
>> Good morning, everyone. I guess to start off today, I just want to talk a little bit about PaTTAN's 

mission statement. Our goal and the goal of PaTTAN is to identify those initiatives that have been 

identified by the Bureau of Special Education and make sure that we're able to take those out into our 

local education agencies and build capacity of our local education agencies who serve students with 

special education services. We also have a commitment to the least restrictive environment, and we 

want to ensure that all students have access to the least restrictive environment, starting with that 

general education setting first, with supplementary aides and services and not looking at those more 

restrictive places until we've looked at the general education setting. I slid this slide in so that if you're 

looking at our PowerPoint slides, you probably won't have this one, this particular slide. This is the book 

that this model is taken from. It's by Glen Dunlap, Rose Iovannone, Carie English, Don Kincaid, Kelly 

Wilson, Katie Christiansen and Phillip Strain. They've done the work in this area, and PaTTAN has 

actually worked very closely with Rose Iovannone. She's been brought in several times to work with 

teams and do trainings at our PaTTAN offices. So this is one of her books, and I know she has ... 

Obviously, you're in the school-age version of this model. There is a book for early intervention, and 

there's also going to be coming out, from what I hear in the mix, is there's going to be a secondary 

version coming out. There are some secondary documents in this book, but I hear from the rumor mill 

that there's going to be another book coming out as well. So you could go to Amazon, and you can see 

the [INAUDIBLE] book. All the information that we've gathered today with regard to the PTR model 

basically has come from her trainings and our much-extensive review of the materials in this book. 

We've spent much time with this. We're going to be really looking at PTR today, and obviously, our goal 

is to share with you the steps: What is PTR? What does it look like? Why would we want to choose this 

as our model of FBA? But we really can't do that until we really think about, how does PTR fit within a 

system or fit within MTSS, Multi-Tiered Systems of Support? And how does Multi-Tiered Systems of 

Support support PTR? We really can't pick a practice and say, "Oh, we're going to implement this 

practice," without thinking about the system in which it exists. So I'm going to talk a little bit today for a 

few slides about systems and about Tier 3 systems. Just to get a view of the audience, how many of you 

are working in schools that have Tier 1 in place? How many of you have Tier 2 in place? How many of 

you have Tier 3 in place? A few more. A few. Okay. Great. Excellent. So you'll probably have some 

understanding when you start to see these formats, frameworks that we're going to share with you. So 

really have to think about the systems. We can't think about practices without our systems. And this 

kind of leads me to this slide because this is kind of this global perspective of how we view initiatives. 

We want student outcomes. We want students academically successful. We want students socially 

successful in our schools. That's the student outcomes that we want. And we have practices. We have 

Tier 1 practices, Tier 2 and Tier 3. We're going to be focusing on the practices at PTR today, which is a 

Tier-3 practice. But as you can see in that lower circle, that's just one part of this framework. We also 

have to consider systems.  When we have to consider systems and we're thinking about PTR, we have to 

think about, okay, training.  Who's gonna be trained?  How are they gonna be trained?  Do we train a 

whole team?  Do we just train facilitators?  Who's gonna be a part of this?  Who's gonna be the team 

that determines some of the pieces that we need to determine?  And we're going to talk about this 

more specifically in a few more slides.  We also have to consider some of your structural components.  

How does a student access PTR?  How does a student access Tier-3 interventions?  So if you have a 

student who you're in Tier 2, you need to have some decision rules.  You need to look at your data, 



which is our third circle.  You need to decide, what data are we going to look at to know that a student 

needs to move from Tier 2 to Tier 3?  And then, we have this data.  We think they need a Tier-3 

intervention.  What Tier-3 intervention?  And what data am I gonna use to make that decision?  So you 

might have maybe three or four Tier-3 interventions.  You have maybe PTR.  You might have RENEW.  

You might have some school-based mental health intervention.  How do you know where the kids go 

and who makes those decisions?  It's all systems-level pieces that need to be put in place.  So we have to 

think about our data, our systems and our practices.  And I'm gonna take you to another slide that might 

look familiar to some of you, especially if you've planned your Tier-2 and Tier-3 supports at your team 

meetings: Building Level Action Plan.  It looks a little complex.  I'm not gonna review the whole thing 

with  you.  But how many of you have seen a similar document or a document like this before?  A 

Building Level Action Plan?  Okay, a few of you.  This is a system that we use to kind of graph out what 

those circles -- Data, Systems and Practices -- look like at our building.  So we wanna be able to say 

who's on that team.  We have different teams at the universal level, the secondary level and the tertiary 

level.  They might have overlapping people.  You might have school psychologists in every team.  There 

might be overlapping people, but there might be different people on those teams as well.  And then, we 

have your practices.  What different practices do you use at the different levels?  And at the bottom of 

this graphic, we've added this component of decision rules.  What decision rules make you move into 

and out of different levels?  And we wanna think entrance and exit because we don't want kids to enter 

and never be able to exit.  So we wanna have criteria for kids to actually move back to a different tier.  

What we're gonna highlight today, and this arrow illustrates that, is this tertiary level, and I'm gonna 

take you to another graphic.  This is a new one.  You've not seen this one before.  But it will help you to 

understand kind of the complexities of the system at Tier 3.  So when we're thinking about Tier 3 

interventions and supports, I mentioned earlier, we have to make some decision rules about, how do 

you get from Tier 2 to Tier 3?  We have to make and decide ... Who decides that?  Who makes that 

decision?  What team?  What team members?  How often do you make those decisions?  How often 

does the team meet?  How often do they review the data?  When do they go make those decisions that 

they'll go into the next tier?  What data do they look at?  And they're looking at data, what intervention 

in our Tier 3 supports?  For example, for this example, we have selected PTR, RENEW and mental health 

support.  So that's three examples of three Tier-3 interventions.  You have to consider that you first 

need a team at Tier 3 who's gonna monitor the responsiveness of the students, the effectiveness of that 

interventions.  So we need a team, either at the school level, the district level or the school building level 

who's gonna look at those interventions and say, "PTR is successful at our school.  We've been looking at 

several students' data, and we're saying, 'This is a good practice for our school, or it's not.  Why is it not?  

Do we need more training?' We have to make some instructional decisions at an intervention level."  We 

also have to consider the Fidelity.  So if it's not working, are we doing this intervention with our teams 

with Fidelity?  So those are two big pieces that we need to make sure that we have in place at a more 

global level for your teams.  And if you have those pieces in place and you're saying to yourself, "Okay, 

we made this decision.  We're going to choose PTR as one of our interventions.  We have to make some 

exit and entry criteria for that intervention."  Then, we have to decide who's trained in PTR.  You need a 

team who can, basically ... You know, you have a kid you're saying needs PTR.  Who's trained to actually 

facilitate that type of intervention?  Many times in your schools, I'm sure, you have ... Everyone's 

conducting FBAs right now because they have to, right?  It's part of the law.  So you might have a school 



psychologist who's maybe doing a lot of your FBAs.  Are they people that you're gonna bring in for 

training to facilitate this process?  But within that team, you have to have individual student teams, just 

like you have IEP teams because Tier 3 is an intensive individualized support.  So underneath this 

graphic, you'll see each student has their own team.  It might be the IEP team.  It might be the IEP team 

with some additional people.  It could be, and I would recommend, if there's a paraprofessional involved 

with the student, you'd want that person to be on the team.  You might have a parent involved in the 

team.  You might have some person who actually, like an aide on the playground, who knows the 

student very well, and that's an area or a setting where behavior is really chronic, that you want to bring 

that person in.  You wanna have people on the team who are knowledgeable of the student.  And I'll talk 

a little bit more about the team in a few slides.  And then, they progress monitor the effectiveness of the 

interventions that they developed, and we're going to talk about how PTR does that really seamlessly.  

And I think this kind of summarizes the slides that I've gone over thus far.  We can have a really effective 

intervention, and we know that PTR has research and evidence to support its use.  And I'm going to 

share our study with you today to exemplify that point.  If you wanna know more about the research, 

you can contact us.  And I think our e-mails are at the end.  I would be glad to share other things with 

you as well.  We know it's an effective model.  But for students to really have, to get the effective results 

that you want from an intervention, you need to have an effective system.  So this is summarizing my 

big a-ha, big point.  You need to have the system in place.  You can have a great intervention, but if it 

isn't done in a system that provides the training, that provides the structure, that provides the time and 

enables a team to get together to do it, you're not gonna have an effective intervention because you're 

not gonna have Fidelity.  And Fidelity can be measured, one of the tools ... And there are other tools out 

there.  We have been playing with recently the BAT, which is the Benchmarks of Advanced Tiers.  How 

many of you have heard of the Benchmarks of Advanced Tiers?  A couple people.  Okay, good.  You 

probably hear the BOQ.  It's kind of like the BOQ, but it's for our advanced tiers, our Tier-2/Tier-3 

interventions.  And it's basically a guideline of things that should be in place for Tier-2 and Tier-3 

interventions.  And if you get the BAT and you look at that, you'll be able to see, what do we need 

systems-wide in place?  It helps you to develop your systems.  And there's a link at the bottom of this 

PowerPoint to the BAT.  So you can actually get it, download, look at it.  And even if you look at the BAT, 

there's a section on the BAT that talks about functional behavioral assessment and intervention.  That's 

what we're looking at, these Tier 3 and that piece of Tier 3.  You will be able to kind of maybe look at 

your current practices and analyze, are you doing a current practice in a good system with Fidelity?  And 

I think, as Rob Horner said the other day, if you're doing something good and it's working, there's no 

reason to change it.  But analyze the Fidelity of what you're currently doing and seeing if there are 

things.  And our idea today is that PTR does address the BAT.  We've analyzed it extensively.  So it does 

address every component of the FBA part of the BAT, which is one of the reasons PaTTAN is doing a lot 

of trainings on it.  It thinks it's a really effective model.  One thing you're going to find, if you kind of 

think back to FBAs and things that you've seen in schools and the processes ... And in my experience, I 

know in Kristin's as well, doing a lot of FBAs in schools and training teachers and participating with 

teams, our goal to do a functional behavioral assessment and eventually a positive behavior support 

plan is that ideally, we wanna change an environment.  That's what we're capable of doing.  We can look 

at the environment events that occur around a behavior and see how those influence the student's 

behavior.  And then, we wanna be able to change those environmental events so that we can prevent 



behavior.  We also wanna teach skills, not just ... And I will say replacement behaviors are critical, but 

also other skills, social skills, self-regulation.  Those are things mentioned the other day by Rob Horner.  

Academic skills.  Those are important skills.   Ideally, when we're doing an FBA, we wanna have 

collaboration with the teacher to figure out a plan that works.  When we think about this collaboration 

piece, this is a big part of what PTR is.  It allows us to really discuss with the teacher about what she's 

tried, what she hasn't tried, what will work in the context of a really skilled facilitator being able to say, 

"Well, this is our hypothesis.  These are the types of interventions that would work.  What, of these 

choices, would you wanna choose?  What do you see fitting into your classroom?  And then, what does 

it look like?" And a big part of doing that and a big part of this, which Kristin will discuss, is that we task 

analyze those interventions.  We are very specific about what exactly happens in each intervention in 

our behavior plan.  And the teacher has say in all of those pieces.  So when you want Fidelity, you want a 

teacher to implement with Fidelity, you have to get them to help develop it.  I mean, just me coming in 

and saying, "I think we should have choice, and this is what it should look like," I mean, I can do that.  

And if it was implemented, it probably would be effective because I've done a good FBA.  But the 

teacher may not implement it if she hasn't had participation in the process.  So collaboration is key.  A 

plan that is individualized to the student, I know many of you probably have seen plans that avoid 

choice, curricular modification, and there are lists of things.  And you open another one, and you say, 

"Oh, choice! Curricular modification."  Like, you see these, I don't wanna say cookie-cutter, but 

interventions that are really standard.  Choice is a great intervention.  But what choices?  When do you 

give the choices?  How many choices?  That's the individualized piece.  That's what makes it a really 

strong intervention plan.  So those are individualized.  Coaching is a big part of PTR.  We don't just say, 

"Okay, we wrote the plan.  And here you go.  We'll talk to you about it, and off you go.  Good luck with 

that."  You know, there's no train and hope.  It really is, we've task analyzed it.  We've met a lot about it.  

We've task analyzed it.  We come in.  We check Fidelity with the teacher.  The teacher checks her own 

Fidelity because we create Fidelity checklists.  It's a very clear procedure of coaching.  And then, we have 

obviously the ongoing problem-solving with data.  And there's a data system that is created through PTR 

that is easy for a teacher to do to progress monitor.  And I'm thinking you can make it as easy or as 

difficult as you want.  But it's a rating, kind of like a rating scale type of thing.  It's easy for the teacher to 

do.  She can see when it's a good day, when the student's behavior is successful, when the student's 

behavior is not.   And we'll show you some examples of that as well.  But I know in my experience, and in 

a lot of experience of my colleagues as well, that FBA struggles in schools because a lot of times, we 

have an expert coming in, completing an FBA, and I can't tell you how many times I've seen it.  Expert 

comes in, does the FBA, maybe makes some general recommendations at the bottom about some 

interventions that you might wanna choose, hands it off to a special ed teacher or a case manager.  They 

look at the hypothesis, and they write an intervention plan, where they may not necessarily be trained 

to really understand those links between function and what is an antecedent intervention.  Many times, 

I see things that are in different spots.  They don't even know what a replacement behavior is.  You 

know, there's a lot of issues when I read behavior plans.  So here we have this really isolated model 

where, if we were all working together as a team, we wouldn't have that.  The FBA is seen as a form, 

something I need to do and complete, versus something that is a process and a problem-solving process.  

I've also seen it as a way to get students out of, "If I complete this form and I do this process, students 

will no longer be in my classroom potentially." So it's a way to get kids out of classrooms sometimes too.  



Train and hope, and I've seen many times where interventions aren't really connected to the hypothesis.  

And the one nice thing about PTR is that they really focus and prioritize those interventions, those 

behaviors, and you're not overdoing it.  You're picking one or two behaviors that you're going to address 

that's gonna give the teacher the best benefit, and that you're not gonna have these hypothesis that 

have 15 things in the beginning that are all antecedents, a behavior, and then a note, "Oh, it's escape 

[INAUDIBLE]," because you've compiled it all into one big hypothesis.  And I've seen that in many, many 

situations.  So it's much more specific in the intervention plans because they're task analyzed.  They are 

very specific, but there aren't a lot of interventions on them.  So many times, I know when I look at a 

behavior plan, I might see 10 antecedent interventions, two or three teach interventions and six 

consequences.  It's not like that with PTR.  You're gonna have two or three interventions, one or two 

replacement interventions and at least two consequence-based interventions.  You're not gonna have 

an extensive plan, but you're gonna have a specific plan.  And that's really what you want because you 

want it implemented with Fidelity.  So, how do we get rid of that struggle?  Prioritize and define 

behaviors.  We don't have to address every single behavior.  We need to address the ones that are 

gonna have the most effect on the students' behavior and learning.  Define them operationally, make 

data collections simple so we have a format for that, something that teachers can do.  We wanna make 

sure those hypotheses are connected to the intervention.  That's a part of the process.  It's built into the 

process of PTR.  The teacher is a non-negotiable partner.  The teacher is the one where we listen to.  We 

prioritize what they say.  That is a very big, important piece.   And then, we support the implementation 

through coaching and looking at data.  That's PTR.  It does all those things.  So, why choose it as your 

model?  I feel like I'm doing a sales pitch.  Why choose PTR?  I am a little bit.  Well, we have research 

studies that suggest ... And this is the biggest study that came out by Rose Iovannone and her 

colleagues.  They looked at 245 kids.  They had a variety of disabilities, as you can see here.  And they 

did a randomized control trial.  So one group of kids received PTR and their functional assessment and 

intervention package.  Another group of students received what was standard in the district, whatever 

they did.  It wasn't PTR.  But it might be traditional FBA type of processes.  And when you think about 

your systems, it's kind of the things that you probably do in your schools.  And then, they compared the 

data.  So this is the results.  They found significant increases in social skills.  They found significant 

decreases in problem behavior.  They found increased time for active engaged time in classes.  Isn't that 

really what we want?  We want kids actively engaged and learning.  So they had some really great 

results.  But what they also did is that control group was a wait-list control group.  So that group also got 

PTR after this part of the intervention, and that control group, from baseline to post-test, again, had 

increases in social skills, increases in active engaged time and decreases in problem behavior.  There are 

several other studies, case design-type studies, single-subject studies.  There's some multiple baseline 

studies too, I think, that looked at PTR, and they showed positive results.  And I would be willing to share 

some of those sites with you at some point if you e-mail me.  My e-mail's on this.  We do have access to 

all those materials.  And if you do choose to get trained in this model, we have materials for you.  

There's a live binder of materials and things that we've created.  So if we look at PTR through the lens of 

implementation Fidelity and you think about that BAT -- remember I told you, look at the BAT and look 

at all the components -- it does have Fidelity.  So before you start this whole process, you really need to 

think about who that team is gonna be.  Who is your PTR team?  You wanna have people that have 

knowledge of the student.  I mentioned this before.  Classroom teachers, parents, assistants, 



paraprofessionals.  You do need someone who has fluency in functional assessment and behavioral 

principles.  And I've said this before, and people kind of think, "Really?"  I've done a lot of FBAs.  I've 

gone in, done my observations.  I've done FBAs ad nauseam.  It's easier for me to go in and do an FBA.  

Facilitating other people coming up with ideas and guiding them is not as easy.  It's a more challenging 

process.  And I think Kristin will think to this experience that the first one I did, not so easy.  Second one I 

did, I got better.  I learned from it.  So doing multiple of these processes, you get better at it.  You learn 

the program.  You learn how to guide people through it.  You know the questions to ask.  So it is 

something.  Don't try it two times and say, "Oh, this is too complicated."  I don't know how many have 

you've done at this point: 8, 10, I don't know.  I mean, you have to do a few to feel comfortable with the 

process.  Once you do, you're gonna really see how it works.  Knowledge of the context, you need an 

administrator there, people that can guide you to resources.  I mean, that's always helpful.  And you can 

also consider the team functioning.  There is, in the textbook that I shared with you earlier, there are 

some work-style surveys of teams looking at collaboration and communication.  You can go through 

those pieces, if you would like, as a team.  There's also a really nice survey for teachers and 

paraprofessionals to fill out and a comparison guide.  So if you're having that difficulty, like maybe you 

have different communication styles and you want to kind of get on the same page, it's a really nice little 

survey that you both fill out and then you compare.  So those resources are in the manual.  The PTR 

process, Kristin's gonna go through this in detail, but really, there's four parts.  We goal set, which 

means we identify the problem.  We define it.  We develop a system to collect data on it.  We conduct a 

functional behavioral assessment where we analyze the problem.  We develop an intervention plan, and 

we implement that intervention plan with coaching and Fidelity.  Coaching and Fidelity are key.  You 

can't have great success if you don't have Fidelity.  And then, we evaluate, and we monitor the data, and 

we problem solve.  And I'm gonna let my colleague ... Gonna pass this over to my colleague, Kristin 

Starosta.  

>>  Okay.  Good morning, everyone.  Can you hear me in the back?  Okay.  So my job is to take you 

through the steps of PTR, and really, I'm going to highlight what I see as the benefits of using PTR as an 

FBA model.  I can't teach you the PTR steps, but my goal is to kind of highlight what I think is an 

advantage of using this model.  I'm also gonna show you kind of permanent products or examples from 

each of the steps so you kind of see what it looks like when we go through this with a team.  I am a 

training and consulting staff, attack staff, with IU 20, which is Northampton and Monroe and a little bit 

of Pike County in the eastern/northeastern part of the state.  I've worked with one district, training all of 

their school psychologists, special ed teachers in the PTR process, and I've worked kind of piecemeal 

with other districts, training individual teachers and staff.  And I've also participated in all of those 

trainings.  My kind of format was doing a more formal training and then working with the school psychs 

and the special ed teachers to actually go through the process.  So they were very helpful to me to allow 

me to kind of practice in the real world.  I also participated ... PaTTAN did a pilot study where they 

invited school teams in, and so I participated with one district with that as well.  So I organized this by 

big ideas.  So the first big idea is that you have to have data collection, and I know that data collection is 

a very difficult thing, and it's never really the easiest part of the process.  But PTR helps you by giving 

you a data collection format called the IBRS-ST, Individual Behavior Rating Scale for Students and 

Teachers.  What this does, and I'll show you a couple examples, but it forces you to prioritize the 



behavior.  We are not doing FBAs for just the global problem behavior of a student in your classroom.  

We are focusing on a specific behavior.  We're going to start the process by talking about that, 

prioritizing not only the behavior, but also when we're going to collect data.  So again, we're not looking 

at the whole school day and trying to make the whole school day.  We're trying to intervene with the 

whole school day.  We're focusing on a behavior and a time of day.  And we're also starting by baseline 

data so that, when we're ready to implement, we'll already be able to tell if the intervention is working 

or not because we have that baseline data set up.  One thing that I wish I had done that I didn't do, so 

I'm telling you now as a kind of thing to look out for, is use the baseline data to set a goal so that you can 

see, once we're implementing the intervention, are we meeting that goal?  So the first step in the 

process to setting up that data collection, that IBRS-ST scale, is to brainstorm, what are the problem 

behaviors?  So this is a form that is within the PTR materials, and you can do it a couple of different 

ways.  I think the most efficient way probably is at your meeting to have everyone on the team 

brainstorm.  What are the problem behaviors of concern?  What are the behaviors we want to 

increase/have the student do instead?  And then, as a team, go through the list and prioritize what 

behaviors we wanna work on first.  So this is an example from a meeting where the first box is just a 

listing of everything that everyone identified as a behavior of concern for the student, and the 

highlighted behaviors are the ones that the team decided to prioritize.  Once we prioritize, then we have 

to define what the behavior is because, if we're collecting data, we have to have a clear operational 

definition.  I found that, because we're developing a data collection tool, defining the behavior and 

coming up with the tool kind of go hand in hand.  So it's kind of a reciprocal process.  This is the IBRS-ST 

tool, the behavior rating scale for PTR.  Basically, what it is, like Natalie referred to, it's a Likert scale.  It's 

a scale from one to five.  You can vary that scale depending on the behavior.  But what makes this 

different than a typical point sheet is that you define what each of the anchors of that scale mean.  So 

you define what a one looks like, a two, a three, a four and a five, and how you define them is you 

decide what dimension of behavior you're going to measure.  So by dimension, I mean: Are we going to 

look at the frequency that the behavior's occurring?  Are we going to look at the duration, so how long 

it's occurring?  Are we going to look at the intensity?  Percentage of time?  Those are all the things that 

you consider with the team.  And the role of the facilitator is to explain those options to the teacher and 

then have the teacher pick which one makes the most sense to him or her.  For this student, this was a 

student that we did as a part of the PaTTAN pilot.  And we decided that the teacher said talking out was 

a problem.  So she wanted to measure it both by frequency -- so how many times he talked out during a 

time period -- and then, she also said that he could vary his voice volume.  So that was another way that 

she wanted to measure his behavior.  So the frequency was a scale, and we came up with these 

numbers.  And the PTR materials that Dr. Iovannone shared with us, she gives you a script to follow for 

developing the rating scale from one to five.  And follow the script because I did it in the beginning, and 

it's very simple if you follow the script.  So we came up with the scale.  The scale can be whatever the 

teacher feels is most appropriate, but it goes from zero to three times would be the best day ever, 11 or 

more times would be the worst day ever, and then all the kind of variations in between.  You can see, at 

the bottom, there's also a key where talking out is specifically defined so that you understand what the 

frequency is.  When we're talking about frequency, though, the teacher was not responsible for taking 

tally marks in order to fill out this form.  It purely was at the end of the data collection period, she thinks 

back: How many times do I think he talked out during this period?  And she circles the number.  There's 



no tally marks, golf counters involved.  We also did "on task" as a behavior that she wanted to increase, 

and for on task behaviors, most of the time, it makes the most sense to do percentage of time.  You 

have up at the top, the gray columns are a.m., and the white columns are p.m.  Over the course of doing 

this with the team, we further refined that to really just a specific part in the morning and a specific part 

of the afternoon.  But at the first meeting, all we were able to kind of do was a.m. and p.m.  This is 

another ... Oh, you have a question.   

>> Yes.   

>> [INAUDIBLE]  

>> Correct.  Yup.  Totally just at the end of the morning, how often do we think he was on task?   

>> This is another ... The pilot student was an elementary student.  I think he was in second grade.  This 

is an example of a student.  The second grader was in general education.  I've done this with both 

general ed and special ed.  This student was a middle school student, I believe an eighth grader, 

identified special ed emotional support.  So I included this example because it shows another example of 

the Likert scale.  This student was very verbally aggressive, would make a lot of pretty serious 

threatening comments.  So the kind of dimension we chose was kind of intensity, but it was also kind of 

a behavior chain.  He would start off with, on a good day, he would mutter under his breath and 

mumble in response to directions, and on a terrible day, he would make threatening comments to 

another person.  So the scale was kind of ... And that was a pretty reliable behavior chain for him.  So 

that's how we did the Likert scale from one to five.  So it just shows you that we can get a lot of variation 

in the types of data we're collecting, and this was totally the teacher.  I think we started off by talking 

about kind of frequency with this student.  But then, as we discussed, we didn't think that frequency 

would capture his behavior the best way.  So we came up with this scale.  This is from Dr. Iovannone 

because I was working with some high schools as well, and I wanted some examples of what a high 

school form might look like.  So this is a student who would refuse to go to classes.  So refused all core 

classes, refused only three, two, one, et cetera.  Here, attending math class, was he engaged?  Did he 

just stay in the class, and that was better than nothing?  Did he enter the class but then leave?  Did he 

just come to the door?  Or did he not go at all?  So again, just showing you the variation of how this 

scale can be used to individualize for the student.  I'm not gonna go over this in detail, but at the end of 

each of these steps, we give you this slide that kind of summarizes what the step is, the purpose, the 

forms that you're going to use.  So if you're familiar with PTR and have done it or have been to the 

training, this will kind of help you along.  If you're going to do it in the future, maybe keep these slides as 

a reference point because it's a good organizational tool.  Yes?  Oh, you wanted to talk.  Sorry.  Sorry.   

>> And I also wanna say that if you do work with us at this, we have this in a live binder with these 

materials and with all the documents that go with them by meeting.  So we do have resources that, if 

you do some trainings with us, you want some assistance with this project, we really can provide these 

resources for you as well.  As well, some connections to Rose too.  You see those slides.  We're not 

gonna go over them in detail, but if you go to a training or want training at your sites and you wanna do 

some of this work, we would provide you with some of those resources.   



>> Okay, the second big idea is that the FBA has to focus on the environment.  Because we're really 

prioritizing the behavior, we're prioritizing the time of day, we want to only look at that behavior and 

that time of day.  In a minute, I'll show you the FBA form.  It's really a structured interview format.  You 

can choose more than one problem behavior to intervene with, but if you do that, you have to do the 

FBA form for each problem behavior.  So that's kind of a punishing consequence to only choose ... Or I'm 

not sure which one.  That might be negative reinforcement, but it's one of those two.  Only choose one 

behavior to really focus and prioritize on.  Look at the interview form as a way to focus the discussion.  

There is no way you can just fill out the form and make a hypothesis.  There has to be a give and take in 

a discussion, and that's the role of the facilitator.  So this is just one page from the interview format.  

The interview is divided into three sections: the prevent, or the antecedent; the teach, or the behavior; 

and the reinforce, or the consequence.  Like I said, it's a checklist that teachers can complete ahead of 

time and then discuss at the meeting or that you can do as a part of the meeting.  I have learned the 

hard way that I have given this form out to teachers, had them handed back to me, and every single 

option has been checked.  That is not helpful.  So, after that, and when Natalie and I kind of both 

experienced that, we were like, "Well, maybe we should do it at the meetings," kind of keep a little bit 

more control over the situation because at that point, you realize how frustrated the teacher is and that 

you need to have a different approach.  But like I said, it's not just a form to fill out; it's a facilitated 

conversation to narrow down.  The goal is to get as focused as possible so you can write a good 

hypothesis statement.  So this is an example.  There's a version of this form in the PTR materials.  I kind 

of just simplified it for my own purpose.  But basically, this is from the pilot student that we worked 

with, and just each bullet is kind of a response from the prevent section of the interview.  Each bullet for 

the teach column is from that section, and I just used it as a Word document to keep track of the 

responses.  We had follow-up questions, conversation to further explain what she was talking about in 

terms of the morning routine as being a problem time.  So as a facilitator, I was asking questions to get 

more detail and more information.  And again, the highlighted sections are what we decided to 

intervene on: the areas, the antecedents that we wanted to work on and those highlighted parts you'll 

see become a part of the hypothesis statement.  So it's kind of hard to document this in a PowerPoint 

slide, but this is the purpose of the facilitator: to move the group through the interview process, to 

come up with a hypothesis statement that will lead to a behavior support plan.  So this was a hypothesis 

statement for that pilot student.  So it was nonteacher-directed situations.  So morning routine, 

transitions, people talk out, and as a result, he receives ... We realized that he was getting attention, but 

that's what the facilitated conversation was about.  It wasn't that he was just getting attention; it was 

that the teacher would break down the morning routine and the morning work for him as a result of him 

talking out and engaging in problem behavior.  So we realized that we had to kind of do that as an 

antecedent rather than as a result of the problem behavior.  This is just another example.  This is from 

one of the high school cases that I collaborated with.  And just to show you, like, I know time is going to 

be a question, and in the pilot study, we were at PaTTAN for a whole day.  So we had lots of time to 

work through the steps.  But in the high school, I only had that before school time to work with the staff 

or during a portion of their prep period.  So we could do this in a much smaller time, especially after I 

got better at doing it.  So again, this is the slide that just kind of organizes things.  The third big idea is 

that the hypothesis from the FBA must drive the intervention selection.  As you can see from this 

hypothesis from the pilot student, this is pretty specific.  We know when it's happening.  We know 



what's triggering it.  We know what's reinforcing it.  So this will help us do the opposite of those things 

for the intervention plan.  The benefits that PTR brings is that it's the same people working on all these 

steps.  So it's not a separate group doing the FBA and a separate group doing the behavior support plan.  

Everybody's together working on it.  And the model itself, the steps and resources kind of help maintain 

that connection.  So this is the hypothesis that we developed, so you can see structure.  As a result, he 

receives structure and prompts to complete his work.  So, how can we have the teacher give him those 

structures and prompts proactively?  He also receives peer attention when he talks out.  So, how can he 

receive peer attention as reinforcement for positive behavior?  Those were kind of how we broke down 

the hypothesis statement and converted it into questions to help us guide the intervention selection.  

Natalie referred to task analyzing the interventions, and I think this is the biggest part because, again, 

we're not just producing a plan that is a list of interventions.  We're brainstorming how that intervention 

is actually going to be implemented in the designated time period.  And the model provides you with a 

lot of tools to help with that.  And again, the teacher is an active participant.  So the teacher is choosing 

the interventions.  As long as the intervention matched the hypothesis statement, it was fine by me.  

That was my only veto power, was if the intervention they wanted to do didn't connect to the 

hypothesis statement.  The teacher chose things that I might not have chosen, but she chose them 

because they fit her classroom.  Completing the task analysis, so the steps of implementing the 

intervention, is also a form of coaching, especially with that teacher.  Because we had more time with 

her, we could come up with the whole plan, and there was really no need to practice the plan because 

we had kind of practiced it as a result of completing the task analysis.  So look at the task analysis not as 

a time waster, but look at it as embedded coaching.  So one of the tools that PTR gives you is an 

intervention checklist.  So these are the intervention choices.  It's the role of the facilitator to say these 

choices from column one are out because they don't match your hypothesis.  But everything else, you 

can consider based on the needs of your student and your classroom.  For each of these options on this 

table, in the book, there are descriptions of each of these interventions and kind of indicated uses, 

advantages of the intervention.  So that's a resource that the team and the teacher can use to kind of 

understand the interventions.  There are also a resource that Rose gave to us at the training.  There are 

intervention fact sheets for each of these interventions, and this is something Natalie helped me with 

because those intervention fact sheets, in my experience, are more for the facilitator to kind of guide 

you in the task analysis.  The chapter from the book is more teacher-friendly language.  I tried to give 

the intervention fact sheets to one of the first teams I worked with, and it did not have good results.  So 

start with the chapter information first as a more teacher-friendly resource.  But the intervention fact 

sheets are important for the facilitator too.  So some examples of what the intervention task analysis 

looked like for me for that pilot study.  We used a timer.  We had a visual morning routine checklist, 

which is those colored bullets there.  The color coordinates to the voice level expectations for the 

classroom, meaning green, you could talk freely; red was quiet silent time.  And basically, how I 

facilitated the task analysis was just asking questions.  Okay.  We're going to have a timer.  What timer 

options do you have in class?  Where would it be?  My role was to task the questions, give options of 

what those things could look like like if the teacher didn't already have those options in her mind and 

then allow the teacher to decide what worked for her classroom.  We were very fortunate this teacher 

was a very organized, systematic person.  So she had a lot of ideas on her own.  We had the routine.  So, 

okay, let's picture your morning routine.  How will Jeff move through this morning routine using the 



timer on the checklist?  How are we going to teach this to Jeff?  What time do you have to do this?  

What is the best thing?  What examples and nonexamples do you work on with him?  And that's 

basically how we work with the task analysis.  Big idea five ... Let me check the time.  Okay, coaching and 

data-based decision-making equals Fidelity.  We really emphasized Fidelity because we know that a lot 

of times, we write really good plans, but they just never get implemented, or you talk with a teacher, 

and you have one idea of what the intervention is gonna look like, and you can go in the classroom, and 

it looks totally different.  So communication broke down somewhere.  So PTR emphasizes the 

importance of that coaching and data collection.  Like I said, before the task analysis, if you do that 

pretty in detail, you've already done the biggest part of your coaching because all the questions are 

worked out and answered.  That doesn't mean that things won't change, but at least that initial coaching 

is done.  And because you already have data system and behaviors identified from the first step, you 

already have data ready and set to go for progress monitoring.  So this is one of the forms from the PTR 

model that is a Fidelity checklist.  So I just literally copied and pasted from our task analysis sheet and 

put this into a format, just a table.  So each of the steps of the task analysis for the prevent 

interventions.  The teacher completed this about a week into the intervention, and all she had to do was 

say, "Yes, I did this step," or "No, I didn't do this step."  This version of a Fidelity checklist also has an 

impact scale so the teacher can say, "Okay, I did it, and I think it has a good impact," or "I did it, and I 

think it doesn't have a great impact."  And that was one of the things we found with this student, was 

the timer.  She did the timer, but she found that this student didn't really need to use the timer.  So she 

circled yes, but the impact was low because she didn't think it was necessary.  So that just meant we 

could take the timer off the list of interventions and didn't have to worry about that anymore.  This is an 

example of the data collection form with the data actually filled in.  So like I said, the teacher just circles 

the number for each of the days, and you can kind of use it as a little graph, or you can convert it to an 

Excel spreadsheet, whichever is easiest.  And this is an example of kind of the third big step and all the 

resources for that.  So those are the steps of PTR in very quick order.  But I hope, just a couple things to 

kind of summarize and highlight the steps of PTR, and then we can open it up for questions.  How does 

PTR support implementations?  So the data collection tool I think is key.  If you do that first, it's easy, 

and I've actually had teachers say that it was easy.  I'm used to going in and asking teachers, "How did it 

go?" and hoping they don't throw something at me.  But these teachers all had their data.  They said it 

was easy.  They said it wasn't an issue, and they understood how to use it.   For a couple of the teams 

we worked on, we refined the data collection after about a week of collecting data just because some of 

the definitions or the scales weren't quite right.  But for the most part, there was very little editing that 

had to happen.  Because it helps you focus, I know these kids who are needing Tier-3 supports are not 

the easiest kids to work with, and they have a lot of behavioral concerns.  But there's no way we can 

focus on all the concerns across the entire school day all at once.  So it is a bit of a conversation and 

convincing people to make that leap that, if we just focus on a few things at one time, we'll have better 

outcomes over the long-term.  Again, the built-in training opportunities and the teacher being involved, I 

think that's really key.  And again, that connection between the FBA and the hypothesis statement.  You 

know, like Natalie said, a lot of the hypothesis statements I see are more summary sentences for the 

behavior plan as opposed to actual hypothesis statements.  These are a couple of questions and kind of 

things that I learned in terms of implementing PTR within PBIS or an MTSS system.  One of the reasons 

why Natalie and I decided to have that Tier 3 discussion at the beginning of the presentation was, 



especially with the district that I worked with, the questions I got during the trainings were not as much 

about the steps of PTR or the practices of PTR.  They were more about systems questions.  Well, who's 

going to do what?  How do I know when the student is ready for an FBA or a PTR FBA?  So it was all 

those systems questions.  So a lot of those questions, that was just my a-ha moment that those 

questions are essential to implementing PTR within the system and with Fidelity.  So a lot of the systems 

questions are, "Who are you going to train?" and "Who's going to be the best facilitator?" and "How will 

that training be rolled out?"  I was lucky enough with that one district that I said, "I would really love to 

offer my coaching, to do a PTR with the school psychs the first time they do it." And that wasn't made a 

requirement.  Some school psychs didn't take me up on it, but a couple did, and I was better for it, and I 

hope they were too.  So again, this is really just a summary of kind of the points that we talked about.  I 

did wanna focus on one of the practices.  The thinking aloud and formulating questions, just me as a 

facilitator in general, that is one of the biggest skills that I'm working on.  I was trained in the expert base 

model of doing an FBA, where I just write a report and give it to somebody.  But like Natalie said, that's a 

lot easier to do than to move a group through this FBA process, and I found that if I stop and say, "Okay, 

what question can I ask rather than telling them what I think?" it's better for them because they're 

learning behavior principles and FBA principles as they go through this process.  So not only is it 

coaching specific to the plan, but it's also training and good behavioral practices in general.  So, are 

there questions about the steps?  Yes.  

>> [INAUDIBLE]. 

>> In my experience with districts, we did them with both.  

>> [INAUDIBLE]. 

>> Oh, I'm sorry.  Thank you, Natalie.  The question was, was this done, or can this be done with both 

students in general ed and students in special ed?  And like I said, in my experience, I worked with 

districts who did it with both special ed and general ed.  I believe the research was with both general ed 

and special ed.   

>> [INAUDIBLE]. 

>> And that's a systems question.  You know, so that's a question that ... That is a part of your Tier-3 

process.  So, how does a student get into Tier 3?  What has to happen before there?  For the pilot 

student, it wasn't like a formal permission, but the parent obviously was contacted.  It was explained to 

them, and they gave permission to do that.  Yes.   

>> [INAUDIBLE] have a similar question about that permission.  I think in our district, the permission to 

re-evaluate the faculty and students is something they do for all FBAs.  How long did the whole process 

take with all your different meetings?  Would it fall within that, like, 60-day timeline to have a re-

evaluation [INAUDIBLE]? 

>> Right.  And the district that I did the district-wide training with, they were only using it with their 

students in special education.  And some of those students were, like, a re-eval.  So it did fit.  I'm not 



gonna say it wasn't a challenge, and that had to be mindful because scheduling meetings is a challenge.  

So again, having your administrators on board will help with that so that they understand what the 

process is.  I did do like a two-hour kind of PTR overview for all the building administrators so that they 

kind of understood.  It was the pupil services director and the special ed director who decided on this 

model and brought me in.  But yeah, that is a challenge, but it can be done.  Probably, your first time is 

going to take ... like Natalie said, this is a learning curve for everybody.  So it will take some time.  I'll go 

here and then to Lauren's.  

>> [INAUDIBLE]. 

>> Yeah.  I am not qualified.  I'm not even sure I can repeat the whole question.  But ...  

>> [INAUDIBLE]. 

>> Right.  So the question was just about issuing permissions to evaluate and getting permissions and 

504 plans versus ... Yeah.  So that's a very important question, but like I said, that's a district system 

question.  And I am just a special ed teacher, so I do not have any skill or qualifications to answer that 

very, very important question.  Lauren.  

>> I feel stifled by our state FBA form that I've gotta complete when doing FBA.  Are there any forms 

maybe that we need [INAUDIBLE] something that can be done [INAUDIBLE] like are current [INAUDIBLE] 

forms?  

>> I don't think there are any changes to our current forms.  The forms that we fill out here can be easily 

transitioned into those forms.   

>> [INAUDIBLE]. 

>> Yeah, because you really come up with a hypothesis.  I mean, you saw.  It's just a format that Rose 

developed to get there.  But you still have a hypothesis.  You still have interventions in all your three 

categories.  You're gonna have a consequence-based ...  

>> [INAUDIBLE]. 

>> It's just different.  You forms of getting there.  But yeah, the actual forms aren't gonna be any 

different except for, like, we have the PaTTAN forms that do the interview.  Like, those things, you don't 

necessarily have to use, but you have to have certain things in your behavior plan.  So you can do that 

through here.  We didn't have any problem with that.   

>> More questions.  Any other?  

>> Any other questions?   

>> Yes.   

>> [INAUDIBLE] environment, and I've run into the problem [INAUDIBLE].  How do you get a regular ed 

teacher to understand that environment [INAUDIBLE], and how do you get them to [INAUDIBLE]? 



>> Yeah.  So the question was, how do you get a general ed teacher to understand that the environment 

is a factor in the student's behavior?  When you start to say that, I immediately thought of this one high 

school Spanish teacher that I worked with who ... And I'm not sure if I highlighted this point strongly 

enough.  High school is different for many different ways, for reasons.  And this one particular young 

lady, she had three main teachers. And two teachers had problems with her, but her Spanish teacher 

had capital problems with her.  And I tried to do this PTR process with all three teachers.  Don't do that.  

Only go through the process with ... Prioritize that behavior and prioritize the teacher.  But yeah, I think 

about that high school Spanish teacher, and I didn't convince her.  In fact, I think I offended her through 

the process.  Because I tried to ... Like, it was indicating, like, this girl, one of her strengths was doing 

kind of artsy-craftsy things.  Like, that was the only time she was following expectations in this 

classroom, and I was like, "Well, can you do this?"  And she immediately responded, "No, I can't do this."  

So I think I'm still working on that.  I think the question thing, like, I think I gave her a solution that she 

could immediately reject.  So if I had been more skilled and tried to come up with questions that would 

lead her ... Like, I think what I suggested to her, I thought was a perfectly reasonable, easy thing to do.  

The teacher obviously did not.  So, that's kind of one point that Rose tries to make in the training, is that 

the teacher has to come up with the idea.  You can use questions to lead them to an idea, and their idea 

might not be what you want them to do.  But if at least it's a step in the right direction, that's my general 

response.  But like I said, I have failed many times at that.   

>> And I was gonna add to that and say that I know that I say, "What can we change though?"  We can't 

change a student's internal being.  We cannot change the way someone's thinking about something.  I 

can't get in there and make changes in their genes or dynamics.  But I can change what's around them.  

And that's how I get them to think about environmentally based interventions.  I mean, and the data, 

use your data because the data will show that when they do this, this is what they do.  And if you use 

your data to show that there's environment impacts, that's ... And with some teachers, it does take time.  

It takes that thousand conversations that they say to get them to start think about it.  And if you can pick 

one environmental event that triggers, you're starting to engage in that conversation.  Any other 

questions?  

>> And just one thing too for that one particular student.  We had started too late.  That's a common 

problem that I see with FBAs in schools.  By the time you get to do an FBA, the teacher is already done 

with the student.  So if your systems can be set in so you get in there earlier, I think everybody's better 

off.  Yes?  

>> [INAUDIBLE]. 

>> I know we have Fidelity data on PTR.  

>> Yeah.  So the question was, are there any research that show that the teacher understands and can 

deliver the behavior plan better in a PTR kind of model versus an expert model?  I don't know of any 

research studies that specifically address that.  But that's a good question, and we can look into that.   

>> I mean, when Fidelity isn't good, studies aren't published.  So I'm gonna be honest with you, it's true.  

So it's kind of like getting data that's not effective is sometimes harder.  But we do look at the Fidelity of 



interventions that are implemented, and PTR does ... Their studies show Fidelity of teacher 

implementation.  So that's a step in the direction we wanna be in.  We wanna select interventions that 

teachers have implemented with Fidelity.   

>> Any other questions?  Yes.  Thank you.   

>> Can I just clarify?  So if you have a student in middle school [INAUDIBLE]. 

>> Correct.  So the question was, does the model suggest that if a student has multiple classes, multiple 

teachers, multiple behaviors across classes, that you focus on where it's happening the most or the most 

concerning?  And yes, that is what Dr. Iovannone said during the training, and that is what the model 

suggests.  One thing that I thought that we could do with the ... Like, because sometimes, it's hard.  You 

say that, and nobody listens to you.  So one thing that I thought with that first meeting when you're 

developing the behavior rating scale, you could collect behavior across ... You could collect data across 

the day on that behavior and then use the resulting data to say, "Okay, it was worse in this class by far. 

So we're going to intervene with this first." Kind of putting it on the data to make the decision.  And 

again, that's part of kind of the training and the preparation work for it.  Just everybody in the system 

understanding that you're not ignoring the other classes; you're just trying to intervene in one place 

first.   

>> And I also think that when you're ... You might have different triggers in different settings.  And you 

think about every different teacher, how they interact with students.  You might have a student who 

never has problem behaviors in one setting and has them in another.  So ...  

>> Or that the triggers might be different.   

>> Or the triggers might be different.  So to focus on all those at once with the same plan, which is what 

we typically do, here's the student's plan.  Those things may not be as effective in one setting over 

another.  And this kind of allows you to, with data and saying that it's happening, and let's intervene 

here, and you might have collateral effects in other places, which is a nice thing to see without even 

implementing.  So I think it makes sense in my mind.   

>> Any other questions?  If you do wanna talk to us, feel free to stop up at the end.  I think we have the 

code.  I know it's all very important.   

>> Thank you.   

>> Thank you. 


