
>> Good morning. Thank you for being here today. This is session five, block 39. Screen to Intervene: 

Lessons Learned About Universal Screening at the Secondary Level. My name's Chris Cherny. I'll be 

facilitating this with our lovely guest speakers today. We appreciate being here. If it's my understanding, 

we have representatives from the Lehigh County CTC and from the Carbon Lehigh IU. Am I correct? 

Okay. So I'm gonna let them introduce themself in just a few minutes before we go. But just a couple 

housekeeping issues. I thank you again for being here on day two of conference. We hope that you've 

enjoyed your session so far and continue to enjoy throughout the day. There are restrooms out here to 

the right, some refreshments out here. And at the end of the session, as has been the case over the last 

day or so, we'll give the super secret code. So again, welcome. Thank you for being here. And I'll turn it 

over right now.  

>> Great. Good morning. My name is Rita Tatusko, and I'm the internal coordinator. We call our 

program the S.T.A.R. program. You'll get to find out a little bit more about that. The first time that we 

were in training was 2010, 2011. And from there, we moved on, and I just want to thank PaTTAN, also 

Pennsylvania Department of Education, as well as the Carbon Lehigh Intermediate Unit and also my 

peers because without their help, our S.T.A.R. program wouldn't be so successful. Let's get started 

today. We have presenters. Don is here with us, Rich, myself, Sean, and Linda. The objective of today's 

lesson is to do a little overview of our S.T.A.R. program that we have. And that's what we call our PBIS 

program. We also will be providing you with an implementation of the universal screener. This is our 

first year for doing this. And we'll tell you some of the things that we have seen  and to better help you 

that if you're part of doing the program, the PBIS, which I urge you to do ... It's fantastic. I don't know if 

you know where Lehigh County is, but we're the Lehigh Career & Technical Institute. We're located in 

Schnecksville, Pennsylvania. And we have a really unique situation where we're located. The mission of 

our school is to prepare all students for successful career for lifelong learning. Our vision is that every 

student is provided with a high-quality education, and that is so very important. And we have a safe, 

nurturing environment. In fact, when I was going back and forth, last night, we had our award ceremony 

at our school. And just all the things that before we close out, because we go to the 17th of June, of all 

the neat things that we have to do before the end of school, like doing these surveys for our staff as well 

as our students because those safe school surveys are so very, very important ... We work together to 

make sure that our students feel very, very safe. We have nine school districts, 10 high schools. And as 

you can say, this is Lehigh County. The little star's where LCTI is. We have Northwestern, Northern 

Lehigh, Parkland, Whitehall-Coplay. We have Catasauqua, Allentown School District. We have Salisbury 

Township, East Penn School District as well as Southern Lehigh. Very, very different. I worked 18 years in 

a very rural area of Schuylkill County. And I'm completing my seventh year at Lehigh County, and it's so 

neat because it's a little bit of everything. We have urban, suburban, and we also have rural. So it's a 

great combination. And if you ever come to visit us, you will see with our student body. We go anywhere 

from 2,600 to 3,000 students from ninth through 12th grade. Okay, a little bit about our student 

demographics. Are the bulk of our students ... We have a ninth grade option. And it's 10th through 12th, 

but really it's nine through 12.  In ninth grade, students come for a semester, and they rotate through 

three career areas, 15 days apart. Then, they pick their specialty, and that's where they are for the rest 

of the other three semesters in ninth grade. Then, they specialize in 10th, 11th and 12th grade, where 

they can learn all kinds of either industry certifications - very important - OSHA for career safety because 



we are a current technical school. We have a college prep as well as a flex time. So we have, in fact, 

called emerging health professionals and also emerging engineering, where students actually go out to 

the fields, to the doctors, to the hospitals. You have some great hospitals in the area. We also, with the 

engineers, companies that they go into that they actually were able to do internships as well as job 

shadows. We have an academic center. That means half the day, the students are in rigorous academics, 

and the other half day, they're in their technical program. So we have 411 kids in that. Alternative ed. 

These are at-risk kids that, possibly, they may not be graduating on time unless we do something to help 

them. So they are part of our, it's called a CAP, Career Academy Program. And then our special 

education population, it's 29 percent overall. Remember: We're a very diverse population. We have a lot 

of kids coming and going. So we go from 23,000, we start, maybe, in August. We go to 2,600, then 2,700, 

2,800. So keeps moving 'cause that's what it is. Students, that's what it's all about. New York is very 

close. We have a lot of parents that live in New York. New Jersey, that's another area. So when I call 

parents, that's where I need to call them at. And then there's about 25 percent in our traditional half day 

current technical programs. The additional demographic's 46 percent White. We have 42 percent 

Hispanic. In fact, we have a translator that's on site, and we have about four staff members that are 

fluent in Spanish. Very, very important. In fact, this year, we're taking another step with our handbook. 

It was requested that it be in Spanish. And that's so important is because we have a lot of parents that 

when I have a parent conference, we need to have someone in there to translate. Because I took only 

one semester of Spanish, but it's amazing how certain little words depends on what part of Mexico or 

maybe South America you're from, Puerto Rico, Dominican Republic, Haiti. Wherever you're from may 

be different. So you've got to be very cautious on some of the words that you use. Nine percent African 

American, 3 percent other. We have kids from Saudi Arabia, so they have a very unique language and 

everything. So we try to help, reach out to the community for help. And that's very important, too. But 

we have 66 percent are economically disadvantaged. So that's very important. That's your free and 

reduced lunch. Gonna turn it over to Sean Will, our guidance counselor. 

>> Okay. I'm Sean Will. I'm a guidance counselor at LCTI. I've been at LCTI for the last 12 years, this is my 

24th year as being a guidance counselor. I was at Reading High prior to being at LCTI. Made the 

transition from a traditional nine-through-12 high school at Reading, and I've been at LCTI ever since. On 

our team, Mr. Craig Berkowitz, Josh Friebolin, they're not here. They're both teachers. One's a special 

education facilitator. They're both not here. Donna Miller's an English teacher in our Academics Center. 

She is not here either. Rich Sikora is our automotive teacher. Joe Svetecz is not here either. He's a 

biology teacher in our building in our Academics Center. Dr. Rita Tatusko, supervisor of career and 

technical education. Myself. Ms. Linda Williams, cosmetology instructor. And then Ms. Donna Halpin 

from the IU. She's our consultant from the IU to help us with our process of the School-Wide Positive 

Behavior Program. Some of our goals: to create impact for the student socially, significant change. We're 

hoping to affect the whole day for the student. We're not looking to just impact our school day. Most of 

our students, about 85 percent of our 2,600 kids are on a half day, about, which may be from where 

you're at in the state. The CTC's on a half day, about, meaning you're either a.m. or p.m. That's the vast 

majority of our students. So that being said, our hope is to have an impact on the whole student day, 

not just the time that they're at LCTI. We're hoping to make these changes, that they're gonna truly be a 

change. Hopefully, we can have an impact that the student is actually changing behavior, changing 



something in their home situation, on their to and from school. And of course, life ... One of our 

missions is lifelong learner. So hopefully, we can make this change in the workplace moving forward. 

Hopefully, it has that kind of an impact. Focusing not only reducing problem behavior but also increasing 

pro social behaviors. Again, trying to have that impact. One of our main missions is lifelong learner, and 

we're trying to get students into the field for our employers. That's one of our big focuses at CTC, is the 

employers. Most of our programs have what they call an OAC, occupational advisory council. So the 

employers physically come into our school and will help guide our curriculum. So it's important to have 

an impact on the prosocial behavior so the student is able to interact and have a positive environment 

for them. Again, create environments that foster success for students. Again, not only just through our 

program but as whole student day and beyond. Multi-Tier Systems of Support. One of the things that 

we're doing with the components of our multi-tier support is at LCTI. The Tier 1 includes scientifically 

based core behavior of instruction, use data to examine. So everybody's pushing data wherever. I'm sure 

your schools are looking at all your data and trying to see where the problems are, if it's in the hallway, 

if it's in the classroom, depending on where it is, where the problems exist. School-wide involvement for 

planning and decision making. Again, how can we impact the most students? All of our curriculum is 

online. All of our lesson plans that we can have the teachers use in their classroom are all online, on our 

intranet. The focus: proactive approach, again, to school-wide discipline. We do various methods. One 

of the things you see, the S.T.A.R. cards we have up here on our tri-fold stand. Students are doing things 

like ... Rita and I'll do caf duty together, and a lot of times, if a kid's picking up after other students' trays, 

something as simple as that. I know that sounds simplistic, but it does have an impact on school-wide 

discipline and behavior. Define what behaviors and what expectations we have, a specific definition 

'cause students and teachers vary. Different programs vary. Some of our labs ... Again, you've got to 

remember we're lab based, so some of our programs are outside. We have a heavy equipment 

operations program, which is outside. And the kids are physically running multiple-ton machinery, and 

they're going to be ... The expectations are gonna be probably different than they would be maybe in an 

English classroom. So having a broad understanding of behavioral expectations and learning ways to 

teach those expectations, what behavioral expectations we're hoping for. Again, acknowledge 

appropriate behaviors on a regular basis and correct inappropriate behaviors as proactively as we can. 

Timeline, again, like Rita talked about. Your school year '10/'11 was one entire year of planning. The 

August '11 in-service training is how we introduced and started to broach the School-Wide Positive 

Behavior Program. September 2011 to June 2012, the Tier 1. We started to implement tier one. August 

12th to June 13th school year '12/'13, in-service review. Again, continuation of the Tier 1 

implementation and pilot Tier 2, the Check-In/Check-Out. And maybe some of your schools are doing 

the Check-In/Check-Out. That's a big seller for our program. The '13/'14 school year, in-service review, 

again continuing Tier 1 implementation, Tier 2 implementation with the Check-In/Check-Out program. 

Now, here June school year '14/'15, again, a review. A lot of times, it's just a simple review with lesson 

plans, expectations, discipline review of data. Then we started the universal screener for grade nine. We 

had almost 600 ... I think it was almost 600 ninth graders, right under 600 students this year to start. 

This year, we were over ... We had almost 3,000 total students this year, about 1,300 new students. So 

we have a very large ninth grade population. So that was where the universal screener came into play. 

Again, we did an in-service professional development on the universal screener, and we did it three 

times this year because first semester to second semester, we did lose students. So we had a new group 



of students coming ... Not a total new, but we did have a changeover for students from first semester to 

second semester. And it's a multitude of reasons because of our school dynamics that we have from 

Allentown School District, the transientness of the students. Okay, Ms. Linda Williams, cosmetology. 

>> Okay. Can you hear me? What exactly is S.T.A.R.? When your school adopts the Positive Behavior 

Program, they have to come up with some kind of logo. Our logo is S.T.A.R. because we are a career and 

technical institute. We have to teach safety. So S.T.A.R. seemed to be a good logo for our school 

because we could use safety as one of our teaching strategies. We can use teamwork, which stands for 

the T in S.T.A.R. Achievement for the A, and R is for respect. And we developed our lesson plans around 

the S.T.A.R. logo. So when your school adopts this program, they can come up with their own logo and 

use the letters to teach their lessons for their students. So, why School-Wide Positive Behavior Program? 

It is a great way to be consistent across the climate of your school. It teaches our teachers to teach 

lessons consistently because, first of all, you have to write the lessons. And I have written the majority of 

the lessons for the teachers, giving them examples. You want to make it as easy as possible for your 

teachers to teach the lessons to the students. So when the students move from class to class, they know 

what their expectations are because they've been taught the same thing throughout the school. So 

then, we recognize our students also for their positive behaviors by giving them the S.T.A.R. cards. And 

we want them to be shining stars in our school, so then when you teach those lessons, they can respond 

appropriately with their behaviors. It is data driven, as Sean said before, which we collect data monthly 

through our discipline. So you will have to have some sort of discipline data collection in your school. 

And then, monthly, we have a team meeting, and we analyze that data. And then we come up with 

some strategies on how to focus on our program and writing lessons. And we present that information 

to our staff, and we allow them to give their input as well so that we can approach the bad behaviors 

with some strategies. So it is a positive framework that consistently helps your teachers teach and 

implement across the school community to reinforce the appropriate behaviors that we are looking for 

from our students. Okay, the students have to know what is expected of them. So clear behavioral 

expectations must be taught to them through the lesson plans that you have developed. By 

demonstrating positive behaviors through your teachers, we can reinforce the student's behaviors with 

rewards. Now, we came up with different areas in our school to write our lessons. So we have 

classrooms because we're also an academic center, and we mostly have laboratories in our school, 

where we teach different career employment opportunities. So classroom and lab is one of the areas 

where we had to write lesson plans for. In the hallways, in the cafeteria, in the bathrooms, in the locker 

rooms, arrivals and departures, how students should act on buses out in the parking lot, waiting for the 

buses. And also off-site activities because we do build a home every year for our school, and the 

students go out to the home project, and they do their plumbing and electrical and whatever career 

they're into in our school. And also on field trips. Also our hospitals, where our students go and they do 

internships. So wherever they are off site, we have to teach them how to act appropriately. This is our 

matrix. It's very small, but on the left-hand side, you can see where we have safety, teamwork, 

achievement and respect. And then across the top, we have our classrooms and the bathrooms and the 

hallways. So each one of those squares, the team developed safety taught in the classrooms, safety 

taught in the hallways, safety taught in the cafeteria, and then teamwork taught in the classroom, 

teamwork taught ... Each one of those little squares, we have a lesson plan for. And then, each year, you 



can add things to those lesson plans or give examples to teachers to present to their students. So they 

have no work to do. The team that you have for your program is the one that does all the work for your 

teachers because I know teachers are overwhelmed with teaching their own curriculum. You want to 

make it as easy as possible to teach them behavior. And now, this is Rich.  

>> Good morning. My name is Rich Sikora. I'm one of the three automotive instructors at Lehigh Career 

& Technical Institute. I've been on the S.T.A.R. Program, our committee, since the inception. And I 

employ the S.T.A.R. Program in my lab. As Linda was saying about us teaching the lessons and coming up 

with a curriculum, after a while, we have to look at the data. And I know you're all data-driven people, 

and we look at those things. So we track on a monthly basis the type of inappropriate behaviors that are 

occurring. So the team meets once a month, usually right before a faculty meeting, and we look at the 

data. We look at what's going on, what's occurring, what inappropriate behaviors are going on, where 

they're happening, and we gather that information. We use a program called Skyward that we can see 

everything about where it's happening, when, what time. And it's a great thing. So we can kind of look at 

that information. Then, what we do is after we look at that, then we have to make a plan of where we're 

going to go with this. So we'll come up with booster lessons or the lessons that we initially taught. I 

don't know if anyone talked about this, but before the beginning of the year, for about 2 1/2 weeks, we 

will teach those lessons on the matrix. And we go over those things. If we see things happening or we 

have causes for concerns, obviously, we will look at and try to reteach those lessons or move people 

around and see how we can stop those things from occurring. Here's some of our numbers. When we 

first started, we had 3,097 discipline referrals. After we employed it, we went down to 2,147, which was 

a great, great drop. We were very, very happy. I remember that. We were about down 950 referrals. 

2014, we kind of jumped up about 170, and then we jumped up again about another 200 some referrals. 

So what we're seeing kind of scares us a little bit, but what was happening recently is we've seen our 

population jump up about 500. And generally, our population that has jumped up are ninth graders that 

have come from two or three certain school districts. So we see that happening. We're still way down, 

but now we're going to try to take some action to see what we can do about that. Expectations of the 

teachers, and this is kind of going back a little bit, but the basis of all of this is to obviously show the 

students what we want them to do, how to behave. Show them. I know a lot of times, we think they 

come to us with those skills. But a lot of times, obviously they don't. So we want to teach them what we 

expect for the course of the day and the course of instruction. So we go over those lessons. We teach 

them. And then we really try to show them everything on that matrix. Now, we can't show all of 

everything. The high school level is kind of hard to show somebody how to wash their hands and have 

proper bathroom etiquette. I don't walk my students into the bathroom. We'll discuss it, and we'll talk 

about it. I know at the lower ends, you should do that and go through that. But we do talk about 

everything. And generally, we try to go over it as much as we can. What I like to do is show students 

obviously how to start their day, how to begin working, how to clean up. And another big thing is how to 

be respectful to other people, especially in the classroom during theory and things like that. I really try 

to go over how to ask a question. And if you disagree with something, how do you talk to that person 

about that? So you want to talk to them and try to model as much as you can. If there's an issue going 

on in the class, I know most of the teachers and I, I try to make it a teachable moment, and we'll get 

everybody together and talk about it. And how can we correct the condition? And how can we move on 



from there? We do all use a reward system. I've been here yesterday and sat through a lot of 

conferences. And I know a lot of schools do a school-wide program, where you put your ticket in and 

you have a carnival or things of that nature. A couple years ago, we used to do things like that, but we've 

lost some funding. But what we try to do is make it nonmonetary based. So we can do many, many 

different things. Our school has a school store. We have a bakery. We have various labs that can do 

different things. Each teacher has their own menu or reward system. Mine is for certain amount of 

S.T.A.R. tickets, they can get certain points on their daily grade. Certain amount of tickets. Again, they 

can visit the bakery, the school store. They can bring in things into the lab that may be necessarily what 

we're not doing at the moment, but if they want to do things to their vehicle, they can bring them in. So 

how we have it is we have over 100 instructors, and our situations are a little bit different. But we were 

allowed to make our own reward system. But we had to stay within a context. So we talked to each 

other, talked to the faculty. We came up with a bunch of rewards, and then we can tailor that reward 

system how we want to use it, how it will fit into our program. Okay. What way did we look at, and what 

should you look at? Again, we meet once a month religiously and go over the data, and we break it 

down. We break down everything that's happening. So, how are we doing with the referrals overall? We 

like to count the numbers. Are we up or bad? We get in the meeting, and we see a plus, everybody's 

head goes down. We're down 100 or 80 for that month or something like that, everybody's happy. But 

we see kind of how we're trending with our numbers. Does the data show that there's special problems 

with locations, times, specific students or groups? Again, if we tailor into something and we see, what 

could we do to prevent it? What's happening? Recently in our school, most of our concerns that we see 

are going up is lateness in class. We have a lot of students that have to go to a 45-minute class during 

our sessions. They either miss the class and/or get there late. So we brainstorm. We talk to the faculty. 

We sometimes hand out questionnaires. What can we do to alleviate the problem and get it better? Are 

there specific classrooms that have higher average number of discipline referrals? We really don't see 

that, but I would assume maybe the administration looks at that a little bit. Again, at the end, do any of 

the problems point to changes in the LCTI procedure that should be considered? One thing that we also 

had ... We'll look at what's going on. One of the things that we had, I'm sure most of you do, are cell 

phones, listening devices, iPods, things of that nature. That is always usually one of our top five that we 

look at. The last few years, the administration also looked at it and said, "We're fighting a losing battle 

here." So what we kind of did was ... Obviously, our students can't use them while they're in class or out 

in the lab working, but they couldn't have them on when they were in the building, and a lot of the 

students would walk in out of the bus or out of their lab back to the bus and put on their earphones. 

They wanted to listen to music during the lunch area time. So we surveyed the students, and we talked 

to the staff, and we talked to our core group. And we determined that, why don't we let them walk in 

with their earbuds on? Why don't we let them leave with their earbuds on? During lunch or sitting, 

waiting for the bus. Let them use their phones and their earbuds. I, personally, even went to the fact of I 

allow my students for the first 10 minutes before they leave and when they get there to use their 

phone. Maybe they need to text Mom or Dad or check in real quick about who's picking them up in the 

afternoon. So I allowed that, and I'll tell you what, it has worked greatly. During the course of the day, 

they will not bring out their cell phone. They're very good. They're very respectful that they know they 

can use it a little bit before and a little after, and the concerns during the course of the day pretty much 

went away. All right, for this school year, here's where we're kind of going and starting. We kind of had 



Tier 1 taken care of with the lessons, and now we are starting to implement, which we're going to get 

into, Check-In/Check-Out and the universal screener, which will be talked about a little bit down the 

road. I'm going to start with Check-In/Check-Out. We started that kind of last year. For the most, we 

piloted a little bit, and we started with Check-In/Check-Out. I know probably most of you know a little 

bit about Check-In/Check-Out, but I'll just kind of let you know what we do at our school. We have 

various teachers on the team that volunteered as coaches, and we kind of went out to our faculty to try 

to get some more coaches. And what we do is if we come up to a concern, we have a person that's Tier 

2, that top 7 to 10 percent that need a little bit of help with their behavior and their actions. What we do 

is we'll have that student check in with a coach, usually for just three to five minutes before the day 

starts and then after the day has ended. So they'll come in. I coached one person, and I'll talk about that 

a little bit later. But they'll come in, and what we'll do is a little grading sheet. And we'll put down two or 

three goals of what we need to improve on or what we need to get a little bit better. We'll talk with the 

student. We'll fill out the form, write the goals down. Then, we'll let them go to their class. After the 

class, then they'll come back to the same coach with that sheet, and it's graded from that instructor. 

And that instructor puts some comments on it. It's very, very small sheet. And then, what we do, again, 

three to five minutes just to touch base with that student to see how the day went and to try to help 

them out with anything and see how things work. At the end of the day, they have to take the form back 

home, have it signed by a parent or guardian, and then the process begins again. And then we do the 

same thing. Now, our two to three goals that we put down, if we can get one ironed out or if things are 

going very well, we can take that one off and maybe add another one if we need to. But if there's just a 

constant reinforcement back and forth with the student, and we do it on a day-to-day basis, a daily basis 

thing. Okay, Donna Halpin's gonna talk a little bit, and she's gonna talk about how we kind of identify 

those students on Tier 2 with a thing called the universal screener.  

>> Thank you. So, why screen? I've had the pleasure of working with several schools that are using the 

universal screener, this being one of them. They had been in place with the universal system for a while. 

They had Check-In and Check-Out. They had different systems in place. And they thought, "Well, what's 

next?" We have this big influx of ninth graders. The logistics of doing 3,000 students really wasn't very 

realistic. So they really looked at screening that ninth grade group of students, again, to try to catch 

them early. Universal screening has had the research behind it from the office of special ed and 

rehabilitative services that if we can catch them early, put things in place for students early, we have a 

chance in making the most impact. The early intervention for that screening process really can be the 

key to making an impact with them so that they can be more successful as they move forward. There's 

also outcomes related with delaying an intervention. We know that there are students that have a lot of 

barriers to their education, it happens often with when they have emotional problems, they can't focus 

on their schoolwork. It then becomes a problem for them in the school setting. Some of the research 

behind it says without that early intervention for that, they're likely to develop much more serious anti-

social behavior. We also have found ... And, as I said, I'm also working with universal screeners in some 

of our alternative ed placements as well as the Lehigh Career & Technical Institute. We have found that 

many of the students have either been bullied or had some kind of bullying issue or some kind of social 

not getting along with students in there. Again, if that goes without working with those students, it can 

lead to some mood disorders and some anxiety for some students. There are also depressive disorders. 



There's such a focus now on trying to intervene so that we do not have students that are thinking about 

suicide, and trying to prevent that. That has been a focus, and you'll see, over the next year, the state 

will be identifying things that we can do to educate staff around that youth mental health and suicide 

prevention that's coming up. I'd like to share with you a video that we've used with different schools as 

we start to train them. And really, because these problems are everywhere around us ... Just a brief 

video. Let's see if we can get it. Hopefully, it'll work. 

[VIDEO START]  

[ Lyrics ] 

She never slows down 

She doesn't know why 

But she knows that when she's all alone, feels like it's all coming down 

She won't turn around 

The shadows are long 

And she fears if she cries that first tear, the tears will not stop raining down 

So stand in the rain 

Stand your ground  

Stand up when it's all crashing down 

You stand through the pain 

You won't drown 

And one day what's lost can be found 

You stand in the rain 

She won't make a sound 

Alone in this fight with herself 

And the fear's whispering 

If she stands, she'll fall down 

She wants to be found 

The only way out is through everything she's running from 



Wants to give up and lie down 

So stand in the rain 

Stand your ground 

Stand up when it's all crashing down 

You stand through the pain 

You won't drown 

And one day, what's lost can be found 

You stand in the rain 

So stand in the rain 

Stand your ground 

Stand up when it's all crashing down 

Stand through the pain 

You won't drown 

And one day, what's lost can be found 

So stand in the rain 

Stand your ground 

Stand up when it's all crashing down 

You stand through the pain 

You won't drown 

And one day, what's lost can be found 

You stand in the rain 

[VIDEO END] 

>> I think that really speaks to the population. It really can happen anywhere. It happens with any group 

of students that can sometimes have a behavior disorder or have some kind of anxiety from all different 

ages. So this is one way to try to catch some of those students. What I did was I pulled up some of the 

screening tools. You'll find that the state does not recommend any one screening tool. We found, as we 

were exploring what was out there to use for that screening, some fit, some didn't fit. When I worked 



with the alternative ed placement, those kids were identified for emotional supports. They needed 

something much more detailed because they already knew these kids were at risk. So what I did was I 

pulled up a couple of them. The first one is the behavior and emotional screening, the BASC. If any of 

you are a school psych, you might be familiar with the BESS being a very lengthy one. This is not that 

same test. This is actually a very short screener, maybe 20 questions. You just kind of rate them. That 

one will go over internalizing, externalizing and some adaptive skills in that universal screener for the 

BASC. That one is rated for 3 to 17, I think it was, with that grade. Certainly into high school or 18 in that 

one. The Student Risk Scale is the one that we chose. Couple reasons. The Student Risk Scale is free. So 

as far as sustainability, it was certainly something that we could keep going without having to buy 

something. There was a cost to the BASC. You buy them in a kit. But the Student Risk Scale was free. 

That, when we originally looked at it, it has externalizing and internalizing behaviors on that screener. 

However, we found out that it really had not been validated for high school for the internalizers, but it 

was validated for the externalizing behaviors. So that's what we chose to do. We figured we would start 

with that, and those would be the acting out kinds of behaviors, things that were very visible. The 

Strengths and Difficulties Questionnaire was another one that we looked at. That one is free as well, but 

it also has a parent component. Being that 600 students, and if we wanted to do it with fidelity, we 

didn't feel that we could get a real good feedback from all those parents as well as the teachers' ratings 

on those scales. Yes? Mm-hmm. Okay And that is free as well. I've been corrected. There is an 

adolescent version that does not have that. Again, for us, we had chosen the SRSS probably because we 

had a data system that was very quick and easy. With that, that's also available that could rate it and 

color code and really make it pretty simple. The Social Skills Improvement System, that one is the gold 

star for screeners. There is a cost to it. It's got lots of pretty looks to it. Again, you're looking not only at 

the academic/social/emotional, the internalizing. You're also looking at academic skills within that 

screener. And again, a really nice screener, certainly one that has a lot of research. All of these are 

research based. The alternative ed that we looked at, which was third grade through high school, or age 

21 because it was a special ed setting, they used the BMIS. That was a very extensive one, had some 

progress monitoring. And for that setting, they chose to do it more often and also to move forward to 

use that screener with that. I did find, in Illinois, pbis.org, they do have a website that will do some 

comparisons on screeners, that it gives you a chart right there. So I did give that to you so that you 

would have that. Our PowerPoint is online, so you certainly can research that. But there was a whole list 

of different screeners. Again, I just chose the high school ones or ones that went up into high school for 

you as samples. And again, this state does not recommend any one. You have to find what fits your 

setting and fits your needs. The universal screener logistics, there is a document, and I do have some of 

them up here if you want to take them, that the state is created. Last year, they were in a pilot with 

Kathleen Lane. They worked with her with several schools, high schools, elementary schools, K to 12 

with that. And what they did is they came up with a checklist. And I can't tell you how valuable this 

checklist is because it made us think about what we needed to do prior to putting this in place. Do we 

have the administrative support? Were we gonna send out information to the parents? Were we gonna 

have active consent or passive consent on our screeners? Were we going to ... How were we gonna 

address the parent piece? What were we gonna do as far as even the logistics of it? When would we be 

giving it? What times a year? And you can get that from any one of the facilitators in your area as well. 

That checklist really gave us a good guidance of what to do first steps before we even took on this 



project. The selection of the student risk scale was it had the norms for our setting. It had the validity 

that we wanted. It was very cost efficient and was very efficient to operate. We had to get the 

administration on board to say, "Yep, this is worth our time. We do want to give it." And again, we were 

piloting it and trying it this year to see if it would give us more information. I know Rita's talked with 

many parents that they ended up doing a passive consent. They sent out letters to the ninth-grade 

students and contacted them. If parents called about the screening and wanted to know, they did ask. 

She did address a lot of the parents with some of their concerns. Most of them were pretty positive to 

say, "I'm glad we're doing something, something else, with our students." The timelines and the 

frequency: in order to do the fidelity, we did it three times a year. For this initial start, we did it exactly 

as it was done. In fact, even in the training, of it they told us not to explain anything.  I did contact some 

of the PaTTAN consultants that worked with the universal screeners at the pilot, and I said, "Do we have 

to explain what it means to be ... Negative attitude, what does that mean, and do we have to talk about 

that?" And they said, "No explanation at all. Use the teachers' judgment on making that rating scale of 0, 

1, 2, 3." We also took into account what other data did we need to look at because the screener was a 

teacher's opinion. It was something that they had filled out for all of their students. So we looked also at 

the office discipline referral, how many referrals they had, what was the attendance like for those 

students during that day, and then what grades they had in their labs. And then, fortunately, we had ... 

Lori works as an administrative assistant for Dr. Tatescho, and she did such an amazing job putting all 

the class lists together, updating them. And so you do need somebody to put all the data into forms that 

teachers can just get it and be able to fill them out. Again, we did the training for the core team, talked 

about it, trained them. I actually went into the faculty meeting. We spent time in their faculty meeting 

to go over this screening: the purpose of the screening, what we were doing it for. So we were informing 

the staff all along when we were doing that. We discussed what kind of intervention options we had in 

place for those students. And then, we, as a team, once we took those screeners, we reviewed them as 

a team. And we had to, kind of, where is our cutoff for us? You know, we have so many students. 

Everyone was screened. A career and technical student sometimes attracts just a different clientele, 

especially in ninth grade, starting their high school years in there. So it really was where we were really 

looking at those attendance, those grades, which kids were passing and failing. Mm-hmm? 

>> Logistics? When was your first demonstration? 

>> It was in October, was the very first one. And in some of our challenges, I'll talk to you about that 

because again, with the LCTI and the ninth graders, they have a trial period, and then they get assigned 

to a lab. And so timing-wise, they are going to make some changes with that next year because the 

timing wasn't perfect for them. But we did try to at least do this with the fidelity of the program. I came 

in to support them. And also, PaTTAN came in to support them as far as moving forward with this. And 

those consultants in NEIU are available to work with that, the behavior TAC as well as the PaTTAN staff 

that are on the Behavior Initiative. This is what our data looked like. This is the ... SRSS is the first portion 

of the screener, where a teacher just rates them 0, 1, 2, 3. You total it. You get your number of referrals, 

your number of absences, your lab grade. And we kind of looked at that across the board. This student 

number 1 was very high risk. They referred them to the program. Then, after the second rating, we did, 



again, their current grade, and that. Again, I wish we could get every student that was identified, but 

you'll see in the challenges that the age group for consent is up to the students. 

>> Okay, I'm just gonna quickly go over the challenges. I know we're kind of getting short on time. Rita 

had me make contacts between the home school and parent. I made some parent contacts as well, 

informing the parents, guardians. Kind of sounds like a simplistic process, but we have a large 

percentage of students who parents speak ... Their English is very limited. So I had to use support. We 

have a bilingual coordinator that I use Martha's help for some of them. And simple things that you 

would just kind of take for granted, I couldn't. Trying to explain it in layman's terms to some of the 

parents challenged me to make sure I kind of broke it down to the simplest way I could. Transient 

student population: Because we're almost 50 percent, or right at 50 percent, from the Allentown School 

District, we have a very transient student population. Attendance, truancy and that, was on the last slide 

Donna talked about. We have a truancy dilemma. I was just at York College last week for York County's 

truancy program -- I don't know if any of you are from York County -- but I was really impressed with 

some of the McKinney-Vento Act and some of the challenges there for the school districts, in the 

transientness of that. And that provides a challenge. And that's a big part of our dilemma here. Age of 

consent: the 14 years of age, parents maybe have given support, given consent. Student doesn't want to 

do it. It's a challenge. There's no question that that's a challenge I'm sure some of you are facing as well. 

Making a referral to the student assistance program, if need be. And again, like back on that one video, 

the challenges: It's more of an individualized thing. Everybody's coming from a different situation, so it's 

not always an automatic on one thing or another. You really almost have to individualize and look at 

what the situation is in trying to help that student get through whatever process they're going through. 

And it can be very challenging. I know from my own personal experience. My daughter played field 

hockey this past year at Emmaus. She was a senior. One of the students on the team, both parents 

committed suicide within a month, which thankfully, she had the field hockey team to support her. But 

it was definitely a challenging time for that young lady. And I know she was on [INAUDIBLE] and had 

different challenges for herself. So it's heartbreaking for some of the situations at there. Student 

disenrollment: Once a student is no longer enrolled at our school, I'm not really allowed to get any 

further information once that student goes back to the home school. So I'm kind of limited there. And 

we have a lot of that, "the comings and the goings," I like to refer to, with students. Additional check-

in/check-out: coaches. You know, we tried to garner more support throughout the building, trying to get 

more staff involved. We even got to the point of using my secretary, and she was willing to do that. And 

I think it was a nice, different perspective on things. And I think anywhere you can garner support in 

your building, it's important, especially with the check-in/check-out. And then, of course, limited 

interventions, you know. Again, every school district, I think, is kind of tapped out and trying to maybe 

not overutilize, but still get the services to students, I know, is a challenge for most school districts, as it 

is for our program, being a half-day CTC. Well, we're a full day for some of the kids. But we're limited on 

our resources as well. So I am feeling challenged in trying to get more intervention, or getting as many 

interventions as possible. Allentown School District's lucky enough that Rooster's our homelessness 

correspondent that we can use for resources. And he's helped with other students in Lehigh County. So 

back to the homeless truancy intervention thing, that can definitely be a piece. And something as simple 

as making that referral back out to the home school. And maybe it's just that: The kid's got nowhere to 



go. The family's living in a motel or living under a bridge or whatever the case may be. For Lehigh 

County, I know we definitely have truancy issues and homelessness issues. Next screen: next steps for 

LCTI.  

>> So, what is the next steps for LCTI? And basically, we're going to continue with the universal screener. 

As we talked about, we did it three times. It didn't work out because it was October, February and now 

May. And we looked at ... Forty teachers had ninth-grade students out of the 100 staff that we have. So 

what they looked at is 570 ninth graders. It's kind of neat because when I ran the data, I found out, 

when you go back ... I'm just gonna go back ... When you do this, this is what I liked about this: It was 

very simple for the teachers to do this universal screener because it was their assumption. And 

remember, I talked about that first semester, where it's 45 different days, there were three different 

teachers. So if I tried to give that, I mean, who would I give that to, the first 15 days, the second 15 or 

the third? So that's why we concentrated in October, when they'd be in their field of choice, whatever 

career they decided. So it's just almost like that first week, that teacher may have them for 15 days, or 

maybe not. And now, we're going to ask them for another five days -- so they only had that child for 20 

days -- to assume, from 0 to 3, how do they rate, they assume, what the child could possibly do? So I 

was thinking, "Can you do that assumption?" And guess what? I had teachers come back to me and said, 

"Why did you pull my whole class out?" I go, "Well, when you have from a 9 to a 21, that sounds at a red 

alert. We pull them out because I need to talk to these kids to find out why these ninth graders are not 

achieving." And we found out that of 570 kids, 13 percent -- it was 12.98 percent -- actually screened for 

9 to 21 red alert. So I talked to this teacher. I said, "So why did you do that?" And the teacher says to 

me, "Well, I figure if I would do that, those kids would maybe move on to another career." I go, "No, no. 

That's not what the universal screener's all about. We're here to help those kids." So I met with each 

one of those kids. And guess what I went over? Do you see the last area here? Current lab grade, that's 

what I went over. I told those kids ... I know at the in-service yesterday, they were talking about, "You 

need to lead the kids know about where they're going." I said, "Are you going to graduate? I know 

you're in ninth grade. But do you realize it's not elementary school? You need so many credits." Because 

I know, like, Allentown School District -- they're our largest population -- unless you have so many 

credits, you don't move to the next grade. "So you may be ninth grade with maybe half the credits you'd 

need. You don't move to 10th grade maybe 'til January, until you complete those credits." "Oh, I didn't 

know that." Okay. How 'bout another thing is: "Are you having any issues? Let's look at your absence. 

Why are you absent all the time?" Seventy days out? Whoa! Come on! What do we need to do? So 

that's why I asked Mr. Will. I said, "Mr. Will, can you meet with the students or one of the other 

guidance counselors, whoever's in that lab area? Let's find out why they're not coming to school." It 

might be they're in foster care. It may be that ... We just found out the other day, a girl came in the 

nurse, and guess what. Her mother died this year, and her father just died. So, I mean, all these things. 

Who's raising her? A big brother who is only 23 years old. So, I mean, I applaud him for doing such a 

great job. But we need to get these kids in school. That is so important. Remember, I talked about the 

kids go from New York, New Jersey, they're from other countries. They're not used to going to school. 

We have some kids ... I'll never forget, when I came to LCTI seven years ago, I was in the career academy 

program, alternative ed, and come March, they would have this spring break. They said to me, "Oh, I'm 

going to P.R." "I'm going to D.R." I'm like, "What's a P.R. and a D.R.?" I found out it's Dominican Republic, 



Puerto Rico. "So, where are you going down there?" "I'm going to go see my grandmother. She's the 

head of our household." Or, "I'm going to go see my mom and dad 'cause they live in another country. 

I'm here living with a sister or brother." So they go. Guess what. They have no high school when they're 

over there. They come back, and guess what. They're deficient. They didn't complete the school year. 

They don't have enough credits to graduate. So guess what. They're back in ninth grade. So, I mean, 

these are things that you really need to look at that. Another thing, too, is we talked about, I'm really 

happy, is that we looked at office discipline referrals. When, seven years ago ... When I came here, I was 

a year in CAP. And then, I moved over to the half-day program, where we have, again, 26 to 3,000 kids. I 

see half of those kids for discipline. Okay? And I'm gonna tell you, I am very, very busy because I'm 

assistant principal. I do all the discipline. I get to know these kids. I get to talk to these parents. And I'll 

tell you, they are so happy we have something in place. And, you know, little by little, districts come to 

see us, and I think that's wonderful because we need to help these young people. They're our future. 

And, you know, they may not realize we have ... It's called progressive discipline. You get several 

warnings. Then, it's a day of ALC. It's two days of ALC, three days. Then, you're out of school. It's no 

picnic because I make sure that you get lots of work. And I think that's so very, very important that they 

realize that they're our future, and if they want to get that industry certification, they need to be in 

school. So that's very, very important. We're gonna have a little bit about ... And sorry I had to go out, 

but I just had to tell you about exactly what we're doing and where we're headed to. And I think that's 

so very important. Right now, I have my team, is going to be showing a short video on one of our 

students that went through the program -- and I think it's just awesome -- last year. It's called "Coaching 

Stories." And last year, we lost one of our great team members. She taught chemistry. She went to 

another school district, closer to her home, which is fine. But she was telling us that she had students 

that were in part of our STAR program, with check-in/check-out. They referred other students. And she 

was ready to come off because we'd meet at the core team. She was great. She was in school. She 

changed friends. She was doing great. And guess what she decided to do. Bring other kids in. "I want to 

stay in the program. I love it." And I'm wondering, is it the benefits, maybe, because they get that one-

on-one attention that's so very important, that our kids truly need. So, Linda, I'm gonna turn it over to 

you, and you're gonna talk about one of our students. 

>> I have been a coach in the check-in and check-out process. Last year, we first started the check-

in/check-out program. So I did a few students last year. And this year, I had one particular student that 

I'd like to focus on introducing you to. And she actually came through my rotation. Dr. Tatescho talked 

about the three rotations, that students are in your program 15 days, 15 days and 15 days. So Aiyanna 

came through my rotation, and she probably only spent two of the 15 days in my classroom because her 

behavior: Everywhere in the school, she had gotten written up and spent most of the time in in-school 

suspensions. So when she chose her career, it was childcare. So she ended up across the hall from me. 

And I would see her in the hallways and say hello to her, and how was she doing in her lab? And she 

says, "Oh, I'm still getting in trouble." So she decided that she was gonna join our check-in/check-out 

program. I talked to her instructor. And her parents said that, yes, they agreed to it. And Aiyanna agreed 

to it. And she is just ... She turned into such a wonderful young lady. And she actually removed herself 

from the one teacher in the lab because she was not getting along with some of the students. And 

sometimes, the climate in your classroom has a lot to do with student behavior. So she asked if she 



could be moved to the other side of the room with the other instructor to take herself out of the climate 

that she was in that was probably instigating her behavior. And it was the best thing she could have 

done for herself. And she became a model student. And in fact, we talked about our rewards and her 

goals. And I'll show you a quick little video she did for me. And she said she was a little nervous doing it. 

But she's really, really cute. So if you want to play ... She calls herself "Yaya."  

>> Oh, it's not working. We did have it. It's not working.  

>> While they're working on this, if they can get it resolved, I had the privilege to coach one student in a 

couple of years. His name was Xavier. Xavier had nine discipline referrals before he got to me. And he 

started the [INAUDIBLE] process about mid-year. So the check-in/check-out got [INAUDIBLE], obviously 

was very, very low. But I got to build a relationship with him, obviously to see him every day. He liked 

the positive reinforcement, but he also knew that there were expectations. So it was a little rough at 

first, but as things got going, he went from nine discipline referrals, where he was almost ready to get 

kicked out of the cafeteria in school. He went down to two discipline referrals for the rest of the year. He 

brought his grade up enough to pass. But during the process, another thing [INAUDIBLE], that he 

[INAUDIBLE]. 

>> I'm sorry. 

>> It was a great story. It was a great, you know, rest of the year that we had with Xavier. And I know 

Xavier did not have a father. He was living with a single mother. And a lot of these students, they crave 

that attention, the positive reinforcement and even the expectations on them because they don't 

usually get that at their home. So that is a great aspect to have, and it makes great dividends with the 

student. Again, he was just about ready to get kicked out. He was a hall-wanderer. And I know he had a 

lot of issues in the cafeteria. And one of the things that we did on our goals was to let him get back in 

the cafeteria with some of his friends. Over a time, we let him visit a couple of times, then a couple of 

times more. And by the end of the school year, he was back in the cafeteria full-time, no issues, no 

problems. You know, we got him through the school year, and he had a good rest of the school year. So 

... 

>> I just wanted to talk about some rewards too. And when you sign your students up for check-

in/check-out, you ask them what kind of rewards they want. I'm sorry that the video is not working. But 

Aiyanna's goals were to change her attitude, her grades. And I asked her what kind of a reward she 

wanted, and she really didn't know. And she said, "All I want is a certificate saying that I've achieved my 

goals." And we talked about rewards should be nonmonetary because ... And this is a perfect example. 

So I didn't present this to her yet, but I made up her a certificate. She did get a manicure in my 

classroom because I teach cosmetology. So we had her nails done, and she loved it, and the students 

love having other students come in. So I'm gonna present this to her, at the end of the year, for her 

achievement. 

>> I know we're running out of time, but I just wanted to point over to here. Last year, I thought they did 

a really good job. I had one of the graphic design, advertising design students make up little posters -- 

they're called mini lessons -- based on our matrix. You can pull little things out. Because in our academic 



center, they said, with the Keystones, you know, "I really can't be able to take those two weeks and give 

a 3-to-5-minute lesson, but I could do these little snippets on reminding things and asking kids, 'What 

should you do for achievement in the classroom? What should you do for teamwork in the hallway? 

What can we do in the cafeteria for safety?'" These are our STAR cards. And I borrowed this from my 

cosmetology teacher. She loves doing terminology. So I thought that that would be really cool. And I 

have them in my office. You wouldn't believe, when the parents come in with the kids, they go, "You 

have a spider web." I go, "I know." And you know what's on there? Okay, this is also to ... We did this for 

the whole area of the behavioral matrix, together with the classroom and cafeteria because we saw our 

discipline referrals going up. I also brought along that our teachers ... We told you about that first two 

weeks. Then, after that 45 days, after the first semester's over, they do lessons. We have lessons that 

Linda created, wonderful lessons based on the behavioral matrix, and this year, well, Linda was able to 

create. And I love them. These are gonna be classroom that we're gonna go over for in-service in August. 

We're very lucky. We have a great in-service. We're always part of that teacher in-service, so any new 

teachers will be able to meet with me. I'll go over lesson plans with them. But these are gonna be just 

little charts. And they have, like, a bulletin board where they're able to change and put the different 

areas of concern that we have. Do you have any questions whatsoever about our presentation? I know 

we're running out of time. I just wanted to make sure. Our next steps, of course, are, with the in-service, 

is to look at the recommendations. And we did that SET that Donna was talking about, where the core 

team talks about an overview. And one of the things that we looked at is to continue with the booster 

and these little mini-lessons. And that's why Linda created the posters. And again, we want to make sure 

that whatever our coach has said: positive, negative, what we can improve upon, we're gonna look at 

that for the future. So, do we have any questions? Yes. 

>> For your check-in/check-out, how many ... Like, I know you let the student take it home and have the 

parent sign it. Like, what percentage comes back? 

>> A good percentage. 

>> Okay, the question was for the check-in/check-out, the percentage. You know, the teachers have to 

sign in. This is our procedure. I sit down with the teacher, and we meet with the student individually. 

And we talk about that the three goals. Two goals are from the school. The third goal is from the parent. 

And then, we also have what will be the reward: two rewards from our school and one from the parent. 

And believe it or not, the STAR rewards, they love those: going to the bakery, they bring their own 

money in, or they go to the school store to buy something. But cosmetology, they just need to bring 

their money, or to fix their car or anything like that. Each teacher and each coach makes up the rewards 

with the student individually. That third is with the parent. And remember, I was talking about the 

student? All she wanted was to go back to New York City and go shopping. So that's what she did after 

she was doing so well: She went shopping with her mom to New York City. So that's kind of neat, where 

they make that goal with that student. They come back. I know our peers, they've been working with 

the kids, and they really want those rewards. So what they'll do is, in the morning or in the afternoon, 

whenever they come to us, they'll go right to that coach, review the goals. And then, they'll take that 

new sheet, go to their teacher, be it that they have one academic class, or if they're in the academic 

center, seven academic teachers, they'll see, plus the lab teacher. At the end of the day, they review 



that with their coach. And then, they get on their bus, so with that paper for the parent to sign. Next 

day, they bring it back. They get a new paper. That's part of what we call with this to be a partnership 

with the student. And we make sure that's very, very clear. So that's what's important. We're looking at 

us learning a new one, a new program that we're talking about, that you only have to do it once a week. 

So Donna's gonna look at maybe showing us what we need to do with that. Maybe that would be better 

because some coaches say it's a little hard, you know, every morning, or sometimes, they're out. But it 

works out. The kids look for the coaches. And believe me, I do my duties with Sean [INAUDIBLE]. We 

have two cafeterias, and I have, like, over 800 kids just in one cafeteria. And they say, "Is my teacher 

here? Is my teacher here today?" So I have to review attendance every day to make sure that we know 

that those coaches are available. 

>> I just wanted to answer your question too. You asked the percentage of bringing those back. Our 

students bring those papers back and wait for me almost every day. And if they forget it, they bring two 

back because they have to take it home every night and have it signed by a parent. If they do well during 

the day, they want to take that paper home and bring it back. So we are getting back, I'd say, 90 percent 

of those papers. 

>> And the parents are willing to -- are very involved with it? 

>> Oh, yes. Oh, yes, yes. And it's really nice because the coach is not really ... We look at the coaches. So 

it's not maybe, you know, I ask the coach, "How was that student when we did rotations? Does it work 

out?" You know? And I ask the student, "Do you prefer a male or a female coach?" if that makes a big 

difference. Any other questions, we'll be up here. There's my other lcti.org resources. If you want any 

lesson plans, anything, they're all there. Or if you want to contact me, come for a visit. We'd love to 

have you come for a visit. So just let us know. Thank you very much. 


