
>> Hello. How is everybody? Good? Nothing? Early? Out too late last night? Oh, there's some hands 

goin' up for that. My name's BT Lively. I am the principal at the NEIU 19 Achievement Academy. As you 

can see, my actual name's Buford Theodore Lively II. My parents had quite the sense of humor. We are 

with IU 19. IU 19, we serve 21 districts coming from five different counties. We are a center-based 

emotional support school. The kids we serve are the ones that are completely off the chart. Our best 

kids are Tier 3. Our worst kids don't have a tier. Plain and simple, they're the ones that you guys all know 

that are extremely difficult to worker with. For us, it's what we do and it's what we enjoy. This, for me, is 

my second as principal. The way we got here has been kind of an interesting journey for all of us 

involved standing back here. When I took over my first year, I came into a program that, for lack of a 

better term, had languished, had not so much been cared for... Where's this clicker? There it is. And had 

in many ways, been just left alone. It was an antiquated model. It was a model of containment. It was a 

model of, "Let's keep 'em calm. Let's get through the day." And it was a model that was very punitive. It 

in no way was working. Many factors we were not environment that you could call overly safe. As you 

can tell, we're not here to hide anything from where we came from. My first year was put together on 

kind of a quick run. I was the guy that was offered the job a month before school started, and hired 

three days before school started. And to be frank with you, I didn't know what I was walkin' into. Thank 

you. 

>> Yeah, when you walked in, we were like, "Whoa!" 

>> My first couple weeks, to be honest with you, I thought I potentially made the biggest mistake of my 

life, and I can say that honestly. Now I know I made one of the best decisions of my life. What happened 

with us is my first year was to assess what we had going on and what our problems were. And what I 

found is that we had no systems in place. We had nothing positive for these kids. We had nothing to 

motivate them forward. Our only goal was to keep them contained. I'm gonna say it was around 

October of that month, of that year: Ellen, who's behind us, is quite the cheerleader. She got me to look 

into some things. She got me to go to a conference down at PaTTAN, and then she comes to me in 

November and tell me she has this idea that we can do PBIS in this building. I Didn't know what PBIS 

meant. Plain and simple, I'd heard the terms, and had no clue what it meant. So I'd start looking and I'd 

start researching, and I determined, "This can't work in this building." People I know who do it tell me, 

"It won't work in your building." Ellen was relentless. "It'll work, it'll work, it'll work." I had nothing to 

lose. So I said, "Let's try it." At that point, we started looking in. We started at pickin' our team. We're a 

small staff, very small staff. So picking the team was kind of something we looked very closely at. Instead 

of looking at more traditional people you would pick and more traditional roles, Ellen came with the 

idea, and I thoroughly thought it was the best way to go, was to look at our people and for their inner 

personality, and who they were. Because this needed to be something that the people could own, that 

our staff could take hold of and could make theirs. What we picked was a group that came out, well, 

fabulous and amazing, absolutely fabulous and amazing. To give you an idea, I'm gonna introduce 'em 

just so you have an idea. For our data collection, we picked, actually, our head crisis worker, which is Lee 

Roaming. Normally, not somebody you see on a PBIS team, but Lee has the mind that makes this work 

and can interpret data quicker than anybody. For our RENEW Facilitator, we actually use our P.E. Coach, 

which most schools don't go into their Phys Ed Departments looking for people for this type of team, but 



because of his position, he has a different relationship with these kids. He has a reinforcing relationship, 

almost a parental relationship with them because he's not teaching them in a classroom setting. Perfect 

pick. For our lead, is Chris Cicio. Chris is the person who has complete belief in all of these children at all 

times, never gives us. To give you an idea, when she was out for about a week, she actually sent a note 

into the kids telling them how much she missed them, and to continue forward with everything they're 

supposed to get done, and saying she was sorry for not being there for them. Then, last, is Ellen Dente. 

Ellen's kind of a leader. She pulled it in. She's the lady that sends me texts and e-mail at all hours of the 

night, and makes my wife go, "Why is your phone ringing?" Only her, yeah, but it works. For putting our 

system together, because our staff is so small, it got put together really quick. We don't have the ability 

to pull in five subs, and put something together. Because if we do that, then there's chaos in the 

building. Most of our work was done before the summer of this year, and it was done quickly. But it was 

done with the idea that we knew that we were gonna have to adapt and control at all times because in 

our building, the traditional PBIS model would not work. We had to tweak it, and we've been tweaking it 

all year. To give you an idea, the results have been short of miraculous, absolutely miraculous. When I 

first came in, I saw kids who spent their day punching out windows. I saw kids who spent their day 

fighting, kids who would just roam around the building. I saw staff members who, every single day, came 

in with their shoulders slumped and their heads down, absolutely miserable. That's not a the case now. 

We have kids now who are out in the workforce. We have kids now who are getting good grade. We 

have kids now that are returning to their districts. We have dropouts who are graduating this year, one 

of which has been offered a job from his job placement upon graduation. The results have been short of 

miraculous, and I cannot get over it. The one thing ... Are there are any administrators here? If there's 

one thing I can tell you that I learned from this, is pick your team and get out of their way. Don't control 

it. Don't hold onto it. Don't try to navigate 'em. Support 'em, give 'em what they need and get out of 

their way. That's the best thing I did because these people have done an amazing job. What they came 

up with for our mission statement: "Be respectful. Be responsible, lifelong learners. Be confident. Be 

independent, and be successful adults." For our kids, these are the biggest challenges they will have in 

life, and for us, often the simplest things to do. It works. I'm gonna turn it over to those guys now, and 

let them take over. Thank you. 

>> Good morning. So woops, let me ... I always have a hard time navigating these kinda tools, so if I 

don't flip, don't worry about it. Okay, woops, and I go backwards, too. So you know I'm a special ed 

person. Okay. All right. So today's objectives: Demographics and Historical Data. We're gonna do a vision 

of a multi-tier systems of support. We're gonna talk about the universal level at the Achievement 

Academy. We're gonna look at our current data and our student outcomes, and then connections to the 

community through a multi-tiered system because that was huge when we were developing this. And 

when we were developing this, too, we couldn't just look at the universal level. We had been involved in 

RENEW, and RENEW just wasn't working. So we had to continue going with RENEW, and then going into 

the universal level, so it kinda made it a little bit difficult. So Demographics: We're located in an urban 

and rural area. It's a very, very large area: Lackawanna, Susquehanna, Wyoming and Pike Counties. We 

have 21 districts in our IU. We have 40 students in our building, and all students have an IEP. Their 

disability categories are emotional support. We have a partial program in there. Some kids have a 

learning disability, and some are under "other health-impaired." You know, BT talked about what the 



school looked like, and I had never really been in that school until I was asked to do RENEW. And I had 

gone to the RENEW training, and then my first day walking in this building, and really, what he says the 

vision of the building: That was what it was. I remember walking, ringing the doorbell, and I was greeted 

by Lee, and he walked me wherever I went. You know, just then, it upped the ante on my anxiety 

because I was being escorted through the building by Crisis. Okay? And that was my first impression, but 

not only that: As I walked through the halls, the noise level was resounding. You could hear it 

everywhere: Kids screaming, banging doors, fighting, inappropriate language, kids wandering not going 

anywhere. When I went down to the gym area where Keith was because Keith and I were the facilitators 

for RENEW, kids were running through the hall. There were fights down in the gym area. You know, it 

was just chaos throughout the building, and nothing against the teachers or anything in that; they just 

didn't have the support for how many years to be able to drive instruction and to be able to reinforce 

these kids. The teachers actually were in survival mode. I used to call it that. You know, like, they were 

doing the best they can, this is all they knew and they were trying to just get through their day. So that 

was really the true vision of this building. These are the demographics, but it really doesn't what this 

building and this community was all about. These were really, really tough kids, and when Keith and I 

were doing RENEW, we would RENEW our kids and map them, and we would sit there and we knew we 

didn't have supports to put in place. So we would just map and sit there and, like, kinda look at each 

other and say, "Where are we going with these kids?" You know, and this wasn't my avenue. I was not 

ever in the emotional support environment. My background was autistic support, so I'm running from 

the autistic support to emotional support. So it was really a new learning curve for myself, as well as 

everybody else. Okay. Oh! This is why I'm not moving, right? I told you I have this thing about ... 

>> Are you unplugged? 

>> I am. Seriously, it's not going anywhere. 

>> [INAUDIBLE] battery [INAUDIBLE]. 

>> Aha! See! It wasn't me this time. Okay, so I told you that technology is not my things, that's why I look 

at Lee. So, who are the students? We have an emotional support acute partial program in there with 12 

to 14 kids. We have kids that are on probation. We have our kids that are truant and they're sent to our 

building. Court-ordered kids, kids with a history of trauma: A lot of our kids have really deep emotional 

problems in our building. And then we have kids that are expelled from the home district. It's their last 

placement. Where are they going from there? So we really had to look at those kids. What are we going 

to do with these kids because there's such a mix of where they're coming from? Okay, I'm just gonna 

pass this to Lee because it's just not moving for me. I need to point to the screen? 

>> No, no [INAUDIBLE]. 

>> It worked right off the bat for me is all I'm saying. This is the data from the year before BT took over. 

We had close to 30 assaults on students that year. Vandalism was fairly highly. The way we ran it, we ran 

PIMS. We didn't have any other data collection, so a lot of this what was we did through our PIMS, 

logging in for the state at the end of the year. So we didn't collect data. We didn't have a system in place 

that we had that we traced the students' activities all year long. We just had our incident reports that 



we filled out, and at the end of the year, we would take 'em and compile 'em, and I would transpose 

them into PIMS. And we tried to pull out as much data to show what the building was like when we 

were there. The next year, when we started midyear, as you can see, we've had simple assaults stayed 

up, but there were 10 instead of 30. A little more vandalism: Like BT said, we had kids punching out 

windows more that year. We had window after window broken out ... Disorderly conduct, more 

aggressive assaults and aggravated assaults with students fighting, but again, our data collection was 

still PIMS. We didn't have a lot ... Most of this is our major stuff. We didn't have any way to track our 

minor incidents, so anything we had became a major incident. Like the old saying, "If all you have is a 

hammer, everything looks like a nail." You don't have a screwdriver. You're trying to pound in a screw 

with a hammer. It takes a long time to get it through. So we didn't have any real technology or any 

advice on how we were going through and de-escalating and getting through it. So what you can see is 

we had a rough year for part of the year. It was a trying time to come in, and as the person who had to 

deal with all the crisises, it was busy. I was on full-run most of the year, most of the 18 years I've been 

doing this. But I think you're up next. 

>> Yeah, and I think one of the things that, when Lee talks about vandalism, I remember this, too, when I 

walked in this building: Every teacher had a key, every door was locked, including the bathrooms. It 

freaked me out, and you can ask them. My biggest pet peeve was locked bathroom doors, and they kept 

saying to me all the time, "Well, Ellen, if we open the bathroom doors, we're gonna have toilets being 

blocked or they're gonna be overflowed and they're gonna ..." And I kept saying, "We need a system. 

We need a system 'cause I cannot walk into a building and see that the kids do not have a right to go to 

the bathroom when they felt like it, and they had to ask for permission for a key to be opened and 

somebody escort them." So that was kinda one of my big pet peeves when we were going in there, that I 

was gonna put a system in every part of the building. And I remember Lee lookin' at me, shakin' his 

head, going, "Not gonna work. Not gonna do it." But see, we did it. Okay, that's a good move. 

>> Are you gonna share your system? 

>> It's a good move. Yeah. 

>> Okay, good. 

>> Yeah, yes, but I don't know why this doesn't work. Oh, there ya go. I got it. So we had RENEW. That 

was the first thing we put in was RENEW, and that's a Tier 3 intervention as you know. So Keith and I 

started to RENEW one of the kids that we thought, "Well, you know what? He was a really charming 

kid." And, you know, he was bright. We thought, "We'll pick him." Because you know how you start a 

program, you always wanna take the most successful kid? Well, let me tell you. On the weekends, he 

would go back to Brooklyn or wherever he went, and he was a drug runner and in a gang. And on the 

weekdays, when he did come to school, he was a student. So he played "student" and he played a gang 

member. He was very guarded with his mapping, and we were failing. We had no supports for this kid. 

We had no drug and alcohol, we couldn't get him in school because he was making more money out 

there runnin' drugs than he was coming to school. So what was the purpose of school for this kid? So we 

had no motivators in that building to even try to get him there, and he was our first RENEW kid. We 



couldn't even get to that student planning meeting because we were, you know, lookin' at his maps and 

thinking, "Oh, my goodness gracious." His ideas and his goals were so grandiose: Like, he wanted to live 

in a mansion, have a Lamborghini or whatever, you know, because all he was looking at was money. But 

his way of getting money wasn't going our typical route of employment, but was to, you know, 

eventually probably sell drugs. So we really struggled with it, and last year when we did our poster 

session, we really looked at our, you know, where we were at that point. And we thought, "You know 

what? We have no connections between home and school. How are we going to build that connection?" 

We looked at, you know, we couldn't even get a meeting, let alone get parents to the meeting, or LEAs 

to the meeting. We had a really hard time even getting LEAs to come to our meetings when we could 

get to that student-centered process. We had no community resources that we were aware of, or 

nothing within that building setting. We know we needed to put at the universal level. We were getting 

nowhere because kids were just running through the halls still. We were still hearing inappropriate 

language. Kids didn't even wanna come to be mapped. You know, it was a really difficult situation. We 

looked at, you know, we had NHS ... We didn't even have our partial in there at that time, so we didn't 

have even a school-based team in there. We had no mental health support within that building. This 

student we brought to light, you know, we need drug and alcohol. How are we gonna get a drug and 

alcohol counselor in here? Because he wasn't the only student that was in there using drugs, and we 

could tell that. Bullying programs: One of our kids came in and said that, you know, he was bullied all his 

life, and went through this whole thing when he mapped. And we thought, "You know what? Sure, most 

of our kids are bullied." But they're even bullied in that environment. They were bullying each other. So 

we needed to really look at that. And then we thought, "What about looking at transition?" We have 

kids that are high school kids, that academics weren't working for them in their regular building. Where 

did we need to go? We know we need to do those academics, but how could we frame their day so that 

they were really looking at competitive employment? Because that's really where we needed these kids 

to go. We needed to teach them skills so that they can get out in that workforce, and that they would be 

successful out there. And then we looked at, "How do we teach them those appropriate skills through a 

social skills program?" So those were some of our concerns when we were looking at these kids. So then 

we began with our school survey report, and one of the things I said before was teachers were really in 

survival mode. You know, their perception was, when I walked in there, "These are our kids. This is what 

they do." You know, and really, truly, that's not what they do. That's not ... I don't feel as though they 

were in a comfortable, safe place, and I don't feel as though the teachers felt like they were a in 

comfortable, safe place. I didn't feel comfortable; I didn't feel safe. I was always being escorted by Crisis 

to wherever I was going, or Keith. Keith would escort me: "Well, okay. We're done with RENEW. I'll walk 

you out of the building." Or if I had to go to the bathroom: "I'll walk you to the bathroom, Chris, and lock 

the bathroom, of course." All of those things as we were walking through the building. So really, our risk 

ratio was, you know, they're kind of together there, but when you really looked at the staff themselves, 

you know, they were really looking at, you know, "We never get the support we need. We've been 

working in this environment." Veteran teachers, very good veteran teachers who are just, every day, 

going in, trying just to contain, as BT says, contain these kids in their classrooms, and get some 

academics done through the day. So with all of that information, that's why we went to, "Let's look at 

that universal level." I'm not doing that [INAUDIBLE]. It's me. You know, whenever I go to our tech 

people ... This is a side story, and I hate to go to side stories. But our tech person, because whenever I 



present in the building, he always says, when I come in and he sees my name on the list, he says, "Uh. 

The black cloud of technology, here she comes." Honest to god, I need my own clicker. I can't use 

somebody else's clicker.  

>> Well, I'm not gonna [INAUDIBLE] ... 

>> Oh, it's still me. It's still me. 

>> [INAUDIBLE]  

>> So anyways, so one of my colleagues and I decided that we would look at, "What should our system 

look like?" You know, we thought ... And he had been in the mental-health-kind-of-environment for 

many years, so I kind of thought I better pick his brain a little bit. What did we need? So we looked at 

looking at the triangle and turning it upside-down. You know, all our kids were Tier 3 kids. We didn't 

have kids that were generally on, you know, on that universal Tier 1 level. So we really had to turn it 

upside-down and say, "Okay. We're looking at our Tier 3 kids, but they're really Tier 1 kids in that 

environment." So we had to look at ... This is really driving me nuts. I'm gonna have somebody do this. 

We had to look at a framework, and decide, "How are we going to make this better for our kids?" So one 

of my colleagues and I sat down, and we kinda pushed this and talked to our administrators. And this 

was kind of our framework that we came up with, and we have really focused on some of these things 

through the year. But when you see the framework that we developed, you know, it wasn't really 

perfect, number one, and some of the things is, we can't do this all in one year and we knew that. So we 

really had to pick the pieces out of it that we really could focus at this time. Our enrollment is a rolling 

enrollment. Sometimes kids come in in November. Sometimes they come in in December. Sometimes 

they leave in February, and sometimes they're back in April. So we really had to look at an intake 

program. What did that look like for the kids? You know, where were they? Their Functional Behavior 

Assessments, they would have them from their school districts, but their Behavior Support Plans didn't 

match the program that we had in place. You know, did we have a mental health assessment? No, we 

didn't have anything for these kids. So we really didn't know where they were coming from. We looked 

at, "What's their academic level?" And remember, when you look at the research with kids with 

emotional disabilities, that their reading levels are usually very poor because they've always been in 

trouble. You know, they're not always in class, or they're always being thrown out of class, so they're 

missing pieces of reading and math. So they're not on level. You know, there's no reinforcement system, 

and we knew that we had to teach the school-wide rules for those kids that were rolling in and out, if we 

were gonna do our Tier 1. And then we thought, "You know what? We don't even have a child study 

team." So we're gonna begin collecting data, but what do we have to sit there and analyze that data 

when we see these high-flying kids coming out of our Tier 1? We didn't have anything in place. And, how 

do we get our parents involved? So we really need to look at that system. Well, we thought ... We knew 

we were getting an acute partial program in the following year. So we thought, "Great. We have an 

agency coming in here. What can we ask that agency to do?" You know, they were gonna give 6 hours of 

intensive support to our acute partial program. Could we get them to do some group therapy with some 

of our kids and some outpatient therapy with our kid? We thought, "We needed social skills groups." 

You know, we wanted to look at the role of our social workers, and say, "Hey. How could we frame that 



that when you're teaching the kids... " We knew we needed an assessment, but we weren't at that level 

yet. But what could you do for our kids to teach them anger management in groups, or just how to say 

thank you, how to say please? You know, when to use those appropriate, you know, words that we 

would use if were out in a different environment. We needed to look better at, you know, looking at our 

data analysis and our Functional Behavior Assessments. You know, what did they look like? Because 

really, our school Functional Behavior Assessment are very brief. For our kids who are really intense, 

they need a different Functional Behavior Assessment, a more in-depth Functional Behavior 

Assessment, and then those would drive those behavior support plans. And then looking at drug and 

alcohol services, and then the role of our social workers. On our academic side, we also needed to look 

at that. We had in place a hybrid learning, where the kids were learning on the computer, and then the 

teachers were teaching skills also that they weren't getting on the computer. We needed to look a 

function curriculum, but we also wanted to really focus on that transition for these kids, looking at: 

transition assessments, work-study programs, workshop placements, job trainings, job coaches, 

homeschool transitions. So when you look at this model that we kinda looked at, it's pretty intense, and 

we were sittin' there thinkin' to ourselves, "Are we going to accomplish this? Well, not in a year." But we 

really wanted to get a good start on it, so that's when we started on our ... We still worked on RENEW, 

and we're gonna talk about that a little bit later. But that's when we started to develop our universal 

level, and I'm gonna have Chris talk about it and our point system, because all of that drove our 

transition program and really built and went toward our RENEW Program. 

>> [INAUDIBLE] right here. 

>> I finally figured out the clicker. 

>> Yeah. It's my turn to screw it up, right? Good morning, everyone. My name is Chris. I've been with the 

NEIU for 19 years, and I can't believe it's that long. Today's kids aren't like they were 10 years ago or 5 

years ago. They're very needy, and the children that we work with are just that. And there's so much to 

say, but I know we only have a small amount of time here to speak with you. But just getting to the next 

part, I just want to slide ahead here. There we go. All of our students are on the universal level, every 

one of them. Some of the kids will bump around the triangle. However, most of them are on the 

universal level, but in the future, we're gonna focus on Tier 2 and Tier 3 mostly. And as you look around 

there, you can just kinda read to yourself. I'm not gonna go through everything. However, we tailor the 

children with  the small group instruction. We have small classes. There's five major teachers: Keith, 

Phys Ed; I teach science. We have an English reading teacher. We have a math teacher, and we have a 

social studies teacher. Our kids are positioned on the second floor, and the downstairs would be the 

mental health services that the other ones receive. A typical day for us: When the students enter the 

school, we ask them to give up their cell phones or any electronics because we know that interferes 

greatly with the learning environment. Some of them are cooperative. Some are not. But I'll tell ya, this 

year, since doing the PBIS, they've been more cooperative and we've had more support with that. So 

they're used it. As soon as they walk in, you know, it's not a big deal. They just hand it right over. Yes, 

ma'am? 

>> I'm sorry. 



>> That's okay. 

>> This is huge issue for us. What do you do if you ... 

>> I'm gonna explain the system here in a bit. 

>> Okay, okay, okay. 

>> Yes. Now getting back, you had some ... They were talking about the bathrooms before too. You're 

gonna do that, too, okay. Because I remember, if I ever had a question I would want an answer too. 

Okay, let's move on here. This is our bible. This is going to appear on the Point Sheet, which Keith will 

speak of. But last year, they asked me ... BT asked me if I was interested in doing the PBIS, and I thought, 

"Oh, yeah. I guess it sounds pretty cool." I had no idea what it was, worked very hard. Most of the 

summer was taken up working on this with our team, and, you know, we just put our heads together 

and we decided, you know, what we needed to do for our kids. And we went, you know, tried to bang it 

out the best we could, and we came up with FLOW, each letter standing for ... The literature you can see 

up there: Focusing on respect, listening and learning, owning your behavior and then, working hard. This 

appears on their Point Sheets, and Keith's gonna talk a little bit more about that, so I won't get into it 

too much, but just so you know, this is all around our school on all of our posters in all of our 

classrooms. Occasionally ask the students, "What does FLOW mean?" They need to tell us. They need to 

tell us. And then of course, rewarding them with a Golden Ticket or whatnot, but we'll speak with that in 

a little bit also. Let's see, next one. Any questions so far on anything? No? Am I doin' okay? I have to tell 

ya, these guys have done this before. I've never done this before. So if I screw up, then I have a excuse. 

All right. Considering this: "Until we have defined and taught and modeled and practiced and reinforced 

and retaught, it is unethical for adults to punish." Within our program, we really needed to live by this, 

and we have to keep telling ourselves every day, and it's very easy to lose control and curse under your 

breath or just, you know, go into the corner and just ... But you just have to keep this in mind and you 

have to be very positive. And if you're not gonna be a positive person, you don't belong working with 

these students because they consume your whole day. Like, even when you leave at the end of the day, 

and I know I'm constantly thinking about them. What can I do better? How can I make their day better? 

So it never stops. Reacting: That's what we doing. We were being reactive rather than being proactive. 

So to see something like this and to live by something like this is what we really needed to do. Okay, my 

next section here is "Classroom Cool Tools." With the PBIS program, these Classroom Cool Tools were 

designed using a matrix, and it breaks down every piece of the day. I have an example in front of me of 

one of the Cool Tools, or did I leave it over there? There it is. Cool Tools can be anything from classroom 

to going to the bathroom to hallway, cafeteria, arrival, dismissal. So every one of those had a Cool Tool, 

and you would list the name of the skill, the purpose of the lesson and how it's important, and walk 

through this with the children every day. Every single day, you have to do this. Give teaching examples 

and some of the rules that the kids need to have in order for this to work. So one of the Cool Tools I 

chose was the "moving through the hallways." So the purpose of our lesson would be to maintain an 

environment that is safe, to get from one place to another quickly, and we know, even with the regular 

ed kids: "The hallway, yes! Class is over, now I get to run through the hallway or see my friends or do 

whatever." But there needs to be stability into this part. So this Cool Tool I thought was real important. 



And some of the examples that you can teach the kids in the classroom: Walking through the hallway, 

perhaps you see a friend and, you know, you wanna yell out or you wanna stop and talk to them or 

whatnot, but you can't. So what are some other things that you can do? Anybody? Don't be yawning 

because ... Perhaps you can just whisper to the kid, "You know, I'm on my way to class. I can't stop to 

talk right now. We can talk later." Just simple things that you would think, you know, they would know 

but they don't, so you have to teach these things every day. But as I said, Classroom Cool Tools would be 

used for every one of the opportunities. And this is the matrix. Arrival and Hallway: You can see them 

across the top. Lunchroom, In the Classroom, and everything is broken down with the FLOW. See on the 

left-hand side? Focusing on respect, listen and learn, own your behavior and working hard.  

>> So are they earning points ... 

>> Absolutely, yes. 

>> Like, if I were to get to the ... 

>> Sorry, I'm ... 

>> She's not ... 

>> They always earn; they never lose. And that was one thing that you have to keep tellin' yourself. 

Don't say, "Oh, you're gonna lose your point if you leave the classroom without permission." No, "You're 

not gonna earn your point." Okay? So you just wanna look through that real quick. 

>> [INAUDIBLE]  

>> Are we? 

>> Yeah. 

>> Okay. Afternoon Schedule: Okay, this is my favorite part. Our afternoons ... Our mornings were filled 

up with academics, which was great. You know, everything was scheduled, and the kids knew what they 

had to do, but our afternoons fell apart. And you know, after lunch, they're wound up, or I know our kids 

are just incredibly wound up. They don't wanna be sitting in class, so we need some different classes or 

some, you know, some outlets to keep them focused. One of them was the Arts Alive Program, which 

we had a grant, and it was, oh, it was the saving grace. It was wonderful. We had an artist come in, artist 

in residence, and we had two musicians come in, work with these kids, and talent that you never 

thought these had came out. And that was probably the most exciting part to see. And I have a video, 

which I'm so proud to show, and that's going to be next. 

>> One of the things about this, [INAUDIBLE] if I can jump in a minute. 

>> Go right ahead. 

>> One of the things that we talked about with our afternoon schedule was that ... 

>> Use the microphone please. 



>> Sorry. Many ... Sorry, I'm loud. Many of our kids really fell apart in that afternoon. We really wanted 

to be creative about really pushing those academics in the morning, and then kinda letting the 

afternoon be things that they enjoyed as reinforcement. So we really thought that if we put in our Phys 

Ed, we put in a school restoration project and we put in the Arts Alive Program in the afternoon, and 

then let some kids go to remediation when they thought they needed help. Or some of our kids were on 

the job and they came back: They had to make up work. They had bonus time. So we thought if we put 

all of that in the afternoon, it would alleviate some of our behavior problems. So this video is just a great 

video of what the Arts Alive Program really looked like. 

>> Sorry. 

[VIDEO START] 

[INAUDIBLE]  

>> Hi, the following is documentation of the artists in residency program at NEIU's Achievement 

Academy in 2015. Teaching artists participating are: Lucia Dailey, poet; Ted Michalowsky, visual artist; 

and myself, Doug Smith, musician, bassist. 

>> With Ted, I learned how to paint, which I never did.  

>> Well, one person would make a beat, and the rest of the group would have to make the same beat. 

>> Good. 

>> The project with you guys: It was actually pretty cool. I enjoyed it ... Not to be shy, to be able to speak 

in front of people, read poems, speak in front of cameras: It built up a lot of confidence. 

>> Have you ever stopped to look at the stars in the night sky? The [INAUDIBLE] artist did, for he loved 

to watch them shine down at him. He painted this picture to show us how they made him feel.  

>> I guess my favorite part would be, you know, finding out that I could actually sing and letting my 

voice be heard.  

[ Lyrics ] 

>> You and me made a vow, for better and for worse. I can't believe you let me down, but the proof's in 

the way it hurts. 

>> Hello, my name's Christine Cicio, and I am a special educator here at the Achievement Academy, the 

NEIU Achievement Academy. I was chosen last year to be the lead teacher for the music class, the artists 

in residence. 

>> I've never touched an instrument in my life. 

>> [INAUDIBLE]  



>> I don't like it. 

>> [INAUDIBLE]  

>> Getting out of the classroom and getting into this atmosphere is a nice change too, very positive. 

Reading poetry, playing instruments, speaking out loudly and voicing your opinion on certain things, 

small group instruction, which was wonderful because we all got to share our thoughts and our feelings. 

And we've just become really close to each other, I think. I have seen changes. I've seen maturity level 

heighten. I've seen them become more personal with their experiences, and not afraid to show 

themselves when they come into this program, when they're in this room, I guess. You know, everything 

out there doesn't matter. What matters is in here now, and how we relate to each other. 

[ Lyrics ] 

>> You wanna do it all alone. Make [INAUDIBLE] and make a home. [INAUDIBLE] the best hardest thing. 

And when I go to sleep at night ... 

>> What I find to be distinct about the Achievement Academy, teaching the Achievement Academy, and 

distinctly rewarding about teaching in the Achievement Academy is how the application and energy of 

art and the demonstration of energy and enthusiasm and love of art can bring about that energy in the 

students. We're doing something we're really excited about, and that's very gratifying and satisfying to 

see happen before our eyes, before their eyes and before my eyes. I see them do it. Now the main thing 

is that there's an energy and an enthusiasm and a drive and a lighting up of the eyes to see, "This can 

happen. I Can create this. We can create this." And there's also a collaboration where a bunch of 

students are working together, we're working together, they're counting on each other and most of all, 

they're encouraging and energizing each other.  

>> We can get a little silly at times, which is fine, you know. We love to act out a little bit here and there, 

and it's a comfortable feeling. Although the relationships that they have, it seems like they help each 

other more and they coax each other more in a positive way. So they're kinda, you know, there for each 

other. 

>> I have never read a poem [INAUDIBLE]. 

>> He thought he saw [INAUDIBLE]. He thought he saw a buffalo upon the [INAUDIBLE]. He looked again 

and found it was his sister's husband Luis. Unless you leave this house, he said, I'll send for the police. He 

thought he saw [INAUDIBLE] that questioned him in Greek. He looked again and found it was the middle 

of next week. The one thing I remember he said is that he cannot speak. He thought he saw a 

[INAUDIBLE] descending from the bus. He looked again and found it was a hippopotamus. If this just 

[INAUDIBLE], he said, there won't be much for us.  

[ Chatter ]  

>> That's excellent, yeah. 



>> Or attempted to sing in front of anyone. 

[ Lyrics ] 

>> People fall in love in mysterious ways. Maybe just a touch of the hand. Well, me, I fall in love with you 

every single day. I just wanna tell you I am. 

>> These guys have stuck together all year. Robert, just being the newest one over the last month or so, 

but he fit right in with us. 

>> So this was an example of our ... 

>> Good. 

>> Arts Alive program. It just fits into a couple of the same ... 

>> My Paradise. I found ... 

[ VIDEO END ] 

>> And that they did poetry and they did the arts and the music, but the best part about the whole thing 

was that they absolutely did the building restoration piece. They painted signs for the front of the 

building  because we also needed to know that we wanted them to understand that they needed pride 

in their building. Because there was so much destruction in the building, that we needed to make sure 

that they knew that that building was their building. And so this really worked and our destruction was 

down, and we'll talk about that a little later. Go ahead. 

>> All right. My name's Keith Toolan, and I'm a Phys Ed teacher, a little of everything. If you noticed 

before, I don't do any of the Phys Ed in the afternoon. In the mornings, I travel to a lot of these districts 

and do adapted Phys Ed for the special needs kids. So I'm basically there in the afternoon. But our 

driving force, our lifeline for all these kids, is this Point Sheet we came up with the kids. It starts right 

from arrival. Each kid could earn, or I'm not saying earn ... They're already automatically given two 

points as soon as they get there. So what happens is, if anything, they'll lose a point based on the matrix 

that Chris showed earlier. So for arrival, everything is scheduled. They come in, hand in cell phones, walk 

downstairs to breakfast. If they focus on respect, listen and learn, own their own behavior, they keep 

their points. Everything will be two. So arrival and breakfast, and that little H is hallway, is very easy for 

them in the morning to earn almost a third of their points. Our big thing we needed to work on as 

teachers is the behavior hierarchy because each teacher, when they give out their points, had different 

views. If they liked the kid, "Ah, well, he only cursed once or twice. I'll still give him his two." It was hard 

for us to come up, as teachers, to make sure we followed the same matrix and were consistent on giving 

the kids the exact amount of points that they earned or would lose. 

>> Right. And we're still struggling with that. This, I think, is going to be adapted again next year because 

like Keith said, sometimes the teacher likes the kid. Maybe having a little bit of a bad day. 



>> Mm-hmm. All right. I know there's a lot to do still, and I know you have a lot of questions, but for ... 

This is basically everything for the kid. When I ... TACT 2 is our de-escalation model. During a hierarchy, a 

planned ignoring, a gesture prompt like, "Hey, come on," "Slow down," "Keep your mouth to yourself," 

"Eye contact," "Hey, get on task." I will point. Positive, positional prompt. If I walk up and tap on the 

desk, they're still worth two points. We didn't think they were that bad. They still earned all their points 

if we did that. Now, if it kept up and we had to do it numerous times, friendly reminder ...  

>> [INAUDIBLE]  

>> Friendly reminder, and then maybe we would give them the fair warning, would take one point away. 

If it got out of control, we had to call crisis or numerous, and we had to ... The problem escalated, 

needed a social worker or Lee, it would be a fair consequence. That's when they got zero points for that 

class. Now, that only happens for that class. The next period, they're all on twos again. So it never 

carried on. So if they got a zero all the way through in breakfast, the rest of the day they could still earn 

all their points. So that was kind of hard for us teachers. Like, "Well, how are we giving him points when 

he was almost in a fight first period?" 

>> And I think it was just that when we looked at this, we thought about, "Boy, if they lost their points at 

breakfast, guess what? We lost them for an entire day." So we wanted to make sure that, okay, you had 

a bad morning? Big deal. We'll fix that. We have other things in place. Then you'll start on two again. 

Erase that, let's get back on the right track. 

>> Before I get to my gold, silver and bronze and stop sections, each kid, if they get all twos for the 

whole day, they could earn up to 80 points daily, which would be a gold. So when they come in the next 

day, they're already on gold. And then these were some of our reinforcements I'll show you. 

>> Mike. 

>> Mike. 

>> He's just like me. 

>> Well, it builds, and this is where the positive stuff happens for these kids, and this is the stuff they're 

going to look forward to. With silver, there's a little less. Bronze, they earn a little less, and then stop, 

obviously, they needed small group instruction or conflict resolution. But ...  

>> Can I jump in one second again? 

>> Sure. 

>> That ... Sorry. But that's ...  

>> Administrators. 

>> I have a habit of doing that. But that classroom hierarchy was we needed to change staff response 

because staff response was very punitive. So they would call crisis ASAP if somebody said the F-word, 



and we know that, that sometimes is kind of the language of our kids. So we needed to say, "What's 

classroom-managed behavior, and what's major behavior?" That hierarchy really was to change staff 

response. What do you do if someone curses? I'm going to ignore them for a minute, and I'm going to 

reinforce everybody around them. What happens if they curse again? I'm going to give them a gestural 

prompt. So we were giving them opportunities to change their behavior so that they can earn that two 

throughout that period but also not only changing student behavior but changing staff response because 

we all know that staff response will determine what that student response is. 

>> Okay, so these were just some of the examples, and I'm just not even going to read them all because 

there's a few other things we want to do. But each day, if a kid was earned gold by the end of the day, 

he might get an extra gym pass at the end of the day for the next day. Bonus points for school store I'll 

get into in a little bit, was probably our best motivator. What's the best motivator for our kids? With 

these type of kids, is food. So when we got to our school store, we wanted these kids to take something 

home with them every day or twice a week, I'm sorry, and then our Fridays we'll get into. And the music, 

oh, boy, the music was a big one. 

>> Mm-hmm. And the art, too. 

>> All right. 

>> And this could change 'til next year. I'm not sure what we did, but we [INAUDIBLE]  

>> But it won't move. 

>> We are all technologically challenged. 

>> Don't put ...  

>> You give me a ball ...  

>> Okay. So I'm glad it's not just me. 

>> What did you do? 

>> Nothing. 

>> That's unknown. 

>> It's on the laptop. 

>> There you are. 

>> There you go. 

>> I'm going to try that. 

>> Try and see if you can get it to move. 



>> All right, there's a process. That's like our third level. Every kid starts on gold, like I said. Positive 

phone calls to the parents. That was huge. We tried to do that every day. Each teacher would try to find 

a student and make at least three positive phone calls. Now, at the end of the year, it's getting a little 

smaller. Quick little story, though. I tried calling a parent from the school line. It was blocked. Parents 

don't want to hear from us because they're thinking, "Oh, what did he do wrong?" So at the end of the 

day, I saw the kid take his phone after what we were doing, and I said, "Can I use your phone and call 

your mom?" Mom answered right away. She couldn't believe just the call [INAUDIBLE] and then he let 

me use the phone, that was the first thing. Golden tickets ...  

>> For you administrators out there, for the teachers making positive phone calls, I get positive phone 

call slips from them, who they called, why they called, when they called. Leave early. Have a nice day. 

>> Yeah. 

>> Yeah. 

>> I got one of them. 

>> So they're more than willing to call home. 

>> Yeah. 

>> Thank you. School store, they're based twice a week, Tuesday, Thursday. They get so many points for 

gold, silver and bronze. Even if they had a bronze all week, they're still going to get those snacks. Fun 

Fridays is based on the daily points. If they earn gold or silver all week, no bronze, no stop, no major 

infractions, I got the opportunity all afternoon, instead of doing any academics in the afternoon, I will 

usually do something fun, like I'll get a movie with the projector. Sometimes we'll go out of the building, 

bowling. We'll go across the street to the park. But every Friday there's a fun Friday for the kids that 

earn gold or silver. There's always a nice food incentive, too. Like we'll do soft pretzels, a nacho bar, ice 

cream bars. Pretty ...  

>> He's very creative with that. Loves to do it. 

>> Yeah. At the end of the month, we have a big blowout. These are for the kids that earn gold and silver 

for the month. These were big things where we take them to the buffet and the movie theater. Some of 

these kids said they've never been to a movie theater. Some of them never got ... "We could keep 

eating?" They've never been to a buffet. We laugh, but they couldn't believe it, and then they got to go 

on the bus. So a lot of those things, movies, we've done bowling. 

>> Pool ... 

>> The Perkins.  

>> Perkins, local YMCAs. So there is people out there that will do and are willing to let those kids come 

in based on their points, and we're not taking out the kids that are on stop or bronze, so ... All right, 

who's next? 



>> Do you want to fly through this, kind of skip this? Yeah. 

>> All right. The only thing ... I ... quick pass. I mean, most of us know the chart, data collection. We've all 

seen that. The outcomes, system data, bringing everything together. What I wanted to show ... This ... 

We have found that we have a monthly one with SWIS data. Now we're collecting our monthly ... The 

average. Instead of having a 30 or so, we average the ... Around 2.3 at the beginning. It went up August 

to September. Once again, February, just coming out, back from the holiday, we had a little bit of a 

bump. March was down, and then April, we didn't get April and May on. We just got a little of April. But 

April's was 1.85 per day out of 100 students' activity. We had 1.85 reports a day. May, we had 1.75. Even 

with the weather increasing, you know, they get a little antsy in the summer months. They actually start 

decreasing their outbreaks and their behavior activities. Now, where we had before assaults as our 

highest, now we have inappropriate language. Defiance is our biggest problem. Assault is way down. I 

mean, physical aggression is not even 20 for the whole year, not even with assaults. That's just physical 

aggression throughout the year. We ended up saving property damage this year, $40,000. 

>> That was as of February. 

>> Oh, my god. 

>> We were 42,780 down from last year. That's why I say this works as a teacher. 

>> And we would ... Out-of-school suspensions, we had six, and then of course, restraints, we ended up 

down to six restraints throughout the whole year, but $40,000 is a reduction. 

>> Three of which were one student who has a severe heroin addiction. 

>> Oh, no. 

>> And even our behaviors are down 75%. That's huge, when you think of first year universal level being 

put in place. 

>> Um ...  

>> And you said elementary through 12? 

>> Seven through 12, seven through 12. Just to touch on the numbers Lee just showed you, they are still 

raw at this point, but they are extremely accurate. When I say that number, 42,000 plus, that was in 

February. To give you an idea of how a number gets that high, when, last year, my first year, we had two 

water fountains ripped off the wall within the first 3 months. Those are $2,700 a pop plus labor on the 

weekend. Don't have it. Our maintenance guy hasn't replaced a window, because we have the little, tiny 

windows in the doors, in ... Nobody remembers. 

>> Yeah. 

>> He used to do six a day. Not happening. Now, this is the stuff you guys want to know about. I know 

you two do. I'm going to start with hall routine and go up. The hall routine was something that we had 



an issue with, so we had to make sure ... You can't let our population go, "Hey, go to class," because 

they will find the devil's hands in the workshop. There's no doubt about it. We don't restrict them. We 

don't say, "You stay in there." What we do is our teachers walk with them everywhere, but they do it in 

a matter that's friendly. "Let's go to your next class. Come on." And they talk to them on the way there, 

and as they get there, they have the point sheets. They hand them off to the next teacher. The next 

teacher then redistributes them to the children. Children hold on to them. If they get zeroes, whatever, 

the teacher discusses with them what the issue was and explains it. We do not send them to the next 

class without telling them why they got what they got because if not, they go even more agitated and 

they feel ... Well, they feel wronged. So now, what do you want first? Bathroom or cell phone? 

>> Cell phone. 

>> Cell phone. Okay. Cell phone is a huge problem in every school. We know that. Our students enter 

the building every morning. This doesn't ... It's done in a way that allows for full dignity and respect. The 

kids are used to it. Lee's standing there joking with them. He's playing with them, he's ... And we have a 

little security room. In there, we put a 700-pound safe. Seriously, a 700-pound, fireproof safe. Why? 

Because then I can point to these kids and go, "Nobody's getting your cell phone." I also put a video 

monitor over the top of the door. Why? So I can go, "It's monitored at all times. Your stuff will not be 

stolen." These children fear their things being taken from them. They come in. They hand their jackets, 

their hoodies, their cell phones, whatever. Lee will then wand them. He gets a beep, we go through the 

process of, "Why are you beeping?" The other day we had a kid who had gum shoved in his pocket, and 

the foil was causing it to beep, and he's like, "Oh. Gum." They still get the cell phones in. You don't want 

to know the places they put them, okay? We'll just leave it at that. You don't want to know. Like any 

other school, I'm not shaking kids down for a cell phone. If I don't see that cell phone all day, okay. 

However, what we put in place is the moment that cell phone makes an appearance, the teacher goes 

over, uses the hierarchy to say, "Timmy, I need your cell phone." Timmy refuses, she then goes to the 

consequences. "Here's what's going to happen if I don't get your cell phone." If Timmy continues to 

refuse, this is where we go into our TACT2 model of separating because at this point we are looking at a 

kid looking for attention. The teacher will call myself and Lee up to the room. We'll come in the room. 

We will ask the teacher, "Please take your class to another area." And then me and Lee are gonna sit 

with that kid until he coughs up that cell phone. When they have it in their pocket, we flat out tell them, 

"You need to give me that cell phone." They'll say, "I don't have a cell phone." At that point, I inform 

them, "Then I have to assume you have something worse, which means I'm calling your mom. I'm calling 

everybody in, and we're going to have to do a full search." At that point, you see, "Okay, here's the cell 

phone." It comes up. But what we do is we wait them out. We don't get aggressive with them. We don't 

get argumentative with them. Lee and I have sat in a room at the beginning of the year. I think we sat 

there one day for about an hour and 15 minutes with a kid, and finally he got bored and went, "Fine. 

Take it." We called the teacher, class back in, everybody goes on their way, we lock it up. Just that 

simple, but it's the patience of it. 

>> Just the patience. 

>> It's the patience of it, and waiting. 



>> And consistency. 

>> I'll get right to you. Bathroom. Bathroom's a huge issue. Ellen would not let us lock the doors. Oh, my 

god. You've never seen anything like it. She was obsessed with those locks, obsessed with it. Bathroom, 

what we did this year is we have one of our pairs. We hired an additional pair who all day is in the 

hallway. Ms. Susie, I know it sounds like a bad use of a resource, but it works great. She sits out there 

and documents everything that goes on in that hallway. So when we have an issue, a problem, whatever 

it may be, we go to her notebook, and she's got it, boom, boom, boom, down. She's also there as a 

resource. Children start to feel a crisis, attention, whatever it may be, they will say, "Can I go out and sit 

with Ms. Susie for 5 minutes?" Absolutely. And they go out and sit next to her and go back to class in 5 

minutes. Fabulous resource. The bathroom team was the problem because you send these kids to the 

bathroom, and next thing you know they are at the convenience store on the corner, okay? It's like what 

... Where? So I had come up with an idea, and you can't give our kids a pass like you see in schools 

because they'll take it and throw it in the toilet. You can't give our kids a wooden stick because they'll 

beat each other with it. We all ... A lot of you are going, "Oh, yeah." You can't give them anything they 

can swing on a hook because they will swing it and hit somebody with it." So I'm racking my brain, 

racking my brain, racking my brain. I went to the pool store. I got a noodle. I got three different colored 

noodles: a green one, a blue one, and a pink one. I took 'em home and put 'em on the chop saw and cut 

'em down to pieces this big, just the size of somebody's hand so it sticks out the end. When they go to 

the bathroom, they have to carry the noodle. Everybody in the hallway can see that bright blue noodle 

in their hand. Timmy's supposed to be going to the bathroom. Now you're thinking, "You let 'em take a 

noodle in the bathroom?" No, because they have to go down, give the noodle to Ms. Susie, sign into the 

bathroom, put the time in, go to the bathroom. Before they get the noodle back to go back, Ms. Susie 

goes in and checks the bathroom. We explain to them that this is not an accusation on them. This is to 

protect them in case somebody else did something to the bathroom. They get their noodle back and go. 

The noodle has been an amazing feat. 

>> Yeah, I bet. 

>> In the first couple weeks, they're like, "I am not carrying a noodle. What do you think, I'm ..." And 

now it's just like, "Can I have the noodle?" 

>> And the beauty thing is because it's color coded, it can't harm anybody, and it sticks out the end of 

their hand, we don't have to ask them where they're supposed to be, which means they don't react to 

us. We just look down the hall and go you have a blue noodle, and you're at the water fountain. Go to 

class. That's a green noodle you're supposed to have. And that's it. So the noodle was like my big feat for 

the year. I really think I should have just went home and called it a year at that point in time to be 

honest with you. But that's how we control cell phone and bathroom. I do ... Do we have copies of the 

policies with us today? I'll have a couple business cards up here. I can send anybody the actual written 

policy pieces that we did up for these things. 

>> Is this me? 

>> Oh, no. Sorry. Went the wrong way. 



>> Okay. So I'm going to go over this really quickly, but this really is probably the most important part of 

the program. The point system and everything was driven ... and RENEW, drove to the point where we 

have created our resources that we really look at for community services and things. So we based it 

around blending together, because of RENEW, that student center planning, parents, community and 

school. Sorry. So we kind of connected with OBR. We looked at our local resources, such as the 

mechanical, business, career link, Allied Services, local employers, NHS, which is one of the agencies that 

... Sorry, one of the agencies that were already in our building, and PATH because we knew we needed 

to get a drug and alcohol youth program in there. We also looked at our partnerships because we're 

always involved in child and youth, juvenile probation, medical assistance, RBHS services, our accounting 

services and then our Office of Drug and Alcohol. Oh, sorry. We looked at putting many of our kids into 

community-based vocational training programs. We looked at restorative practices. I don't know if 

anybody's aware of that, but we were trained in that. And next year we're going to put it in place where 

we will begin to have circles in the mornings with our kids so that we can really feel where they're at and 

to be able to deal with problems through our circles. And also through restorative practices, we have a, 

which we're going to add to our hierarchy, is the questions. What happened? Who do you think this 

affected? And all of those things. So we have a system to put in place there. 

>> With our drug and alcohol counseling, we staff started it just a month ago. We are the first school in 

the State of Pennsylvania to have a licensed outpatient drug and alcohol in our building. It took us 2 

years to do because the state did not know how to do such paperwork. All honesty, 2 years it took us to 

do it, but we will have a drug and alcohol counselor on staff, paid for not through tuition but through 

insurance because we are an outpatient clinic, and the county will pick up anybody that doesn't have 

insurance. So ...  

>> And our drug use issue in our building was just absolutely huge, and we found that out just through 

our RENEW mapping. So we knew that we really had to focus on getting a counselor in our building. 

Turning Point Academy is what I'm going to focus on last. And the Turning Point Academy was 

developed through a grant, through the Transition Grant this year, and a lot of our kids, through RENEW, 

participated in this. So we looked at their point systems, we looked at what level they were at, we 

looked at them academically, where they were at, and then we looked at the transition assessments 

that we had done with them earlier in the year because our really focus was, "What are we going to do 

with these kids that are really struggling with ..." No, not struggling with academics, but academics, just 

at this point in time, was not something that they were really interested in. So our Turning Point 

Academy has two phases. Phase one was really getting them ... We connected with our local 

Lackawanna Junior College, and letting them explore what college is all about. Our phase two is that the 

kids can access and decide, well, I want to go to Lackawanna Junior College. We have a classroom on the 

campus. Go there and look at their certificate programs. They have quite a few certificate programs. Or 

they can decide to go to a CBVT program. So this year, during our phase one, they had college 101 

session our kids participate in, just like a college student would as a senior. They did a scavenger hunt 

where they walked around and they were able to access all the departments within the college campus, 

did a library tour. They also had a more in-depth assessment that we had given them in the beginning of 

the year to see where they really were looking toward as far as their career. They visited each 



department head, met with the kids and described their program with them, and they also got to sit on 

in some classes. They went into a certificate program, EMS program and the culinary program, and then 

they also went to our local Boscov's, and they were able to shop for clothes for, you know, an interview, 

or if what kind of clothes would you get depending on the career that they were going to. We also did 

some work-shadowing programs with job coaches. We actually put job coaches in through the grant to 

do career exploration, job shadowing. We have some kids already out there working on some ... Doing 

some job shadowing in a roofing company. This is our senior who will be hired through this roofing 

company once he graduates. An early intervention program one of our girls is involved in, some ... 

Veterinary ... One of our kids goes to the veterinary clinic and then a service garage and some other job 

placements. Keith also took out, I'm gonna jump in because we only have three minutes, Keith also went 

to Victory Village, which is one of our other programs that we have, and taught the kids to cook, do 

laundry, ironing, food shopping and household chores. These kids didn't have any idea how ... You know, 

Keith would tell the story, how to make a grilled cheese sandwich or tomato soup. So we went through 

the process to teach them those daily life skills because they don't have those. You would think that 

they had them, but they don't have those skills. And then our future outcomes. We need to really look 

at fidelity at the universal level and improve the reinforcement system for our staff because we still ... 

You know, when I go in there, I'm like the ear that ... You know, I hear all the things about, you know, 

what's going on, so I know our staff needs to have, you know, a little more reinforcement in there. Going 

to look at our tier two next year. We have our drug and alcohol program put in place. We're going to 

look at a universal screening, continue with RENEW, implement the restorative process, and next year 

we're going from our mental health ... We will have a school-based team in our building which will full-

time ... Which will access all kids instead of just the acute partial kids. So we are really a road, and we've 

accomplished quite a bit from that framework that we had developed in the beginning of the year. And 

this team, they work every day with these kids. Mr. Lively just, every day, problem-solving with these 

kids and making this program better every day, and it has been such an experience just working with 

them and watching the kids develop. Anything else? 

>> Do we have any questions? I think we have like 2 minutes. If not, we'll stay around to answer, but ...  

>> What do you do with the kids on Fridays that do not earn the reward? 

>> The kids on Friday who don't earn the rewards stay back. What we do is Keith runs the program 

taking them out or whatever. We'll pick, depending on the number of kids, a teacher or ... A teacher and 

usually two to three parents to go with them. The rest of the kids go upstairs and do remediation work. 

>> With the other staff? 

>> With the other teachers. 

>> They don't have classes as normal? 

>> Nope. Remediation work. Because if I send them to art, that's rewarding them. 

>> Yes. I know. 



>> If I send them to music, that's rewarding them. 

>> Right. That's ...  

>> You go do remediation work. You know what? You had a bad week to begin with, so you're probably 

behind in English. So go do English, and if they don't, they're still getting on their points sheet, then. So 

then they're affecting themselves for next week. So yeah, because we run ... Our points stop on 

Thursday. So it's Friday through Thursday. 

>> And how do you know they're on that other level? How do all the teachers know? Is that on the top 

of their next worksheet? 

>> Yeah. It's on the ... Stays on the worksheet, and then it gets tallied at the end of the day by the 

paraprofessionals, and then on their next-day worksheet, it's written on there where they left off so that 

the kid knows where they're setting for the week. Yes, ma'am? 

>> If you have a student in the room in an attempt to get his cell phone, you said you'd stay in there for 

approximately an hour and a half. What if the bell rings and the student attempts to leave the room to 

transition to the next class? 

>> You see the size of me and Lee? 

>> They don't usually go anywhere. 

>> People don't ... We sit in front of the door. 

>> Okay. 

>> We also handle the matter, and they really don't ever try to leave, in all honesty. Sorry for the being 

funny or trying to. They usually don't try to leave because Lee and I sit there and position ourselves in a 

way. A lot of times it's complete silence. When they're trying to argue with us, part of what we've 

learned from TACT 2 is we don't engage them. We will sit there in dead silence and wait 'em out. 

Normally they don't try to leave because once they're in that scenario, they realize that it's Lee and I 

that are in charge, and I don't think we've ever had one try to really leave. And it's also coordinated. It's 

not a ramshackle ... We go in as a team and know exactly what the other one's going to do. There's a lot 

of hand signals and stuff going on, but that's why. Yes, ma'am? 

>> You talked a lot about culture because of when you were hired and how everything got started, the 

way that building was run. So you talked a lot about how things got changed, but the staff ... Was 

everybody ready for change or did you have people who ... 

>> Kicking and screaming? 

>> A badge of honor, that this is the environment, and we work in a tough environment, and I go home, 

and I want to kind of wear that as a badge of honor of how tough these kids are. 

>> Yeah. 



>> So how did you go about changing that? 

>> One of the biggest things I think we did that worked well for us, the team got everything put 

together. We had the framework laid out. Then what we did, and luckily we have a very supportive 

director of special education. We asked everybody to come in and help us finish putting the framework 

together. The entire staff, crisis, social workers - maintenance was there one day - all the teachers, 

secretary, myself, to put the particulars together. They came in and did it. When we determined what 

was going to be a classroom, a major, a minor, an office referral, they picked them. So, in turn, when it 

came first day, it was theirs. They owned it. Now, do we still battle? Absolutely. We still have days where 

teachers get angry, mad. They go, "You know what, Timmy? Zeroes." And it's like, "No." I do it, too. I'm 

not going to lie to you. These are kids that will push you to the point. But every day we remind ourselves 

we gotta start over. We gotta start fresh. Yes, we had that battle, and we still have traces of it. But for 

the most part, within the first week, two weeks, people went, "Oh, my god. This is working." You can sit 

in our building. I've had people come in my office and go, "Where are the kids at?" And I go, "They're 

upstairs." "Why is it so quiet in here?" It's emotional support center-based. It doesn't sound like a zoo. 

I'm like, "Because it works." I open my doors. Most of you have been in places like this. They don't let 

you behind the silver doors, you know? I tell everybody, "Come on in. Let's go," and take them for a 

walk, and my kids will walk up and start talking to strangers. We actually had a district who didn't 

believe what we were doing and thought we were fibbing. I'll put it that way. They came to see us. By 

the end of the tour, they asked if Ellen would come out and help them with their PBIS program because 

we were doing it better than they were. Consistency. Anyone else? Yes, ma'am? 

>> When there is a situation where the kid needs to be in the room and the class leaves, where do they 

go? You have an alternative room, like a resource room? 

>> We have one alternative room. If that's being used, this is where the flexibility of the teachers comes 

in great. If we have to clear Ms. Osissio's room, she'll go to Mrs. Robinson's room, and then the teachers 

... You know, we're professionals. "I'm taking mine to this side of the room. You take yours to this side of 

the room, or you know what, let's do an alternative activity, and we'll work together and take this 20 

minutes and make it something positive for the kids." 

>> And it's not surprising for the teacher when they see you walking in with a of couple kids. They know. 

"Well, all right. Come on in here ... " 

>> Yeah. 

>> "You're here to chill for a while." 

>> So, you know, you dance. So anything else? No? Hey, we'll be hanging out for a few if anybody wants 

to talk, but thank you very much, folks. 


