
>> Thank you, Diane.  I've been working with PBIS in my role here at Penn's Grove and also in my role at 

the CCIU, Child and Career Development Center.  So it has been a very valuable piece in making our 

students move.  You can see the title is, "How to Build a Successful Marriage," and we all know it takes 

trust, commitment, focus, compromise, negotiation.  So we have found a way to do that with student 

achievement and data and PBIS and the SWIS data and bringing those two things together.  First, my 

background is a 10-year special ed teacher, a reading specialist, an assistant principal at the Child and 

Career Development Center, and then I moved on into the general ed setting at Penn's Grove Middle 

School, and I've been there for 5 years, and you all, if you ... How many of you are from middle schools?  

So middle school, every day is different, and you can't necessarily predict.  So it's nice that we have 

something to rely on to make good decisions for our students.  As an icebreaker for us, this is our first 

time presenting, so I appreciate your patience, I want you to think about what you would be doing.  For 

me, at work, if I didn't worry about how to improve my building, I would be looking up the latest Food 

Network recipe and trying it out on my husband and my daughter.  My husband's not a great eater, so 

my daughter.  I'm going to have my wonderful team here, we couldn't have done this without the 

people that were commited to PBIS and student data.  We have Jody Fleck here, from the CCIU.  She's 

our facilitator.  She meets with us monthly.  I'll have her introduce herself. 

>> Hi.  Good morning, everybody, and welcome.  I am from the Chester County Intermediate Unit, and 

I've had the pleasure of working with Lisa and her staff for about 5 years now.  At work, if I didn't worry 

about juggling all the things I have to juggle between academics and behavior, I would be sitting at my 

tiny house cabin in the mountains, enjoying laughter with my family.  So, welcome, and we're hoping 

you're going to get a lot of really great information out of today. 

>> I'm Julie Meyers, and I'm a teacher at Penn's Grove.  For my icebreaker, at the moment my thing is, if, 

at work, if I didn't worry about when the bathroom stop was or hopefully that the baby was not moving 

around while I'm trying to have a serious conversation with a student, then I think I would definitely be a 

lot more relaxed and be able to go with the flow. 

>> Good morning, everyone.  My name is Katie Bish, and I am the special education coordinator for the 

district.  Previous to this position, I was a learning support teacher at Penn's Grove, and at work, if I 

didn't worry about picking up my husband from the emergency room late last night because he fell 9 

feet off a truck and busted up his arm and face and getting my two children out of the door fast enough 

to get here on time, I would be much more prepared and less nervous than I am right now.  So, bear 

with me. 

>> So if you could turn and talk to one of your partners and say what you would be doing if you weren't 

worrying, I'll just give you 30 seconds there to do that with your team that you came here with. 

>> [INAUDIBLE] 

>> Okay.  Five, four, three, two, one.  How many of you picked chocolate, that you would be eating lots 

of chocolate here at Hershey?  No chocolate lovers here?  So today's objectives are to share with you 

what we did to build our systems to bring behavior and academics together.  First, our whole mission at 

Penn's Grove, since I've got there, was that all students can learn and that student achievement isn't in 



isolation to behavior, and behavior isn't in isolation to achievement.  They're connected.  If a student is 

not behaving, they're missing out on the academics.  If a student is very capable but not engaged in the 

classroom, then we're missing out on an opportunity for that student.  So we started to have those kinds 

of discussions, that marriage between behavior and data.  We also were looking at building teacher 

capacity within the building, where everyone's strengths were.  Obviously some people gravitated more 

to the student achievement data, and others gravitated towards the behavior data, and that was just 

fine because what that did is that built that team capacity, that sustainability, and we learned to rely on 

one another.  So hopefully we'll be able to share with you our successes and our challenges, and really 

what we want you guys to be able to do today is walk away with at least one idea.  I was here yesterday, 

and I have notes, and I'm going to approach yesterday with, "I know I can do at least three new things 

when I get back to Penn's Grove."  The biggest piece I think you can sense is that I focused on culture: 

the teacher culture, the student culture and my relationships with the staff, and you'll get a perspective 

from Katie and Julie a little bit.  So, click ... Yep.  My commitment, I think Julie and Katie can agree, I've 

said shared ownership, shared leadership.  It has been something I've said over and over and over since I 

got there.  It's in my teacher handbooks.  It's in the opening of my faculty meetings.  It's when I'm talking 

to teachers.  What can you do to share ownership within your team, your department?  So really asking 

everyone to contribute in one way or another.  Now, you guys have a little organizer.  You can use it or 

do your own notes, but we're going to stop throughout the presentation for you guys to have some time 

to reflect like we did with the icebreaker.  We want you guys to be able to think about your own culture 

and what's happening and how you can come up with one idea to build the student achievement and 

the behavior together.  So our district, Oxford Area School District, Penn's Grove, these are our 

subgroups: economic disadvantaged, Latino/Hispanic, and special education.  Many of you have similar 

challenges.  How many of you have similar demographics as we do?  Okay.  So when I first got there, we 

had a lot of students that were underperforming, below basic, basic, and many of them were from these 

subgroups.  Overall, the community is really, really close, tight-knit, dedicated to the students.  We have 

a strong parent community advocacy group.  We have an Oxford-area foundation group that supports 

the schools.  We're in a campus, which is really nice.  We have a kindergarten center, a one, two, a 

three, four school, a five, six, seven, eight and then we have a high school.  The only school that's not on 

our campus is the high school.  So that allows us to do things among the buildings.  My kids can go down 

to the elementary buildings, and that was definitely a part of some of our ideas with PBIS and student 

achievement.  We had students go down to the kindergarten center and read.  We had students go and 

help in a community service project which is tied to our PBIS.  So it gives us a nice opportunity to get our 

kids, our middle school kids, to be teachers themselves.  The other big piece about our community is we 

... I have 600 students.  There are 1,400 students at the high school.  We have a borough.  So a lot of the 

families are in walking distance.  So those families can participate in afterschool activities, sports and 

extracurricular activities.  So those are our strengths within our community.  Our school, we have a 

seventh grade and an eight grade.  We have three teams, four core teachers: language arts, math, social 

studies, science, and then an elective, or UA, unified arts department.  That first year, I started to learn 

about the culture and the relationship in that building.  They were doing PBIS.  We were called Penn's 

Grove Pride, Respect, Integrity, Dependability and Empathy.  Hornets, we are the Hornets.  They are 

surrounded in our building on murals.  We had the 200 club, the Principal's 200 Club.  The kids were 

getting stingers.  There was a team of teachers ... As I was coming in, the school had experienced a lot of 



turnover in principals.  So there was a cultural ... The staff still wasn't trusting an administrator because 

they really hadn't gotten to build a strong relationship with someone long-term.  So the relationship 

piece was so important.  I brought in IU support, many ... Jody being one of them.  My connects working 

with the CCIU was very helpful.  So there were teachers who were eager to learn.  So those relationships 

led two ways for me to bring in IU people to work one-on-one with teachers, whether that was a 

instructional goal they wanted to work on or a behavior goal.  And again, this is the initial first year for 

me.  So there was no plan in place.  It was just a get-to-know-you time.  There was a pride team.  I spent 

time getting to know where they had been, asking what the strengths were, what the weaknesses were.  

They said they were doing it, but it wasn't really something everybody was really motivated for or 

wasn't really charging the kids.  The kids were the disconnect.  They were telling the kids what the 200 

Club was, but they just weren't getting the motivation or the engagement in the pride team.  That year, I 

came into the school.  We were in warning.  So you can see that's why academics was a priority for us as 

a building, and that year we had 540 referrals.  That meant they made it up to the administrative level, 

and as ... Thank you.  As I said, I brought the IU team, and they were my resource.  We created a 

monthly meeting where Jody helped me with academics and our CCIU behavior person, and we were 

just starting to collect informal and formal data that I had at my fingertips to start formulating a plan for 

the next year because my plan was going to be to change things, wait, get to know everyone, observe 

the lay of the land and then get into a plan into the second year.  So, at that point, at the end of that 

year, I brought in the IU team.  We had a math facilitator in our district.  I had some teacher leaders that 

really jumped out from the pride team in the student achievement data, and we sat around a table and 

did those 14 foundational questions for the school improvement process.  How many of you had to do 

that?  Okay.  So I went in with my informal data thinking we were going to go in a whole different 

direction.  I really thought it was going to be more about the students or the curriculum, but when we 

answered those 14 foundational questions, it narrowed it to these two goals you see up here: that the 

teachers really needed to understand how to use data and how to build a positive school culture for the 

students, for the staff, for the community and how to build those two things together.  So we ... That 

was our goal, April of that year, and then it came time for making the big change.  So, you guys mad at 

me?  So the goal at that point was to pilot a math and reading intervention class, and that was because 

our below basic, basic students, we were so full in those categories.  We needed to figure out a way to 

intervene and bump them up.  So I had two remarkable teachers that were willing to pilot, during one of 

their duty times, pilot a math intervention, and an English teacher pilot a reading intervention, and they 

had somewhere between 20, 25 kids.  And so they didn't have to take a duty, but they taught an extra 

class, and boy was I looking at that data to see how it was going to go.  They were talking with me 

ongoing, how it was working, and the initial results were pretty strong.  We also changed the master 

schedule.  How many of you have had to change a master schedule?  Okay.  So we realized that we 

didn't have a lot of ... We needed, again, to provide interventions for our students that were struggling, 

and that meant we had an extra time to teach.  So those were the first teachers.  It wasn't the whole 

building, but the building knew that we were going to probably be going in that direction.  We added a 

restorative center.  How many of you had restorative justice as part of your training in your career?  

Okay.  So restorative center is to kind of triage, I would say, kind of an emergency room kind of scenario.  

There are some kids that need just a cool-off period.  There are some kids that are just ... They woke up 

and there was a horrible experience at home and they just can't focus for the day.  Then there are 



students, certainly in middle school.  They are disruptive.  They need to be coached on how to respond if 

they're frustrated or need some supports.  So we manned a spot in the classroom, and again, it became 

a duty period for some of my staff that were willing to step up, and we had, again, a great staff that 

wanted to try this and help the students.  So we really ... The goal was that all students could learn and 

all students should be in the classroom.  What I was finding was the behaviors were coming to me as an 

administrator, and it was really difficult for me to do my normal job of walk-throughs, observations and 

getting kids, you know, talking and restoring and getting back to class.  It, obviously, if any of you are 

principals, it's very difficult to juggle all of those things.  So this restorative center became kind of a tier 

two support system, and it was tied to our PBIS team.  The teachers initially, they really did enjoy this 

because it gave us a layer of support before it got to discipline, where then you start to lose the kid.  We 

created a student achievement team in that initial year.  It was an English and math teacher from each 

one of my grade level teams, and we met to talk about our building data.  In those building datas about 

math, English, how the subgroups are performing, we also said, "Well, how are the students engaged?  

How are they participating?  How do you know they're learning?  What formative assessments are you 

using to engage your students in the classroom?  Are you calling on them once at a time?  Are you using 

exit tickets?"  So those were the ... But see, you can see that's tied to PBIS, because if your students are 

engaged in the classroom, then that's where the behaviors start to appear.  So we talked a lot about 

teaching practices and what would engage the students.  We also met with the pride team and talked 

about what we were seeing in the hallways and the lunchroom, started analyzing the data.  In those 

pride meetings, I relied a lot initially, in my first two years with the special ed department, Katie and 

Julie, our special ed teachers.  We have six special ed teachers.  They understood what an FBA looked 

like, a functional behavior assessment.  So we talked about, how can we ... We looked at location, 

motivation, time of behavior, and we started to brainstorm how we can start targeting areas.  Our 

hallways were one area where we were seeing lots of behavior.  So we started brainstorming how can 

we improve that, how can we improve that transition for students?  What can we put in place?  At that 

point, we were in warning ... Or, am on a ... Yep, on warning, which was frustrating.  So that brought the 

culture of the building down because you felt like if you couldn't correct it immediately, we were going 

to be in school improvement one, but I kept encouraging the staff that if we put these things in place, 

behaviorally and academicly, it's going to pay off in the end.  It took a little bit, but it did pay off, and 

you'll see that eventually.  So I can be honest.  I did not know Rob Horner was going to be speaking here 

at the conference yesterday.  I had to send my PowerPoint a month ago.  So this is a quote that I've used 

over and over and over in my teacher handbooks, my faculty meetings, as a special educator.  I like, in 

this quote, to script it.  I know that the kids in my building are really invested when they can say, "Penn's 

Grove Pride, Respect, Integrity, Dependability and Empathy," when they can walk in the hallway and say, 

"Mrs. Stenz, guess what I did today?  Johnny was sitting in math class, and I could see he was getting 

upset.  So I went over and helped him because I got the right answer, but I didn't tell him the answer."  

So I know ... And how many of you love those moments?  Okay.  It's the scripting that you do as an 

educator to get them at that point.  You have to define what your expectations are.  You have to teach 

it.  You have to model it.  You have to show them.  I find, especially with middle school students, it's 

teaching them that internal voice that we all do automatically and that they don't necessarily know what 

those behaviors look like.  They just see everyone else running up and down the hallway, so they're 

going to run up and down the hallway.  There's not that awareness piece or that internal voice, and we 



must teach them to do that.  The other comment I wanted to make here is that I missed something with 

the restorative center, is that we kept focusing on all students can learn, all students can learn, and that 

was our mission statement as we were going through a master schedule change, as we were adding 

more instructional time to the teachers' case load, as we were adjusting our major and major in our 

matrix.  It seemed like a lot, but again, we kept that focus on the students, and I think it's time to ... 

Great.  I'm going to give you a few moments to reflect on the graphic organizer.  Think about where you 

are with data and your student achievement and behavior and what you got out of this first part and 

where you would like to see your school go. 

>>> Three, two, one.  At this point, does anybody want to share something that you think you'd like to 

try or a question for us at this point?  Anyone brave enough to share an idea that you just generated? 

>> I'm sorry. 

>> Oh! 

>> It sounded like [INAUDIBLE] the shared leadership, shared ownership.  

>> And what does that mean for your ... So, she said, they told us we have to repeat what you say.  So 

she said that they've really honed in on shared ownership and shared leadership. 

>> Well, if we're ... We're high school and then we're elementary ... 

>> Mm-hmm. 

>> So but we're in the same district, and so we're looking at it from a district level as well as a building 

level, and right now we know that we are lacking that. 

>> Okay. 

>> And that is something that we really need to work very hard on.  We need to move [INAUDIBLE] 

>> Okay.  Great.  Wonderful.  Anyone else?  Okay.  So, now, this takes us to 11, 12, and now you're going 

to see some more details.  So I told you we had moved the master schedule around, and I don't think I 

really explained that.  We really had, in the master schedule, we had ... The group was pretty much 

50/50.  We had the low performing assigned and the high performing assigned, and it really made it very 

difficult for the teachers to differentiate in that setting.  It also did not set high expectations for our 

students to progress.  So we started to use our Study Island data.  Many of you all have student 

management systems, and we started to seek out who needed support in math, who needed it in 

reading and started differentiating that way because certainly there are many, many students out there 

that are really advanced in math but might need more reading support or vice versa.  So we were using 

that data to get them in the right spots so they could progress.  We felt it was instructional time loss if 

you couldn't move the pacing along.  So we used our data to have advanced, proficient and a supportive 

section in those two core areas.  Remember, I told you about the two pilots on reading and math 

intervention?  Well, it worked wonderfully.  The kids in each of those classes jumped up one if not two 



or three, because I believe we even had two or three of the students in math or reading that made it to 

the advanced level.  So that was a really valuable experience.  That meant that we were going to do it 

school-wide, and so that meant each English teacher, each math teacher was going to teach an 

additional period of reading or math intervention, and that took the place of the students' elective 

option.  And the kids and the parents were told, "Listen, they're in middle school.  It is really important 

right now that we catch your child up.  We are seeing this trend in their data, and we're seeing them not 

really participating in class.  They're struggling.  They're frustrated.  That's why I'm calling you about 

having ... For behaviors in the classroom.  We really want to give this intervention an opportunity so that 

they can feel successful.  I will say the community was wonderful.  There was really no pushback 

whatsoever.  The teachers felt that gave them, it was a smaller group of students, they could really 

target their skill deficits in math and reading.  The special ed teachers were a big help.  They were 

assigned to those time periods, so it was a coteaching opportunity.  I mentioned the restorative center.  

That was manned by a special ed teacher and now a special education paraprofessional full-time, and 

they were trained through our IU people.  They went out to other trainings, saw other schools doing 

restorative centers or restorative justice, and we brought that back here so our kids had a safe spot.  So 

those kids don't pile up in the office area.  That's not really a great use of time, behaviorally or 

academically.  This year, again, I'm going to go back to shared ownership, shared leadership, it was really 

important that everybody contribute in some way.  So I structured our differentiated plans.  Many of 

you all are either on formal observation or differentiated plans, correct?  So I needed to focus our 

building and the teachers, go back to my two goals, multiple data or behavior, or the culture, positive 

culture.  That year, I said, "You need to pick one or the other.  Tell me your plan."  So the academic 

teachers, many of the English, math people went with the interventions, and many of the people who 

had participated in pride started to look at group contingency plans, Check In and Check Out, positive 

behavior support plans, maybe became the leader in their team on implementing a PBSP, or positive 

behavior support plan, helped maintain point sheets, created a reward system for 100 kids on a team.  

So that became their year-long project, and, again, with that shared ownership, shared leadership, they 

were told that at the end of the year, they were going to present back out to the staff.  This was an 

amazing opportunity for us to share with our colleagues what we've done.  What I noticed with our 

culture is they had not really ... They had never been given the opportunity to teach one another.  So 

this gave everyone the opportunity to do that, to highlight something they explored, learned from an IU 

consultant, went into another room.  Many of them also joined forces.  The group contingency plan or 

the team reward system, there were at least two teachers that were dedicated to that, and then they 

would meet with me and track their data along the way.  With our academic teachers, we had 

coteaching meetings in January, and we looked at our Study Island data, and the questions were, just 

like they were with behavior, what are you doing, how do you know it's working, tell me what data did 

you use to prove that it's working, what adjustments do you need to make?  I'll tell you that it was, I 

think, and you guys can talk to this a little bit, is when I asked open-ended questions with the teachers, 

they were like, "You're asking me?"  And I'm like, "Yeah, I'm asking you."  So again, building that 

confidence that they are the experts.  They had just had never been given that opportunity to talk, to 

share, to try something.  So I built in a lot.  It's okay if you try something and fail.  And they're like, 

"You're not gonna..."  No.  I want you to try something, and then we'll talk about it and we'll adjust.  So 

that's where I got the buy-in for the behavior piece, which was great.  Then we go to the next step, and 



... Did I miss anything on that one?  So at this point, we're really kind of chugging along.  We're really, 

really having some positive experiences.  We're building that ownership.  People are coming up to me, 

saying, "Hey, I tried this.  Can I ... Can you come and watch?"  And I was like, "Oh, that's great."  Or they 

have another idea.  "It might be too much right now."  I'm like, "No, no, no.  We'll do it.  We'll do it."  So 

there was a lot of brainstorming happening.  With our data and our pride team and our student 

achievement team and now the kids are grouped appropriately, the pacing's moving along, the 

curriculum is focused.  It was now time for us to really look at student behaviors, and with my IU team, 

they helped us.  They did large-scale walk-throughs in the building, and, again, remember I said, "Help 

the teachers take risks.  Help them feel supported if they fail."  Well, remember I said they felt like I 

could write them up.  So I used my partners within the IU to come around and do informal observations.  

I never knew who they were talking about, and they gave us a summary of the positive behaviors we 

were seeing with the students and some of the next steps and recommendations.  That went to me.  

Then it was shared out with the whole staff at a faculty meeting with their support, kinda describing 

what they had seen, and the teachers were really responsive.  They were like, "Oh, this is great 

information."  See, we're building that mindset.  So, at that point, I said, "We're all going to be focusing 

on student engagement."  We did a lot of things with research articles.  They came out and did short-

term kind of mini-professional development sessions.  I have found when we do just a 30 minute, 40 

minute, boom, you can walk away with something, take it back to your classroom.  That's what's really 

getting the turnover for our staff.  Here we also started to upgrade our course catalog.  We really hadn't 

highlighted our academic changes, and we also didn't really highlight our interventions that we were 

providing for the students.  We also had a special ed section on what our expectations were with 

behavior.  We talked about the rules of pride, respect, integrity, dependability and empathy.  So it was 

the first time we were really kind of putting everything in a format and putting words to paper.  We had 

done our PBIS staff survey this year, and how many of you had participated in that?  Okay.  Great.  It's a 

challenge because you have to be, as an administrator, for me, you have to have a thick skin because it's 

very open to perception, and the one thing that stood out in that survey was we were doing really, really 

well with academics.  They liked some of those changes.  Time was always a concern.  There's not 

enough time.  All of us say that in all our courses and everything, but there was a perception in a small 

piece that the kids were getting away with stuff, and so we had to keep dealing with the fact that the 

kids aren't getting away with anything.  They need opportunities to grow and learn.  So, you know, 

they're ... "Well, you want us to do the behavior in the classroom, not the administrator."  Well, yeah.  

We want the ownership to stay with you.  As soon as you bump that up to me, you lose ... That kid now 

sees me as the authority figure and not the teachers.  So, again, that's where a lot of training came into 

play.  I would say also it was teams, people who were really focused, who really were, whether it was 

academics or behavior, they were supporting their colleagues, also.  So that was how the shift kind of 

kept moving.  It didn't ... Because you could get bogged down in dealing with that survey and say, "Okay, 

well, I'm going to stop here."  You just had to keep pushing along through that and find how to move 

those people to work with their philosophy and start where they needed support.  We were meeting a 

lot.  There were lots of meetings all the time, and so I saw our student assistance program as having the 

same exact conversations we were having in our pride team.  So, and it was many of the same people.  

So we kinda tried to find a way that we could tackle both.  So we had ideas come out in SAP where we 

wanted to add more point sheets.  We added more points where the kids could get maybe free gym 



time or bring a friend to lunch, that kind of thing, but that became a SAP intervention, because for all 

the kids that needed that SAP support, it still required that layer of intervention.  And I don't know 

about you, but yet the agency supports for mental health are out there, but you can't get that for 50 

kids.  Everybody agree?  You get that for maybe two or three kids.  So, who's left to be responsible?  It's 

still us as a building, us as a SAP team, us as a pride team, and I told you about our data in the hallway.  

Again, this was a shift.  The kids would just be able to be dismissed.  We used our SWIS data.  That's 

where all the referrals: punching, tripping, out of location, all those kinds of things.  So we started to 

have one of the things that came out of our pride team is that the teachers would escort the kids to and 

from lunch.  Our building is very large from one end to the next.  All the academics are at one side.  The 

lunch room and gym are on the other.  This was a challenge, but I can tell you this year we are still doing 

it.  So, I think if you think back, people were like, "Oh, my gosh.  This is extra work for us."  But in the 

end, it has cut down our referrals significantly.  The kids, it's so funny.  This year, the kids from seventh 

grade go down to eighth grade, and you know, eight graders are like, "I got this," and they're still 

walking in a line.  They're still waiting, and it was also between dismissal.  How do you stand out in the 

hallway instead of ... I was having two classes go back and forth in that three minute dismissal.  "No, you 

need to stand on the side of the lockers, wait for the teacher to have you come in."  And again, this 

came from our data.  I told you about our community support, our Oxford-area foundation.  Since this 

year, the 2012 year, we've added a mass kind of initiative that was tied to our pride team.  It was the 

Rachel's Challenge.  It's an organization with Columbine in building safety and preventing bullying.  For 

students specifically, it's a great program for middles schools.  Our Oxford Foundation paid for them to 

come out.  It was a year-long initiative.  It was something that we all talked about in assemblies, in our 

team meetings.  When I met with the kids on grades or going to the high school, it was a part of our 

culture, and it tied to respect, integrity, dependability and empathy, and it brought the kids and the 

teachers together.  So it was a huge success.  You can see, now, we're finally seeing the results.  We had 

an SPP score of 89.4, and our referrals were at 451.  So you can see ... Now, at this point, as an 

administrator, I'm feeling all this time and effort that the school has put has now started to solidifiy.  It's 

working.  Okay.  So I'm going to give you a chance to stop, turn, talk, think of an idea, think about your 

culture in your schedule and combining the data and achievement with behavior. What did you get out 

of some of that? 

>> Three, two, one.  Great discussions.  Wow.  You guys are on fire.  Does anybody want to share or 

have a question?  Something you'd like to try or where you see yourself going next?  Anyone?  Bueller?  

Okay.  Okay.  So, 13, 14, and something should jump out with you in this slide, and I'll tell you that at the 

end.  But we continued to focus on our student engagement.  We ... We kept honing our restorative 

center practices.  It was really, at that point, it was still very behavior-focused, but we also started to let 

the kids have an opportunity to also work in the restorative center.  So it served lots of different roles, 

because, you know, middle school students don't like to look like they don't know the answer in a 

classroom.  So we told some of these students that, "You know, you can go down there if you want to 

just try it out and then head back up to class and share it."  So it was building that confidence and that 

resiliency in our students.  As I said, we did large-scale walk-throughs.  In this year, it wasn't student 

engagement as a school, it was classroom management, and that we used our CCIU partner, Patty 

Bogart at that time, Charlie's supporting us now.  He's in the back.  He's retiring, and then Beth Socash 



will be supporting us into next year.  So the walk-through again, at this point, because behavior is such a 

sensitive subject for you, personally, I'd liked it to how you and your husband might discipline children in 

your home.  It took us ... They needed to know that my student engagement walk-through would give 

the same level of information.  It wasn't personal. It was just, "Here are some overall trends as a building 

that we're really good at, and here are some things that you can do as a school to move forward."  And 

the pride team was the one that really worked through this report and what we were going to do next, 

which things were accomplishable, we could do, in our control, which things were not.  Peer sensitivity 

Katie and Julie are going to talk about, but it was one.  It was like our Rachel's Challenge the year before.  

It was our version of bringing the students, again, together in one focus.  The team started to take 

ownership, the grade level teams, of Check In and Check Out, whereas in the years past it was the 

restorative center or the special ed teacher.  Now, the teams were taking responsibility for the Check In 

and Check Out, which was awesome.  I can tell you at this point this was the shift.  This is how the 

conversation looked.  "Lisa, Lisa.  Oh, my gosh.  I tried this with this kid.  I tried this with this kid.  I tried 

this with this kid.  I did this.  I called home.  Can I send a referral now?"  And so, "Yeah, yeah."  You 

know, so it was a huge shift.  Everyone was owning their students.  The 100 kids on their team were 

their kids, which was so awesome to see.  Oh, what jumps out to you on this screen?  That SPP score, 

yeah.  Okay.  So we spend a lot of time looking at that data, and I think maybe some of you were also in 

the same scenario.  For the past three years, you can see in my timeline, we had maybe, what, 80 to 100 

kids in below basic, basic, in math and language arts.  When I got there, the warning, the school 

improvement.  We spent a lot of time focusing on moving them over to proficient and advanced.  We 

never really went back to look at them in those categories, and what we found was, we were like, oh, it 

was like a triathlon.  Yeah!  You've got them over there to proficient and advanced.  They're great, 

they're good, but we didn't go back and make sure that they stayed at that level.  And with the growth 

model, we went through our entire school, 600 students.  It was our advanced category didn't progress.  

They missed it by less than 50 up and down that spreadsheet for 600 kids.  So that's why the 69.9.  So 

we're dealing with it, and we're going to be excited.  So it was a pendulum I think that had to balance a 

little bit, and it was a great reflective opportunity for me.  On the other end, we only have 12, 10, nine, 

eight kids in below basic, and the same number in below basic for ... Or basic.  I can count them on two 

hands.  So it is valuable and worth it.  Fourteen, '15 ... Huh?  No.  We'll wait.  They're done ... They want 

to be done talking with my voice.  They need a different voice.  Last year, and then I'm going to turn it 

over, '14, '15.  We found that we had to engage the parents, and this is the single biggest thing that I 

think really brought my families, that connect they were looking for.  In the early years we were 

collecting lesson plans, focusing on engagement, that administrative accountability, and this year we 

added a parent log, and the teachers, every month, have to turn a parent log into me once a month.  

And it became a part of the evaluation, the differentiated plan.  Are you communicating?  Are you using 

phone calls, face-to-face meetings, e-mails?  Are you calling before there's a problem?  That kind of 

thing.  From a administrator perspective, there was no negative.  Everything was being dealt with by the 

teacher.  So any of those complaints that used to come to me and they didn't start with the teacher, 

now they had that relationship and that connection, and they don't come to me because they know they 

can talk to the teacher.  They have those strong relationships.  We started to focus on our reading and 

writing across all content areas.  This is not just an English, math connection.  We used our social studies 

and science teachers.  They also had to teach an extra class: scientific explorations, pop culture.  That 



was an enrichment piece for our advanced students, and they weren't in the intervention.  They got an 

opportunity for an extra elective.  So our advanced students were being exposed to more material, more 

relevant material, material that, in these two classes, the pop culture and explorations, where the kids 

started to generate their own interests.  So that engagement piece was there.  We brought in Think 

Kindness.  I don't know if any of you have thought about that or have heard about it.  It's where you, as 

a community, collect [INAUDIBLE] shoes that get donated to orphanages in Africa.  And in Africa, if you 

don't know about this, the students there do not get to go to school if they don't have shoes.  So this 

organization comes in, talks to your students, gets them pumped up.  We have a Think Kindness Ninja 

group, but again, this is all tied within our pride team to bring the community together.  We partnered 

with the PTO.  They were wonderful in supporting this.  They supported this for this year and going into 

next year, and we also partnered with our school below us, the five, six building.  We collected over 

3,000 shoes in 15 days.  So, yeah, and it was all over our building.  I would say another big piece of pride 

is make it visible in your hallways.  We have banners listing in our seventh, eighth grade hallways, we 

have ... Our art teacher has a club that she donates her time to where she creates art around the 

building tired to respect, integrity, dependability and empathy.  Our student council helps us with this, 

also.  So I would engage as many people as possible.  So obviously our achievement data is yet to be 

determined, and also, our referrals as of April were 315.  So you can see the pendulum kind of went up 

there at the 800 mark, I think you saw, but again, that was when we were making lots of changes.  But I 

sustained it.  We stayed focused, and we were building systems that were going to get us to this point. 

Whether I'm there, or another teacher, whoever, this system is in place. So we're going to stop there. Is 

it a turn and talk? Great. Turn and talk time: one idea, one thing that you want to bring back to your 

building.   

>> Three, two, one.  I want to compliment this group. You guys are awesome! I can't wait to hear about 

some of the ideas. Does anybody have an idea they want to share? A concern? A question? Something I 

wasn't clear about? Yes? 

>> [INAUDIBLE]  

>> Yes. 

>> [INAUDIBLE]  

>> Yes, that's an excellent point. So you're the data-analysis person, right?  

>> [INAUDIBLE]  

>> Yes. I mean, the changes do add different dynamics. It's not apples to apples. But again, I think it was 

a lot of change all at once. I had a decision to make: do we slowly take the Band-Aid off, or do we rip the 

Band-Aid off? I chose to rip the Band-Aid off. In your culture, it might be different. Yeah, I would say the 

last two years are giving us that kind of consistency. It's much more predictable. Everybody's reacting 

predictably, and the students are being dealt with predictably.  Our systems are in place, so it's 

predictable. So I would really just take the last two years. Okay, yes? 



>> [INAUDIBLE]  

>> Okay. Okay, so the first question was, "Are data ... Looking apples to oranges, the fluctuation," and 

the second question was, "What are we using in our interventions?" In our interventions, the first year, I 

said, "Just teach." And they came up with things. We had a literacy ... Then we really tied in our literacy 

lab. Jodie came out, and we worked with our special ed teachers, our English teachers, and we really 

focused on the National Reading Panel: fluency, comprehension, written expression, vocabulary. I know, 

I just had a brain freeze. But it's very structured. If you went into Katie's class last year, it would look the 

same as Tristan's class. It was very tight. And the kids actually start to become a part of that process. 

Again, I see them connect behaviorally. When I go to an intervention class, the kids are owning their 

data. They're collecting their own progress monitoring. They're doing it together. They're scoring each 

other. That is a behavior intervention. It's not just an academic intervention; it's a behavior intervention. 

They're treating each other respectfully when they do this. And they're eagerly waiting to see if they can 

improve the next time they do that. So we use AIMSweb probes. We're using our Pearson curriculum to 

really deal with the 7th and 8th grade curriculum. But some of them are performing well-below, but it's 

that fluency and that comprehension, that scaffolding that they need. Math: I'll let Julie talk about math. 

We'll hold that. So, the math intervention, I'll let them talk. They're going to do better at it.  

>> Okay. Just to follow up on the math: a lot of it based on pre-test of the skills that they're doing and 

the standards that are the expectation. And in a lot of the math interventions, some of the teachers 

actually teach it as a pre-teaching class before the math class, instead of after the fact, so that they're 

giving the students a little jump start on the math lesson that's going to happen during the class period. 

And that way a lot of those students who ... the math lesson starts, they have no idea what you're 

talking about, they shut out, and now they've lost that entire 48-minute-long math period. Instead, 

they're spending the time before during intervention, getting some background knowledge, so that then 

they're more engaged in the actual math class as well. And we've had students who have never 

participated before are now suddenly being able to participate because they feel a little more confident, 

because they, "Oh, wait. You showed me this probably ahead of time." So now they're starting to 

participate and really become part of that classroom climate and not just trying to check out in the 

background. And then that's when a lot of the behaviors also were coming up.  

>> Okay. Now we're going to put the growth throughout the years in perspective and discuss where we 

were as teachers and as a team in 2010 to where we are now. To start, the PRIDE motto was integrated 

more regularly throughout the building and displayed through all the classrooms. I know that Lisa had 

touched on it a little bit, but the PRIDE motto stands for, "Power comes from Respect, Integrity, 

Dependability and Empathy." If any student throughout the building was caught demonstrating an act of 

pride, they were awarded a ticket, which we called a stinger, because our school mascot is a hornet, so 

we found "stinger" to be appropriate. And their name was put into a drawing where they could receive 

different rewards at a specific time. And there's also a designated person who would call the parents of 

these students at the end of the day to tell their parents what their child did, what positive acts of 

kindness and pride they demonstrated. Sorry, there's going to be a lot of back and forth with the 

microphone. 



>> Going into the following year, now we're into 2011, 2012, the PRIDE lessons were introduced at the 

start of the school year. So every subject area was given an area in the building they were in charge of. 

So that math teachers had to do lessons in the hallway about, "How do you demonstrate pride when 

you're in the hallway?" The elective teachers are unified arts; they are talking about assemblies. So, 

"When we're in an assembly, this is how we demonstrate pride." Instead of just having one blanket 

description, they were targeting every single area. And the science teachers were the lucky ones that 

got to talk about it in the bathroom, and how you demonstrate pride in there. We were also using the 

RC more, but there was a lot of push-back, and a lot of that was due to mixed understanding of its use. 

Why do we send a kid there? How long do they go there for? Are they going to return? Do they stay 

there? Do they just hang out? What's going to happen there? And we started doing, through the RC, a 

lot of point sheets for students while they were in classes, that certain goals that they needed to meet 

based on their specific behavior issues, as well as check-in and check-out. Another thing we did was, at 

the very end of the year, we got into really differentiating between that major behavior and what's a 

minor behavior and the different types of referrals. By year three, which was 2012 and 2013, there was 

a much greater understanding of the whole positive behavior support initiative. More teachers were 

actually shifting their behavior management philosophy and making it less personal and more about the 

specific behavior and the needs of the students. This was the year we incorporated PRIDE lessons, not 

only at the beginning of the year, but after winter break so the students had a little bit of a refresher as 

to what their expected behaviors would be. And the RC use was a little bit more fine-tuned, so that 

teachers had an even better understanding as to when students should be going there and for what 

reason, such as: did the student have a discipline issue in the classroom, and they're going to the 

restorative center and a referral needed to follow, or was that particular student just coming down to 

the restorative center because they needed a break, they were going to be returning back to class, and a 

referral was not necessary?  

>> During this year, we also tweaking the check-in and check-out, and the point sheets. And some of 

that starting going back to the team of teachers and not just through the RC. We also ... I know Lisa had 

talked about this earlier, we realize that through our data that there were a lot of referrals in the 

hallway. And so we looked at, "Well, why are these happening in the hallway?" One of them was on the 

way to lunch or on the way back to lunch. That's when we started: at the end of that class period, you 

walked your class of students to the cafeteria, and you picked them up at the end before their next 

class. That way they didn't have that unstructured time by themselves. And another time was between 

classes, when the teachers were in their classroom having the students coming in. So one thing we did 

as a simple tweak was all the students lined up outside of the classroom - sometimes it's one lane, 

sometimes it's two - but in those lines. And the teacher then had them all enter the classroom together. 

That way the teacher could be in the hallway, monitoring what's happening there, and not worried 

about, "Well, I've got 12 kids in my classroom right now. I'm waiting for the other ones and trying to do 

that balancing act in the doorway." That way they can be right in the hallway with their students, have 

them all lined up, and it also starts the day off with a nice introduction. Sometimes, before they even 

enter the room we might give them instructions of when we go in the classroom, this is what we're 

going to do, and a little preview of what they're walking into each day. We also develop checklists for 

the teachers, kind of like, what is a major, what is a minor list. So they were able to trying to start figure 



out, well, when do I take these referrals as a minor referral, for my documentation as a classroom-

managed behavior, versus when do I submit them as a major referral? And a lot of our behavior spec 

was there were referrals that teachers were doing as a minor referral for their documentation, "Here 

are these minor behaviors. I gave a lunch detention for it," but they submitted the referral in. So they 

were part of the count when they usually wouldn't have been. The students were more aware of, 

"What's a major, what's a minor?" Another thing was working on perfecting and tweaking how the 

teachers wrote referrals. A lot of the time, there might be referrals that someone sends that a student is 

sitting there and is not completing their work, and the teacher would say, "They're being lazy. They're 

not doing their work. And so I sent them to the office." That can cause a whole set of issues between the 

relationship between the student and the teacher as well as the teacher and the parent, because the 

parents get the referrals. And the parent is reading a referral that says, "Your child is being lazy." So 

referrals were being sent back to the teachers, that instead of saying the child is being lazy, you would 

state the facts and take all those opinions out and say, "The child was not completing their work. They 

did not pick up their pencil. I asked them on three occasions to pick up their pencil or pick up their head; 

they did not comply. They did not complete their work." And that way, it was a better conversation 

between the parents. as well as with the students, instead of putting the labels and the name-calling out 

there of saying something like that. Okay. The roles and responsibilities of the RC were becoming more 

clearly-defined as well. So that if a student went in there during second period or seventh period, they 

had the same expectation, when they walked in that room, and what they're going to be doing. And so 

they couldn't try and get away with, "Oh, maybe if I go this period, then I can get away with something." 

And that also helped a lot of the teacher buy-in because they knew it was becoming a very consistent 

location for the students to be going. And they were a lot more accepting of it, and it was being used a 

lot more.  While the students were there, they also had to complete a reflection sheet for their 

behavior. If they're being sent there based on a discipline referral, they had to complete something 

where they had to list out and write out in complete sentence - so yes, that involves a capital letter and 

a period - that you need to:  What was your behavior? What did you do? Why was that a problem? How 

can others be affected by that? What can you do to make this situation better? And what can you do in 

the future to prevent it from happening again?  

>> By the fourth year, 2013 and 2014, came even bigger and better adjustments to the program. I 

collaborated with two other colleagues in developing the Peer Sensitivity Program, which is a program 

to help students better understand one another's differences and just overall be more accepting of each 

other. The IU was brought in to do a presentation at the beginning of the year, and they did a wrap-up 

at the end of the year. And in between those two times, we developed weekly lesson plans which were 

integrated into the Social Studies class, about the first 20 minutes or so. We tried to not make them any 

longer than that. And the lessons were different from 7th to 8th grade, and age-appropriate. The work 

from those lessons was displayed in the hallway, so it always there for everyone to see. These lessons, 

projects would be something like a banner that they'd made, quotes, posters. One of the 7th grade 

lessons was actually a recipe for respect. So they got little recipe cards and worked together to develop 

that recipe, and those were displayed. The students also completed bullying surveys, which were given 

mid-year and end-of-year. And the survey started off with the definition of bullying and what that was, 

so all students knew how to best answer the question and knew the exact definition of what we were 



looking for. Some of those questions were: Have you ever been bullied? Was it cyber, physical or verbal? 

Where were you bullied? Have you ever seen somebody being bullied? What did you do about it? And 

questions such as that. Once we got those hundreds and hundreds of responses back, we had to go 

through and tally all of the responses. And then those results were given to a student council 

representative, and the results were then provided to the student body via the school news. So now the 

students knew what was happening in their building and very aware of what was going on. And asking 

them the question of, "What are we going to do about this?"  

>> And the culminating activity for all of this was a video called "My Three Words." And the idea was 

taken from "Good Morning America."  And we were fortunate enough to have all this faculty, staff and 

students in the building and the administration from the central office participate in this. And they were 

asked to come up with three words that were meaningful or inspirational to them, which you're going to 

see a little bit of it in a minute ... And made this video. And it was a lot of time and a lot of planning. This 

whole project was my baby and I'm really, really, really proud of it. I was out on maternity leave at the 

very end of the year, so I never got to actually see the video, and I was worried that I wasn't going to see 

it. And the last day ... 

>> [INAUDIBLE] all year. 

>> And the last day of school it was shown, and I took my one-week-old baby into a middle school - I 

know. I am an okay mom, I promise - and I got the video, so it was really, really great. So, here is a little 

bit of that "My Three Words" video.  

[VIDEO START]  

>> [INAUDIBLE] on how we can make a difference in the lives of others by discussing ways that we can 

show our [INAUDIBLE] pride. We know there are students who are different than we might be, and that 

certain students handle situations in different ways. And everyone goes through a rough point at some 

time. That is okay. We should be here to help one another, whether it be through a smile, laugh or high-

five. Our job every day should make someone feel good about themselves. So [INAUDIBLE] how will you 

make a difference in the life of a classmate? Our final activity involved everyone thinking of three words 

that were inspirational or motivating to us. Students and staff were filmed in many locations around 

campus sharing their words. [INAUDIBLE] three words.  

>> [Lyrics] 

Woke up in London yesterday 

Found myself in the city near Piccadilly 

Don't really know how I got here 

I got some pictures on my phone 

New names and numbers that I don't know 



Address to places like Abbey Road 

Day turns to night, night turns to whatever we want 

We're young enough to say 

Oh this has gotta be a good life 

This has gotta be a good life 

This could really be a good life, good life 

Say oh, got this feeling that you can't fight 

Like this city is on fire t'night 

This could really be a good life 

A good, good life 

To my friends in New York, I say hello 

My friends in L.A. they don't know 

Where I've been for the past few years or so 

Paris to China to Colorado 

Sometimes there's airplanes I can't t jump out 

Sometimes there's bullshit that don't work now 

We are god of stories but please tell me 

What there is to complain about 

When you're happy like a fool 

Let it take you over 

When everything is out 

You gotta take it in 

Oh this has gotta be a good life 

This has gotta be a good life 

This could really be a good life, good life 



[VIDEO END]  

>> For time purposes, we'll pause it now. We'll play it more once we're wrapping up. As you can see, 

there's a lot of time and a lot of energy put into it, and a lot of coordination, but watching the kids watch 

themselves on it, and even the faculty. I don't know if you'll stick around for it. The ending is kinda 

funny, with a couple of them popping out of a particular place in the building. But either way, it was 

great to see their reaction to it at the very end of the year. And of course they loved seeing themselves 

on TV. 

>> It's definitely fun to watch it the next year, 'cause now seeing some of them, and they look so much 

older now this year. Still during last year, 2013, 2014, the restorative center was actually used much less, 

but for a good thing this time. And that was because so much of the discipline was now being handled in 

the classroom and not being sent out for office-managed. In lots of behavior was disrupting the room, 

where they're yelling or screaming or things like that, the teacher might only send the referrals. So if 

they were doing a behavior but it wasn't disturbing anyone, they might send the referral ... Allow the 

student to stay in class. So they're sitting there, they refuse to work. Okay, the referral's been sent, but 

they're still going to stay in that room. And they might sit there with their head down, but they're still 

there, and they're still being able to listen to the lesson even if they don't want to come around. And a 

lot of the time we've had it that, you know, the child just needed that five minutes, and now suddenly 

they're working again, and they would've missed all that time being sent to meet with an administrator. 

When the referrals get sent, the administration will pull them out later, as soon as they're able to, but 

without the students just sitting and waiting. The RC was being used for bigger concerns, like if we had a 

physical altercation. It was also being used as sensory breaks. Maybe a student needed a five-minute 

break that they knew, "I am going to explode. I need five minutes." They're able to go to the RC, take 

that five minutes, get themselves together, have that little walk down there and back. They're able to 

return to class and be able to finish that class, finish the day, when a lot of time in the past, before 

having that resource, they would explode and then be sent home on OSS, depending on the behavior. 

We've also had students that, you know, they've have something traumatic happen at home, things like 

that. They're at school, but they're not really able to sit in the class with 25 other kids. They'll be in the 

RC with us all day, their teachers will send work, and they'll be able to work there away from the 

distraction of the other classmates, without someone asking them, "Your eyes look red. Are you crying?" 

you know, and constantly having to bring something up when they just can't handle being in the 

classroom right then, they just need that time. When the students are in the RC, it is not something of, 

"All right, you now are sitting in your cubicle; you do not speak." There is a teacher that's there helping 

them with their work. I am not sure of how many days I could count that I've not actually been assisting. 

They all know at third period I'm there and it's math time, because they know I can answer all their math 

questions. And it's definitely a time that we're sitting there and working with them. And it might be a 

student that they're like, "Okay, good, because I was scared to ask in class." And now they're having that 

opportunity. We're also working on different ways to correct behaviors and being more creative with 

that. So instead of everything being, "Okay, well, this is level of a detention or ISS or OSS," instead it's 

switching more to ... A student is throwing their trash towards the trash can in lunch but not actually 

making it all the way there, and just leaving it there. Instead of having a consequence right now, you 



have a week of lunch detentions. They might now have a week of ... We have a little transition time, a 

15-minute period between the end of their lunch and when they go to their next class. They're now 

having a week of clean-up duty in the cafeteria during that transition time. So they're helping the 

custodian prep the cafeteria for the next lunch, or during our academic lab period at the end of the day 

they're helping to clean, at the end of the day, the cafeteria, so that they see that their actions have 

repercussions. Well, you're thinking, "Ah, what's the big deal? It's close to the trash can. What does it 

matter if my food's on the floor?" They can see, well, what is it like if everyone were to do that? See how 

hard it is to clean up the space. So they're really learning from their behaviors. And that way the 

consequence fits the action a lot more. We also have teachers that they're seeking out their team 

members as well as guidance counselors, special ed case manager or the nurse, when there's a spike or 

change in behaviors, that the teachers are so aware of the behavior differences and tracking all of that, 

they're realizing, "You know what? This is a change; this isn't normal for them." And they're seeking out, 

"Well, why might this be happening? Is there something going on? Does someone know of something 

that's happening with them? Are you guys seeing this? Are there ways we can handle this better? And 

how can we handle this situation? What's going on with this student?" Making those phone calls home, 

not saying, "Your child is being a distraction in the room," you know, "Here's their punishment." It's, 

"Hey, I've noticed a change in your child's behavior. Is something going on? Is there something we can 

do to help support them and help them here at school?" 

>> Okay, this now brings us to year five. This current year was much more student-driven and teacher 

facilitated, where now the students are coming up with their own activities that they would like to see 

being done throughout the school. And one of those was the Think Kindness Initiative that Lisa had 

talked about. And one of those activities going along with the shoes was a group of students stayed after 

school and put kind notes and meaningful words on sticky notes and put them on every student's locker 

throughout the building. So the next morning, that's how the students started out their day every day. 

And the banners also displayed in the hallway. So, as you can see, how little we started with in 2010, 

and everything that we had to do to get to where we are now. However, just remember and keep in 

mind it didn't come without its challenges. 

>> Yes, it took us five years to get to where we are, with a lot of patience and a lot of creativity and 

flexibility. With this, it really helps having the responsiveness to those discipline referrals. The 

administration gets to them within 24 hours, if not within that hour. That way the students can really 

connect their behavior with the consequence that they're getting, and not thinking, "Well, I don't 

remember what happened last Friday. That was a week ago. I don't know." So that's really more apt to 

right there with what's happening. 

>> In going off of what Julie said about the patience, keep in mind that you are going to have teachers 

that are going to be doing a complete shift in their behavior management philosophy. Be patient with 

them because it will take time. And a good way to assist with that is, of course, finding that group of 

teachers that already have that philosophy and already have that vision, and they want to help to 

spread it. Also knowing the importance of flexibility and knowing that this whole process is not 

anywhere close to black and white and there is so much gray area in there. And just needing to know 

your students and what will best suit their behavioral needs. And that there's going to be a lot of push-



back from teachers and students in saying, "Well, why did this student get this punishment and this 

student didn't?" Another motto that quickly became ours was, "What's fair is not always equal."  

>> The biggest thing that you need to keep in mind: we did have someone that worked in our district 

that did say this a lot, that really applies to this, is, "Make sure you keep looking through the windshield 

and not the rearview mirror." Because his is going to be a rough path, and if you choose to get on it, just 

keep driving, keep going through that windshield. Because if you stay on that path, it's really a very nice 

path to be at. You know, we're sitting at this point that it's year five and things are looking nice. It is 

really worth all of those challenges. 

>> I know it's cliché, but anyone married knows that it's not always a walk in the park. And the same 

goes for the marriage between the student achievement and the behavior management. Bless you. 

There are always struggles and bumps in the road, but just working through those through 

communication and being there for one another is important. And definitely having that clear vision 

right from the start and always seeing that light at end of the tunnel is important. And we all know that 

student achievement won't happen unless behavior management does. Know that this is a team effort, 

and use your outside sources. Use whatever resources that you have. The intermediate unit is a 

phenomenal resource, and they've been very kind and generous to us. And just keep in mind that while 

going over all of those bumps, and as difficult as it can be at times, celebrate the successes, however 

small. Tell each other the stories, share the laughter, and just communicate with one another.  

>> Great job, you two. Aren't they a great team? I just really want to emphasize the structure in the 

system. I neglected to describe how our communication looks. On Mondays, once a month, we meet as 

a Pride team, and that is led by my assistant principal, Jamie Canaday. And they are using the SWIS data 

on Monday.  Then I meet with the leadership team, which includes my guidance counselors, some 

teacher leaders, the IU, in the morning on Wednesday. And then each member of the student 

achievement team that is represented from each of the grade-level teams, we meet at 1:40 on that 

Wednesday and talk about our data. I set aside time, 1:40 to 2:25, and our teachers have to stay until 

3:00, so that is very sacred time for the Pride team on Monday, and they have a member of every team 

there with Jamie. Then with me on Wednesday, every member of the team with me. And then we 

report out to the whole faculty on Thursday. We have followed that routine for three years. The 

teachers also have to go back and facilitate discussions within their teams. We know 100 kids don't look 

the same as another 100 kids. So whatever our trend is that we're looking at - one of them recently was 

non-fiction in vocabulary - the teams could talk about how to make that happen with Social Studies, 

science, math and language arts. They report that back out to me and Jamie through a problem-solution 

protocol. We do the same thing with behavior also. The teams are owning the student data and the 

behavior data and making plans within that isolated team. So stick to your systems. I would just say, 

"Stick to them. Stay steadfast, don't get lost in the weeds." That has been our secret. And find those 

people that are going to be, that have just remarkable strengths, that can take you far. So thank you. 

You've been a great audience. 


