
>> We're very informal, and I wanted to share that we have many of our district members of various 

buildings' PBIS in the audience today as well, who may speak up, um, but please interrupt us with 

questions because that's how we learned.  And we want to share something that's going to be valuable 

that you can take back and utilize. But you'll see from our first slide, it's all about the RAMS. RAMS is our 

Positive Behavior Support program. The ram is our mascot, so it made it very easy, when we went 

through our training, to come up with what our acronym would be once we got underway. This is this 

year's motto, "Be Proud. Be Golden. We are RAMS." 2014, 2015 together, we want to ensure that all of 

us are RAMS 4 Life. One thing that we focus on and have focused on, but this year it has been both an 

academic and a behavioral focus, is that you are a RAM 4 Life.  RAMS stands for Respectful, Accountable, 

Motivated and Safe. And again, the academic side as well as the behavioral side, but those are qualities 

that you should take into your adult life and beyond. Today, we're going to answer some questions. 

Where did it come from? How has it evolved? And I will tell you, it wasn't a straight path or a straight 

journey. There were some rocky roads along the way. And then, why is it important?  And, we want to 

share why Highlands and RAMS is making a difference today. Highlands School District is located about 

20 miles northeast, of downtown Pittsburgh.  You'll see our municipalities and our boroughs that make 

up Highlands. It is along the Allegheny River, we're along Route 28. The current enrollment is 2,600 

students. Uh, again, you'll see our professional staff of about 225 educators and administrators, a 

support staff of nearly 200, which includes ... we're very fortunate that we have behavior specialists, at 

least one in each of our buildings. In some areas, we have more than one. We have our secretaries, our 

aides, food service, custodial, maintenance, security, a school-based probation officer, and we have a 

13-year running school-based partial hospitalization program. And I included all of the people there 

because they were all essential pieces in the rollout. It isn't just the teachers, it's just not the 

administrators, it's all of these people. They play a key role. They touch students, they relate to parents 

each and every day, and that's what's made the difference. We -- we -- we involved everyone. One of 

the significant factors in our district is the socioeconomics. Our current percentage is 78 percent. 

However, last summer, we were notified that we received district-wide Free and Reduced Lunch. So 

every student in our district gets a free lunch and breakfast if they choose to. Our poverty level has 

gotten to the point where that's what we qualified for. And although it's unfortunate and we -- we 

struggle with resources we've made the most of it, and it is possible to do, even with that demographic, 

as well as resources that are limited. Our special ed. population is higher than the state average at 28.2. 

We do have a very transient population. We have kids that are there one day and not there the next. 

And I'm sure many of you experience that same thing. We do have a homeless shelter that's in the 

district. We have four housing developments within the district. And again, with our partial 

hospitalization program, what we found is parents move into the district, who may be attending the 

partial from other districts, just to take advantage of some of the mental health services that we 

provide. We're very proud as of this year that four of our schools are doing the universal level with 

fidelity. We have Fairmount Primary Center, and at this time, I'll introduce the ...one of our other 

presenters. Shawn Bennis is the principal at both Fawn and Fairmount primary centers. Grandview 

Upper Elementary, I don't see Heather, our principal there, but we do have some of our Grandview 

teachers. And then Highlands Middle School and the other presenter today is Charlie Mort and he's 

been the principal at the middle school for five years. And I will share this fact at this point, it's not in the 

PowerPoint but it's something that, as I said in the beginning, it's been a bumpy road. Since the 



implementation of ... I get a little emotional when I say this ... of Positive Behavior Support and this is 

gonna be a little bit staggering we did have seven superintendents. I say that for a couple of different 

reasons. If you're implementing with fidelity, it doesn't matter, as long as you have people on board and 

you're forging ahead, it continues to sustain itself. And those seven superintendents, some of them 

were substitutes as they were doing the various searches. We're fortunate now that we have a 

superintendent and an assistant to the superintendent who are here and staying, as of ... no, they're 

staying really. And the -- the administrative staff and our teaching staff, fortunately, has stayed pretty 

solid within the last few years. We did begin implementation in 2008 and since she's here, I'm going to 

give her the accolades she deserves, Leanna Lawson, we were her first school. Uh, Leanna is from the 

Allegheny Intermediate Unit. Carrie is sitting here as well. They are both from Allegheny Intermediate 

Unit. Without them and without the support people that we had at PaTTAN, we would not be where we 

are today. So take advantage of that, take advantage of your intermediate unit personnel, and take 

advantage of the PaTTAN person. So Leanna has been with us the whole journey. Carrie came on shortly 

after. So we have been doing it since 2008 and we are in the network and that really truly does help. It 

really truly does give you those supports, and it opens up those conversations, because there are other 

people out there doing the same kinds of programs and it enables you to share the good and the bad 

and offers additional resources. Again, we started district-wide, so we brought in core teams from each 

of the buildings and we did the training together. So everyone heard the same message, everyone got 

the same training, and then they went back to their buildings to implement. We initially started and did 

a kickoff in August of 2008. Again, RAMS, Respectful, Accountable, Motivated and Safe, evolved during 

that training in 2008 and it's sustained since, and one important thing, and Mr. Bennis is going to 

address this as well, is that it's academic and it's behavioral. If you go to one of our professional 

developments this year, you will see on the agenda or you will hear one of the administrators or teacher 

presenters, which RAMS, which letter the particular training is under. We do have a Pre-K program. 

Again, we started in all of our district buildings. Our Pre-K is actually located at Grandview Upper 

Elementary. So the kids get it starting at age four who attend that program. We kind of began two 

initiatives at the same time and later you'll see my rah-rah for the state initiative now. But we began RtII 

and PBIS around the same time. The thing that's unique is PBIS kept going. RtII struggled some in the 

beginning. In my opinion that was due to the rollout due to the understanding of the concepts behind it, 

the clarity in the training and the information as it was rolled out. I can say today and the MTSS, I think I 

embarrassed myself at PaTTAN when that happened, because it's what makes sense. Academics and 

behavior should be together because without behavior, you can't do the academics, and I ... the speaker 

this morning, I think, said that most eloquently. Highlands, in particular, the high school Bill Daggett and 

his work with model schools, our new superintendent came to us and said, "We want you to take a look 

at model schools." And the high school has been most instrumental in working with Bill Daggett's work. 

But it ties very closely to PBIS and the MTSS, rigor, relevance and relationships. So we do work under the 

Three R's as well. We are RAMS. As I said in the beginning we don't just look at our students, we look at 

all of our staff, all of our parents and the community. The expectation is that if you're at the school or 

you're at a community event, you're going to demonstrate RAMS. And what it has done, is you can walk 

up to a kindergartner and say, "What is RAMS?" And they will tell you, and they'll go further to say, "And 

that's not a RAM." Because we've taught them those lessons that are in the model that enable even a 

kindergartner ... and our grandparents, they know what RAMS is, and it has become a total 



encompassing factor within the district. We do teach by example. We model. The teachers teach 

lessons. If you walk into our schools, you will see some of those lessons posted where the kids have to 

draw a picture of what a RAM looks like in the bathroom. Very creative. Very creative. If you go to the 

film festival, there's a clip in there of a little girl saying how to be a RAM in the restroom, the cutest 

thing. I mean it's amazing what even the little ones are able to say. What? 

>> We didn't ask middle schoolers.  

>> We didn't ask middle schoolers. We asked a first grader. Again, as the last statement says, we believe 

in our students and we believe in adopting the RAMS 4 Life personal philosophy will result in success 

when they leave the district. So it offers that transition service as well for all students, that we're 

preparing them for lifelong lifelong learning, but more importantly lifelong behavior. Again, our RAMS 

culture and that's what's important. The school has a culture. It's just not in one building, it's district-

wide. As the special education director in the district, I go to all five of the buildings. The culture 

whether it's kindergarten or 12th grade, the expectations are there. Everybody is at a different level. 

High school is tough. High school is tough to get people to buy in, but they still understand the RAMS 

culture. And even when you walk in the high school, you see high school students proudly ... I'm holding 

this, but this isn't it ... proudly wearing their RAMS pass, because that RAMS pass at the high school 

enables them not to have to sit in study hall, they can sit in the commons area and enjoy time talking to 

their friends rather than sitting in a study hall. It gets them into free athletic events. So there's lots of 

things we've built in for all different age levels. What we believe: Highlands School District believes that 

all students can learn and that all students are able to demonstrate RAMS. This is a very significant thing. 

You have to have that belief. You have to state that. We believe that they can all be RAMS. We believe 

that they can all learn and that's what enables us to be successful. We also believe in our Highlands 

School District that the most conducive learning environment is a safe one. And you heard our opening 

day speaker share that as well. If children don't feel safe, if students don't feel safe coming into the 

school, they're not going to be able to learn. This is from the network what school-wide is. It's the 

framework, it's a continuum of evidence-based, it's academically and behaviorally important and it's for 

all students. All students. And the logic from the network, successful individual student behavior support 

is linked to host environments or school climates. And that's very important. And that's where people 

struggle and we struggled. We struggled at getting people to believe that we can create a school climate 

that is supportive and positive across the board. School climates that are effective, efficient, relevant, 

durable, salable, logical for, again, all students. This is where some of my colleagues agree, but when 

this was rolled out at PaTTAN, we happened to be there at one of the -- one of the trainings, and we're 

thrilled that the state has taken on the Multi-Tiered Systems of Support, because it pulls it all together. 

It takes both sides of the triangle and I think it makes it clearer and makes sense. The kids are there to 

learn. They have to be ready to learn.  Another belief is a successful school, like a successful business, is 

a cohesive community of shared values, beliefs, rituals and ceremonies. This is what's so important 

when we did go to the district-wide approach at developing RAMS and having celebrations. If anybody 

visited our posters, there's lots of celebrations on those pictures. There were pictures of kids throwing 

pies in people's faces. There were pictures of kids cutting ties of principals. There were RAM tickets 

filling a whole big bucket, and the kids were so thrilled. You have to celebrate together, you have to 



celebrate the good and you have to work through the not so good together.  And this is very important. 

For us to make the change, and it is a systems change if we want a deeply-rooted change, we needed to 

apply deeply-rooted methods.  and we kept going, kept digging through and building those roots that 

now have established RAMS within the district. Here's what RAMS education looks like in our opinion. 

We provide wonderful service to our students.  We have unique program offerings and services. Again, 

the partial hospital, we do have therapeutic classrooms, which are sort of a step-down from partial 

where we have a teacher, a behavior specialist and other support staff as needed. It's also a place that -- 

that kids can also just get their service. They don't have to go to partial -- to partial. It is unique to have 

behavior specialists who are hired by the district. We do provide mental health services within the 

district for not only drug and alcohol, but counseling, therapeutic services, therapists coming right into 

the district, therapists coming into all the buildings. All of our district buildings, and this is possible and 

we'd be glad to share that information, mental health providers, you can be a licensed outpatient 

mental health provider and that enables therapists, psychiatrists and such to come in and to provide 

service right in your school buildings, which takes away the challenge and the barrier of parents and 

children not wanting to go to doctor's offices, not wanting to go to a mental health provider. They may 

not want to drive. They may just don't want to walk into the office. It can be done right where the 

students are at school. Family sessions can be held at school, family meetings and so forth. It's a 

cooperative partnership.  

>> Can we stop for a question?  

>> Certainly.  

>> Okay. We have a similar setup in our school, but the -- the problem we're running into now is all of a 

sudden if they're under 14, you have to have a parent there present during the session. Have you guys 

run into that -- Is that true? Do you guys have the same issues?  

>> Okay, the question is whether or not you have to have a parent present when the child is receiving? 

You're saying at 14 or under 14?  

>> Under 14.  

>> No. We do the parent permissions. The therapists work to get the parent permissions and so forth.  

>> Are they district employee therapists [INAUDIBLE]  

>> No.  

>> They're an outside agency ...  

>> They are.  

>> And they see kids without parents?  

>> Yes. Without the parents present. Yes. The parents are aware and signed permissions and so forth. 

Um, but ...  



>> [INAUDIBLE]  

>> It's -- it's -- it's again, it's part of our SAP process. But it's also like for drug and alcohol, in particular, 

those are typically older kids. There is some fee attached to that that the district pays. But the rest of it, 

it's a mental health provider, an outside provider.  

>> Do you have just one provider or several?  

>> No. We have a number of therapists come in the district. And our psychiatrists who treats at our 

partial program, in addition, will provide individual service to students who aren't in the partial program, 

if we set it up that way.  

>> Do the evaluations refer to [INAUDIBLE]  

>> Yep. And -- and part of the problem with mental health ... not problem, I shouldn't say it that way, 

part of sometimes the challenge in mental health is getting the kids into the system.  

>> Right.  

>> We can help facilitate that because they can do it right on site at times.  

>> Right.  

>> They're evaluated right on site and [INAUDIBLE]. So it is ... it has been a great advantage to us 

providing service to kids, because there are a lot of ... and -- and, you know when I started teaching 

many, many years ago I never dreamed that so many children so young  ...  

>> Right.  

>> Could need a high-level of mental health service. So you know.  

>> I agree.  

>> Any other questions while we're ... 

>> Thank you.  

>> Oh, you're welcome. Please interrupt any time.  

>> We do communicate a lot. One of the things ... Do you want to say something?  

>> Yeah.  

>> Okay. Charlie wants to say something.  

>> I'm sorry. Thanks. It just ties in. The ... This is what made PBIS an easy sell to middle school. When 

you've got a partial hospitalization program, you've got an autistic classroom, you've got an emotional 

support classroom and you've got all of the students coming in with the mental health needs that we 



had, our teachers really were looking for something that could address that. And with the truancy, with 

the transiency with the issues that we have with some of our parents getting involved in the school the 

... we had to find something to do. And PBS was the starting point. Five or six years ago, our school 

district did not look the same that it does now. The middle school didn't look the same that it does now. 

And we were able to tie a lot of our programs together, the SAP program, we were able to tie a lot of 

our parent meetings, a lot of the student meetings with the -- with their parents and with the teachers. 

All came together because of this process. And without it, we had a lot of disconnected things going on 

at one time. This system allowed us to pull a lot of that together. So without it, I think, we would have 

been all over the place.  

>> I'd like to add something too, Deb.  

>> Please. [INAUDIBLE]  

>> I was at -- I was at the middle school prior to Charlie being at the middle school.  

>> He was. I believe it.  

>> So it wasn't that easy. We ... I remember being in the gymnasium and the settings and the hallway 

settings and we were arguing over teacher versus administrative inappropriate language. So in seven or 

eight years, we've come an extremely far way, a long way, so ... 

> And then you went to the high school.  

>> Then I went to the high school and now I'm at the primary, so, when I get ...when I get to speak I'm 

going to share a lot. But, we need -- when I get to speak, no, I'm teasing.  

>> [INAUDIBLE] because [INAUDIBLE] actually what we're doing. The communicators and the 

collaborators, we've had to be.  

>> I just hope I don't have to follow up and clean up your messes down there too, so. I kid, I kid. I'm 

kidding.  

>> I'm taking the mike from him before we get kicked out of here. But we do do a great deal of 

collaboration and communicating. And we did have to pull together, um. We took our resources, you 

had this group, and this team, and this team, and this team and we're like, "Which team is doing what?" 

So pulling that all together, merging, and high school was first to do this, and they did a tremendous job 

at this. They merged the SAP and the PBIS team. And it enabled, number one, more service to be 

provided, but more coordination. So we do do a lot of collaboration. We do keep a focus on growth and 

change. Just because we're doing okay, doesn't mean we're not growing and we're not changing. 

Because each and every day can create new adventures, each and every year, each and every group of 

students. For example, next year, and this is a ... this was staggering to me as a special ed. director, but 

our community, we have what is now ... cover your ears, Shawn ... 52 early intervention kids coming in 

with IEPs. Fifty-two of our kindergartners, and our average kindergarten class, this one looks like it's 



going to be what? Two hundred and twelve approximately. So if 52 of those kids already ... Sorry 

Christine.  

>> It's okay.  

>> One of my kindergarten teachers just had a stroke out there.   

>> The numbers just went up. Okay, I'll stay.   

>> Yeah. So, it does ... Each year, we have to look at, okay, what do we need to do differently? How do 

we need to change? How do we make this work? And again, we believe in RAMS for all students.  

>> What speech? 

>> This is what we need to continue to do and we try to do for RAMS students and success ... student 

center planning, building relationships with parents and with our peers. We work to build that 

camaraderie between not only the teachers but the custodians and the whole staff within the building 

and the district. Effective specially designed instruction and related services using research-based and 

effective planned interventions and a mind-set for change and positive approaches. I just get excited 

every time I see Multi-Tiered. But Multi-Tiered at Highlands, what it's going to help us to do and what 

we've been doing is creating a culture in which the staff, students, and families and the community are 

empowered as key decision makers. And that we're working toward the welfare academically and 

behaviorally of all of our students. Tying it all together, and that is what has made our Positive Behavior 

Support sustained is that we continue to challenge students, involve parents and encourage that strong 

work ethic. We have long-term intensive staff development and data analysis. And that has been a key 

too. Taking a look at your data each year and seeing where are the trends? What's changing? Why did it 

change? Did the dynamics of the building change? What was the size of the class? And things like that. A 

mastery of basics and high-level skills through fiscally sound management. At one point during that 

seven superintendents we furloughed 65 teachers. Happy to say today that all but one has been 

recalled, if they chose to come back. That was devastating. We didn't know how we were going to ... 

How do you pick up and go on from that? You've just told 65 young, some brand-new teachers, that 

they didn't have a job. But you still have to do PBIS, you still have to keep moving ahead. But again, it 

was that culture and we supported those people. We talked to them. We told them, this is a fiscal, we 

have to work through this fiscal, and I think many of you probably sitting out there, same district 

situation where the funding at the -- at the federal level and state level we just had to keep moving, and 

we made it work, and we were fortunate that we were able to bring all those individuals back. We pull 

in additional help and we look at our remediation strategies. Are they working or are they not working? 

Uh, looking at all the different tiers. We did use Response to Intervention, our Positive Behavior 

Support, our Responsible, Accountable, Motivated and Safe. Is there a ... I'm sorry. 

>> Just in staff development it has ... You said all the teams meet your ability to train at the same time 

and how many ... how long was that training and was it done by the ADA? The ... I'm sorry, the area 

agency ... I'm sorry.  



>> The Intermediate Unit.  

>> Yeah, the Allegheny Intermediate Unit, yeah. 

>> Yeah. The question was, "How did we do our training for all the schools?" We did do it. Leanna did it, 

did our training. She's from the Allegheny Intermediate Unit. What we did is we pulled core teams from 

each of our five buildings. We all came together in our community center, in the summer. We did a 

three-day training and then, of course, the follow-up trainings to sustain it and to get it up and moving 

throughout the year.  

>> So follow-up trainings were how many? So part of the expectation [INAUDIBLE] was to develop time 

for your teams to meet. So that can be at those core team meetings and was kind of embedded into 

those core teams.  

>> Right. And what about an all staff training?  

>> Charlie wants to.  

>> Yeah. Literally, we probably met with Carrie, I mean, hundreds of times. I mean.  

>> It was a lot.  

>> Literally. She would come to the building. I scheduled, for example, and I know Shawn did the same 

thing, we had two PBS meetings per month and Carrie would usually come to both of those. But there 

were some times that she would come to one. And in the summertime, we had one, two, three working 

full days where our PBS team would get together. Those are productive days, even more so than the 

morning meetings that we have. It seems like those 20, 30-minute meetings, we'd get rolling and then it 

was time to stop, one of the teachers had to go on duty, or, you know, I would get called out for 

discipline or something like that. But Carrie, when she came in, in the summertime, we put an agenda 

together and we plowed through a lot of things and it really set the tone for what we wanted to do for 

that year. We'll be meeting again this summer. Uh, we put some goals together and then we focus on 

those goals and we pound out the all of the labor -- the labor-intensive type things that we need to do in 

the summertime and then everything that we do throughout the school year is kind of maintenance and 

follow-up. So ...  

>> So each year, the teams do the Benchmarks of Quality and we create an action plan based on the 

Benchmarks of Quality. So, the items like write lessons or re-writing lessons or doing a video or 

something like that, but that's the [INAUDIBLE] that he's referring to.  

>> Those are [INAUDIBLE].  

>> At the district level?  

>> Done at the district level and building level. Correct.  



>> Yeah. It was all of the ... It's all the buildings at one time. So, Carrie would leave and go to another 

building, Leanna would leave and go to another building. I mean, we would have ours on Tuesdays. They 

would have theirs on Thursdays. And they were coming up and working with us, and without their drive 

and without their leadership, we wouldn't be where we are today. That's for sure.  

>> Just to reiterate a little bit more. Some of it, this year, we're even upping the ante. Since I went to the 

primary centers, I've been at the high school, I've been at the middle school, I've been at the upper 

elementary when it wasn't that, but one of the things that I -- I noticed was that, although we're doing it 

district-wide, one of the things that we weren't doing was connecting those transition grades, those 

transition years. Uh, so what we did this year was allowed all the primary centers teachers to visit the 

upper elementary school and all the upper elementary school teachers to visit the primary centers to, 

ah, and then through that team, we sort of discussed some ... what we saw based on the universal -- 

universal behavior things that we do. Uh, the clip up/clip down clip charts, how they look, how can we 

tie in better to RAMS. Uh, also taking ... Just taking a look at the whole thing when we took Susan 

Tarsovich, right? Susan Tarsovich, when I was at the high school and we were bringing SAP into and 

developing that, what we call our focus team, she came into a training during the summer and we 

brought all of our teachers, the PBS team, and some other teachers that were on the SAP team and sort 

of had a big training with that. So, it is thanks to them and some ... a lot of help from other people that 

we are where we are.  

>> What MTSS and culture does for us is fosters a shared language. It's important as Shawn just said 

with transitions that the language is the same. Not only does the staff understand, but the students 

understand and the parents understand that shared knowledge. It does organize how we talk about 

ourselves and our students. It also keeps the focus on impact of the school on everybody involved. You'll 

see all the stakeholders listed there. Again, that focus of growth and change is essential as we look at 

data and information from each year. And it does promote consistent communication between teams, 

students and families. When we went to do a change, we had to look through a different lens, number 

one, because of the demographics, because of the -- the way the school system and the students there 

looked. We had to look differently. We had to have our staff look differently. Instead of looking at the 

behavior as a negative, you have to look at it as how we make that change. How do we change that? 

Looking at it more positively. Presumed competence, it's very difficult when you have a difficult student 

sometimes to say, "This student can do this. This student can be a RAM." So you have to take a look at 

and nurture those individual talents, those abilities even if it's the smallest thing. You trigger in on that 

and that student can soar.  This is something from the network as well. We decided to do PBIS for a very 

unique reason. It was actually one of our ... Leanna, correct me if I'm wrong, it was a substitute 

superintendent who said, "We're doing PBIS." And we're all like, "You're not going to be here that long. 

What are you talking about?" But again, once we started the training, we never looked back. The two 

that I left off, the innovation and the sustainability, we are very innovative and I'm not tooting our own 

horn because there's so many districts out there that are so innovative. But innovation and that 

sustainability are essential or any initiative can fail.  One of the things that in the midst of this we took a 

look at and I included it because it was important was trauma.  And, we did look at a trauma-informed 

model that did come from the mental health field but it was important because of our population. The 



odds are that in every classroom, a significant number of children will have been exposed to violence. 

There are children most likely that are having difficulties because of this violence and because of the 

trauma. Why a trauma model and why we thought it was important? Not only because of our partial 

hospitalization program, because many of the children that come to our partial have been exposed to 

some level of trauma. And trauma doesn't necessarily mean physical trauma, it can be emotional 

trauma. It can be just from living in poverty. The statistics are decreased IQ and reading ability, lower 

grade point average, more days of school absence, decreased rates of high school graduation and an 

increase in expulsions and suspensions. So the model that we brought to the district we have not 

continued full into the model, but we have embedded some of the tenets ... Leanna is laughing at me ... 

some of the tenets of the Sanctuary Model have remained. Looking at a perspective with students of 

"What's happened to you?" rather than, "What's wrong with you?" And that enables you. And if you 

read our display, you saw our feelings, "How are you feeling today?" That was a tenet of it. If you don't 

know how the child is feeling, it's going to be very difficult to enable them to learn. These were the 

seven tenets of the Sanctuary Model, the commitments, and you'll see some of them tie very closely 

into what we've been doing in PBIS, especially growth and change. Social responsibility, we make all of 

our stakeholders socially responsible for being a RAM. We promote open communication democracy, all 

of our stakeholders have a voice. This model continues to be used in our partial program and that's why 

some of the tenets have continued, because some of the children come back to regular school programs 

already understanding the Sanctuary Model, and part of that is a safety plan, where the students come 

up with a safety plan that will enable them to be successful. It could be take five, it could be read a book, 

it could be get a drink of water. So our teachers had to understand this model in order for those 

students to come out of partial and be successful. Part of the model also is understanding self. It's 

safety, loss, emotions and future. It's allowing the student to feel safe or to look at the barriers that are 

not helping them to feel safe. It looks at losses in their life. It looks at their emotions and how they can 

move to toward the future. Here's some of the things that we're doing. Again, a lot under PBIS. But 

again, MTSS is in there. I'll let Shawn address some of our academic things that we're doing. One of the 

first things that I'm going to skim through these is RENEW. And some of you .... 

>> You just say I'm going to [INAUDIBLE] ...  

>> I didn't mean right now. RENEW is a Tier 3 Positive Behavior Support. There is a session tomorrow 

morning that there are two districts. Leanna is going to present as well as Silkie, Mike and Lisa. Mike and 

Lisa, all right.  

>> Really sounds like self also.  

>> It does. It does.  

>> [INAUDIBLE]  

>> Yep. So RENEW is something that we bought into. This is what RENEW does and -- and please come 

tomorrow.   

>> [INAUDIBLE] coming in for middle schools or [INAUDIBLE] they're not going to do a [INAUDIBLE].  



>> It is a high school initiative, however, and  there's a move ... We're doing the Positive Family Supports 

at our middle school, which is another one of the grant-supported initiatives. Dr. Moore knowing that 

we're doing RENEW has said that it's an opportune time to merge that into the Positive Family Support. 

So they're supporting us and working even down to seventh and eighth graders. So, I'm going to skip 

through here. These are the RENEW maps. Some of the poster sessions you might have seen with the 

mapping that has all the kids' information. We love this program. Our high school facilitators, right now, 

have 11 students that they're working with. So RENEW really fit with us. It made sense. It's student-

centered planning. And that's what we were already doing. This is just one of the maps. This is from 

Mike, I stole it from him. He gave it to me actually. I'm going to skip through some of these because 

we're ...this just lists that it's a Tier 3. But you have to, just like the speaker said this morning, Tier 1, Tier 

2, Tier 3, you have to look at all three tiers. Evidence-based practices, the four main data concerns and 

this ... We look at data as we do each of our programs. We have to look up the outcome that we want 

for the student. We have to select effectively. And again, fiscal comes into it. We have to practice 

implementation, make sure we're doing it with fidelity, and then continue to progress monitor. I'm 

going to turn it over to Charlie, that's why I was flipping through those, and he's going to talk a little bit 

about Positive Family. It's your turn. Are you nervous?  

>> No. Actually, you know what? I've got a couple of experts sitting in the front room, who have gotten 

the, ah, Positive Family Resource Room rolling in our building. So they would love to tell you about it. 

They did it this morning and they could just give you a brief synopsis of what it's about. I'm sure they 

wouldn't mind doing that. So, Mrs. Kosior.  

>> Introduce them.  

>> This is Jen Kosior and Erin Conley. They are really the two folks that have stepped up and have gotten 

our Family Resource Room up and running. And in all honesty, it's one of those things where we got 

tired of sitting around the table. And I know we spoke of this, this morning, at our session the little 

private session that we had with Dr. Moore. You get tired of sitting around a table and telling parents 

what they already know. And you sit there and you tell them they're an attendance problem. Or you sit 

there and you tell them that they're not doing this or they are doing this or I'm throwing them out of ... 

I'm throwing this student out of math. I'm also throwing him out of social studies. We're throwing him 

out of science. And the parents know that there's an issue. And in ... we're not doing anything. Even 

some of the plans that we were building just were not effective. A lot of it had to do with the fact that 

they didn't get a lot of that family support at home. So then here we are, again as a staff, stating to 

ourselves, "Well, I only have them for six or eight hours a day. I can't change what's happening at 

home." So we started to think to ourselves, what are some of the things that we can do that will change 

home, that will allow us to change some of those behaviors, not just in our classrooms and with our 

students, but in the entire community and also with our families. So I'm going to let them just ... 

>> Just a minute or two.  

>> Thanks. Great.  

>> And you, you were chomping at the bit.  



>> So Erin and I are currently in our first year, or, excuse me, our second year with Positive Family Check 

Up, Positive Family Support. It is a grant that we received last year. We learned about the process, set 

up the room, which I'll explain in a minute. And this year were -- we started the implementation. The 

grant gave us funds to provide a space for families to come, where it wouldn't be so intimidating, so 

formal. And it would be a place for them to be able to look up their student's grades, meet with 

teachers, get outside resources beyond the school that they might not be able to access. And real 

quickly, we had a student this year that we did with our pilot, who was struggling, not just at school, but 

at home. So when we contacted the parent, we made a positive contact home, brought her in, had her 

fill out the ... 

>> Questionnaire.  

>> The questionnaire. And then we found that they were having problems at home as far as self-

monitoring, interactions with mom and dad. And so we met with the family throughout the year, and we 

saw a drastic improvement with the child, which is fantastic. So then the next year, for our 

implementation, we'll be pulling in other faculty members, which will allow them to work with the 

students in the other grades beyond sixth grade where Erin and I are both at. Thanks.  

>> Thanks [INAUDIBLE].  

>> Thank you, ladies. And they've -- they've plowed a lot of work into that, and that's work that's 

continuing,. They are really just getting it off the ground. And one of the things that we're struggling 

with is just getting someone in there on a regular basis to meet with these parents. Because there's a lot 

of folks that we need to make a difference in. So, ah, both of these ladies are full-time teachers and 

they're trying to swing down there on a plan period or a lunch period and try to meet with people 

before school and after school. And we're trying to be as resourceful as we can. As Deb had shared with 

you earlier, we've gone through seven superintendents, but we've kept some very constant goals. And 

that's kind of what has driven us over the last couple of years and PBS is one of them. If we wouldn't 

have kept that goal, we wouldn't be where we are today. We wouldn't have the Family Resource Center 

rolling out the way that it is. So the fact that, yeah, we have some folks coming in on a regular ... you 

know, and they're changing what we're thinking. We do have some constants, and all of the 

administrators have been able to stick with those constants. And it's -- it's gone a long way towards 

helping not only our buildings but also our communities. So, I'm going to give Shawn that chance to 

share.  

>> It's about time.  Drove -- drove three and half hours. No, it's easy. Uh, I was going to talk just a little 

bit about what I'm currently going through, which is the universal behavior screeners that we're 

currently using K, 1 and 2. Uh, Deb had mentioned earlier and I'm sure you've heard it a lot throughout 

the last two days, which is the growth mind-set. Uh, Highlands has always done a lot of things, 

benchmarks and data collection of academic pieces. Uh, we currently use the NWEA MAP assessments. 

We give it three times a year. Uh, we use the skills checklist as well. And it really allows us to address the 

students' needs academically. Uh, this year, at the beginning of the year, we implemented the universal 

behavior screeners, first year of it. We were able to have some training on the universal behavior 



screener that comes in, which identifies some of the internal and external behaviors of K, 1 and 2. Each 

classroom, they did the behavior, they -- they did the checklist, there's a screener. And then from there, 

they created action plans or mini behavior plans for, ah, the students within their classroom. Growth 

mind-set is how I bring this next step. Ah, sort of the focus that we talked about, that focus, that Tier 2 

intervention type thing that you have to get to, a lot of teachers were -- have that feel. I just feel that 

something's wrong with a kid or I just feel some things. So what we're saying is when you feel 

something, now that's time to start the focus, the Tier 2 interventions. Put it in play, get the focused 

team started. So that we can get the interventions in place for the kids that need it. Uh, I'm going to shut 

it down here for some questions. But I do, I did want to say that, ah, Deb and I always argue who 

brought PBIS to Highlands, because we're both -- we're both Highlands graduates. And I tend to always 

argue that I brought it and she just ran with it a little bit, but considering that I've been at the high 

school, the middle school, and the primary centers ... I don't know if that's a good thing that they keep 

moving me around or, ah, if nobody wants me at those schools. But she has done a great job and as well 

as all the teachers that have joined us and our -- our support that we get from the IU and PaTTAN, it has 

allowed us to really run with PBIS and all of the initiatives. And ultimately all of those things benefit our 

kids and they are RAMS 4 Life.  So any questions?  

>> Where does -- how do you run the meetings with the merger of the SAP and the PBIS?  

>> Can you repeat the question or [INAUDIBLE] 

>> Can you repeat it to me and then I will repeat it.  

>> How do you run the meetings with the merger of SAP and PBIS? 

>> How do you merge the meetings when you run SAP and PBIS meetings. That has been topic of 

discussion since it occurred. Uh, at the primary centers, they do it a little bit differently. What they do is 

when it is a SAP-focused, only the SAP-trained teachers stay in the meeting. What we did at the high 

school was basically had all of our PBS people trained in SAP, which probably will end up being 

something down the road, so they can wear both of those hats.  

>> Does that answer your question?  

>> Yeah.  Does that answer? No.  

>> [INAUDIBLE] talk about the triage and take that money to help ...how do you run a meeting? Like, the 

students refer their triage?  

>> Oh, okay. It's like a ... And I'm sorry, it is a ... It's a checklist. It is not ...A flowchart, it flows through. If 

it's a ... Uh, if it's a strictly academic, ah, problem in nature then it goes down that flowchart to the Tier 

2 level or Tier 2 intervention. And then if needed be Tier 3 intervention, whatever it may be. Uh, if it is a 

SAP issue then it goes to that side of the flowchart and that's how they handle it. Does that answer your 

question?  



>> No [INAUDIBLE] kind of to try and read my thoughts [INAUDIBLE]. Um, it's ...  

>> Give me some more.  

>> Well, no, I'm just still trying to figure it out. But, you know, oftentimes, they have the multiple issues. 

So you're looking at everything, including ... Because, I mean, you know, your SAP individuals who are 

struggling academically as well as emotionally, and in that whole [INAUDIBLE] 

>> Yeah, I was trying to make it very black and white.  

>> And we try to figure out which one is causing the other. So sometimes it's not easy, sometimes it is. I 

mean sometimes it's the academics that cause the behavior issues. Sometimes it's the behavior issue 

that's restricting the academics. So, we sit down with all of the teachers. We sit down with everybody 

involved, if they're getting counseling, Family Services, whoever it might be, the doctors that are in the 

building through partial. And we try to figure out exactly what it is that's causing what. And then as 

Leanna had said, "We triage it and we try to, you know, follow the flowchart and do what we need to 

first and then to address it".  

>> And I think also to me that's what helps is we have those additional resources, because we have 

people that aren't school district employees who sit on those committees with us. So not only have we 

helped their training in PBIS, but they've helped us with the mental health world and all of the 

complexities of getting kids services. So that's an advantage too is having them merge together. And 

they, sometimes, are instrumental in, okay, where does this get ... Well, how do we triage? Because 

there could be multiple [INAUDIBLE]  

>> So then how does the trauma piece fit in? 

>> I'll just use the mike. Use the mike.  

>> Now, you've got PBIS and you -- you've got SAP and what happens ... What are you doing with the 

trauma piece?  

>> Well, I think the trauma ... The question was, how does the trauma piece fit in? Many of the students 

that we get referrals, whether it's due to poverty, abuse or whatever the case might be. Whether the 

child is in partial or in the schools, that's taken into consideration, because that trauma can affect 

behavior, it can affects academics. And we have to decide what the best route is to triage that student 

into the service that they need.  

>> How are you finding out the specific problem?  

>> I mean, it could be sharing. It could be information coming from a parent. Whether a mental health 

person is interviewing the student, school-based counselor may have spoken to them, or a guidance 

counselor or a teacher maybe bringing that information. Often, it can be a parent or a family member ...  

>> A lot of the families, most of the time.  



>> Most of the times, it's student as well. The student is disclosing something. So, does that answer?  

>> Yeah, and thank you so much.  

>> Oh, you're welcome. Any other questions? Yes.  

>> Which universal screener are you using?  

>> Universal screener [INAUDIBLE].  

>> Yep, gotcha. I'll go back to that slide.  

>> It's the SSRE? It's the SSRS. And it's free.  

>> The question was, what universal screener are we using?  

>> And it would be the SSRS. And we did choose that because it had internal and external behaviors and 

also it was -- it was free and easy to collect the data and sort of share out with staff and back and forth.  

>> Any other questions?  

>> Any other questions? Yes.  

>> Did you do district-wide poverty in-service ...  

>> Yes.  

>> To help with this?  

>> The question was, did we do district-wide poverty in-service to go along with this? And every ... All 

the teachers up here just said, "Ruby Payne."  

>> And then, I guess, the second part of that is ... I mean, we've done that, but I don't feel like we 

connected it to what's happening in our buildings, so how did you do that? That's really the ... 

>> Well, even before we started PBIS, we had had Ruby Payne actually herself came to the district.  

>> Oh, wow.  

>>  But, we have another advantage ... She came several times actually ... That was when I was a teacher 

and Shawn was a teacher. Our assistant to the superintendent is a trainer for Ruby Payne.  

>> Oh.  

>> So he has helped ...or you too, sorry. Sorry. What has helped is that understanding and some of that 

clarity, because those trainings can be overwhelming. We had all of our teachers read Ruby Payne's 

poverty book in preparation for her in-servicing, but we've just continued to evolve in that training. And 

that's a piece ... And there has to be a peace with -- with the population that we're dealing with. But we 

do have an advantage with trainers right in the district.  



>> It doesn't happen overnight. We've been pounding on that one for probably ... I mean, we've been 

working on that for 10 years. And it doesn't take overnight and there's a lot of disbelief with -- with 

some of the ways that, you know, we handle the, some of those issues. But, it's come ... they're coming 

around and the folks have seen over the last 10 years that it's needed in some of the things that we are 

doing work. So, it's been one of those gnawing away at the brick wall kind of a thing. And it's just 

starting to really take hold, I think.  

>> Instead of a question on, a comment.  

>> Nice.  

>> And the comment is that everything you're talking about has taken a while.  

>> Yeah.  

>> Yeah.  

>> Now talk about slow, steady implementation and I think that was the key in [INAUDIBLE]  

>> Yeah.  

>> Little bits of of [INAUDIBLE].  

>> I mean, this -- this whole process has ... I mean, everything coming together to where it is now, has 

been literally an eight, nine-year process, easy. And even though PBIS has probably been fully 

implemented for five years, six years, maybe, right, Deb? It's a part of everything that we're doing. It's a 

solid part and part of the glue that's holding everything together, but a lot of pieces in there that we've 

really had to work hard with.  And, yeah.  

>> I have a comment/questions for [INAUDIBLE]. As you were talking about going through seven 

superintendents and losing furloughed teachers, if you mentioned it, I missed it, but we reorganized as a 

school district, so we took our four homeschool, elementary school or K to 5, and closed down the 

school that was serving for a population of students and reorganized into two primary centers and an 

upper elementary school. And not only am I a teacher in the school district, but also a parent of a 

student in the school district, and it was not [INAUDIBLE] PBIS. I don't know what more we would have 

had in place to pick up [INAUDIBLE]. It was what was universal to all of us and what we knew as we were 

new staff members coming together with new principals and new coworkers, it was probably 

[INAUDIBLE] to move forward with when there was so many other [INAUDIBLE] that were [INAUDIBLE].  

>> And actually three of the ladies that are in that row right there are all in the same boat. Actually, I've 

been stuck with all of their kids a number of times. So, they could tell you from that standpoint that -- 

that we've come a long way. And they've seen their old children grow and seen a lot of the students 

from kindergarten, life skills, first grade third grade. Those teachers have been around a little bit too. So 

...  

>> Let's [INAUDIBLE].  



>> And I know it's time, but I wanted to make a comment to everybody too. I think that these people up 

here don't give themselves enough credit, because they will weather all that storm and still keep 

[INAUDIBLE] alive and keep people coming back and talking about PBIS every year, at every staff 

meeting, at every in-service, at every opportunity they could, the e-mails. It's everywhere. And that 

really has a lot to do, not only with the people that are up here, but the rest of the administrators and all 

of the teachers. It really [INAUDIBLE] they all are is what they've been able to do. So, I couldn't go 

without saying.  

>> And that kind of ties into the quote that's up there. So thank you so much for coming and we hope 

you take something back. And if we can be of any help, please feel free to reach out. 


