth grade in the brown and 

then the second grade and the fifth grade in the orange. Okay, Kelly? So referrals by location multi-year, 

look what's the highest. Does anybody guess that the bus would be the biggest referrals? So the bus was 

the biggest referral. So our team looked at that. And we did decide that we would do something about 

that, which we'll get to in a few minutes. So this is the full school, obviously. They all have been. But 

referrals by problem behavior. We have decided that we have to do a little bit more specifications about 

these others because look at the others. I'll explain to you too that these Ms are the major referrals. So 

what you can see is from the year that the programs came in 2013, the major referrals down there were 

very high, especially in ... Well, we have some others that we didn't see, but they are high. Like, say, we 

can take disruption. We'll see that's high, and then see down here, in disruption in the orange for 2014, 

it went down. You see that it went down. So if you can look at that a little bit that a lot of them went 

down. They still were getting the minor referrals in it, but they still went down. This is a data collection 

screen that will show you that our school is not roses and cream. This is the whole school too. It's not 

just the kids in the program. I mean, the rest of the kids are getting minor and major referrals too. So 

this is absolutely not just the kids in the program, but our school is not a bed of roses over there. We're 

not trying to say it is. You know, we still have problems. So just wanted to show you that some of them 

went down. Yes?  

>> How does your team decide what a referral is for a student who has autism or emotional 

disturbance? I know we have a hard ... Is it every meltdown ... 

>> Right, no.  

>> And the behavior plan is addressing that.  



>> Right.  

>> Is that a referral?  

>> No.  

>> So, at what point does your team decide that ...  

>> Right.  

>> A referral is necessary even just for the data?  

>> Right. That's difficult, and we're still working on it. But because the kids in the program all have had a 

functional behavioral assessment, they all have IEPs. They've all had evaluations. And they have their 

own behavior plans. They all have penny charts or some sort of thing to get rewards, quick ones, 

because that's what they need to keep their behavior going. I understand what you're talking about. We 

all think about that all the time. So it's, I have to say, sort of left up to the teacher at hand because 

they're in the classrooms, and a lot of these new faculty and staff are hired to be with those children. 

They are doing the IEP behavior plans and doing those types of charts with them and quick rewards. The 

classroom teachers will typically do ... I don't know if you guys know the Clip Chart system. Some of you 

are shaking your heads. I have the guy's name down here. Do you know? Rick Morris. Yeah. So that's in 

the classroom. So something like that might happen in a classroom. A lot of the behavior plans are also 

tagged with that Clip Chart. So something like that might happen that the classroom teacher would do a 

major or minor referral as opposed to the ES, AS aides or teachers. Does that answer a little bit? It's hard 

for us. It's hard for the team because we know that they are doing things, but we can't, because of 

manifestation of their disability, have them always getting a referral. So it's different for them. They do 

get them, though. All the kids get referrals on the bus, which is why the bus is so high. Yeah. Does that 

make sense to everybody? It's hard for the data. So anyway, we have a case study for you guys to do. 

We thought this would take a lot less time. But I don't have to read out loud this case study to you. So 

what we're going to ask you to do ... This happened to us. So to read this case study, then we're going to 

put some questions up here. If you're around some friends or a team, you can talk it out. If you're 

around somebody you want to talk to or if you want to think it our yourself, we'll put some questions up 

here and then we'll give you eight minutes or six minutes or so, and then we'll ask you for some 

questions, and we'll show you what we did. Okay?  

>> We're going to put some questions up for you to consider, some considerations. All right. We're 

passing around papers that have the questions on them. If you would just take a few minutes ... Okay. 

So, of course, the reason we picked a bus case study is because it was what we found to be most 

challenging. Now I should point out one of the reasons for that, if I had to take an educated guess, is 

because the ES and AS students that come to East Pikeland do not live in our attendance area. So, what 

does that mean? Their ride is longer. Okay? So that's challenging to have a student on a bus for a really 

long time if, again, remember I said, if they had a fight with Mom in the morning, and they don't know 

how to address that, and now they're on the bus. So it's challenging. It's challenging coming to school 

because they're upset, and it's challenging going home because there's that anxiety about, "Is Mom 



going to be upset with me?" And they don't know what to expect. In some cases, what we've learned is 

something we probably should have already known, is that most of our students, like most of us, if 

something goes wrong, we know how to address it. But no everybody knows how to address something 

when it goes wrong. All right. So, what did we do? We're going to go through what we did. Oh, we want 

to know what you did. I'm sorry. And then we'll tell you what we did. I'm so sorry. See? They have no 

problem telling me when I'm wrong. All right. So, why don't some of you share what you did? And I will 

have to repeat what you share, even though you're not always supposed to do that, because I have the 

microphone and they won't be able to hear you on the video. Thanks. Okay. Would anybody like to 

share? What would be one of the things you would do? Yes, sir. 

>> One of the most important things for us is to develop a plan or what we want out of the kids. So, 

what behavior are we looking for when those referrals come to me? I make sure, whether it's the ASD 

teacher or the emotional support teacher, that there is an appropriate plan that may be in the form of 

change, that the child knows the the appropriate incentive. And then the other thing that's really been 

effective is bus drivers and aides, just like all the other staff, are given behavior tokens. So before the 

adverse behavior happens, the kids that are doing what they're supposed to be doing are randomly 

reinforced. Very effective. One of my last orders is if I can't find that cooperation, when they go home, 

talk to the parents and directly say, "Please, before we get to [INAUDIBLE] of due process or anything 

else where they'll definitely pick your kid up for an emergency situation, can you help us connect these 

dots?" 

>> Okay. I'm not going to be able to repeat all of that, but I think I have three ideas. One, make sure 

students know what the expectations are; two, a reward system; and three, make sure you contact 

parents and know what they need to do or the support that is needed for the student in order to be 

successful. Thank you. Yes. 

>> When we had issues of learnedness, we did training for the bus drivers, as well as we took a rotation 

crew, so we have three buses that come. One bus driver would do the special ed bus for one month and 

then rotate to the next so that everybody gets the opportunity to work with those ... Because maybe it's 

a frustration level that they're feeling. 

>> Okay. So training for bus drivers and then rotation. Never thought of that. Write that one! Donna! 

Donna! Write that down! I often say at a meeting, poor Donna, "Donna, right that down." So, Donna, 

please write that one down. Okay. Yes. 

>> I use a daily check sheet where the student comes with a specific goal, and the bus driver says every 

day, you've exceeded the goal, met the goal, had a warning, or did not meet the goal at all. That's the 

color blue, green, yellow and red. And then the students get rewards or consequence every time so that 

it's consistent so that the students know that every day, they'll be held accountable or get rewarded for 

the right choices. 

>> Okay. 

>> And that's worked for my school as well. 



>> All right. So a check sheet, again, of expectations for the students and a reward system. How about 

one more? And then we'll go through what we did. 

>> What we were thinking, our district doesn't even have aides on the bus. So that's where we would 

like to start, have the magical staff wand that gets the aides on there first because that would definitely 

help. And then we had discussed about training again for the bus drivers and aides that we would hire. 

>> Okay. All right. So aides and, again, training for the bus drivers. All right. So I should begin by saying, 

we thought we had really good ideas, but we learned that what we thought was a good idea the first 

time did not always work. So these are the things that we did. All right. So a lot of what you said. Now, 

our expectations, I don't know if you could see it, but we're on our matrix. So we already have a bus 

expectations for safe, responsible and respectful behavior. But we did not have our compliment 

program on the bus. But that was one of the first things we did, was we we realized they get 

compliments all day long, and they're not getting them on the bus. So we put everything together for 

the bus drivers, and gave them a bunch of our little paper smiles. And that's what our compliments are. 

And now, the students walk in the building in the morning with the compliments that they've earned to 

and from school. We do have aides. Now, if the student has a one-on-one aide, the one-on-one aide 

rides the bus to school and home. When the students are leaving at the end of the day, the whole 

complement of staff walks right out the door with them, makes sure they're on the bus. And by the way, 

the bus drivers are responsible. I think that's true all over the state of Pennsylvania that the bus drivers 

have to strap them, have to get them ... Okay. But the aides are there to make sure. We have bus driver 

training, and then we've got Kindles for the bus. What a brilliant idea. So now, the students have 

Kindles. Now, I think I asked for six. Well, that didn't work, because the students on the bus ... I almost 

said it. The students on the bus are not all ES and AS students. We have general ed students on the bus 

as well. So now, we have some students with Kindles, and we have some students that don't have 

Kindles, and that became an issue. So we did purchase more Kindles, and now we have many more 

Kindles for the students on the bus. All right. Now, what we thought would work did not always work. So 

then we had to do more. So at the start of this school year, we had an additional bus for the students. 

The bus was a little too large. The students were on the bus too long. A large number of students, they 

were on the bus too long. So I asked for another bus. So we did get another bus, and the bus is a 

nontraditional-style bus. And this is what it looks like. On the left-hand side, it's a a single seat. Now, on 

the right-hand side, there are two seats. And if you notice, there are seat belts and star seats, if you 

don't know what a star seat is on the bus, so that the students are secure on the bus. They're not getting 

up. They're not walking around. Okay? If we could go back ... Now, I don't know. It wasn't even mid-

year. It seems like it should be mid-year now, and it isn't. What happened was there's a daycare in an 

area of the district where a large majority of our ES and AS students live. So the bus got crowded. So we 

went back, and we asked for another bus. So now, where we had one bus, we have three buses. And we 

went from six buses to 11 buses over this two years. And again, this is an example of the work and the 

commitment of our district. Our super superintendent, Dr. Fegley, got on the phone with transportation 

after he was contacted by the specialized programs and services director, Dr. Minor. They got together. 

They made a decision, "This is what we're going to do." And within 24 hours, I had a list of students who 

were going to be riding the extra buses. So again, and it's part of the commitment of making sure the 



students can be successful because if they were getting off of the bus and they were already in distress, 

it's an awful way to start the day. So what happened was our bus referrals have dramatically decreased. 

And if you look back - we don't have to go back - the other typically means homework, or it can mean 

bus referral. When we meet, Donna and I meet, and sometimes Charlie comes, and we meet quarterly 

to review our behavioral data. and what we were finding is, say, if we had - 67 comes into mind - 67 

referrals from September or August until January or November, 37 of them ... I don't think we had that 

many, really, but were bus referrals. So we had to do something, and this is an example of: You try 

something. It didn't work. We had to keep going back and make changes. So just to go through now, just 

so you know what East Pikeland looks like now ... And I think we've tried to make sure you understand 

that it is not perfect. Does it look a little bit different? Absolutely. But there are certain things that have 

not changed, and the thing that has not changed that is most important to us is that our expectations 

remain the same. Now, there is a dilemma when a teacher ... The question about the referrals was a 

really important question because there is a question even from me when I wanted to know, "All right. 

Look, this just happened. And where's the referral?" Because only teachers in the building write 

referrals, and most times, they come to me before they write a referral so we can talk about it. But 

when I said I had to defer to the specialist, the behavioral specialist, I might want to write a referral. I 

had to learn what behaviors were a manifestation of a disability because you cannot, and this was very 

frustrating to me with the buses because I felt like, in fairness to the children, to write up a bus referral 

for a child who is screaming and crying out when there could have been something that caused that, it 

just was very ... The superintendent probably got tired. He finally said to me, "Mary Ann, don't even ... 

Just send them to me. Send the referrals to me. I'm signing them, and I will send them back to 

transportation." Now, whose fault was that? It was probably my fault because we did not retrain and 

really make sure that the bus driver understood the behavior plans and what needed to be done. So you 

learn. You just learn. So, are you doing ...  

>> I feel like I have a loud voice. Basically, what has not changed, as you can read, is that everybody's 

still on Tier 1. We have the same expectations. They're not in Tier 1. They're in Tier 3. But the school is 

still in Tier 1. So we still have the same expectations. Everybody still gets the lessons at the beginning of 

the year and mid-year. We are still proactive with everybody. So this is still the way the school is run, 

whether we have Tier 2 students or Tier 3 students. That's what hasn't changed. Okay. What has 

changed: We have two new programs. You can read that. So this is things that you would expect. These 

are things you would expect. We have aides. The thing that we learned about our aides for these 

children, we had one-on-one aides, and if they became sick or they were in training and they weren't 

there, a child would cry, melt down because their aide wasn't there. So what we started was a rotating 

schedule for the aides. It has helped immensely. So we have several aides that now have a rotating 

schedule. They'll stay with one child for a couple of hours, then someone else will come in for an hour, 

and someone else will come in for a couple of hours. And they have become flexible. So if one of the 

aides is out that day, they won't even necessarily notice, because they've become more reliant on any 

adult helping them. That might be something, if you have that in your school, you might want to think 

about. Some of the children that go to a special class, a social skills group, something like that with their 

AS or ES teacher, they will go through. We call them our Cool Tools lessons, but they're the matrix 

lessons. They can go through something that happened that day with those children if they had a 



problem as recess. They can reteach the matrix lesson that very day. So that's a really great thing that 

happened. And here's Rick Morris' Clip Chart. So that's another thing that we're using that in the regular 

classroom. And back to your question about, how do you tell if you're going to go ahead and use their 

behavior plan or the Clip Chart? We do use both. But sometimes, the Clip Chart is a, "Wow, you've 

moved up. You moved up," because they have to have their penny charts or their behavior plans going 

all the time. So moving up isn't as easy for them. And so, "They moved up," is a great reward for them. 

So, of course, everybody in Tier 3 and everybody in Tier 1 gets individual needs. That's what we try to 

do. Everybody in this room has heard about differentiated instruction for years now. So we're all doing 

that. And kids that have IEPs get adapted lessons and materials, but that hasn't really changed. It's just 

supports for them, but we have had supports for kids with IEPs for a long time. I think we probably 

should have had that on the beginning. So Kelly's going to talk about this.  

>> Okay. In regards to what Donna was saying as far as the Clip Chart and the students moving up in 

addition to their penny boards, we've actually, through the years ... I'm a special area teacher. I teach 

music. I've had students, they come in with their penny board, their clickers, their token system, 

whatever it is that they're using. And the first question asked is, "How many pennies do you have? How 

many clicks? What are you working for?" And I've had kids that have said to me that are in an autistic 

support or emotional support program, "I want a clip to outstanding today. That's what my goal is." So 

they want that intrinsic motivation to move up. So I thought that was something worth pointing out. In 

regards to students helping students, we have regular education students that help all students in the 

building, not just our Tier 3 students. We have safeties in the hallways during arrival and dismissal. I'm 

sure most schools seem to have them anymore, I think. But they use the Tier 1 language with the 

students. They're in the hallway, using the words that are on the matrix to help reinforce that behavior 

with the students. The students are being taught to express their wishes to other people. And part of 

being respectful is saying, "Can I help you?" if there's somebody that's having a challenge in the room, if 

somebody's too close, asking them to move away. And they're taking on that responsibility of trying to 

teach each other in an appropriate way. We use peer buddy systems in the classrooms. And we pair 

students that have a need for a positive role model with someone else that they really interact with well 

and that they're going to be wanting emulate what they're doing in the classroom, and they've got that 

positive peer role model. And then, during the year, we have several opportunities for the students - it 

says older students, but students across the board - to help each other and encourage each other. We 

have reading buddies that go from one grade level to another, and they read back and forth with each 

other. During PSSAs, our primary grade students, who obviously were not testing, went through, and 

they did a pep rally for the students. They lined the hallways with signs. They wrote them letters and 

notes of encouragement to wish them well on the test. And they really worked to create that school 

environment and that sense of community where everyone's there to help each other and everyone's 

there to ensure success of themselves and the people around them. That's it. So I think that brings us to 

questions.  

>> I just want to point out one thing I feel I would be remiss if I didn't, and that is our staff has embraced 

all of our students, and our students embrace all of our students. If you came into our lunchroom, you 

would not know that there were students with special needs. And sometimes ... One student in 



particular, I noticed ... A student was having a meltdown, and he was flailing, and he kicked toward a 

student. And the next day when I was in the lunchroom, I noticed that that little girl was sitting with the 

student. So children are resilient, and we have to be very careful of how we respond and make sure that 

everyone's needs are taken care of because, as I said, it's frightening sometimes to hear and see. But our 

staff has been wonderful about embracing all of our students, and so have our students. All right. And I 

think that takes us to the end, but we will take some questions.  

>> I was just wondering, what kind of supports do they get when they move to the middle school? It 

sounds like they have a lot of great supports at the elementary level. What does it look like at middle 

school? Have they gone to middle school? Or are you still just moving through the elementary with 

them?  

>> No. We had one student who left us and went on to the middle school. Now, there is emotional 

support and autistic support programs at the middle school and high school as well. But don't forget, 

because they were programs in the district. And so the middle ... 

>> It's already implemented.  

>> Yes.  

>> Okay. Gotcha. 

>> Yes. So there are behavioral specialists. I should also point out that the psychologists in the district 

are now in the buildings as well. They used to be in the district administration office, but they are now in 

the buildings as well. So if Donna and I encounter something or the behavioral specialist, we can also go 

to the psychologist for support. Christine was with us for part of the year. It was great. Yes.  

>> You mentioned a variety of things relevant to staff ... Busing would have to go through your board. 

Whenever you increase something, I would have to go through the educational subcommittee. But it 

sounds like, essentially, if you ask for something, then it's streamlined.  

>> For the most part. In terms of age, they have to be approved by the board. And now, remember, our 

staff increased from 37 to 80 because we had now AS and ES teachers. We had the psychologist moved 

into the building, the behavioral specialist moved into the building. Did I say one-on-one aides moved 

into the building? Plus, in addition to one-on-one aides, we have two AS aides and two ES aides who 

rotate all day long to support the students in the general ed classroom because that's where they are. 

So all day long, these aides are in the classrooms with teachers.  

>> In addition to the one-on-one aides? 

>> Yes. Yes. So some students have one-on-one aides, not all of them. But if a student with special needs 

is in the general ed classroom, we have to make sure that the teacher has support. So all day long, the 

ES and AS aides are moving in and out of classrooms. Yes. 



>> I have other staffing questions. Your emotional support teacher and your autistic support teacher, 

what are their caseload numbers like? How many students are they responsible for? How do they 

support them?  

>> Our two ES teachers, the fourth and fifth grade teacher has four students on her caseload, and our 

primary has five students on her caseload. Yes. Oh wait, I didn't say the AS teacher. I'm sorry. Okay. 

There you go. Yes. That's it. Our learning support teachers do have more students than that on their 

caseload. Okay. Yes. 

>> How many of the students on that list take a passive or an alternative assessment? 

>> One.  

>> Just one? 

>> Only one. Yes. 

>> With these students, you said you've brought the program through the building. Were some of these 

students out-of-district placements? I'm thinking as far as getting back money from the district, and 

maybe it can be more cost-efficient to have them with you rather than other more expensive type of 

programming. 

>> None. 

>> Oh, okay. 

>> None of them at this point. Okay. No. None. And we had three children move into East Pikeland mid-

year last year, I said in November. One of them would have been homeschooled, and two came here 

from another school district. 

>> Can I just ask one more question? 

>> Yes. 

>> You said in the beginning that these students are pretty much fully integrated in with general 

education. What about homeschool? Are these their neighborhood school? 

>> No. No. Yeah. No. They're not. No. No. No. Okay. And to answer your question, three of the 

emotional support students are in the emotional support classroom for literacy and math ... 

>> Okay. 

>> And nothing else. They go to specials. They go to content. Yes. 

>> So your emotional support teacher teaches when they're in there. So literacy, math, she would have 

her own class of just the emotional support students, no other students. 



>> Correct. All the other emotional support students are in the general ed classroom. Yes. And if you 

went into the general ed classroom, you would not know, unless there was a meltdown. And then 

there's no question. Okay. But during the instruction, for the most part, no. You wouldn't know. No. 

Unless they're in crisis, you would not know. It's a math lesson, and it's going smoothly, without 

interruption. 

>> When you added Kindles to the bus, you said there was an argument between regular and special ed 

students who was getting to use them. Was there ever an argument of them getting off the bus, like "I 

don't want to leave. I'm playing with the Kindle right now"? 

>> Maybe once or twice in the very beginning, but then there's a consequence for that. Okay. So then 

they don't get a Kindle the next day. All right. Any issue with a Kindle, they don't get a Kindle the next 

bus ride. And they know that. Okay.  

>> I just want to make sure I heard you correctly. You said that there's a learning support classroom, 

right? For each grade level, there would be a classroom ... 

>> Cotaught class.  

>> Cotaught, yes. And then that classrooms that's cotaught with the emotional support students, and 

then a classroom that's cotaught with an autistic support. So, does that mean three deep? Or does that 

just mean that you've fixed that with rotation?  

>> The cotaught ES and AS class has not worked the way we thought it would work, because of the fact 

that for part of the day, some of the students do have to come out for the literacy block. But initially, 

last year, when the students came, they were all fully included. It wasn't until we had additional 

students, and while, of course, my goal was to have everybody fully included, the reality is not all ... 

That's my desire. That doesn't meet the need of the students.  

>> Originally. The ES teacher was with the regular ed teacher, coteaching that originally. 

>> Yes. And especially the AS. So we still have a cotaught AS class in first grade and second grade.  

>> Okay.  

>> We were not able to do that with the ES class, because of the number of students.  

>> Being attached was nice. 

>> It was nice. It was a nice thought. Mm-hmm. I am a little idealistic sometimes. But I listened. You 

have to defer to the specialist. Yes. 

>> So, when we hear cotaught, their learning support is never ... Are they in different cotaught classes 

from the AS and ES? 

>> Yes. Yes. Not together. No. I should change that because our first grade ... Everything is based on the 

needs of the students. So if a student is a student with emotional needs but also has learning support 



needs, if the emotional needs are okay and the student can be successful in a general ed classroom, we 

put them in the cotaught class if they have learning support needs as well. If they can't be successful, 

then we put them in another classroom, and they get support. Just tell me if I'm saying something 

wrong. 

>> You remember that we said that we had emotional support and autistic support before these 

programs came. So those kind of kids that we would have had before the programs came can be in a 

learning support cotaught class even though they have an AS or ES label because they would have been 

in there before the program came anyway. Do you understand what I mean? 

>> And they were managed by learning support teachers? 

>> Right. They have a case manager that would be a learning support teacher. Any other questions? Yes. 

>> I know this isn't an [INAUDIBLE] score, but just in your learning support classrooms, what is the ratio 

of students with an ID and students without an ID on average? 

>> Eighty-twenty. Yeah. Yes. 

>> Where do you get the funding? How is this all ... 

>> We have no grants. Nothing. Anything we have done has been taken care of through the district. No 

grants. That was an important thing we wanted to point out. We have had no grants. And we do have 

access because we have a Phoenixville Community Ed Foundation, but we have not had to go to them, 

because the walkie-talkies are expensive. I was shocked. Oh, my goodness. And the Kindles, all 

purchased by the school district, Specialized Programs and Services Department. Yes.  

>> How many physical rooms do you have for the student classes? 

>> We have one autistic support classroom right now where students go for instruction if they need to 

go for literacy or math and then go back to the general ed classroom. We have one primary ES 

classroom and one intermediate ES classroom. Now, I should have pointed out, when the autistic 

support program moved to East Pikeland, they did not move the fourth and fifth grade students to us. 

They kept the fourth grade students, students going from third to fourth, in the building where they 

were because they were fearful of the transition. However, the fifth grade students who are in that 

building are coming to East Pikeland next year. So there will be two autistic support classrooms and one 

emotional support classroom, two classrooms designated for autistic support and one designated for 

emotional support next year.  

>> Thank you for your insightful presentation! Everyone, a round of applause. Thank you. 

>> Thank you.  

>> Thank you. 


