
>> My name is Lisa Thomas, and I'm a research psychologist with the Devereux Center for Effective 

Schools, and here with me are my colleagues, Bridget Hier, also with Devereux, and Kristy Ritvalsky, who 

was formally with Devereux, but now with the school district of Philadelphia.  We are all PAPBS network 

facilitators, and I also sit on the state leadership team for the network, which is how we ended up here 

in front of you all, being invited to facilitate this session this morning.  The TIPS model is something that 

we cannot take any credit for, although I wish I thought of it.  It's something that we use extensively in 

our role as trainers and coaches of schools.  We use this model to train and coach public schools, charter 

schools, as well as alternative education programs.  The TIPS model came out of two large research 

grants that were funded by IES, or the Institute for Educational Sciences.  Researchers from the 

University of Oregon, including our keynote, Dr. Horner, as well as the University of North Carolina were 

really the ones who were involved in developing this model.  Out of those two research studies, they 

found that teams that use the TIPS model were able to more efficiently and effectively use data to make 

decisions at their schools.  So that's why we are going to be sharing this with you today, and I want you 

to keep in mind those two things: Being efficient and effective in your team meetings, as well as in your 

use of data to make decisions.  An important thing to keep in mind is that we usually train TIPS on an 

entire day.  It's usually an eight-hour session.  We have 75 minutes.  So we are unable to fully go into 

great depth and share everything that we would like to and hope with you about the TIPS model, but 

don't worry.  The University of Oregon, at the website uoecs.org, if you go to that website, they have all 

of the TIPS training materials, including the whole-day, eight-hour training PowerPoint, as well as videos 

that you can watch of examples of effective team meetings and non-examples of meetings that you can 

use to show things that aren't working well and how can we be meeting more effectively, so have no 

fear.  There are plenty of resources to give you the full depth of knowledge that you would like in order 

to be able to implement that in your schools and your programs.  So I really want you to just think of 

today is more of the highlights reel of TIPS, more of an introduction or an overview of the key features 

and components of the model.  Before I turn it over to Bridget, just wanted to review some of our 

objectives to kind of set the tone for the session.  We hope that you will leave here with an overview of 

what the model is about, including, you know, those key features and the different practices that make 

meetings effective, as well as how you can use data; how you can select the key data to make decisions 

so you're not drowning in data, and just all of the different pieces of the TIPS model that include 

identifying problems with precisions, developing solutions, coming up with action planning to 

implement those solutions, and then evaluating those solutions.  So without further ado, I'm going to 

turn it over to Dr. Hier, who's going to take you through just some background information. 

>> Hi, everybody.  Thanks for bearing with us as we get this microphone under control.  Can you all hear 

me okay?  Okay.  Perfect.  So it's nice to see such a large group.  I'm glad everybody's interested in this 

model.  A premise of the TIPS model is that people are not tired of solving problems.  In fact, people 

actually like to solve problems.  We like to get together and identify what the problem is, and come up 

with some effective solutions.  The issue becomes: We get very tired of solving the same problem over 

and over and over again. And so, you might be very familiar with the idea of, "Oh, my gosh.  I'm in this 

meeting, and here I am solving this cafeteria problem over again, and I just tried to solve it last week, 

and yet again it's popping up."  So we're not tired solving problems.  We're just tired of doing the same 

problem over and over again.  Now, there are a number of main ideas here.  Some of the main ideas 



with TIPS are that we need to make sure that we're using our data to solve problems efficiently, and we 

need to make sure that we're being really efficient.  We're not jumping from identifying what the 

problem is to coming up with a solution without using data.  We need to make sure that we're using our 

data to get very, very specific about problems. And so, we're not just saying, "Okay.  Our data are 

showing us that we have a seventh grade problem, or that we have a cafeteria problem," but we're 

using our data in a way to make very, very specific problem statements, which we're going to show you 

how to do in a little bit.  Another main idea here is that data are useful because they help us ask 

questions. But we need to remember that data should be a tool that we use to refine a problem, to 

really identify what is it that's going on.  And then, another issue here, another main idea, is that data 

are really nice to use.  Data are great to use to help us make decisions, and help us identify problems 

because they take the emotionality out of it.  When we're using data, we're suddenly taking the problem 

off of the student, and we're not placing the problem in the student, but we're placing the problem 

within the actual context.  Another main idea here is that data are meant to be a tool for us or a vehicle 

for us to use to get to a solution. And so, I don't know if you're used to being in meetings where 

everybody is looking at data, and we all might take different pieces of data, and we're all using the data 

very differently, and have different ideas about the data. And therefore, we're not using it very 

efficiently, right?  We spend all of our time in the meeting talking about what the problem is, what the 

data are showing that the problem is, rather than using the data to say, very quickly, "Here's what the 

problem is. Now we need to come up with a solution for it."  And so, we need to be sure that we're not 

drowning in data.  We're being very, very efficient with our use of data.  Additionally, what we know is 

that a lot of times, the solution that we come up with, or the decisions that we make, the quality of 

those decisions is grounded in how we identify the problem, so how we actually define the problem or 

state the problem.  Are we being specific enough about the problem so that we can come up with a 

solution that's going to work?  The other, and kind of the last main idea about TIPS is that we need to 

also be okay with if we're doing well, right?  Don't create problems that the data is showing that, oh, we 

actually don't really have a problem.  We're actually doing pretty well here, okay?  So if you're thinking 

about TIPS, if you leave here today and say, "Oh, man.  TIPS is the right thing for me.  My team really 

needs to be using the TIPS model when we're meeting about PBIS," keep in mind that just like any 

initiative in PBIS, we need to make sure that we're ready to implement TIPS because not everybody is 

ready to implement TIPS.  So we need to make sure we have a few things in place to do that.  One thing 

is, do we have a team that's representative of the staff in our building, and does the administrator sit on 

that team and come to team meetings?  Because with TIPS, you're making decisions very, very quickly, 

and you need to have an administrator there.  You need to have somebody there to okay those 

decisions, to make sure that, you know, when you're coming up with a decision and a solution, it's able 

to get implemented.  The second thing is: Does our team have access to data?  Do we have a system to 

enter the data?  Do we have a system to collect the data, and do we have somebody in our building who 

can analyze those data?  Is our team committed to using TIPS?  Are we committed to going to a full-day 

training on TIPS or two half-day training on TIPS? And are we committed to actually using the TIPS 

model for the duration of the school year at the rest of our meetings?  And then finally, do we have 

coaching?  Do we have a coach who's available to support us in TIPS, who can come to at least two of 

our meetings, and who's trained in TIPS, and is knowledgeable about TIPS, and can coach us through the 

TIPS process?  Because we know that that's very important.  Now, TIPS has a readiness checklist, and 



this is what it looks like.  It's available on Oregon's website if you're interested in that. And for the 

duration of today, we're going to be walking you through what the TIPS model looks like, and we're 

going to be using a case example to do that. And so, our case example is going to focus on Peanut Butter 

Cup Elementary School, since we're here in Hershey, and Peanut Butter Cup is an urban school.  It's a K 

through six.  They have approximately 500 students, 60 staff, and they started implementing TIPS in the 

2011, 2012 school year.  So that's Peanut Butter Cup Elementary.  Keep them in mind, and Kristy is now 

going to talk to you about some of the meeting foundations for TIPS. 

>> All right.  How's everybody doing?  Good.  So, funny thing. I was just saying last night with colleagues 

over dinner that there's really been this whole evolution of how we generally operate our PBIS 

meetings.  So, years ago, way, way, way, way before SWIS, you were lucky to get a graph out of Excel, 

right?  And then, you were lucky if your team even had an agenda.  So I'm really excited to be here with 

you to kind of talk about this shift and this evolution of how we are really trying to make sure that we 

have a systematic way of looking at data and kind of problem-solving.  So what I'm going to do is I'm 

going to kind of take you through the TIPS model, which is a graphic.  So at the base of the TIPS model, 

we have meeting foundations.  So meeting foundations are kind of that core center stone for really 

ensuring that we're having an effective TIPS meeting. And I'll talk a little bit more about what those 

meeting foundations look like in more detail.  And at the center of our meeting foundations is that data, 

which we know is extremely important.  So we want to make sure that we are collecting our ODRs, and 

we are inputting them into the SWIS system or whatever system that you might have that is able to 

produce the graphs that we generally look at to problem-solve around, you know, different issues that 

may come up in the building.  So once we have that data, and we collect it, then what?  What do we do?  

Well, we need to identify our problem with precision.  And what that means is: There are very key things 

that we're looking for.  So the what. So, what is the problem behavior?  So, is it fighting?  Is it 

disrespect?  The who, right?  So, is it our seventh graders?  Is it our sixth graders?  And when?  So, when 

is this problem behavior happening?  Is it on Tuesdays at 8 o'clock in the morning, or is it on Thursdays 

at 12 o'clock, which may be a lunchtime?  Where is this problem behavior taking place?  So, is it 

happening in the cafeteria?  Is it happening in the hallway or in the bathroom?  And why?  So, why do 

we think that this problem behavior is happening?  Is it to obtain pure attention?  Is it to escape from 

something?  So when we identify our problem, we're making sure that we are identifying our problem 

with precision.  The next thing we want to do is identify a goal for change.  So, how do we want the 

problem to change, right?  What do we want to see happen?  And then, what are we going to do to 

bring about that desired change?  So, does it mean that we need to maybe now pull out those lesson 

plans again and teach, you know, what it looks like to be respectful in the cafeteria, maybe what it looks 

like to be safe in the cafeteria?  Or are we going to maybe ... Maybe we need to hand our more tickets, 

right?  Maybe we need to adjust our acknowledgment system.  So basically identifying a solution that 

kind of fits our precision problem statement. And then, after we kind of have developed our plan, we 

want to make sure that we're implementing our plan with fidelity.  So what that means is: Okay, if we're 

going to give out more tickets, do we want to maybe count to see how many teachers are handing out 

those tickets, or, you know, kind of track if the teachers actually did implement going and teaching those 

lesson plans in going to the cafeteria?  And then, has the problem been solved?  So at the next meeting, 

we're looking at our data to see: Okay. Well, did those fights decrease or did they increase?  So kind of 



nail ... You know, assessing has our plan been effective and what's next.  So maybe if the plan wasn't 

effective, then we're probably going to have to go through the process all over again.  But if it was 

effective, then maybe we continue to do those things until the problem is no longer an issue, or maybe 

it's something that we just want to make sure that monitoring throughout the rest of the school year.  

All right.  So some meeting foundation logistics.  So I kind of mentioned that, you know, the meeting 

foundation is kind of the, you know, cornerstone of making sure that you have an effective TIPS model.  

So you want to make sure that you have a shared space for year electronic documents and a binder for 

hard copies.  So I know a lot of schools like to use Google Docs.  I think that's a great, obviously, free tool 

that you can use for sharing space of electronic documents.  Some places actually have like a share drive 

that everybody can kind of post their materials, so you want to make sure that you have that available 

to you, so that way you're saving your meeting minutes and everybody can kind of access those 

materials as needed.  Consistent meeting schedule. This is so important.  So you really want to make 

sure that your team is meeting on a consistent basis.  I really like to make sure that a lot of my schools 

kind of have their meeting schedule at the beginning of the year.  So if it's that everybody's going to 

meet once a month or maybe on those professional development days and every Wednesday at 2:30 ...  

And then, a designated meeting location.  So this is important because we want to make sure that our 

meeting location has access to technology.  In true TIPS fashion, we need to definitely have a computer, 

a projector projecting your data so that way, if you need to get into SWIS, and maybe if the team has 

additional questions, you can easily access that information.  You can drill down to see additional 

graphs. And then, obviously, the internet, and then speaker phone if necessary, if your consultant needs 

to call in if they're not physically there.  So what makes a successful TIPS meeting?  Well, we need to 

organize our task around phases of the meeting to build a predictable routine, just like we do for our 

students.  So before the meeting, making sure that we have a clear meeting process. Additionally, 

making sure that the team has agreed upon norms.  So what I like to say is: Take your expectations, and 

develop expectations for your TIPS meetings too,  so that way the team understands what is expected of 

them as well.  Sometimes we forget that our expectations don't just apply to our students, but they 

apply to us in the building as well, as adults.  And making sure that we have a clear agenda, as well.  So 

during the meeting. Making sure that we have clearly defined team member roles and responsibilities so 

everybody knows what their role is in the meeting.  I know Bridget mentioned this already, but definitely 

want to make sure you have the administrator present so we can make those decisions right there on 

the spot.  So, what do we do if everybody can't attend the meeting, right?  So, are we in agreeance as a 

team that we don't have more than 75% of our team members there, that we need to cancel the 

meeting and reschedule?  But making sure that we all are aware of what to do if people are absent and 

can't make it.  Making sure that team members come prepared for the meeting and everybody has kind 

of, you know, did their share prior to coming.  This is so important.  How many of us have been in 

meetings that don't start on time, don't end on time ... Exactly, right?  So I think that, you know, just 

making sure that were building a predictable routine of when the meeting starts and ends on time, 

people are more willing to participate, obviously, in those meetings, especially if they're before or after 

school.  Making sure that the TIPS meetings form is used as a guide for kind of making decisions and 

guiding our discussion, staying focused on our agenda.  So it's so easy to get off task, and kind of start 

talking about that one kid that's giving everybody problems.  But the agenda really helps you kind of stay 

focused and on task.  Problem-solving, not just problem-admiring.  Yes, we love to admire problems, but 



making sure that we're actually coming up with solutions, too.  And then, also, action planning, right?  

So we know that throughout the year, there are so many things that we want to get done, but using our 

agendas to also help us action plan throughout the year, and making sure that we're documenting our 

decisions on our actual TIPS meetings form.  And then, after the meeting, making sure that those 

meeting minutes get posted or sent out via e-mail, or they can be posed on that shared drive or 

location. And then, making sure that the assigned tasks get accomplished between meetings.  All right.  

So let's talk a little bit about the roles.  I know I mentioned them previously, and so these are all the 

roles within a TIPS meeting.  So obviously, the administrator is there to help support the team in making 

some of those hard decisions.  The facilitator's primary role, really, too, is to kind of help facilitate the 

meeting and keep the team, you know, on-task.  The minute taker, and I'll go into a little bit more detail 

on these, too, but the minute taker is really there to kind of document those important decisions that 

we're making as a team.  The data analyst obviously has a very important role because they need to 

come to the meeting prepared with those graphs and having that data already analyzed. And then, so 

the active team members.  Key word there is active, right?  So we don't have people that are just kind of 

like shooting a breeze, sitting in the meetings, kind of on their phone, you know? It is really to have 

them actively engaged and participated and offering their feedback and even sometimes, you know, 

talking to their colleagues that maybe not be on the team, but can kind of bring some, you know, 

additional information to those team meetings as well.  And then, the timekeeper is actually not a 

standard role within TIPS, but it's something that my colleagues from Devereux have added just because 

it's nice to have somebody kind of watch the time so that way we start and kind of end the meeting on 

time.  So this kind of is a nice table that outlines everybody's responsibility before the meeting actually 

starts.  You see that there's a lot of prep work before the meeting actually even -- you know, before we 

even have the meeting.  So the data analyst is really responsible for kind of, you know, analyzing that 

data ahead of time, and kind of identifying some of those problem behaviors.  The facilitator is making 

sure that we have, you know, obviously, a place to have the meeting, is making sure that, you know, 

kind of asking other team members for agenda items, so that way the minute taker can kind of put 

those things on the agenda for the meeting.  And then, during the meeting ... One thing that I love about 

this is you notice that everybody has a check for making sure that problems are defined with precision.  

So it's really -- you know, we're really working as a team to kind of define those problems that we see 

across the building. And again, these slides are going to be available on the PaTTAN website,  so you 

guys will be able to kind of download them and kind of see them more specifically. And then, after the 

meeting, the minute taker is responsible for making sure that they really disseminate the meeting 

minutes to the entire team within 24 hours.  That way, it's a reminder for people, too, if there's certain 

action items that come out of the meeting, or things that you need to do or get accomplished.  So this is 

like a TIPS team information sheet.  I highly recommend that schools complete this.  It's just an 

organized way of understanding your meeting process.  So it has who's the team facilitator, obviously, 

the administrator, the data analyst and the minute taker.  It has the meeting schedule for the year, so 

that way, obviously, you can refer back to it.  It says where the meeting minutes are located, obviously, 

our purpose of the meeting. But my favorite part, honestly, is the PBIS team members.  So you notice 

that there's a primary facilitator and then a backup facilitator.  So for all the key roles, there's ... I mean, 

there's a backup person as well.  So no longer are we canceling meetings because the data analyst is sick 

or is not there, or we're canceling meetings because the facilitator got pulled into another meeting.  



There's always somebody else that can kind of step up into those roles, so I think that's really important. 

And again, as I mentioned before, just kind of having those team norms or the expectations for, you 

know, how we're supposed to behave in those meetings as well.  So the general flow of the meeting is 

we call the meeting to order, right? And we take roll, say who is present.  We review the agenda for the 

day, and then we discuss previously defined problems.  So we talk about any problems that were 

previously defined.  We look at the current data to see if that problem has improved, and we talk about 

if our goal was reached and kind of what's next.  Then, we discuss any administrative task and general 

issues.  So these are things like: Maybe we're having an end-of-the-year barbecue for the kids who have 

earned, you know, 100 tickets.  So those are kind of some of those general administrative things that 

would go in that section. And then, we discuss any new problems.  So from looking at the data for the 

current month, are there any new problems that we've identified that we kind of need to address, and 

then, you know, develop a solution for.  In the end, we wrap up the meeting.  We confirm our next 

meeting date and time, and then we evaluate if the meeting was a good use of our time.  So the TIPS 

meeting form is created by the team facilitator and the minute taker.  I think I mentioned this before, 

but it's sent out to all team members 24 hours in advance.  It's used to guide basically the meeting 

discussion, and it's basically used to monitor progress as well.  So we use it for our decision-making, 

reviewing the task list and kind of just evaluating the meeting altogether.  So this is an example of what 

the form looks like.  So you see at the top here, you have ... You would put the meeting date, time and 

location, who the facilitator, the minute taker and the data analyst is, and then you would do the same 

thing for the next meeting.  You will put the team member's names, the agenda items for the day. And 

then, all the way to the far right, you see that you also have the agenda items that may come up from 

the meeting for your next meeting.  This section is for any previously-defined problems, okay?  So you 

see it breaks it out really nicely, so you can kind of put your precise problem statement, your solution 

action, who, by when, your goal and then your fidelity, and if you found that it was effective. If you 

found that your solution plan was effective or not.  This is the administrative section, so you would kind 

of put up any type of general information or issues that may come up.  One thing that's really important, 

especially for the minute taker, is that: So I know a lot of times that we have the tendency, when we're 

taking minutes, to kind of type out everything, right?  So Ms. Sue said Johnny hit such-and-such, and 

we're going on and on.  But what's really nice about this form is that you can't do that.  You're really just 

putting the decisions that the team makes. And it's a nice form, so that way you can refer back to it later 

on if you can't remember some of the things that the team discussed or talked about.  And then, lastly is 

any new problems.  So you see this kind of mirrors the old problems, which you will put any new 

problems that come up down here and kind of go through that same process again.  All right.  So I'm 

going to play a little game and it's called, "Where on the form would you place it?"  So planning for the 

next PTA meeting.  You guys don't have to call out, it's fine.  So this would go under administrative 

general information and issues, okay?  There have been five fights on the playground in the past three 

weeks.  So that would be our new problem that that came up.  So an update on check in check out 

implementation.  So that would actually go under previously ... Basically an update on another solution 

that we talked about.  Oh, wow.  Increasing gang recruitment as an agenda topic for today.  There it is.  

It goes under the agenda items for today.  Next meeting report on lunch room status.  Yup, exactly.  So 

that's going to go to our agenda for the next meeting.  So you kind of get a general sense of where you 

would put things on the form.  So this is an example of our sample elementary school of the form that ... 



It's already kind of filled out.  I think this will be really useful when you guys download the slides, so 

that's why we wanted to make sure that you included it, just how the form looks when it's actually filled 

in, so you can use that as a reference. And this is the backside of the form, what they had as their new 

problem.  And then, at the bottom, you see the evaluation of the team meeting, which is really nice.  So 

as a team, at the very end you would say, "Was today's meeting a good use of our time?"  And 

everybody kind of weighs in on what they think, yes, so-so, or no.  You may have just a little, general 

discussion about why you think the meeting went well or why it didn't go well. And then, this is the TIPS 

meeting foundation's checklist.  It's like a fidelity check.  If you really look at the checklist, and like I said, 

you guys can download this later, but numbers one through nine focus really on meeting foundations. 

So I think that that really says a lot because it's based on the fact that if you don't have really solid 

meeting foundations, you're probably going to have an unsuccessful TIPS meeting.  So we really want to 

make sure that we have, you know, our solid meeting foundations, and we're really using our data and 

putting it into precise problems statements in order to effectively have TIPS meetings.  So I'm going to 

turn it back over to Bridget so she can talk to you about really how to define those precise problems. 

>> Okay.  So now we're going to kind of get into the meat of TIPS.  So Kristy did a nice job giving us an 

overview, and what foundations we need to be sure that we have in place during our TIPS meetings. And 

I'm going to be talk to you now about the first two steps of this kind of honeycomb thing that she 

showed you before.  So, how is it that we can actually identify a problem with precision?  So rather than 

saying, "We have a cafeteria problem," how can we make that more precise and solution-ready? And 

once we do that, how is it that we can then go about identifying a goal for changing that problem?  So 

one of our ... One of the things to keep in mind as we go through here is that a problem is essentially a 

difference between what you have and what you want.  So a problem is the difference between what 

you're seeing and what you actually want to see.  But the other piece is that you need to make sure that 

a problem is actually worthy of addressing.  So not all of the time do we have a problem that has to be 

addressed.  That problem might be really minor.  It might be something that your team feels like is not 

worth your time and energy changing because it's not actually making that big of an impact on the day-

to-day, so we need to make sure that we as a team are identifying problems that are worth all of our 

time and energy to go about changing.  And in thinking about how we refine problems, what we know ... 

I had mentioned this before. What we know is that how a problem is stated is going to impact our ability 

to solve that problem.  So just saying something vague like, "We have a cafeteria problem. We have a lot 

of fighting in the cafeteria," we're probably not going to be able to come up with an effective solution 

for that problem.  What we need to do is:  We need to change that and refine that, and make that 

problem more solution-ready so that everybody's clear in the meeting about what exactly the problem 

is, and that we're all actually working on the same problem.  So I mentioned this before, too.  We're not 

taking little ... We're not each biting off different pieces of the data and running with it in our own 

separate ways and having different conversations about what the problem is, that we're all very focused 

on what the problem is so that we can spend the majority of our time solving that problem.  One of the 

main issues is that most of the time, we state problems in a primary fashion, so we make a primary 

statement about problems.  That would be the idea of, "We have a cafeteria problem."  And the issue 

here is that we're only addressing one aspect of the problem.  We're not defining what, really, the 

problem is. What are the students doing in the cafeteria, when is it occurring, who's involved with that?  



And we just find that that's not useful for solving problems.  So here's an example of a primary problem 

statement.  "We have too much fighting in the cafeteria."  This is defining a problem.  It's defining 

something that you have currently, and it's discrepant from what you want, right?  You want no fighting 

in the cafeteria.  Now, if you look over here in the green, at the bottom, here's a precise problem 

statement.  So we're moving from this all the way to a precise statement.  "Physical aggression in the 

cafeteria is increasing during the first lunch period, is being done mostly by four fifth-grade boys, and 

seems to be maintained by peer attention."  So, can you see how that is a little bit more of a solution-

ready problem statement?  There's some information there that you can problem-solve around.  So 

that's what we're going to be talking about today, is how to move from this primary statement to a 

more precise statement.  Here's another example.  If you're looking at your data and you notice that 

office discipline referrals for third graders are above national medians for schools of our size. That's a 

problem for you.  But what we need to do is move from that big picture problem to a more precise 

problem.  It tells you where to look.  It's telling you that, okay, our third graders. That's where we need 

to start looking. But we can make that more precise by now saying our referrals for defiance among 

third-grade students from 11:30 to 12:30 in the cafeteria are increasing over time.  It's believed that this 

is happening because students want to avoid silent reading that happens after lunch, and this is 

occurring at a rate of 0.73 per day, meaning that you're getting a referral almost every day for that, 

okay? So it's giving you a lot more information that you can work with, and it's also giving you some 

information about how frequently it's occurring so that we can then set a goal for change around that.  

So I showed you a couple of examples of precise problem statements, but here are the ingredients.  If 

you want to build a precise problem statement, here's how you do that.  You need these ingredients.  

There are six things.  You need what the problem is, when the problem is happening, where the problem 

is happening, who is involved in the problem, why is the problem happening, what's maintaining it, why 

does it keep happening, and how often is it occurring.  So when we take all of those components 

together, it's going to kind of write a story for us.  So it's going to paint a little picture for us describing 

more in depth about what the problem actually looks like.  So let me give you a couple more examples 

of that, okay?  So if you look at the top, gang-like behavior is increasing.  Don't forget, Peanut Butter Cup 

Elementary is in an urban school district, so gang-like behavior is increasing.  That's the primary 

statement, right?  That's telling you, "Okay, we have a problem.  Here's what we need to dig deeper into 

and look at our data more about."  We can make that more precise after we look at our data by saying, 

"Verbal and physical aggression on the playground is increasing during the first recess period.  It's being 

done mostly by four fourth-grade boys, and it seems to be maintained by social praise from the 

bystander peer group, meaning that the kids are getting attention for it."  So just to test your 

knowledge, and you can call out, what is the what in that statement?  The bullying, right?  Yup.  Good.  

So the verbal and physical aggression.  Where is it happening?  On the playground during that first 

recess period, right? .... Oh, sorry. That was the when, the when it's happening.  Who is involved? Four 

fourth-grade boys.  And why is it happening?  Peer attention, right?  They keep getting peer attention 

for it.  Good.  And what is missing from that statement?  Remember, there were six things.  Yeah, the 

frequency, right.  How frequently is it occurring.  So if we really wanted to make that a really precise 

statement, we would add in, "And this occurring ... We're getting, you know, 0.5 referrals per day for it, 

meaning we're getting one referral every other day for it."  We can also apply this to academic 

problems.  So TIPS is not specific to just your PBIS meetings.  Any meeting where you use data you can 



use a TIPS framework.  So you can use this in your RTI meetings.  "Carly is having reading difficulties."  

We can make that more precise by saying, "Carly is reading 20 correct words per minute when the goal 

is 60.  She skips or guesses at words she doesn't know, cannot decode, and struggles to read words 

containing R-controlled vowels, diagraphs and long vowels, and this is occurring mostly during Language 

Arts."  So you can see how this is giving us some more information to problem-solve around.  All right.  

So here's Peanut Butter Cup Elementary School's data.  Because we just talked about what are the 

ingredients for developing or creating a precise problem statement ... But where do we get those 

ingredients?  So how do we get that information and where do they come from?  And where we get that 

information is from our data. And so, Peanut Butter Cup Elementary School, they use SWIS, which is the 

School-Wide information System.  SWIS is a web-based system to enter school discipline referrals into.  

That's not required.  You don't have to have SWIS to use TIPS.  You can use whatever system you have to 

collect your office referral data.  So if you're using Excel or whatever it is that you're using, that's fine.  

You can use that as long as you're collecting information on each of those six components that you need 

to develop a precise statement.  So here's Peanut Butter Cup Elementary School's data.  This is their 

SWIS data, and they ... The first thing that they do is they look at the average referrals per day per 

month. And they do this to identify: Is there a problem?  And so, what they look to see is, do we have an 

increasing trend in our data, or is our data above the national median?  And if it's either one of those 

things, then they say, "Yep. We have a problem that we need to deal with."  You can see that although 

they have a decreasing trend in their data, they're actually above the national median.  So they decided, 

"Okay. We need to go ahead and look at what the problem really is here."  So the first thing they do is 

look at the what.  What's the problem?  What's the problem behavior?  And it's defiance.  That's the 

main problem behavior that's occurring.  What's the most frequent places, or what's the most frequent 

location that the problem's occurring?  And it's mainly occurring in the classroom and on the 

playground.  When is it happening?  So it's happening between 11:30 and 12:15.  Who's involved with 

the problem?  So, who's doing the problem behavior?  Who's contributing to it?  These are actually 

individual students, so they're able to look to see how many students are contributing to that problem, 

how many referrals they have.  In a piece that's not on here that Peanut Butter Cup Elementary looks at 

... I really own Peanut Butter Cup Elementary.  I'm talking about them like they're a real school.  But 

what they also look at, which is not on here, for the who, is what grade.  So, what grade level is 

contributing most to this problem?  And then, why?  Why does the problem keep happening?  And so 

that's where they look at: What is the perceived motivation?  And you can see the why is to avoid work.  

The students are trying to avoid work.  So what they do is: They take all of this information together, and 

they look at these data to develop a precise problem statement. And something that you can do is: You 

can do this in your team meetings together.  So you can, you know, pull all of these data during your 

team meetings.  Or what's more efficient, and what TIPS recommends is: That you have your data 

analyst actually use a data analyst report and compile all of these data ahead of time so that you get to 

your meeting fully prepared.  You're not spending all of your time in the meeting identifying what the 

problem is, you're spending most of the time in the meeting talking about solutions for that problem. 

And so, the data analyst report is essentially a piece of paper that the data analyst can use ahead of time 

to organize the data that they're looking through. And they can go in and they can note, as they're 

pulling these graphs, okay, here was the what, here was the who, here was the when, here's the why.  

They can also use that report to look at what is the trend in our referrals per day per month to identify is 



there a problem to begin with.  And so, this is what that looks like, that form looks like.  Again, you can 

see at the top it just gives them a way to organize what are the referrals per day per month, what were 

our previously defined problems, and what were our goals for those problems, and did we meet our 

goal after we implemented solutions, here are some potential current new problems, and then just a 

place for them to include some notes.  So that's what the data analyst's report looks like. And again, the 

purpose is for the data analyst to organize all of that information so that they can come to the meeting 

with a precise statement already defined out so that we're not biting onto those different pieces of data.  

We're all looking at the exact same problem.  So then once we actually have our problem defined, we 

need to think about there might be multiple problems.  We might have a number of different problems 

that we need to solve, and how do we decide which problem it is we're going to prioritize to try to 

solve? Because you know that if you come to the meeting with four different problems, how many are 

you going to end up actually talking about and coming up with a good solution for?  Probably one. And 

so, we need to think about which problem are we going to prioritize to solve at this meeting. And one 

way to do that is to answer these questions: How severe is the behavior?  So one of the issues might be 

that you're having a pretty low-frequency fighting problem, but it's a lot more severe than the defiance 

that's occurring. And so, you might want to actually solve the fighting problem because of the severity of 

the behavior or you might just want to look at frequency.  How frequently is a problem occurring?  If 

you're having defiance occurring at a rate of, you know,  you're getting two referrals per day for 

defiance, that's a real problem, and we might want to solve that.  What's the trend in the data?  Is there 

a certain problem that has been increasing over time?  That might be something that we really want to 

look at, or what's the pattern?  So, is there a specific pattern where we know, "Okay. Every single time 

when we come back from spring break, our students are really racking up those referrals in the 

cafeteria."  So maybe we need to make sure that we're solving our cafeteria problems right before 

spring break so we can come up with some solution for when they get back.  So that's ... Those are just 

some points to think about when you're considering what is it that we're going to prioritize in the 

meeting to solve.  So this is a sample of the agenda that Kristy showed you before, the meeting minutes 

form, and this is what Peanut Butter Cup Elementary School came up with after they looked at their 

data.  They decided that their precise problem was that many third and fourth graders, that's the who, 

are engaging in defiance, which is the what, between 11:45 and 12 p.m., near the end of their 30-minute 

recess period, which is the when, with most of these incidences occurring on the playground, in class, or 

in the hallway, which is the where, and because the students want to avoid the upcoming classroom 

instructional period, which is the why.  And so, the next thing we need to do is: That when we identify 

what our actual problem is, we need to come up with a goal for that, and our goal needs to be realistic.  

And in order to do that, we need to identify what is it that's going to change?  So our goal statement 

should have two pieces: The what, so it might be we want to have less than 0.5 referrals per day for 

aggression, and it needs to have a by when, so by our next meeting.  So you want to ask two things: 

What do we want our goal to be, and when is it feasible for that to happen? So this is where Peanut 

Butter Cup would stick their goal in their timeline in their meeting minutes form.  So Lisa is now going to 

talk to you about the next two components of the TIPS process.   

>> All right. Thank you, Bridget. So, so far, we've learned about the meeting foundations, so what are 

the key things you need to have in place in order to have effective meetings. And we've talked about 



how we can identify problems with precision, and how we can identify goals for change. So the next 

steps in the TIPS model are to think about those solutions. So to brainstorm solutions and then ... Not 

only just to brainstorm them, but to also implement them. So when brainstorming solutions, we really 

do encourage teams to brainstorm lots of solutions. We want you to have different ideas of things that 

you can utilize to solve this problem. And in doing so, here are some key questions that can help guide 

you in coming up with solutions that are matched to your problem that you're having and not just 

solutions out of, you know, from anywhere. So you really want to think about, how are we going to solve 

this specific problem that we have? How are we going to bring about desired change? Is the solution 

likely to produce that desired change? And in doing that, you want to think about: Is it comprehensive 

enough? Is it going to be ... Match the function of the problem? Is it going to be efficient and feasible? Is 

it going to be building on your existing school-wide PBS model and strengthen what you're already 

doing? Too often people just go and, "We need to buy this program," or "We need to do this." And they 

come up with such a ... Almost a too comprehensive ... Where they're spending all this money on things, 

when really the simplest solution could have a really good impact. You also need to consider the fit and 

the context that you're working in. So I just wanted to give you a quick example from one of the schools 

that we work in of a solution that they chose that built on their existing PBIS team and, you know, kind 

of met a lot of these criteria, and was very low-cost and low time-intensive and had a big impact. You 

know, often when we work in schools, the noisiest place is the cafeteria. And one of the schools we 

were working in had a very disruptive cafeteria. And they ... Their data was showing that they had 

actually a lot of physical aggression occurring in their cafeteria. And one of the things we found out was 

that the aides for the cafeteria weren't assigned anywhere. They were just responsible for the entire 

cafeteria of all of the students in the cafeteria during a lunchtime. So a very simple solution that didn't 

cost anything and was very low time-intensive was for us to divide the cafeteria into, like, virtual 

quadrants and assign the staff to supervise a specific quadrant. We met with those cafeteria aides for 

about 15 minutes and reviewed, "Here's the cafeteria expectations, and here's some tips on how you 

can actively supervise the cafeteria, and what you, kind of, can do in your quadrant." And the ... And 

there was a significant decrease of physical aggression in the cafeteria. So that's just an example of how 

we were able to build on their existing resources linked to their existing school-wide PBIS system. It had 

a good contextual fit, and it really didn't require a lot of effort to get that change. So to provide you with 

a little bit more detail about solutions, the TIPS model gives you some key areas that you should be 

thinking about brainstorming different solutions around. These areas are prevention, teaching, 

reinforcing, extinguishing, correcting and safety. In terms of brainstorming these different solutions, 

you, again, want to think about, "How can you build on your existing PBS model?"  So for teaching, you 

want to think about, "Is it time for a booster? Should we just ... Do we need to bring out those PBIS 

lesson plans that we did in September, and should we do a booster session? For a specific group? Or for 

the entire school? Or is, you know, a specific area of the school based on your data?" In terms of 

reinforcement, we want to think about, you know, "What is the frequency in which we're reinforcing the 

students? Do we need to increase the frequency of that? Do we need to target our reinforcement?" So, 

for example, if we're having, you know, a lot of issues with inappropriate language and kind of 

disrespectful language, do we want to have this month have a reinforcement system? If you use tickets 

or something, that staff are only giving out tickets when they hear the students using positive language 

or kind language. So that it can increase that one specific behavior that we want to see. In terms of 



extinguishing, we really need to look at our behavior as staff and think, "Are we, you know, 

inadvertently or unintentionally, so to speak, reinforcing the problem behavior? Are we giving kids a lot 

of attention for the problem behavior? Are we allowing them to escape and, you know, not get escape 

their work or escape, you know, different environments for that problem behavior. So a good example 

of that is one of the schools we are working in, there was a student who kept cutting class and kept 

wanting to go see this specific staff member, his favorite staff member. And he just kept ... And the staff 

was giving him lots of attention. We actually, one day, went and observed and timed. He was out ... He 

was getting like ... The staff was having whole conversations with him for, you know, 15 minutes, you 

know, and the student was missing a lot of instruction, and his grades were starting to suffer. So, again, 

a very simple solution for us was to work with that staff and provide them with a script, how they could 

respond to that student and provide, you know, planned ignoring, and then to have the student earn 

time with that preferred staff.  Again, very low intensive, very low cost, but it could lead to a big impact. 

In terms of correction, this is where you want to pull out your flowchart and think about, "Do we need 

to retrain our staff in the flowchart? Is everyone consistently, you know, following our discipline 

practices and procedures?" And one of the things you want to also think about is, "Are we just punishing 

kids and telling them 'Stop, no, here's a detention,' or are we using this as corrective consequences and 

helping them learn new skills and reinforcing, you know, that what they did was the problem, you know, 

inappropriate or problem behavior? And this is what you should be doing instead." Too often I, you 

know, when I'm in schools, I hear people saying, "Stop running down the halls. Don't do that. Don't say 

that. Stop that. Stop that. Stop that." But they never say, "Stop that, start this." And with the PBS, we 

really do want to focus on teaching and focusing on those replacement behaviors. So instead of just 

saying,  "Stop, stop, stop, and no, no, no," we want to really always bring it back to those core 

expectations. So, you know, we want to tell them what they're doing wrong, but then also on the flip 

side, tell them what we want them to be doing instead and provide prompting and teaching to help 

them in demonstrating that, you know, alternative behavior. And then in terms of safety, we always 

need to look at our emergency response and crisis response procedures to make sure that we're all 

prepared, and we all have the resources and knowledge to know how to respond in the event of a crisis 

situation, so that we can ensure safety of the staff and the students. And I was just in Amy's 

presentation yesterday about Youth Mental Health First Aid, and that's something, you know, that some 

schools might want to consider as part of a way to, you know, ensure the safety of their environment. 

This is Peanut Butter Cup Elementary School's brainstorming process. Some people, you know, really do 

well with, like, free-flow chart paper or just throwing ideas out, you know, out. They, you know, wanted 

a more structured process, so this might be a good form, or something for you to consider as part of 

your meetings to ensure that you're brainstorming in a systematic way. One of the things I wanted to 

really point out and show you is that they have at the top of their, you know, problem-solving  their 

brainstorming form, they have their precision ... Their precision problem statement and their goal. So 

that is a reminder to everyone there that we're not just brainstorming solutions for anything. You know, 

I heard this solution worked or that solution worked or this, we're thinking about what solutions will 

work for this very specific problem so that we ... That we feel will help us to have an impact and help us 

to achieve our goal. So they, you know, thought about brainstorming solutions for all of these different 

areas that TIPS recommends, and then they also rated ... Had each team member vote, and they came 

up with a consensus of whether they thought it would have a low, moderate or high impact, and 



whether it was low, moderate or high in feasibility. The feasibility component is really important. Too 

often we spend time coming up with this great comprehensive intervention plan, and then it doesn't get 

implemented. And also we don't have buy-in for it. And the team's only representing a small portion of 

your entire school and then there can be some negativity. You know, people are like, "Oh, it's that PBIS 

team. They want me to do this, that and the other thing." So it's really important to consider not just 

intervention you think you have an high impact, but also the feasibility. So you might end up going with 

an intervention that you might think that it might not have an impact immediately. It might have a 

moderate impact and it might take a few months, you know, like a few weeks to see change, or at least 

a month to see change. But it's very feasible, and that might be a better fit for your environment to 

ensure that it's actually implemented. Because there's no point in developing this great intervention, 

and everybody's spending time working on it, rolling it out, and then it doesn't get implemented, or it's 

not implemented well. So Peanut Butter Cup Elementary School chose to look at creating for their 

problem that they needed to create better, more clear expectations for how to transition from recess to 

the classroom. So again, they built that into their ... With their school-wide PBIS system. They created 

expectations. So they added another row to their teaching matrix of what are our procedures, and what 

of our expectations from transitioning from recess to the classroom. And then they also then trained 

staff and the kids in those expectations. Very simple, low intensive, didn't cost money, didn't take a lot 

of time, and it was ... It fit with the culture of their school, and it also fit within the school-wide PBIS. 

Didn't require them to go buy anything or add anything on. It was something that really was a, again, a 

simple solution that could have a big impact because they found that the kids were really engaging in a 

lot of this problem behavior because there was ... They would blow the whistle, and then everybody 

would just run in the building, you know, kind of a thing. They didn't have a good procedure of, you 

know, how do you go to the bathroom? Or how do you get a drink? Or how do you line up? And just this 

simple way of just having clear expectations, teaching those, and, you know, reinforcing those, had a big 

impact for them. And again, I was saying, it's not enough just to think of those solutions, we actually 

need to, like, plan them a little bit more purposely and be very systematic. So as you saw with that TIPS 

meeting minutes form, we document everything on there. We want to be very systematic and 

purposeful in our meetings so we can ensure that we didn't just spend all this time brainstorming all 

these ideas, then we leave the meeting and it's, like, "Oh, who was ... Was anyone supposed to do 

that?" Nobody owned it, and then you keep coming back to the meeting, and you say, you know, that 

cafeteria is really a problem. And as Bridget said, "We're really just tired of solving the same problem 

over and over again". You know, we want to problem solve, but we just end up keep solving the same 

problem over and over again, because we don't have good action planning. And with action planning, 

we need to identify who owns it, who is responsible for it, and put a time line on it. And we want those 

time lines to be pretty fast turnaround, because we want to, as much as possible, get interventions and 

supports in place as quickly as we can. So that's why you really don't want to have to pick interventions 

that are expensive or timely to create. You want to look for those simple things that you already have in 

place that you could really just build on or add to, to get that big impact. It's also important that the 

team holds each other accountable, and that some ... That you actually are going to implement this. And 

one of the things we found is that sometimes people aren't implementing the things that they signed up 

for. There's always people and teams that are always that person, who's, like, "Yes, I'll do it! I'll do it! I'll 

take on that responsibility." And then we find, you know what, the ... One of the reasons why there was 



a lack of implementation is they didn't feel supported or didn't ... They didn't have the knowledge or the 

skills that they needed to implement that. So you really want to think about what supports are needed 

in order to implement or develop this intervention, as well as, "How can we hold each other accountable 

to make sure that it actually gets implemented." And again, as I mentioned, that's all documented on 

the meeting minutes form in the box that's labeled, "Who and by when". The third piece, which is kind 

of a new piece for some people. A lot of people, I think, are used to, "Okay, we come up with a solution 

and then we ... Yes, we think about who's going to do it and when." But a new piece is to actually plan 

ahead of time, "How are you going to evaluation the solution? How are you going to know if you actually 

met this goal? How are you going to really know if there was a change in the behavior?" And you really 

need to plan that ahead of time so that you can, you know, really look at your data systematically and 

effectively. And one of the pieces that is new to a lot of people, or people aren't doing as often, is 

looking at the fidelity of these interventions, these big school-wide interventions that you're putting in 

place. You know, we're often looking at fidelity maybe for an FBA's behavior intervention plan but we're 

not necessarily looking at fidelity on, you know, the large scale sometimes. So we want to look at not 

only did we see a change in the trend of our data, but we also want to look at how it was implemented. 

Was it implemented how we intended it to be implemented? So when thinking about the fidelity or 

monitoring the fidelity of the intervention, it's really important to get the message across, "This is not a 

gotcha. I'm not trying to evaluate you or catch you doing the wrong thing." This is meant to be an 

informative process, and we often encourage schools to do it anonymously so we can get away from 

that stigma of a gotcha. If people aren't doing the intervention, we want them to be honest, and we 

want to know that they're not doing it so that we can: One, problem-solve why they aren't doing it and 

see if we need to change something. And two, we can have a better understanding of our data. Too 

often people look at the data and say, "Oh, didn't work. That intervention did not work. It ... There was 

no change ... You know, there was no change in the trend or things actually got worse." And what ends 

up happening is, is one of the reasons why it didn't work is 'cause the intervention wasn't actually 

implemented as it was fully intended. And when staff look at the data, and they say, "It didn't work," 

they lose confidence in the team. They lose confidence in the problem-solving process. They end up 

cycling, and just say, "Okay, on to the next intervention. Let's just throw this intervention." Or they end 

up layering different interventions. Or they just end up throwing their hands up and saying, "You know 

what, we can't solve that. You know, we're not going to even bother with that. The cafeteria is noisy? 

It's always going to be noisy," you know, kind of a thing. So it's important to monitor the fidelity, so that 

when you look at your data to see if there's a change, and maybe there's a downward trend, or maybe 

there's no change at all, you can really see, okay, is it because that's ... This intervention wasn't a good 

fit? Or was it because the intervention wasn't actually implemented properly or at all? Some very easy 

ways to monitor fidelity are to put just, like, this little check board in the staff lounge or in the staff 

cafeteria, the copy room. You know, the hot spots of the school. And staff can just take with a pen or a 

sticker or a marker, and just mark, you know, did you ... Whatever your intervention was ... So for 

example in this school it was, "Did you acknowledge five students not in your class that day?" And they 

can rate no to yes, like, how many students did they acknowledge that day? Very simple, and then it's 

also anonymous. Just takes a second to put an X or put a sticker or a dot on the board. Another thing 

you can do is in faculty meetings - now this one is not anonymous - you can do what's called a Fist of 

Five, and you could say, "Did you acknowledge, you know, five students not in your class today? Hold up 



your, you know, how many fingers, you, you know, for the number of students you acknowledged." So if 

you acknowledged two, you would hold up two, you know. But again, that's not anonymous, so a lot of 

people tend to use the check board because it gets, again, allows you to get at that process of it being 

informative without it being evaluative. Some more comprehensive or intensive strategies are having 

checklists so you can have staff self-monitor and report whether they met -- demonstrated the fidelity. 

You can survey them and you can do direct observations. So think about, you know, always going with 

the simplest and easiest way first so that you can really not be using, you know, your time ... You can be 

using your time more effectively and efficiently. So in monitoring the effectiveness of the solution ... So 

we just talked about the fidelity, looking at the fidelity. Now we're going to look at the impact, or how 

effective it is. These are some of the things you want to think about. You want to first define what are 

your data sources? You don't want to scramble at the end and say, "Oh, you know, we're going to look 

at, you know, discipline referrals. Or, oh, we're going to, you know, survey staff." You really want to 

think about that up front so that you can match whatever you're doing to your goal and also collect data 

in a timely manner. So you want to define your data sources. Whenever possible, use existing data 

sources. Again, we want this to be a very efficient process for you all. And then if you are going to be 

collecting data, think about the best way to do that. Are you going to do surveys or rating scales? Are 

you going to use focus groups or direct observations? So this is, again, documented on the meeting 

minutes form, so you can see for Peanut Cup Elementary School still under the new problem section, 

they listed their plan for how they were going to evaluate their intervention here. So now we're going to 

move on to the final two components of the TIPS model, which is you actually implement your solution 

... After you implement your solution, you're going to be monitoring the impact of your solution and the 

fidelity of your solution against your goal and making decisions regarding the next steps. In terms of 

progress  monitoring, and how you're going to be evaluating your decisions. Again, we always have 

some key guiding questions to help us in this process. So you want to be thinking about, "Did we do 

what we said we would do?" Again, that fidelity component is a big piece of the TIPS model, and also of 

PBIS in general. Has the problem been solved? You know, did we, you know, get the impact? Did we 

meet our goal? Was it only partially met? Was it fully met? Has the desired ... So has the desired goal 

been achieved? What should we do next? Do we need to modify, change or just adapt what we're 

doing? Do we need to revise our goal? Like, did we set it too high? You know, so you want to be asking 

these key questions to help you guide that decision-making process. And what happens now is you 

move ... The previously new problem goes now into the update section. So this is the update on the 

previously-defined problem. So in all the meeting minute forms we showed you prior to this one, the 

Peanut Butter Cup Elementary School's information was in the new problem, now they've come to a 

second meeting. This is their second meeting, and they now moved it to the previously defined 

problems, and they're going to look at, "Okay, how did we do with our fidelity? And how ... Did we have 

an impact with this intervention?" This is some of the examples of the data that Peanut Butter Cup 

Elementary School used to look at to see, you know, how they were doing with the intervention that 

they put in place. And as Bridget showed you, the data analyst report ... It's really important to, I think, 

to have the data analyst because, again, it allows you to be more efficient. It can take a lot of time, and 

you could have some technology barriers to be in your meeting to try to load all those graphs and look 

at all those graphs. And what can happen is you can be ... Get in the  more of that problem-admiring 

stage than the problem-solving stage because you're spending all this time putting graphs up. With the 



data analyst and the data analyst report, you have somebody who already reviewed that and comes to 

the meeting ready to report out. So they've already done the problem-admiring. They've already helped 

you target and get to the core of the problem and gather the information so that, really, your team can 

focus on that problem-solving in a very efficient manner. Most of these TIPS meetings are an hour 

because it's ... Or 50 minutes, or you know, depending on how much time people have. So you don't 

really have a lot of time to go through all of these things and spend time looking at graphs and going 

into a lot of detail. So again, the data analyst really helps you to be very efficient with your time. And as 

you could see here, they only had partial fidelity, and they also had, you know, partial impact towards 

their goal. So they had to you know, problem-solve as to what was the next steps that they were going 

to do. And the Peanut Butter Cup Elementary School is actually mimicked after the video of the team 

meeting that is on the uoecs.org website, so you can actually watch their meeting and see how they 

went through this, and how they, you know, came to these decisions. So just to kind of wrap up here we 

went through the entire TIPS model. And again, as I mentioned, it was a highlights reel to show you, just, 

all those seven key features of the model briefly give you an overview of that and hopefully you were 

able to see how they all kind of build on each other. And really, if we just went and solved problems but 

we didn't have an agenda or meeting minutes form or have those foundations, we wouldn't be having 

an effective process. You can't just come up with an action plan, or you can't just have an agenda. You 

really need all these things to come together so that you can have effective meeting process. So as you 

can see with the graph, it really clearly shows how everything, you know, works in concert to, you know, 

to help you be more effective and efficient in your use of data to make decisions. It should come as no 

surprise, as everything in PBS, we love data, and we also love monitoring fidelity. So there is a TIPS 

fidelity of implementation checklist that your team and coach can use to see if you're actually using this 

process appropriately as it was intended. It takes about 10 to 20 minutes to use. Now, I feel like it's 

harder to use it the first time, it takes longer, but as you use it more more frequently, you can actually 

get it down to closer to like five minutes sometimes. And you can see that there are 18 items, and the 

first nine items on it are about the meeting foundations. And the next nine items are about the other 

pieces of the TIPS model so that more of that data-based decision-making through the problem-solving 

of creating that precise problem statement and the action planning and putting it in place and progress 

monitoring. And there's ... What you're looking for is what we call the 90/90 criteria, so having a 90 

percent on for the overall TIPS implementation for each of those elements. And, you ... They also have a 

way of graphing this with an Excel file, so you can graph your data and look at it and see how you're 

doing over time with your TIPS meetings. So just in summary here we looked at all the components of 

the TIPS process, and this is the TIPS mantra. We want to see, "Are we identifying problems with 

precision?" And we want to ask, "What is the problem? Who? What? When? Where? And why?" So we 

want to really think about, you know, being very precise. We want to identify a goal for change. We 

want to identify solutions and create the implementation plan. We want to implement those solutions 

with high fidelity. We want to monitor the solutions and compare it against our goal. And then we want 

to make decisions as to how it was working. There's plenty of research and resources on the TIPS model 

that you can refer to for, again, that more in-depth overview, of what the model's all about. And we 

have about two minutes if anyone has any questions.  

>> Is the TIPS meeting minute form available as a template anywhere? 



>> Yes, it's on the uoecs.org website.  

>> What's the website?  

>> Oh! Sorry. The question was, "Is the TIPS meeting minutes form available anywhere?" And it's 

available on the website.  

>> What's the average time of one group's meeting?  

>> Average about an hour.  

>> About an hour, yeah.  Oh. What was the average time in the TIPS meeting? It's about an hour. We do 

this in all, again, all kinds of settings and most schools have ... Sometimes it's 45 minutes. It can be hard 

to do in 30 minutes because of all the different, you know, components. But again, that's where that 

data analyst is really key, and to have someone review the data ahead of time so that you're not doing 

that in the meeting.  

>> Who is this data analyst [INAUDIBLE] 

>> Who is the data analyst? It's someone who is a techie in some respects, someone who's good with 

data. It's often a school psychologist or a counselor, if you have it, but it could be a, you know, lead 

teacher or, just any teacher. Some ... In one of our schools, it's actually a specialist teacher. They have 

the computer teacher who really loves graphs and data. So it really needs to be someone who's very 

proficient with data and data systems.  

>> Our core team and our check-in, check-out are in two separate teams. Could we use TIPS in both 

teams?  

>> Yeah.  

>> I mean, yeah, you can.  

>> Do you want to ...  

>> The question was "If you have a separate Tier II team, a check-in, check-out team from your core PBIS 

team, can you use TIPS in that regard?" And yes. The answer is: You can use TIPS in any meeting where 

you're using data.  

>> Mm-hmm. 

>> [INAUDIBLE] spending a very long [INAUDIBLE] taking the current problem or past [INAUDIBLE] is 

there a way to discuss more easily the agenda than the [INAUDIBLE]  

>> I think the question was, "Since you're reviewing your previous problems, can that get ... Sorry, can 

that get really long? Can you go over on your minutes form? And typically, what most schools do, is that 

once you have met your goal on a problem, you take it off. So just remove it. So no, it doesn't get too 



long. Most schools meet their goals using this process, and so they're able to take it off so they just have 

one problem they're reviewing that's old and one new one.  

>> And we have time for one last question.  

>> Actually two quick questions. Okay. First question was, the slides, where can we see everything that 

put on the [INAUDIBLE]  

>> We pulled a lot of the resources directly from the TIPS full-day training that's on uoecs.org, but they 

will be uploading it to the actual PaTTAN's website.  

>> And the second one, was [INAUDIBLE] website.  

>> Really, a lot of the facilitators for the PAPBS Network have been trained in the TIPS process. I know 

for us, our work, we, you know, work with schools based off of grants or contracts, so that's how we end 

up, you know, training people in the TIPS process. There's videos that you can, you know, watch. If you -- 

I can, you know, search on the web, you can actually find videos of the full-day trainings and you could 

check with the IU or, you know, your consultant at PaTTAN or your coach. Okay. Thank you, everyone.  

 


