
>> Hi. My name is Jeniffer Potter. Can everybody here me? 

>> Yes. 

>> Okay, good. And I am from Lancaster Head Start. I am the education, behavior and disability specialist 

for the program. So a big part of what I do has to do with the behavior and the mental end of our 

program and aggregating all of the data and collecting and analyzing all of the data that is coming in, 

related to social and emotional development. My co-presenter here, I'll let her introduce herself. 

>> Hi. I'm Sheila Ginder. I'm an early childhood behavior specialist with Lancaster Head Start. I work with 

children at the targeted level and also with families. 

>> Okay. So we're here today to talk to you a little bit about data and the way that we use data in our 

program to inform our decisions based -- as far as our systems, our practices, our procedures and our 

professional development. So I have to tell you, that's my little girl. Not the baby, but I like the picture of 

the baby. But I like this, because, you know, when I think about data, I have a certain feeling about it. 

When somebody says, you know, "We're going to look at all this data." I kind of get that ... you know. 

But then I start to do what I do and I feel a little bit differently about it now. So I'm kind of in-between 

here. But I do find it to be very interesting and as we go through and we talk about the relevance of it, 

the more relevant it is to what we're doing, the more exciting it can actually be. So, how does it make 

you feel? Show me on your face. Oh, I see a lot of smiles. Good. Okay. So what we know about data is 

that data really is individual pieces of information. It's information that is measured, and that kind of is 

talking about what are we looking at. Is it something that is measurable? Are we able to actually collect 

it and do something with it? It is something that is collected. So it's the way that we're going to get our 

information. You know, are we going to have something charted? Are we going to have tape on our 

legs? We're doing a tick-list for something. You know, how are we actually collecting that information? 

Then data is reported. So it's the way that we actually record that data after we have gathered it. So 

what form are we going to put it in? Then, of course, it needs to be analyzed and aggravated. We need 

to look at it. Talk about what does it mean. What are we going to do with it? And then finally, what's not 

on there, but the -- is probably the most important thing that I forgot to put on there, was that we need 

to use it. We need to share that information and we need to use it. Figure out what are we going to do? 

What changes will me make with that information? So just out of curiosity, and you can just kind of call 

out, what types of social and emotional data are you using in your programs? What are you gathering? 

Anybody? 

>> Behavior incident reports. 

>> Behavior incident reports. Okay. 

>> [INAUDIBLE]. 

>> I didn't quite hear that. 

>> [INAUDIBLE]. 



>> The school wide -- okay. SWIS? Mm-hmm. 

>> GOLD. 

>> GOLD. Teaching Strategies GOLD. 

>> ASQ. 

>> ASQ data. Mm-hmm. Anything else?  

>> [INAUDIBLE]. 

>> Teapots. Tippytoes. Okay. Yeah. All right. So, you know, what we know about data is that it's very 

effective in monitoring program and child achievement. That's what we want. That's what we want to 

see. We want to see how are we helping children to be successful. It's something that identifies 

strengths and needs. That's the nice thing about data. It tells us what are we doing well, but it also tells 

us what do we need to work on. What are those areas that we might have some concern about? Data is 

evidence. It actually proves what we're doing. It holds us accountable. You know, we're out of the age 

now, where when we're looking at funding streams and things like that that you can just say, "Hey. 

We're a great program. Give us money." You know, now we're really held accountable. And not only 

that, we're held accountable for getting our children ready for what's ahead of them. Ready for school. 

It encourages a lot of self reflection. I know that one thing that we have implemented in our program 

are data days. And we actually have the staff really look closely at their individual classroom data and 

set some goals on that. And Sheila's going to talk a little bit more about that. And it gives us direction. It 

tells us, here's where we are. This is what it looks like. Where do we need to go now? The other thing is 

that data is a really -- gives us that concrete third point of reference. So, you know, when we have those 

people or those organizations or the government that we're having to talk to about what we're doing in 

our program. That's a third point of reference. It's indisputable. This is what we're doing. This is how we 

can show it. This is our accountability. This is our evidence. Again, it's all about accountability. It really 

does increase buy-in from staff, as well. When they can see what I'm doing is working, and here's the 

data to show me. Again, indisputable. We get a lot more buy-in from staff and from families. And it also 

creates a common goal. You know, we're all here for student achievement. We want our kids to be 

successful. So that's -- that's another thing that data's able to do. Is give us that common ground. Okay. 

So up here, I have some demographic data about our program. For those of you that may not be family 

with the Head Start program, at least 90 percent of our children live at or below the poverty level. So in 

addition to knowing that information, in our program, we have 700 children. We have eight centers and 

we also have two home-base centers -- two home-base programs, 378 of our children are actually 

served in Lancaster City, while 164 are serves in Columbia, which is another urban setting. One hundred 

and fifty-eight of our children are served in suburban or rural centers. And then we have several 

classroom models. We have our traditional half-day classroom model where there's a morning class and 

an afternoon class that runs about 3 and a half hours and, it's a different teacher for the morning and 

the afternoon. And then we have double session classrooms that are also a morning and an afternoon 

class that's 3 and a half hours, but it's the same teacher. So the same teacher teaches morning and 

afternoon. We also have pre-K four classrooms, where the children are all one year out from 



kindergarten, and they run for six hours. And then we have extended day classes that run for 4 and a 

half hours, and they're mixed age, three to five. Our home-base programming, that's 24 children total, 

they are -- get home visits weekly and then they come into the centers and have one day of socialization 

for about two to three hours every two weeks. And our program works with 16 school districts, so we're 

actually transitioning children into 16 different school districts for kindergarten. So the question I would 

have is, why would this be important? Why would anybody need to know that? Any ideas? Why would it 

be important to know the demographic information of your program, when you're looking at your data?  

>> [INAUDIBLE] Children in -- children in longer classrooms can have different outcomes. Some of the 

time spent with groups of children, teacher with same groups of children teaching the same skill. So 

[INAUDIBLE] there's all different kinds of ways to look at the data. 

>> Okay. So she was pointing out, if you couldn't hear her, the difference in the -- the types of 

classrooms that we have. The amount of time that teachers are spending with the children might effect 

the outcomes. I saw another hand. 

>> [INAUDIBLE] living in the city, and then we have a world cultural setting [INAUDIBLE] think that 

[INAUDIBLE]. 

>> Right. So we want to look at, you know, we have children that are in the rural setting, and we have a 

lot of children that are in our urban settings. Anything else? 

>> [INAUDIBLE]. 

>> Home-base programming versus center based programming. Yeah. Any other ideas? 

>> [INAUDIBLE]. 

>> Diversity of languages that might he present. Yeah. Yeah. So all of that's really important. It is always 

important, when you're looking at your data, because when you get to that point where you need to 

aggregate and analyze it, those are the things you need to be thinking about. So when you're looking at 

your data and wondering, "Why is it telling me something?" You need to think about what you're 

looking at. What are the group -- what is the group of children that you're looking at, what do they 

represent? And why might one area look different than another. So it's really important to always be 

keeping in mind your demographic information, because that's data, also. Okay. So we look at, basically 

three categories and you're going to see this pyramid a lot since we're talking about pyramid model 

practices here, with PBIS. We look at whole program data, and then we narrow it down and we start 

looking at center and classroom data. And then finally, we are also looking at individual child data. And 

much of what we look at is analyzing all three of those areas, or in at least more than one of those areas. 

So we're going to talk a little bit about the data that we actually look at. Okay. So first we look at teapot 

and I know somebody mentioned teapot, so I'm sure -- How many of you are familiar with the teapot or 

use the teapot? Okay. So the teaching pyramid observation tools, with that stands for, and what that's 

looking at is the -- it's measuring the Fidelity to both the universal and targeted practices of the pyramid 

model. So we actually administer the teapot to each classroom, two times a year, once in the fall and 



once in the spring with coaching in-between. So we're setting goals off of the information and the data 

that we're getting from that at the classroom level and then the teachers are provided with coaching 

throughout the year. So we're utilizing that teapot all year long, but we do formal teapot observations 

twice a year. And Sheila's actually one of the ones who does that. We also use CLASS. The classroom 

assistant scoring system. And this assessment focuses on the teacher child interactions. They're looking 

at the quality of those interactions. And so we're looking at emotional support. We're looking at 

classroom organization and concept development. So we're looking at a lot of different areas, there. But 

we're really looking at the quality of those interactions and what they look like. So that's information 

that we look at also. And we do that -- we administer our class into each of our classrooms, two times a 

year also. Once in the fall and once in the spring. Again, with coaching in-between. We actually use the 

DECA as our universal screener. Is anybody familiar with DECA, or use this DECA in their program? Okay. 

So that's the Devereux Early Childhood Assessment, and what this is looking at is it's a strengths based 

assessment that really is looking at the social and emotional health and resilience of children. And it has 

five main areas. So we're looking at initiative, attachment, self regulation, total behavior concerns and 

total protective factors that the child might have. So this is information that we look at, and it's really 

important information, because we can really narrow that down, obviously, to the individual child and 

make a lot of decisions about what we can do to help that individual child at his or her own level. 

There's also a lot of resources that come with this tool that give us some strategies of what we can do at 

both a classroom level and and individual level. Okay. And this is just some example of some data that 

we looked at last year. This is after three cycles of DECA. We do -- we do the DECA in the fall, we do it in 

the winter and then in the spring on each child. So this was data that we aggregated -- that I aggregated 

in June of last year. And it really gave us some information to look at to see, you know, what were the 

areas that we were noticing? And each time that we do this, we're looking at this data. But this was the 

end of the year to kind of see where are, what do we -- where we need to go from here, and -- so you 

can kind of see that in the fall, or excuse me, in the spring, you know, we did -- we did come up where 

we wanted to come up, but then we went down in total behavior concerns, which is what we wanna do. 

So our data really did improve [INAUDIBLE] throughout the year with the orange being the fall, red being 

winter and blue being spring. And then we also use GOLD. And we use GOLD -- it's Teaching Strategies 

GOLD, to measure all areas of children's development. This is specific to the social and emotional area. 

And is there anybody here that uses GOLD? Or is familiar with GOLD? Okay. A few of you. So it's an 

online based assessment and this is our data that -- what we looked like in the winter time. So you kind 

of see color bands and you see percentages. So if percentages are falling within those color bands, that 

means that children are meeting expectations. If you see that there are percentages and numbers to the 

left of those color bands, that means that the program is falling below expectations. And if you see 

those numbers to the right of those color bands, it means they are exceeding expectations. So as of 

winter time when we look at our data, we can see that we're pretty much meeting expectations 

everywhere with the exception of few areas that we are actually exceeding expectations. So again, this 

is really important information to us because we're constantly really going back and revisiting the 

strategies that we have in place related to PBIS and are they working, and this is a really good way for us 

to be able to measure some of those areas. Okay. Then we use our benchmarks of quality, which most 

of you, I'm sure, are familiar with. And this is a self-guided assessment of implementation of Fidelity to 

PBIS practices, policies, systems and procedures. So this is a document that we -- we call it our living, 



breathing document that we're constantly revisiting, constantly using. We formally fill this out two times 

a year, each of our leadership teams, including our big core leadership team. But we are visiting this 

throughout the year at every one of our meetings to see where are we. What goals are we setting? 

Where are we going to move from here? So that's really important data for us when it comes to PBIS. 

And then again, most of you are very familiar with familiar with behavior incident reports or office 

discipline referrals, if you're school age. So we are actually part of the behaviorpartnership.com and we 

were able to do that through early intervention technical assistance, they -- they were able to help us 

out with that. So this is just an example of some of our data that we have there. But it's a really nice 

database, because it allows us to look at what is going on with our children. What are our numbers 

looking like? How many BIRs are we getting each month? How are -- what is the trend? Is it going up? Is 

it going down? It allows us to focus on what behaviors are happening at what times of the day. How 

often are they happening? What are the functions that we're seeing of those behaviors? So it really 

allows us to look at a lot really good information and make some decisions based on that information. 

And then we also use surveys. So, I tend to use a lot of survey monkeys after I've done professional 

development, or we've had some form of professional development to see what the feedback is from 

that. One of the things I like about surveys is, while they're very subjective, you get a lot of really honest 

information. So if people know my name is not going on this, you know, nobody's going to be tracking 

me down to ask my questions, then they really do tend to give a lot of honest information. So this is just 

an example of a couple of the questions that we used, but again, this is another way that we can gather 

some data. And then we also use the preset, the preschool evaluation tool. And this assesses program 

wide PBIS. Is there anybody here who's had preset? If you've had -- if you have a [INAUDIBLE] then 

you've had a preset. We actually really like this tool to use within the program, and we've been working 

to train our staff on what is in this tool, because it really does help staff to understand, you know, here 

we are. We're asking you to do this. We're generating all this data. You're seeing all these positive 

things. But it gives them a little guidance in how certain things are supposed to look. Because we talk a 

lot, for example, about transitions, and how transitions should be smooth. And they should be 

predictable. And children should know and be able to answer those questions: What am I doing? How 

am I going to know I'm making progress? When do I know I'm finished? And what am I doing next? But 

its really hard for them to conceptualize, sometimes, what that actually looks like. So this -- this tool is 

really nice in how it lays out that when we're talking about transitions, we're talking about giving those 

pre-warnings. We're talking about giving them warnings that are more than just verbal. We're talking 

about giving pre-corrections to children so that we can avoid those challenging behaviors. How we move 

children through transitions. So it's -- it's really a nice tool to kind of just give that overview of, what 

does this all look like. It's also really helpful when we have new staff. Because it's kind of the quick and 

dirty of everything that we're asking you to do. This is what it should look like. I should be able to walk 

into your room and ask three of your children, at minimum, what are the program wide expectations. 

What's going to happen next? So we really like -- we really like that one. And that relies on a 

combination of program documents. So it's not just what you're doing and what they're seeing when 

they come into the room, but it's also about the documentation that you're keeping. It also -- it does 

involve interview of administrators, teachers, children and other staff. And it includes observation of the 

classroom. So this is a tool that we -- we've been using. And then we also use our actual pyramid data. 

Our response to intervention data. So this is this year's data, right now. So at this point, we have 98 



percent of our children at the universal level. So we've been able to implement with Fidelity and 98 

percent of our children are responding to that. Around two percent of our children are considered 

targeted. So they need a little bit more support. And less than one percent of our children are at the 

tertiary level. So our numbers are looking pretty good. We're feeling pretty good about that. Okay. So 

that's how -- what we look at as program. But when we narrow down to center and classroom data, you 

can see. We're looking at the same things. We're just looking at it at a smaller level. So instead of 

aggregating it all together into one lump sum for the program, we start taking it apart and looking at 

each classroom individually. So it's the same data that we're looking at, there. And then when we get to 

the individual child data, it gets narrowed down a little bit. We're looking at individual GOLD data, the 

DECA data, the BIRs. That's really important. What we've found is that database is wonderful in giving us 

information when we're working with outside agencies and partnering. For instance, we did have a child 

at one of our centers that, developmentally, we really felt that he was needing more supports from our 

local LEA. And so we were able to submit his GOLD data, his behavior incident report data, we could 

chart just his information. Along with some other anecdotal things and we were able to actually get him 

a specialized classroom for a couple of days a week so that he could be currently placed and get access 

to building his skills so that he would be successful in our setting, as well. So those BIRs really are 

important when we're looking at individual children. We also look at the family information of children. 

That's really important. You know, what's going on at home? What are -- what are the demographics of 

the family? You know, what situations are happening for that child? Has the child experienced trauma? 

You know, we know that trauma has a really negative impact on brain development. So it's really -- 

really important information for us to look at. And then finally health information. Head Start does 

require lead screening. So as an example, sometimes, you know, we have children that are exhibiting 

challenging behaviors, and when we get their lead results, we can see that they have high lead and there 

-- there might be some things going on. Also when we see developmental delays, you know, we look at 

that health -- health information. What's going on? What's the family history? So that's all individual 

information that we look at. Okay. I'm going to turn it over to Sheila.  

>> So now what? So we'd like you to take a minute to turn and talk with the people are your table, 

people around you. So think about what you do with your data. How do you share the data with your 

program? And how does data inform decisions in your program? And we're going to give you about four 

minutes to talk to the people around you about those specific questions. Okay. So when we asked you 

to share earlier, you were very quiet. So it sounds like a lot of you have things to talk about with data. Is 

there anyone who would want to share a specific example of how you use data with your program? And 

the room goes quiet. Lancaster Head Start.  

>> [INAUDIBLE] there's just so much and we're trying to connect the dots. One of the things we were 

interested in is, how did you come up with your program data on the [INAUDIBLE] intervention? The 

pyramid. How did you, I mean, I can say probably your one percent is your TSS, your children that have 

TSS supports or other support services. 

>> Okay. So, so it gets a little more complicated for me to answer this, and it -- it is actually in a later 

slide for me to sort of explain this. But ...  



>> Repeat the question. 

>> Okay. She asked how did I come up -- how did we come up with our response to intervention data, 

which was maybe two slides back. So our approach to the teaching pyramid is slightly different, and that 

we sort of took our targeted level and we broke it out to a lower targeted and upper targeted. And so in 

doing that, we sort of added -- so there's pretty much four steps in our -- our four levels, I should say, in 

our pyramid. So to answer your question as quickly as I can, basically what I do is all of the plans, all of 

the supports that we're putting in place for children get turned into me. And also to my supervisor, the 

deputy director. She monitors a certain portion of it. I monitor another portion of it. But all of it comes 

to me so that I can physically have it in my presence. And so, it's basically counting. More or less, it's 

looking at, how many plans do we have in place at this level? How many plans to we have in place at this 

level? And when we get to the tertiary level, we're talking about functional behavior assessment at that 

point. So, how many FBAs have we had to do? So. 

>> So how do you determine if someone needs targeted supports? 

>> If -- if they're not responsive to our universal practices and we're starting to see behavior incident 

reports coming in for that child, then our regional managers go into the classrooms and they start the 

observations cycle, and they start looking at what is the function of that behavior and they start to 

develop a plan with -- with the teachers. So we use the BII -- BIR data, mostly.  

>> [INAUDIBLE]. 

>> Okay. 

>> [INAUDIBLE] BIR data transition with the kid? 

>> If -- the question was, if when the kids are transitioning to kindergarten, does that BIR information 

follow them? 

>> Yep. 

>> Is that what you were asking? It certainly can. We can print out those charts. If we have concerns 

about a child, we would do that. Then we would print out to that information and put it into the child's 

file and -- and, or with the information that goes with them to kindergarten. So we do send information 

to each of those districts on every child that transitions, so we would just put it into that packet. Mm-

hmm. 

>> Okay. So now we're going to go into how we use out data. And hopefully this works. Okay. One of the 

-- first way is we use it comprehensive data dialogue days. This is where the regional manager, the 

classroom teacher and the family advocate would meet about every 45 days. And sometimes they 

would include the behavior specialist, depending on the children in the classroom. This is where they 

would talk about specific children in the classroom. A family -- a family might share something with the 

family advocate, but not with the teacher, so this is a chance for all of the team members involved, to 

touch base with what's happening with those families. And then they would set goals as to who's going 



to follow up with the family. Maybe they're looking for a behavior support in the home. Maybe they're 

looking for health history, they don't have the lead -- lead test done. Sometimes we find out that dad 

just got out of jail, so that's why we're seeing behaviors in the home -- or behaviors at school. So it's just 

useful information that we can meet every 45 days to see where -- what's happening with the children. 

Another way we use data is practice base coaching. This is mainly for the teachers. This is where they 

can set goals on an individual staff development plan. The regional manager might do an observation in 

the classroom and see that they need support for transitions. So the teacher could write a plan with 

goals and how they would need that specific plan. And then the regional manager would set up when 

they would come back in to observe, and what other strategies could be put in place. The behavior 

specialist might also be used in that way to provide coaching. Oh, yes. 

>> When you're talking about comprehensive data data -- dialogue, sorry,  is that with all the children in 

your program, or is that with just the children that you're concerned about behaviorally? 

>> Are you trying to answer my question? The question was, on the data dialogue days, do we look at 

specific children or do we look at all of the children? And actually, they look at all of the children in their 

classroom. So the regional manager would sit down with their teacher and the family advocate, 

classroom by classroom, and they would go through each child. So some children and families might be 

at the universal level, so it might just be, "Yep. Everything's in place. We have the physical. We have the 

lead test. We're not seeing behaviors in the classroom." And then, you might go to Johnny who has a 

few more needs. So going to individualized and differentiated data in the classroom. So if you look at the 

bottom of the pyramid, this is where the teacher would do their weekly planning for the classrooms. So 

they might look at the -- the type of children they have in the classroom. Maybe they have 13 boys and 

five girls, and those boys love trucks. So they're going to have a theme based on trucks and see how they 

can incorporate it through that. At the second level, you might have small groups where you 

differentiate for the needs of the kids. A literacy activity where you're journaling with the kids. Some 

kids are recognizing word wall words, they can write those word wall words. Some kids are just learning 

to write the first letters of their name. So it's differentiating that aspect. And then individualization. This 

is where we would write each teacher's required survey and individualized embedded schedule for their 

children, and that's just where they would meet the needs of their children throughout the day, and that 

would be in accordance to their lesson plans. Another way we use data, and this is at the center 

classroom levels through professional learning communities. This is where we might look at preset to 

see -- to teach ... Sorry, I just looked at my notes and I got off track. For professional learning 

communities, this is where our regional manager would look at the data across the program. So they 

might look at GOLD. They might look at CLASS. There might be a center that's coming up with preset. So 

they would look at where their teachers are and then they would create a community where they could 

implement things across the structures throughout the day. So one of the areas that we saw with GOLD, 

is that our children are often low in math. So one of the regional managers created a community where 

they're looking at how to implement math throughout everyday structures in the classrooms. Maybe 

transitions, as a number identifications, large group activities, things like that. Oh. I was just going to 

point out, too, that sometimes they look at how they can embed their social emotional strategies too, 

throughout the day. PBIS benchmarks some quality action plans. This is where we looked at our 



benchmark of quality to see where we were not needing Fidelity. One of the areas that we saw mostly 

was with family engagements, so to promote more family involvement in our program, we are -- we 

have established PBIS incentive days. I'm actually one of the chair people for that committee, so it's 

been a challenge this year to get parents involved with that. One of the -- one of the things we do is 

have parents vote on what they would like to do in the classroom for those special activities. So we 

implemented a palm palm system. So each classroom has a jar, and the kids fill -- put a palm palm in 

when they meet the expectation. When the palm palm jar is full, then they have a -- they have a 

classroom wide incentive day. But then once all of the classrooms fill their palm palm jars, we have a 

bulletin board that they're putting in place, that they're like putting pieces up, and once the bulletin 

board is complete, then we have a center wide PBIS day. And then the parents are invited to come do 

whatever the special day is. And actually on Friday, we're having our last one, which is a carnival, and 

we're going to have rides and games and [INAUDIBLE] mascots coming. So it should be a fun day. 

Hopefully. It's our first one. Oh, yeah. I got off track with that. We also have the coaching system. We 

have teachers who coach other teachers. So we were looking at teachers who have more experience 

with PBIS. And they coach teachers who are maybe from another center where we weren't necessarily 

program wide, yet, and they're, they're now at CBW or another center. So teachers are now coaching 

teachers. And that was just teachers with more experience with PBIS are coaching teachers with not as 

much experience. Yes. 

>> So when you have teachers going into other classrooms, how do you cover for them, then? How do 

get the time to go out and do [INAUDIBLE]. 

>> The question was how do we get teachers to have coverage to coach other teachers. That's a good 

question. Usually regional managers will try to set that up. If it's a half-day teacher, then she can -- she 

would try to coach a teacher in the afternoon. Some of our pre-K classrooms, they used to be call 

extended day, pre-K classrooms, their assistant covers and cover in the afternoon and then a classroom 

aid might be able to cover with the assistant, so that way the teacher could go coach another teacher.  

>> Do all of your centers run five days a week? [INAUDIBLE]. 

>> We are actually. No. The question was are we five days a week. We're actually Tuesday through 

Friday. And then we have scheduled BIR data days, which I Drew a blank on. The BIR data days are just 

where we look at our BIR data to see where -- where we're seeing the most BIRs, so we're looking -- 

what are we seeing? Are we seeing a lot oh physical aggression? Are we seeing noncompliance? And 

then when it is happening? So we're just looking at the data that's being answered into the database. 

And then as a person who enters all those BIRs, we can look at coaching for BIRs. Sometimes you see a 

teacher writing a BIR on a kid everyday. You might have five, you might have ten, but you're just seeing 

a lot of BIRs coming in for this one child, and then you look at the function and they're saying, "Don't 

know. Don't know. Don't know. Don't know." So that would be a good coaching point to help them see 

what's happening before the behavior, what's happening after the behavior. Because clearly there's a 

function to that behavior, so we need to help the teacher find out what that is rather than always 

checking don't know. Yes? 



>> I have a question. If the child [INAUDIBLE] in your program as [INAUDIBLE] services, how do you 

incorporate what the BSC is coming in with along with your curriculum [INAUDIBLE] collaboration 

[INAUDIBLE].  

>> The question was if a child has BHR services, how do we involve their plan with what we're already 

doing. We do actually have -- require a meeting before the TSS or the BSC would enter into the program. 

Often times if they have BHR service, we might also have a teacher support plan in place. So we would 

try to match -- match the goals. At Head Start we can't do a time out, so we would look at what else 

could be used in that purpose. But we do try to work with the -- the team. Jen, did you want to add 

anything? Okay. 

>> Okay. So this is how we use -- when we're talking about program data, and this is sort of addressing 

your question about how do we figure out where everybody is and what that data looks like. This is 

basically our mental health system. Because when we looked at all of our data, so when we looked at 

our DECA data, we looked at our teapot data, we looked at our class data, our goal data, our BOQs, our 

action plans, our BIR data. When we looked all of that, in addition to our previous years, response to 

intervention data, we were able to really hone in and formulate our current mental health system. So 

we really re-vamped that, last year, which we needed to do. Because we received training and started 

using the prevent teach and reinforce for young children, functional behavior assessment. So you can 

see, here, that we still have our universal level just like everybody else. But we have -- we use some of 

the strategies and materials that typically programs might be using at the targeted level. We push them 

down and we use them for all children. So social stories, visuals, we use the -- the teaching tool kits, 

what works briefs, some of those things that you might find also untargeted, we actually pushed down 

and use for all children. Then we've divided out our targeted level to be a lower targeted and an upper 

targeted. And again, all that has to do with is the same way that a child moves from universal to 

targeted by looking at the data and seeing that they're not responsive to what's going on. That's how 

they move through each level of our pyramid. So you can see that we start initiating the FBA process 

with the PTRYC is Prevent Teaching Reinforce for Young Children, we start to initiate that process at the 

upper targeted level. So that if we have child that gets to the tertiary level, we have a lot of data already 

collected and we can start moving very quickly. Because what we don't want to do is have a child who 

has tertiary behaviors that are so severe and so dangerous and have to wait three weeks to do anything 

about it, because we really work hard not to have children sit out of our program. You know, we -- we 

don't put children out, so we try really hard to make sure that we are able to serve the children while 

they are there and to keep them in our program. So that's a big piece of looking at data through the last 

several years that we were finally able to put this all in place and to really spell out the roles and 

responsibilities of the staff at each level of that pyramid. And of course, I don't have all that spelled out 

on that slide, because that would be a whole different training. That would be a training all in and of 

itself. Yes? 

>> I apologize if you've already answered this question. But, when you have a child [INAUDIBLE] to the 

secondary level, the tertiary level, do you then collect data more frequently or do you -- [INAUDIBLE] 

how do you [INAUDIBLE] amount if data that you collect on that data [INAUDIBLE]. 



>> Okay. So that question was when we have a child that moved up to the tertiary level, what is the 

difference between what we're doing at targeted versus tertiary in terms of how we're collecting data. Is 

that basically what you're asking? Okay. So when we have a child that gets to the upper targeted level, 

we start the FBA process. So we're going in, we're observing that child. We're checking that function 

again, making sure that we have that correct. We're meeting with the family. The family's coming in at 

that point if they haven't been in before, because we try to get them involved in all levels of the 

pyramid. But at this point, at upper targeted, we are really working to get them to that table. That's 

when we're really sitting down, we're starting to really iron out. We're saying "What -- what is that 

behavior that you think if we make a change is going to turn things for the better?" And that's where we 

start to focus on that. We fill out the FBA checklists, the prevent teaching reinforce checklists that are a 

part of that process, the PTRYC process, and we're doing a lot of observing, and we're starting to put 

plans into place. We -- we do develop a plan at that -- at the upper targeted -- targeted level. Now, the 

difference is, if a child is not responding to that plan, then when they get to the tertiary level, at this 

point, Sheila or one of the early -- early childhood behavior specialists would have been handling that, 

the difference is, then either they continue and go back in and reobserve again or I come in and do it as 

another eye on it. And it really depends on the child and the family and the dynamics of the team on 

who does that, whether it's an early childhood behavior specialist or myself. Sheila is just as trained as I 

am. She's just as capable of doing it as I am. It's just the difference of sometimes you just need another 

eye. Okay. But to answer your question, we start that observation process again, but we move more 

quickly with it, and we have a plan that we've had in place at the upper targeted that we start to tweak 

immediately. So we're immediately making changes to that. 

>> So you wouldn't be using the same [INAUDIBLE] device. [INAUDIBLE] individualized assessment 

[INAUDIBLE]. 

>> Correct. Our -- our plans, the format of our plans changes at each level. So it becomes much more 

intensive. Yes? 

>> [INAUDIBLE]. 

>> The teacher support plan is actually developed by the regional manager of the classroom. And the 

purpose of that plan is really to support the teacher in how -- what do I need to do? What changed so I 

need to do? And what do I need to focus on to support this child, who isn't quite responding at the 

universal level? So we're looking at behaviors that aren't quite so severe in nature. But it's really 

intended for what we want the staff to do. How they're doing to do it. What does it look like to support 

that child? As we start to move up, into upper targeted and tertiary, it becomes more child focused. So 

we're still talking about what are teachers and staff going to do, but we're really starting to focus more 

in those plans on -- on the child. So it's a little more teacher focused. 

>> It might be a good idea if you explain what a regional manager is. That might be [INAUDIBLE]. 

>> That's a good idea. Thank you, Amy. So, a regional manger, regional managers are, in some programs 

they're called ed managers, education coordinatores, supervisors. They supervise the classroom staff 

and they carry the caseload of whatever classrooms they supervise. They carry the caseload for the 



disabilities, the mental health and the education. So they are the first line of defense when we're talking 

about challenging behaviors. Then, Sheila starts to -- Sheila and three other early childhood behavior 

specialists start to look at it at a more programmed level and then I oversee the overall program 

functioning in those areas. 

>> So when you look at that in terms of, that's the structure of [INAUDIBLE] Head Start program, 

[INAUDIBLE] structure, but [INAUDIBLE] in terms of PBIS? [INAUDIBLE]. 

>> Yes. Yes. Yes. They would be the coach.  

>> All right. 

>> Mm-hmm. 

>> And then would you be the facilitator? 

>> I am the facilitator. Yes. I'm the program facilitator and the regional managers and their early 

childhood behavior specialist would be considered at the coach level. Yeah. Any other questions about 

that? Again, this could be a whole session. Okay. So as I said, we use our data -- we've used our data, 

and -- and we have structured our whole system. So that's -- that's pretty huge. The other thing is, we 

use our data to develop our procedures related to social and emotional development in PBIS. So looking 

at our data, as Sheila pointed out, she does the data entry for the behaviorpartnership.com, and as she's 

putting things in, she starts to see patterns. She sees that there's a lot of don't knows when we're 

looking at functions of behaviors. We also can notice that, wow, we haven't received one BIR from this 

particular teacher, yet they're asking for a lot of help. But we have no documentation of a BIR. So really 

one thing that we realize was that we had a lot of misunderstanding and misconception on when and 

how to fill out a BIR. So we developed a training for that. We developed a PowerPoint that anybody can 

have access to to kind of refresh their memories. We still see that's it's an issue, so we are planning 

some future planning around filling out a BIR. The other thing is crisis prevention and safety 

management. I think we all, in all of our programs, probably, this is an area that we all have to kind of 

shrug our shoulders and go, "What do we do?". You know, we're in the age, now, where we have to be 

very careful. We certainly don't want to have to be physical with children. But we have children that run 

out of our rooms. We have children that will run into the street. We have children that will jump onto 

and off of furniture, and that's incredibly unsafe. So we have to figure out, how are we going to keep 

this child safe, and so we've had to develop a lot of procedures around that subject, so that we can 

make sure that staff know exactly what they should be doing to handle those really challenging and 

really unsafe behaviors. When and how to develop a behavior support plan. That's another thing, just 

having that understanding of how do you access the help that you need. So somebody asked me earlier 

about how do -- how do they move to the next level. And we said how we use our data. So using that 

data, we have, we've learned to show staff how they can -- they can do that in order to access that help. 

And then the procedures for the prevent teach and reinforce for young children, so that mental health 

system, that outlines when we start to do that, we put that in place. Okay. I'm going to send it off to you 

to finish it up. 



>> So now we're going to talk about the professional development that we use. Let's see if I can get this 

to work. It hates me. Likes Jen. I touched it. Okay, [INAUDIBLE] sorry. What? Oh. She said if you stand 

right [INAUDIBLE]. So assessment base training, this is where we look at class and we also look at our 

DECAs to see where we can promote staff development in this -- in these areas. So we would look at 

where as teacher specifically or are a program specifically can use training. We also have a mental 

health consultant who comes in and does trainings for our staff. She recently did one on sensory 

integration, and in the fall she'll be doing one on collaborative teaming. So it's nice to have that 

partnership. Yes?  

>> Why do you use both the teapot and the [INAUDIBLE]. Aren't they both developing [INAUDIBLE]. I'm 

just wondering why you use both tools. 

>> That would be a Jen question. 

>> The teapot really focuses on pyramid model practices, all of those, where preset focuses specifically 

on program wide PBIS. So, it's -- it's a little more specific than the teapot. The teapot's broad and looks 

more at the overall pyramid model. 

>> [INAUDIBLE], one of our trainings, we did a PBIS carnival, so in 2013 and 2014, we did an all day staff 

training. There were four sessions that the staff could attend and it was -- sorry. It was held -- it was lead 

by our regional managers or early childhood behavior specialists, and we would leave the training for 

those staff members. Then we also lead into a PBIS [INAUDIBLE]. This is where staff could just come and 

share PBIS things that they've done in their classroom that they have seen that works. Because we're all 

throughout Lancaster County, it's rare that we can all get together to see what another teacher's doing. 

So this is a way where we just spend half a day, we actually meet at our largest center, and the teachers 

are set up throughout the center and then we can go room to room and they might have songs. They 

might have a poem, they might have visuals that they are using in their classroom, and it's just a way to 

share what we've been using. So here are some examples. This is a song, I will not sing for you. It it's 

"Eyes are watching." Oh yeah. "Eyes are watching. Ears are listening. Lips are closed. Hands are still. Feet 

are very quiet. You should really try it. Listening well. Listening well. So that's just one of the examples 

the teachers shared. This is the four H's. So, how would you want to be greated? A handshake, a hug, a 

high-five or a hand wave. Some of our Head Start classrooms are in a school district building or an 

elementary school. This was one of the examples that one of the school districts used, so she shared it 

for our staff. It just shows the voice levels that they can use, so that way when they transition into the 

school district, they're already familiar with what the school district is using in their classroom. So then, 

in the fall of 2015, we have decided to change from the PBIS carnival to actually a forum. And it was 

based on the forum here. So what we did was there have been Survey Monkeys sent out, we've looked 

at -- hold on, I didn't turn my page. We looked at teapot data, GOLD data, CLASS data. We looked at all 

of the areas where teachers could -- where we could boost teacher's development. But we also 

recognized that staff are at all different levels. So family advocate isn't at the same level as the teacher 

who's been implementing PBIS. So we wanted to look at how we could have training that would be 

applicable to all the staff in our program. So by that, we're going to have two half days sessions, and 

there will be five sessions to choose from each day, so that there will be sessions focused on family 



advocatees. There will be sessions primarily for bus -- bus drivers, bus monitors, and some of those 

examples is challenging behaviors in the home, and it's a two part training. So of you attend part one -- 

you have to attend part one to attend part two, and that's going to be focused on for family advocates, 

because a lot of times they go into home, and the parents are saying, "My kid is jumping off the 

furniture.", and the family advocate might not feel confident enough to -- to lead them with what they 

can do. So our training is going to be focused on that. And, any questions? Okay. Thank you very much.  

 


