
>> Okay. So like I said, I'm Aimee Newswanger, and I am here. And I'll let Alicia introduce herself in a 

second. And we're talking about Prevent-Teach-Reinforce for Young Children, which is a functional 

behavior assessment process that's been manualized and created by authors like Glen Dunlap and Janice 

Lee, who are national researchers on program-wide positive behavior interventions and supports. And it 

is a fantastic resource to support children in that Tier 3 part of the world. So that's what Alicia and I are 

talking about today. I'm going to let Alicia introduce herself.  

>> Hello, everyone. I'm Alicia Clark. I am the Center Director at the Park City Child Care Center. I'm also a 

local facilitator through PBIS. And I've been with the center for three years and with the company that I 

work for for five.  

>> Okay. So to give some background with why Alicia and I ... this really doesn't like me ... are talking 

about PTR-YC is I grew up professionally in the Lancaster Head Start Program. And that was the first time 

I experienced children with challenging behaviors and very intensely so, and supports were just starting 

to be talked about and evolving at that time. And so I've been hit. I've been kicked. I've been bitten. I've 

been that teacher there, wondering how on earth I'm going to keep this child safe. I've been there. And 

then I became an assistant education supervisor and was really optimistic that I could help those 

teachers. And then they were asking me what to do. And guess what. I didn't even know where to start. 

I knew they were good teachers. I knew they were trying their best. I wasn't sure where to go. But that 

was when I started to be introduced to the program-wide PBIS and the Pyramid model. And that was 

when all of this stuff started to come together. And then I became the positive behavior support person, 

pretty much, at Lancaster Head Start. And they have kept it going and doing amazing things. If you saw 

their data thing yesterday ... This might say more about me than anything else, but I found it riveting 

because it's really exciting because it's data and also because it's Lancaster Head Start. So they're just 

amazing people, keeping this work going. And then I was able to join Hildebrandt Learning Centers and 

support them as their positive behavior support specialist. And it was then that I learned about the 

Prevent-Teach-Reinforce process for Young Children. I was just so excited to be able to bring some real-

life, concrete answers and supports to a child care situation, which is just its own bird. It really is, with 

financial structures and time lines and getting people together for meetings. That was hard enough in 

Head Start. It is so hard in child care. It's hard everywhere, but it's just its own thing. So to be able to 

have people like Alicia and Stephanie and others who are willing to play with this stuff with me and learn 

about it was really exciting. So we're going to talk today about ... And I'm trying to get this out because I 

need to move this, too, because this isn't working for me. Oh, there it goes. All right. So what we're 

going to talk today is Prevent-Teach-Reinforce for Young Children. I'm going to be talking about the 

clinical stuff, the actual forms and the resources, and Alicia's going to be talking about the really 

interesting stuff of a real-life kid and how she's made time for it and how it's working, challenges they 

faced. And to be out there, nothing's perfect. There isn't a silver bullet. But this child is still able to be in 

services. This child is still safely receiving full-time child care and doing really well and making progress. 

So I think that's exciting. So we're going to talk about PTR-YC, how we're making it work and just a quick 

overview. I'm also going to let you know how you can get PTR-YC because this is not something ... So 

you'll notice I don't have handouts for you. I don't have the forms and stuff like that because it is a 

published book. It's not super expensive because when you buy the book, then you can have the forms. 



They're all right there, and they're yours. This is still not working. All right. So let's start with challenging 

behaviors. What are they? I know you have faces in your head right now. It's okay. We know you love 

them. Right? This is the definition of challenging behaviors according to Technical Assistance Center on 

Social Emotional Intervention, also known as TACSEI. It's any repeated pattern of behavior that 

interferes with learning or engagement and prosocial interactions. And, specifically, it's not responsive 

to the use of normal redirection, those foundational strategies that good classroom management, which 

we'll talk about a little bit, the foundation of the Pyramid. It's just not responsive to that. You have the 

best case of everything going on, and it's still not enough. Right? And it can look like prolonged 

tantrums, aggression. Right? You name it. Again, you have those faces in your head. Sometimes those 

faces come with chairs flying. Sometimes those faces come, you know, whatever it is that's going on in 

your world. But that definition of challenging behavior is important because PTR-YC is a time-intensive 

process. It's not something you can just pull out of the air and make happen. So you want to make sure 

your time is spent with the kids that this really applies to. And specifically, we are talking a lot about the 

children, the evidence Tier 3 behaviors, that require that intensive individualization. So what I'm talking 

about here is the top of the Pyramid. Right? But what I want to start with is that this is not in isolation. 

Okay? When I started to hear about the CSEFEL modules and the Pyramid model, my brain was like, 

"Just get me to the top." I like kids. I'm nice to them. We have good relationships. My environment's 

fine. Just talk to me about the top. Oh, sorry. It doesn't work. Thank you. Keep me honest here. All right. 

All right. So that was how I approached it. But really quickly, I learned I would have really awesome 

behavior plans, but something was missing. They weren't as effective. It's because I wasn't looking at it 

in context of the whole Pyramid. You can't do this in isolation. It doesn't matter how amazing of a 

behavior plan you get, whether you create it or somebody else creates it, if that foundation is not in 

place and you're not intentionally teaching those strategies and you're not giving lots and lots of 

practice.  

>> Staff buy-in is a big thing too. If you don't have that staff buy-in at the bottom, you're not going to 

have that relationship. You're not going to have that targeted social/emotional support to be able to 

help that kiddo that's at that top of the Pyramid. So really, making sure that you're there to be able to 

support the staff through this process is what's key. 

>> Yes. And that effective workforce, which she touches on. If you don't have that coaching processes in 

place, I'm not saying that your Tier 3 interventions aren't going to have some success. You will see 

glimpses, probably, but not nearly as much, and you're putting too much effort into this. So you really 

want to make sure that it is working. Ah, Tanya. You rock. Could you do that? Thank you. And also, in 

connection ... I'm just going to point to you. Yes. Thank you. In that connection of program-wide positive 

behavior intervention supports, we want outcomes. That big circle? That's what we want to see. Right? 

Your outcome might look different depending on the child. Maybe you really do want all 18 children 

sitting beautifully, crisscross applesauce, completely enthralled in your words. Maybe that's your 

outcome. Maybe your outcome is you want them to line up safely. What is the outcome you're looking 

at, specifically if we're talking about individualized kids? But to get those outcomes, you need to be 

working ... What are your systems that you need to support that? What is the data you have to say, 

"Where are you? What is that?" Are my expectations developmentally appropriate? What is out there? 



What practices do you need to happen? And you've got to keep cycling through that to be able to get 

your outcomes. So what we're talking about today ... Yes. We're going to focus on ... Because we only 

have an hour and 15 minutes. We're going to focus on ... Excuse me as I have my phone to make sure I 

stick to that. We're focusing on Tier 3 interventions. But done in isolation, they're not going to be nearly 

as effective. And you're putting too much time into this to waste an ounce of effort. So always be cycling 

through your progam-wide while you're doing this. Always be thinking of that foundation. All right. Ms. 

Tanya, thank you. All right. So with that in mind, Prevent-Teach-Reinforce was created by some of the 

co-creators of the Pyramid Model. So they approached us with this in mind. So even within this 

manualized tool, which I have right here, they have you start out with, what are your foundational 

things in place? Are they even there? Because sometimes that's where you need to start in the plan or 

definitely embed into the plan. And that's okay. That 5-to-1 ratio positive ... Rob Horner talked about, 

what is 5-to-1? Do you know what that is? Is that happening? And especially with these kiddos that 

evidence Tier 3 behaviors, you hear their name all day long. Times that by five. That's what they need 

just to break even, not excel. They need that just to break even. They need those five positives. To every 

one redirection, any no, any stop, they need five more. Right? That's really overwhelming. But you can 

do it. It can happen. You might have to build toward it, but you can do it. Are their schedules predictable 

and understandable? Again, Dr. Horner said it yesterday. Make it ridiculously predictable. It's not a test. 

It's not a pop quiz. It needs to be their life. Right? Are there routines in with routines? Do they know 

their routines? Are you sure? Have you practiced them? Have you really taught them? Teaching those 

behavioral expectations directly ... Are you sure they know what they're supposed to do? Maybe they 

have developmental delays. Maybe the way you taught them, that 80 percent of your class are 

understanding, they're just not going to. So you need to reteach them in the way that they understand. 

And teaching those peer-related social skills ... I think a common misconception in preschool is that you 

put them there so they learn this stuff. Right? So if you just throw a bunch of kids together in the room, 

they're going to figure it out. No. We're teachers. We have to teach it. They don't all know how to enter 

play. They don't all know how to start a play scenario. We have to teach it. And some kids get it really 

easily. Right? Some kids nail the social skills down, and some kids know they nail it down and can use 

that in their own way, like my daughter. But other kids need more practice. Other kids don't get letters 

really fast right away. They need more practice. Other kids don't learn math as quickly. They need more 

practice. Social skills, it's the same thing. Go ahead, Tanya. All right. Oh, and this is a thing. Go ahead and 

click on all five. There's five there. So these are the questions that they have straight up in the manual at 

the beginning. Are we doing these things? And this is just a great place to start. Now, as a teacher, my 

first full year teaching, if you had come into my class, I would have really thought I was doing them. At 

least I was trying. And I'm not lying. But I wasn't. Looking back, I can see all the things I needed to fill in 

there. So this all takes time. So this is a great place to start. No, it's not going to fix everything, but it's 

going to be good for all kids. It's going to be really good for all kids, and we're going to need to be cycling 

through this anyway. All right, Ms. Tanya. So those are those broken down a little bit more, and they're 

right in the manual. So the point of this all is ... Oh, go for it. I was going to say with the last slide too, 

when I came across those questions and I looked back and I was working with the teachers, I went 

through them myself and I said, "Can we really answer yes to every single one of these questions?" If we 

can, then we're doing what we need to be doing, but there were some that I said, "We need to fix this in 

conjunction with working with this child. They can't be separate things. They all have to be working 



together." With those questions in hand, I was able to go back to those teachers and say, "Okay, let's 

look at this. Like, tell me where this strategy is and how we're using this and making this effective for the 

children in this class, and how can we work and focus more specifically on this particular child that we'll 

talk about and helping her be successful?" 

>> Exactly. And what we find, and the point of the Pyramid model, is that oftentimes intensive 

individualized interventions aren't needed, that these really are enough. And if nothing else, they're 

going to clear the path to help you really pinpoint who really does need them. Right? So this will help 

you clear that path that can sometimes get really muddied, right? Because sometimes you have these 

outliers, that there's one kid that you're pretty sure has serious needs, and then there's two or three 

that you're not sure if they're copycats. You're not sure ... You know, they're the agitators sometimes.  

This can help really clear that up. Who needs that support and who doesn't? Either way, focusing on this 

first will never be wasted. This is best for all kids. It's never wasted. All right, Ms. Tonya. So, talking about 

the book and then basic steps of PTR-YC. We start with teaming and goal setting. Now, in the book, it 

has things broken up into four different meetings. What we found, at least in child care, and some 

people are able to do this, we didn't have time or resources to do three big meetings, but we didn't skip 

any points either. So what I'm saying is ... And I'm not saying just do what you want in the book. What I 

am saying is keep the points, but make sure the points work with who you are and what you're able to 

do. So as I go through this, if you're like, "I'm not sure that I could do this in that exact way." Okay, that's 

fine. Can you do the principle in a different way? All right. So we start with teaming and goal setting. 

This is a functional behavior analysis, but instead of somebody else coming in or just getting data and 

handing you a form and saying, "Make it work," you are part of this process. The parent is part of this 

process as part of that buy-in so that, as we're looking at the data together, we can identify what's going 

to work and what isn't. It establishes practical data collection. There's so much data collection in early 

childhood, as there should be, but whether you're collecting gold, whether you're collecting social 

emotional screenings, or if you're part of any research projects, or depending on what your expectations 

are for your program, you're always collecting data. So for this intensive, individualized setting, you 

want it to be really pinpointed to what you're looking at. The tools PTR-YC gives you does that. It cuts 

out the fluff and does it in a way that you're able to make it happen pretty quickly and easily. There's a 

functional behavior assessment. When I was at Head Start, we had this green book. It has a really long 

title. It was the GOLD standard. It was amazing. And the functional behavior assessment was like half the 

book. And so when I would go through those questions, and we did it, and I used it, but it was hard, and 

it took a lot of time. These are pretty much three, if you do it back to back, forms, and they're really 

easy. They're checklists. Most of them are yes-or-no, what else is happening, and they get to the meat 

really quickly. And then you develop and implement a behavior intervention plan, or a BIP. So you get all 

that information, you develop this plan, and then you do follow-up. So, like what Alicia talked about in 

that staff buy-in, you don't just hand a plan and say, "There you go. Make it work." This is where 

coaching actually also is most important. If you're not coaching and helping that teacher break down the 

barrier she needs to implement the plan, it's not going to happen, and then we're not going to know if 

it's enough. Go ahead, Ms. Tonya. So those are basically the steps in a nutshell, and all of this 

information pours into this behavior intervention plan, but the key point of this, thus the title of the 

book, is that in this intervention plan ... And I don't know how many you've gotten, but I've gotten 



behavior intervention plans that could be their own book, that are really, really long. I've seen IEPs with 

multiple, multiple goals. We start with one prevent strategy. You can have more than one, but at 

minimum you have one prevent strategy, how are you going to get ahead, one teach strategy, what 

skills are you teaching, and one reinforce strategy, what are they going to get for doing the good things. 

And by get, I don't mean stuff. What is reinforcing to that child? We're going to get to the crux of what 

does that child need to know that they're learning, that they're making that skill. They're making that 

jump. That's the quick summary of it. Yep, go for it. So I'm handing over to Alicia. She's going to set the 

stage. So how this is going to work for the rest of the session is I'm going to do the clinical stuff, and 

Alicia's going to give the real-life stuff.  

>> So to make it real, this is a real classroom. This is a real child. This is a real center, which I think is 

really important because I've sat in sessions, and you talk about this philosophical child. This truly 

happened, and we have pictures to support some of it. So Daisy will be our child. For confidentiality 

purposes, we've changed her name to Daisy. Aimee and I have been practicing all morning, because we 

know this children very well. I come from a center that has five classrooms. The center is licensed for 

100 children. We have one infant room, one young toddler room, one older toddler room and two 

preschool classrooms, and we are actually in the Park City Mall in Lancaster. Our preschool classrooms 

are actually split between the center, so we have one preschool classroom on the main center level 

where the second classroom is upstairs outside of the mall offices. So they're a little bit off-site, and this 

is the classroom that Daisy happens to be in. And just a little bit of background on Daisy: In that 

classroom, it's a 1 to 10 ratio with two teachers, and there's approximately 18 children on any given day 

in that classroom. Daisy comes Monday through Friday. Daisy never misses a day. She's always there. 

She's always there at 9:00, and she gets picked up at 4. She does come from a single-family household. 

We recently learned in some communications with mom, her and mom share a bedroom. So she's got 

some baggage with her that really, kind of, has shaped who she is. Her father's currently incarcerated. 

She does visit her paternal grandmother every other weekend so that mom can work to continue to 

support her. So that's just kind of Daisy in a nutshell. She does have challenges. I forget what the next 

slide is. Go ahead. Oh, pictures. Super. So, can anybody relate to this? Not only in conjunction with this, 

but there was screaming, spitting, hitting, kicking, running all in conjunction with that. So this was what 

occurred one day with Daisy. This is kind of snapshots around the classroom. This literally affected the 

entire classroom over something ... I think somebody looked at her funny. Like, it wasn't anything that 

anybody would say was that big of a deal, but this was the result of that. And Daisy did clean it up with 

one-on-one support, and it took us about two and a half to three hours. And this occurred, and her 

behaviors occur, two to three times a day, not only to this extent, but two to three times a day, five days 

a week. So the teachers really were kind of, like, at their wits end. They're like, "We need help. We need 

support." So it was a lot about talking about that buy-in, and it was a lot of me starting with observation 

and seeing how they were interacting with Daisy and what they were doing to support her in the 

classroom. There are clearly some needs that needed to be addressed. So as I continued to work with 

them, we continued to focus on that, and we kind of turned to PTR-YC as a way to pinpoint that data. As 

Aimee has mentioned, there are forms that really help focus in and find that one thing. There are 800 

things that Daisy can work on. We needed to find one and start there. We can't expect her to get five 

things at once. We need to expect her to do one thing at a time and be successful at that and show 



progress in that one area, and reward that positive behavior that she's showing and give her the support 

to say, "You can do this, and you can be successful, and we're going to help you do that."  

>> So, you're talking about ...  

>> Oh. So when we do look at that classroom, like I said, there are approximately 18 children. There are 

two teachers present for all intents and purposes, teacher one and teacher two. They do have a 

predictable schedule. They have a very structured routine just because they are off-site. So they do need 

to walk downstairs to go outside to the play yard and walk back up, and lunch comes at a certain time. 

So you're all pretty familiar with that. So, for them, it is very structured and time based. So sometimes 

for Daisy that was really hard because she wasn't ready to go, or she wasn't ready to be done with what 

she was working on. But they do teach the behavior expectations. We do follow that Pyramid model. So 

be safe, be respectful and be responsible are embedded in our daily routines. They talk about it when 

they walk through the mall. They talk about it in the classroom. They talk about it at the lunch table. So 

those things were always in practice, and they did teach those peer-related social skills on a daily basis. 

The teachers would intervene when there was a scuffle over, "Who picked up that block first?" and, "We 

both want that block at the same time." The teacher would go over and get down on the child level and 

try and intervene and provide those strategies to give them the words, not just saying, "You need to use 

your words." No. I had that block first. May I please have it back? So the first thing they did was develop 

that team. Go ahead, Ms. Tonya. So I'm not going to talk a ton about the forms and everything because 

that's in the book. We don't have enough time. This is, like, a full-day training. So this is where we're 

speeding through, but I'll let Alicia kind of talk how that worked for them. So the purpose of the goal 

sheet is you heard that big, long list of behaviors that Daisy was exhibiting, and you saw the pictures, but 

we had to pick one. If you want to move ahead, just one. The goal sheet really helps guide that 

conversation. Right? Because we can get stuck in what our TIPS process will call problem admiring, and 

the PTR-YC process really helps you chunk it out because you don't have a ton of time, and we know 

what she's doing. We know what she's doing. We also know teachers do need to vent, and this gives an 

appropriate venue for that. So you start with what behaviors to decrease, and this is all of them. Just let 

it go. So you heard the list. There is the list, and then the target behavior, okay, so we have to pick one. 

Which one are we starting with, right? Which one's really ... What part of your day, if we just change just 

one thing, would be a lot better because we changed this thing? And what does that look like, 

operational definition? If I have never been in that room and I come in, I want to know I'm seeing that 

one behavior, not the 15 others, but that one behavior we're targeting. So if anyone read that, I could 

picture it in my mind. Behaviors to increase. Again, it's going to be a long list. We want Daisy to do 

everything better, but go ahead. Let it rip. Let it out. This is the place for that, right? And then what's the 

one thing that will replace the target negative behavior? All right? What's the one we're going to teach? 

Because I know I can't learn several things at once. And then what's the operational definition of that? If 

I come in, I really want to know she's doing it so that I can reinforce her in whatever way is happening, 

so that anyone coming in that room can keep this behavior plan going. 

>> So we completed this in the classroom with the teachers. It was me going into the classroom at nap 

time. It probably took 15 to 20 minutes. We sat down. We focused on this, and I said, "Okay. So we're 

going to talk about all of the behaviors that Daisy has, and we're going to get them out, and we're going 



to decide what's the most challenging. The pictures clearly describe what was the most challenging, her 

dumping and throwing of objects. She would rip posters off the wall, tear them up, throw them on the 

ground. So in the end, that was kind of what we wanted to focus on, and with all of that she had those 

aggressive behaviors as well. But literally walking the teachers through the steps ... Let's talk about what 

the challenges are. What do we want to see her doing? Because that was really what we wanted the 

focus to be. What do we want her doing? We want to stop focusing on that negative and find what she 

needs to be doing to be successful. And then that bottom one is that operational definition of really 

defining what that's going to look like.  

>> So then they collected data. Now, for practical purposes of the book, this was all the same meeting, 

right? Because we didn't have time to be able to split up these meetings. So they picked what data they 

wanted to collect, and the reason what made that easier is they went through the goal sheet, right? So if 

they picked we want to stop this throwing stuff around the room and these tantrums, I'm not tracking 

when she's kicking or hitting or spitting. All right? Doesn't mean we're not going to work on that and 

respond to it. We're not pretending that's okay. It just means for this specific plan, we're not there yet, 

right? We want to stop this two-and-a-half-hour process. It's really upending our day. So their data 

collection was designed around that. So, Ms. Tonya, if you can keep us moving. And PTR-YC offers two 

very simple ways to collect the data. You can do the daily log where you pick the times of your day that 

you're tracking. So you pick that time, and then you just make checks, and then you can kind of graph it 

on that frequency graph. And then, Ms. Tonya, again. Or if it's kind of like a tantrumy behavior, which 

can have different intensities, isn't a black and white once and done, this is where the behavior rating 

scale can be really helpful. And then you can define your desirable behavior, five being he's doing that 

desirable behavior as much as you want her to, one being she's not doing the desirable behavior at all, 

and everything in between. And then vice versa with the challenging behavior, five being she's doing 

that challenging behavior, just like she has been, one being it's pretty much gone, and everything in 

between. So, go ahead, and I'll let ...  

>> Both of the forms that Aimee just had up to the frequency, like the daily log, we find that we use that 

one quite often, and we've used this form as well. They are simple to use for the teachers. That is the 

easiest thing for them to hear is that this is going to be easy and you're going to get concrete data. The 

work up to it is the hard work. So that initial meeting and that initial planning, it's kind of front loaded. 

That's the hard piece, and once you can concretely get that down, this piece becomes easy to collect the 

data and really see, are the efforts that you're making working? So even with the daily log, that's one 

that we use quite frequently, I can overall look at what's happening. With the frequency ... Oh, so here's 

an example of one. We were able to pinpoint how many times during a certain portion of the day were 

behaviors happening. Was there times that were more challenging than another? And when we used 

the other chart, the frequent ... Yep.  

>> Yep, the frequency one.  

>> Thank you. We were able to see how often it was happening and at what intensity. So there were 

very specific ... On the bottom, it said, like, the desirable behaviors and the challenging behaviors. They 

were very specific in regards to how many objects were being thrown. Was it one to five? Was it over 



20? And that was how you determined whether it was a one, a two, a three, a four or a five. So the 

teachers are able to scan that easily and make their assessment when they're collecting the data. If they 

worked on implementing that intervention strategy, was it successful? So it might have been that the 

first one was I'm going to take Daisy, and I'm going to physically walk her to pick up whatever she threw, 

or did I, say, show her a visual cue that, "Okay, you need to go pick that up," or was I able just to kind of 

point and she was able to do it, or did she go and do it on her own? So that was how we were able to 

rate those. I see a question.  

>> During this data collection process, are you also, in addition to using these forms, are you also still 

collecting [INAUDIBLE] instant reporting data as well? Or is your focus primarily the PTR forms?  

>> The question was are we continuing to collect data on the other pieces, or are we just focusing on 

this? In our case with Daisy, we were doing both. So when we were focused just on this particular 

behavior, because this was the behavior that we decided we wanted to focus on to decrease, we were 

utilizing these forms, but we were using other data collection tools in conjunction with that, just 

because of the nature of Daisy's behaviors.  

>> But in other situations ... Oh, sorry. In other situations, I have said this is your data now. For BIR 

purposes, we want to translate them as if you have that system in place and everything, then that's fine, 

but I think for teachers' sanity, often, that this is plenty. Was there another question that I ... There was? 

I'm sorry. All right. All right. I'll come back. We have question time at the end, too. So, go ahead, Ms. 

Tonya. Thank you. Thank you. Sorry. And then this part we're going to kind of fly through. This is the 

functional behavior assessment, and I'm not flying through it because it's not important. It's very 

important, but we are running out of time, and I want to get through all these things. So if you want to 

click again, Ms. Tonya. These are forms that can be filled out individually. They can be sent as a group. 

Again, all of this is still meeting one. We are defining these things still for us and our time in meeting 

one. In the book it's split into two meetings. But how they end this meeting is we don't fill out the 

functional behavior assessment at this point. This has been plenty. We sent them with the teachers and 

the family and anybody who could fill them out and bring them back in, and then we gave them a due 

date. Say, "Can you please fill these out and get this to me by this time?" And then I'll analyze them, and 

then we'll have up our second meeting. So for functional behavior assessment forms, there are three. 

There's one for prevent, one for teach, and one for reinforce. So, Ms. Tonya, if you don't mind. This is 

kind of a quick flip. Sorry. You're trying to take notes too. So they have to prevent, keep going. That's 

just a quick example of Daisy's prevent. Go ahead, teach. Quick example, Daisy's teach. And reinforce, a 

quick example of Daisy's reinforce is next. So we did this and then practically ... And we're gonna, if it's 

okay, Ms. Alicia, we'll keep ... Go ahead, Ms. Tonya. Then within the system of PTR-YC ... You can chill for 

a second. Thanks. She's awesome. She was my daughter's preschool teacher, so it's fun. So what we did 

is we take that data, then, and you summarize it. So, as you saw, Alicia did a really great thing where she 

color coded it. So one color was teacher one, one color was teacher two and one color was the parents' 

color, and then you can kind of go through. So for this purpose, I'm not writing down every single thing 

all three of them said. If two or more agreed on one, that's what I focused on because, again, we know 

there's a lot. You can only do ... You have to pick. You have to prioritize, so that's what this is for. It helps 

you start prioritizing that. And this is what you come to that second meeting with, with that 



summarized, but with the hypothesis statement blank because, again, this is a collaborative process. 

This isn't me as someone from the outside, not really connected with Daisy at all, telling you what 

everything is because I'm going to be missing pieces. It's not that that's not effective and important, too. 

I'm going to be missing pieces, which is my personal thing. So, Ms. Tonya, do you mind? All right. And 

I'm gonna skip through this part, too. But that's what that looked like, and at the end of that meeting, 

we have a hypothesis statement. And we start working on, "So, let's start with this hypothesis in mind. 

Let's start thinking of what we want to prevent, what we want to teach and what we're going to try and 

reinforce." And that's how this behavior implementation plan begins. Go ahead, Ms. Tonya. Again, we 

talked about that. So there's several. And within the book ... This is where this book is just ... I just really 

love it, if you can't tell. It has menus and places to start. Again, it's not all-conclusive, but it is 

comprehensive. And in the back it has special considerations. If you think the function ... In Daisy's 

situation, the function was to access staff attention as well as avoid non-preferred activities. So they 

have ideas based on what that function is and the time of day towards the back of the book. They also 

have a summary of intervention menu that can help speed this up for use. So you take your manual and, 

based on this conversation that you just had, you determine a hypothesis. You start brainstorming some 

ideas. Go ahead, Ms. Tonya. And that's what this form is for. So if you see at the top, it has what my 

friend Julia Slater has coined the Big Five. We started back at that foundational piece. That's still part of 

this plan 'cause that can't go away. So we are still going to be paying attention to that, and then we're 

going to come up with some ideas for prevent, teach, reinforce, and what that's going to look like in 

implementation. So you see it has brief description and some brief implementation notes because guess 

what. This might now have been a week or two weeks, depending on how long you collected base line, 

and they're still taking two and a half hours to help Ms. Daisy clean up, right? That can't go on forever. 

So they have something to start with and to start playing with so teachers and families can take these 

ideas. It's not done yet, but they can start collecting the things for it. Some things are just like a quick flip 

of mind. I'm going to start providing options and choices. I'll start doing that tomorrow. That doesn't 

need to wait until I have a paper. So this can kind of get them started. So I'm going to let Alicia talk a 

little bit about what they developed for Daisy.  

>> With some of her throwing, finding appropriate things to throw. There were often times she'd pick up 

hollow blocks and other children would be in the way. With a lot of those we looked for soft things that 

she could throw. She clearly needed to throw. We needed to give her the opportunity to do that. Where 

could she do that safely in the classroom? How could we set up an environment for her to be successful 

with throwing? So there was a target in the classroom. There were soft objects, such as the water balls. 

Tissues became a big thing. While we went through boxes and boxes of tissues, she very quickly learned 

that to get her aggression out and get that need to throw, that a tissue was a really great thing. It came 

out of the box. She could throw it. It wasn't going to hurt anyone. When they were all over the floor, 

they were easy to be able to clean up. She didn't have to worry about sorting them as she did with the 

materials. And if another child in the classroom was exhibiting that behavior, Daisy would say, "Go get 

some tissues." So she clearly learned it pretty quickly once they started implementing that in the 

classroom. Like I said, we probably should have switched to scarves, which would have been the next 

step and the next alternate for her, but tissues was just our first go-to because it's what we had. So 

sometimes you find those things, and you just have to go with it. She still utilizes tissues to this day, and 



it is just a strategy that worked for her. So we looked at some of those other things and setting up a safe 

place for her in the classroom when she did get upset and that she felt that she needed to throw or hit 

or kick. So it was just going through that process and summarizing it so that everybody could be on the 

same page. It was a lot of having those conversations with the teachers too. Again, a lot of it happened 

over nap time. A lot of it happened in those five minutes that we had at the end of the day. They would 

come down to my office or I would meet them, and we would talk about, "How did today go? What 

happened? How did we handle it? What could we do differently tomorrow? Did we follow this? Did she 

redirect to this?" So that we were in constant communication. Sometimes that happened in the first five 

minutes of the day when they came in just to prepare them for what they were ... We knew this was 

going to happen. So mentally preparing yourself before you go into the classroom. "These are the 

strategies that I'm going to use today when Daisy exhibits this throwing behavior," so that they were 

prepared. Do you have enough boxes of tissues upstairs? If not, you might want to grab a few more. So 

just making sure that they were prepared throughout the day and ready for what that was. There's a 

question.  

>> Was the family involved at all in this process, and if so, how much? 

>> The question was, was the family involved in this process and how much? Mom was very much in and 

out, but we did have conversations with Mom pretty much on a daily basis. Mom was very aware that 

these behaviors were occurring and to what extent. The pictures that I shared are pictures I shared with 

Mom as well. So Mom was involved. It was mainly drop off and pick up that we talked to Mom. We've 

since been able to get Mom's schedule a little bit figured out more so that we can pull her in for 

meetings, as we can ... Daisy still continues to have challenges, so we're still continuing to work with her 

on multiple levels. So we've been able to get Mom in for a little bit more formalized meetings, so it's 

been helpful to get her feedback as well.  

>> In the book, it ... Go ahead, Ms. Tonya, if you want to keep moving here. In the book, it has a whole 

section on parent involvement, and obviously priority number one is bringing them in and making them 

part of this process. That's just how it needs to be, but we also understand families are really busy and 

they might not have time. So, how else can you make sure they're part of this process throughout? And 

so, in that specific situation, Daisy's mom just was like, "I'm not ... I don't ... I'm not coming to meetings." 

But she did complete the FBA. So she was still part of it. She knew it was going on. It wasn't something 

they were sneaking around doing. It was up front. We were talking about it the whole time, just in the 

way Mom could do it. So Daisy's finalized behavior intervention plan then was developed. There isn't a 

specific, final BIP form within PTR-YC, so that can fit within if you have your own forms. There's teacher 

support plans, but all the framework for all of that is there. Then there is ... What I do love, though, is 

that it has built into this whole system a prompt to go back in, "Are they doing it?" Right? Because we've 

all had staff that say, "It's just not working." And it's like, "Oh, are you doing it?" And so there's a way 

that you can just transfer what you decided on what you're doing to that left side, your prevent strategy, 

your teach strategy and your reinforce strategy, and you check off yes or no. Are they doing it? Did you 

see it? How are they doing it? And as a prompt for those conversations and because I really want ... We 

only have one minute left. So we're going to keep moving and see if there's summary really quick. Again, 

you will want to buy this. It's really ... If you have one program, it's a one-time buy. You don't have to 



keep paying for it. Once you have it, you can print off all the forms you want. This isn't something that 

keeps nickel-and-diming you. Is it 9:45? I thought it was until 9 ... Oh, my goodness. I don't know. I really 

thought I had one minute left, and I even looked at that before. Thank you, Sue Ziders. So let's go back 

just a smidge. Let's talk more about behaviors. Sorry. Oh, yep. Or you can even go right here.  

>> Go back?  

>> Yep. Yep. All right. So let me go back. I really am sorry about that. Time is its own essence in my brain. 

Okay. So let's go back to that behavior intervention plan where you were just coming up with those 

ideas, and they took it the next day, right? So what she described was Daisy was playing ... They were 

doing the tissues. That was starting to move over, right? So the third meeting, practically speaking in the 

book, is where you take those ideas and then you pick what's definitely what are we keeping? What are 

we sticking with? How did that work? Did that not work? Was it enough? What else do we need to do? 

What resources do I need to have available for you? What kind of coaching do you need? What has been 

in the way of you trying these strategies in these two weeks? Having that open conversation with 

everybody and identifying your timeline. And is your data collection telling you what you need to know? 

Do we need to tweak the data collection? Are we seeing an increase in appropriate behaviors? Are we 

seeing a decrease in challenging behaviors? And so, from this point on, you just kind of keep cycling 

through this process, right? It just keeps going. So go ahead, Ms. Tonya, and I'll let Alicia talk more about 

this finalized behavior plan and how they continued with it.  

>> When we looked at some of the challenging behaviors, a lot of it was, in the beginning, helping her 

do it physically. There were times we needed to take her hands and help take the basket and pick up the 

toys and put them in the basket. She's got quite a personality, so you have to just imagine hands on the 

hip, head going back and forth. 

>> Some of the things while we were doing this was, "You meanie boss." Like, seriously, head going and 

everything, and it was consistent. But over time she was able to kind of make those adaptations. Again, 

with the throwing behavior, the tissues were the savior. A lot of it was that she wanted to access staff 

attention. She wanted the focus to be on her, and oftentimes we would see these behaviors when the 

teachers would focus on a majority of the group and she wasn't getting it. Teacher one, I love her. I want 

to bottle her up. I want to send her to every center that has these problems. She might not like that, but 

she really embraced this and still continues to work with Daisy. Daisy looks for her, respects her, 

because she's put the time and effort into making this work. Now, teacher one probably couldn't have 

done it without support, which I'm thankful that I was able to be the one that was able to provide that 

for her, but going through this process together. So really finding out what that replacement behavior 

was and, as I mentioned earlier, setting up that target place in that classroom for her. We realized that, 

because she would destroy the whole room, it would affect the whole class. So we needed to find 

somewhere that we could move her and allow her to continue to throw and dump baskets and 

whatever she needed to do until she got over it. We did see those things over time go from three hours 

to two hours to an hour and a half. Now Daisy's fairly successful at times. We can throw some things, 

and in about five minutes, we can get our act together and we can clean it back up. So it was a long 

process. Daisy's behaviors have been going on for over ... It's probably close to two years now. So it has 



been a long, ongoing process. Had we been introduced to this a little bit earlier, we probably would have 

been a whole lot farther than we are, but we've been able to cycle back through, too, and redo plans 

and redo functional behavior assessments. We've noticed a lot of the time was in the morning. Now 

we're noticing it's happening at lunch time, and it's happening at nap time. So it's progressing back in 

her day, but still some of the same challenges.  

>> We have a question. So you said it was two years the behaviors have been there. How long have you 

been implementing this? 

>> So the question was, the behaviors have been there for two years. How long have we been 

implementing this? We've probably been implementing this plan, I would say, within the last five 

months or so, just ongoing. She has points where she gets to a point where she hits a plateau, and she's 

doing great, and that's one of the hard things for teachers. She's doing really great. We're going to stop 

doing this because she's fixed. No, she's not fixed. This needs to continue, and she needs to keep doing 

it. So when we noticed that there were changes in her family life and just outside, those outside factors 

began to affect her again, and she was then displaying these behaviors again. So I said back to the ladies, 

I said, "Okay, so this is where we started. This is what we were seeing before. What did we do then?" 

And getting them to think about, "Okay, so we had this plan in place. We were doing this." Yes, you need 

to do all of those things again. So more boxes of tissues went upstairs, and she did, eventually, find 

other things other than tissues to be able to throw. Teacher one is able to get her to what we kind of call 

our cozy area in our classroom and is able to redirect her there where she can, if she wants to take the 

posters off the wall, she can take the posters off the wall. If she wants to throw the pillows that are over 

there, she's welcome to throw the pillows. So it's just a process, and she knows. The other day, Daisy 

went to have a fit and went to throw things, and the teacher went and looked at her, and she said, 

"Okay, so here's your two choices. You can do this or you can come sit on the carpet with me." And she 

was like, "I don't want to do that." So she did. She was able to pull herself back together and was able to 

sit on the carpet and participate with the rest of the group, which was great.  

>> I think a key point of all this is that sometimes it's just having a plan. Understanding that, of course, 

we're going to keep working with Daisy and teaching her to not even have to throw tissues, right? The 

goal isn't to leave her there. The goal is to get her to learn other, more successful ways as part of that 

teach, but to initially neutralize that really dangerous behavior and then keep moving forward. Divoki, 

you had a question? 

>> Does she have a diagnosis? 

>> The question was does she have a diagnosis? 

>> She does. She has ODD, and she has parent relational something. Yes, parent-child relational 

concerns there.  

>> And can you share how PTR-YC in this process helped get her the outside support she needed? 



>> So, with all of this and the conversations with Mom, we finally said, "We really were working through 

this process, and we were seeing success, but it still wasn't enough for Daisy. She still needed more." So 

through conversations with Mom and getting Mom on board that these are challenges that we want to 

help her be successful, it was a lot of that positive talk to Mom to say, "We know she can do it. We've 

seen her do it. We just need to help get her there. While we can do this, she needs this, and we need 

some outside supports." So with that, we were able to get Mom's permission to help refer her to get 

some additional supports, which has come into play of getting a diagnosis and having an evaluation and 

getting some additional supports. Those supports are semi in place. We have a BSC, and another 

functional behavior assessment is being completed. The nice part about this, you can do this in a week 

to two weeks, depending on how quickly you ask for that feedback. The FBA that's being down now is 

taking six weeks. And just in knowing and having all of this data, I was able to say to that BSC, "This is a 

year's worth of data. Here is what we have. Help us get Daisy help so she can continue to be successful." 

And the BSC was actually able to go back and get some additional supports prior to the FBA being 

completed, which was phenomenal. Those supports still aren't in place yet, as they're just looking to 

staff it at this point, but the BSC comes in on a regular basis, has developed a relationship with Daisy, 

and that support alone is helping Daisy even be more successful. A BSC, was the question, what is a BSC? 

A behavior specialist consultant. Straight back.  

>> I just want to say, as a parent of a child who you've described some parts of childhood [INAUDIBLE], 

that getting [INAUDIBLE] diagnosis is ... You know, it's initially, "Whoa, a breath of fresh air. Oh, this is 

what's happening. This is why." But that's very short lived because the fact of the matter is it's ongoing. 

The supports have to be all the way around, and if the parents are not as receptive or sort of a weak 

person in giving that support, [INAUDIBLE] it all falls apart. So I just want to encourage ... A lot of you are 

educators and facilitators. Some of you might be health providers. You have to really coach parents and 

moms [INAUDIBLE] in a way that is nonthreatening and not [INAUDIBLE]. That's just my perspective as 

an educator/parent of [INAUDIBLE]. 

>> Thank you. Actually, I want to summarize that because I'm not sure everyone could hear you. So what 

she was sharing with was, as a parent, she's a parent of a child who exhibited similar behaviors when 

they were young, that diagnosis is just one step, and it's nice, and it's an important step. It can help 

define and clear a path for what kind of strategy you want to use that are going to be effective, but it's 

about empowering that parent to know how to do it and to know how to partner with teachers and to 

carry that on because, guess what. Daisy goes to kindergarten this year. And you're exactly right. And 

Daisy's plan needs to go with Mom, or they're going to be starting all over again, and that's just not fair 

for Daisy. So we need to keep ... And so that's been part of this process is bringing Mom in. As you 

heard, from the beginning, first Mom was like, "No, no, no." But now Mom's starting to make time for 

meetings. And so that's part of this journey, and so I really appreciate you saying that. Who did you want 

next? We had ... Go ahead.  

>> It looks like when you're completing those forms, they're electronic. I looked up the resource, but it 

says not a CD-ROM. Is there a a CD-ROM that comes with the book? 

>> Yes.  



>> Yep.  

>> It's right in the back in the book, and that's why I say this is really a one-time buy. This isn't an 

ongoing thing where you have to keep buying the forms. It's a one-time buy, and you have the forms. 

They're there. That's why ... Another reason.  

>> I was going to say the CD lives in my laptop. I use it quite frequently, so it does work really well, and 

it's nice to be able to pull those resources as you need them, print them, print as many copies as you 

need to be able to provide them to the teachers and to the parent to be able to complete and get back.  

>> All right. And then over here. Oh, sorry.  

>> So, I like the simplification of the plan, because it is very basic. I'm like, "Wow, they went right to 

throwing tissues. What a simple replacement behavior, solved the problem quickly." But the question is, 

so then it's to the rest of the pyramid, to the teaching self regulation, identifying emotions, that still 

went on for the rest of the classroom group, and is there ... And I guess my question is, is there any level 

two kind of small group working with Daisy on some of those regulations or identifying what emotions 

are, or is that through the mental health system? 

>> So the question is, as we're working through this process, are we looking back at the Pyramid model 

and doing some of those more targeted small group supports? Daisy is involved in those. Oftentimes 

she's kind of the leader and gets to choose who gets to join her for some of those. So they might do an 

activity at the table.  

>> We use PATHS curriculum.  

>> Oh, yeah. We do use the PATHS curriculum. Twiggle has been a phenomenal resource for Daisy, 

actually. She likes to talk to him and tell him about her day and her abuela and the things that she did on 

the weekend and all of that. So she typically can tend to be the ring leader of some of those small group 

activities so that she can feel that empowerment, too, that she's getting to make the decision of who 

gets to join her. And sometimes that's part of the challenge too. She doesn't always want to be with 

others. So giving her the choice to say, "Okay, so who do you want to join you today? Come do this 

project with me, or let's go talk about this," it helps her then feel successful as well.  

>> My question was, and I think this is phenomenal, but you were talking about working with a behavior 

specialist. Do these plans mesh with each other? Because I know they create behavior plans and 

treatment plans, so you're creating an in-school document for your staff, and you also have an outside 

source coming and working with the child. Are the goals given to you by that behavioral specialist to the 

teacher, or are they separate? 

>> The question was, was this data that was collected being reviewed by the behavior consultant as 

well? So in our case, yes. The first day the behavior consultant came into my office, I said, "Here, please 

look at this. We've been collecting data. We've been dealing with this. We understand what the 

challenges are. This is why we're looking to you for support." So we've actually got a really great 

relationship with the BSC that really started from pulling them in prior to seeing Daisy. Like, "I need you 



to come in. I need you to have a conversation with me. I need to give you some background. I need to 

set the expectations for what we would say are our expectations for you coming in." And she was able 

to review that data, and then, as the behavior plan was being developed on their end, it does 

incorporate a lot of the pieces that we've already collected.  

>> If I can just add to that, and then I'll pop over to you. In addition to that, that's part of something that 

goes back to that effective workforce and the pyramid. That's an expectation of Alicia's. So I'm not going 

to expect that mental health consultant, necessarily, to know that we're doing that and that that's 

something we want to do. Alicia took the initiative to say, "Before you even see Daisy, please come and 

understand what we've done first," and gave her that data. In another center that we did this in, it was 

very similar. The data collection was part, and in that other situation in another Hildebrandt Center, that 

Mom was able to company me to the meetings and was just in a different part of her journey, and Mom 

took it to the mental health agency and said, "I want this data in my kid's behavior plan. These teachers 

have already worked with her, but she does still need more help." And so it was a part of that piece as 

well. Go ahead.  

>> I kind of have two questions. One is you said you started this about five months ago, so prior to that, 

how did your staff get through the year? Just getting through every day, that's a long day, what were 

some of the things ... How did you support them? Was it all through the PBIS and the pyramid. Or ... 

>> So the question was, prior to the five months of working on this plan, how did the teachers survive 

prior to that? Because this was probably a year before that we were working with this. They survived 

with a lot of support. It was often a phone call to me to say, "We need help." And I often say to my staff, 

"Admitting that you need help is not a bad thing. It's admitting that you can't do it alone." And there are 

times where there is only one teacher in the classroom with 10 children and Daisy's exhibiting these 

behaviors. So now the challenge is, how do I keep everybody else safe as well as keeping Daisy safe? So 

that was oftentimes when I got a phone call I would go up and support. It was a lot of me in the 

beginning say, "I need to see you struggle. It's not that I don't support you, but I need to observe so I can 

help you be successful." It was a lot of coaching and mentoring with the teachers. It was a lot of my time 

in the classroom helping them understand that maybe they needed to change something they said or 

maybe they needed to approach in a different way. And it was just working through. It was a lot of trial 

error at first until we found things that worked, and then those times slowly backed off. Like I said, Daisy 

still has challenges beyond kind of her plan. So there are days that I say ... I'll check in with them at lunch 

time like, "So how's the day going?" And they'll go, "Oh." I said, "All right. So tell me about it," but it's 

not to the point at this point where they need to call for that additional help because they've gained the 

skills to be successful.  

>> And my second question is ... I forget what form it was called, but left them alone ...  

>> The goal sheet.  

>> Okay, so after you built the plan and you changed that one behavior, then do you go back and revisit 

and build a whole new plan based on the next behavior you want to target? Then it just keeps going? 



>> Yep.  

>> Yep.  

>> So the question was, once this behavior seems to be under control and the replacement behaviors 

are working, there were other challenges on that goal sheet that were addressed. So maybe it's the 

spitting that was another issue that wasn't going to be our focus because the throwing was really 

outweighing the spitting at the time. Are we going to go back and develop this plan around the spitting? 

And in her case, yes, we did.  

>> And along with that, I'm thinking of the other little girl. What's interesting at that goal sheet is 

sometimes what you think ... So the behavior they called me about for, not Daisy, but another little 

chickie, was she was running out of the classroom and it was a ratio of one to 10. So it was only 10 kids 

and one teacher. So when that Daisy ran out of the classroom, it was a very dangerous situation. So I 

went into that meeting thinking, "Oh, we're going to talk about running." But the behavior they 

pinpointed ... That was part of the big rant behaviors, but it was the one they picked was crying because 

that's what started the tantrumming that lead to the running. And so that's another thing that that can 

kind of get. Like, yes, we need tier three because child ran out, but she doesn't run unless she's cried for 

a good 30 minutes before. So instead of trying to figure out how are we going to barricade her in the 

room, we want to get ... Which is not a great response. We want to get ahead of that. What is 

happening before, and what skills does she need? Running was the end of it. And then you keep cycling 

through. Daisy's more complicated. Another thing sometimes you find is as you do this, it just translates 

very nicely to those other behaviors and you don't even realize it. So some points I wanted to pull out of 

what Alicia said was thinking about, again, that effective workforce. It's not really great use of Alicia's 

time to be living in one classroom. She has three other classrooms that need her. Four, I'm sorry. Four 

other classrooms that need her love and attention, and if they are not getting preventive supports and 

coaching as well, they're going to be in this spot soon. So having this process in place front-loaded her 

attention for a bit, but now she's able to actually do her job because the teachers feel competent. What 

she said was the teachers feel competent to handle it now. That's part of it. It's not all about making the 

behaviors disappear, because unfortunately that's not always going to happen. Sometimes it does. Like 

in the other little chickies, yep. The running went away. She developed skills. She did still require and 

qualify for a TSS, but that just wasn't an issue anymore. But Daisy's going to need a lot more love and a 

lot more support, but now Alicia doesn't have to live there for her to get it, and that's really important. 

Now we really are starting to get closer to the end, for real. I checked. We covered a lot of this. We 

talked about where we can get it, and we've been having questions on the process. So, what are some 

other things that you're facing? Because we do have a few more minutes. Are there anything else that 

you have questions on? Jamie. That's a great question. What Jamie asked was, in a situation where the 

parent's already at the table, and here she's saying, "I'm having these same problems at home. Can you 

help me at home?" Are you translating this process into the home? Yes, and in fact at the other situation 

where Daisy, my Daisy number one, was running out of the building, or trying to. Thank god she never 

made it, but Mom was having the same issues, and it came back to that crying, that tantrumming. 

Absolutely, we ... Mom was like, "Yeah, this happens to me too." And part of the process was how Mom 

brought her to school because we found that days that her uncle brought her to school, she had these 



perfect, beautiful days. And it's not like there's something wrong with Mom. Mom was incredible. She's 

loving. I mean, in tears, she wants me to get her help. She was super involved in part of this, but she just 

did some different things that kind of, we think, set her back a little bit. So let's talk about, how can we 

do that to support Mom to do that? And so we gave her strategies in the car on the way there that she 

could use that prepped her for her day here, and then Mom just started to use them at night and at 

other times of her day. So I think it depends on the mom and how much she wants and what parts of 

her day, but we connected it to school first to make that Daisy successful at school first, and then Mom 

would say, "You know, this came up, and she just responded to it. It worked." And so, absolutely. Now, 

in that case Mom didn't really collect data. She just didn't really feel like she wanted to do that, but she 

wanted strategies that connected, and she did do those consistently and just really felt that there was a 

specific change. Other questions? Yeah. 

>> So, were you the primary person just working with the teachers to develop the plan? 

>> The question was, was I the primary person to work with the teachers to develop the plans? Yes, with 

support. When I had questions, and I wasn't sure of it, the book is a really great resource. It does have 

examples in the back of how to fill out the forms and what a completed form looks like, which is great, 

but if I did have questions, I did have the opportunity to be able to reach out to Aimee for some of that 

additional support. Okay, so we did this. We go where next? And that was helpful. And once you get 

your book, if you get a book, you'll notice in the top of Aimee's it's like flagged. You'll do it too. I've done 

it, so that you can find those pieces so that you can follow that logical sequence. So the question is, is 

there a point where you kind of fade this out? I think when I think back to ... I think about Daisy, and she 

plateaued for a little while, and it was that she was successfully meeting the prompt that if she was 

having it, she was able to clean it up herself with no prompt. She would do it, and then she'd walk away 

for a few minutes, and then she'd go back, and she'd pick up, and she'd continue ... She will continue her 

day. She will tell you what the rules are. She knows it. So while it wasn't as high of a demand, it was 

always there. That plan stays in place. It's always the thing that the teachers are like, "Huh, she dumped 

like five baskets today." I'm like, "Okay, so go back to our plan. What did we say? What can she do?" So I 

don't know that it ever goes away, as much as ... I think, ideally, absolutely, and I think in this specific 

situation, that's why we brought the BSC in to kind of help with that point, because they were able to 

neutralize the behavior and get it safe and reallocate time, but felt that they needed some extra support 

to move it those next steps. But yeah, ideally, yes, those are the next goals. So thinking about continuing 

to go through that plan is like, "Okay, she knows how to throw tissues. So the next step is how do we get 

her to just calm without throwing anything?" You know what I mean? And so that's where we kind of 

wanted some extra supports. All right. So we have time for one more question. Yes.  

>>What replacement would you use for a child that runs away outside? 

>>A replacement for a child that runs away outside? I think that's ... It depends. It depends on the whole 

process. My friend, Sue Ziders, that's her favorite response. It's really not a getaway response. It's true. 

It's true because I think that's what this process does is it helps you understand why the child's running 

away so you can get ahead of it. I would say in a simplistic response, you have to react in a way that 

keeps everybody safe and keeps that child safe, but the best thing for running is preventing it. I mean 



really, really, absolutely, which is hard, but, honestly, no one's paying me to promote this book. This 

isn't, like, a paid commercial. It really is a really effective process and really helpful. It helps you 

reallocate. It helps you streamline. So Alicia's going to be here all day. I'm going to be here ... 


