
>> We wanted to take this opportunity to share with you our journey with universal screening and its 

first year at Barrett Elementary School.  In addition to our journey in determining what interventions we 

have at the tier two and tier three levels in our school building, we've done a really nice job at 

implementing the universal piece to PBIS, and we really wanted to kind of push ourselves forward.  So 

we thought this would be a good opportunity to share our journey and hopefully stop you guys from 

experiencing some of the same things that we did, and then gather some information from you guys as 

well on how we can increase our success with our journey.  So we'll start off by kind of introducing 

ourselves.  I'm a school counselor at Barrett Elementary School, as well as all of those other roles listed 

there and do a lot of kind of event planning and have kind of taken on the role on the universal team in 

planning all of our rewards, as well as now moving into that tier two level. And then the rest just kind of 

shares a little bit about my feeling about our students and why I believe so much in the system.   

>> I'm Nicole. I'm a third grade teacher at Barrett Elementary, but my favorite job is I'm a new mom of 

twins. I became a mom nine months ago and at Barrett -- Barrett's a special place and that's why I'm 

here, just like Counselor Fisher here.  Barrett has a bunch of great kids.  And what we are doing is we're 

trying to offer them the best possible environment that we can give them.  And down there, that last 

little paragraph there, "My goal is to see Barrett thrive as it has been doing," and that's why we're here.  

We're here to share our journey because Barrett has thrived.  We have seen so much positive things 

going on at Barrett, and to see these students with so many needs, we have students with so many 

needs, to get the help that they deserve, and now that that they are actually getting the things that they 

deserve, to see them move forward academically, and that's our goal that we're gonna see in the future.   

>> So just a little bit about PBIS at Steel Valley.  We've been involved for seven years now.  Seems like a 

long time.  And then the other elementary school in our district has been involved for three years.  The 

middle school is beginning their implementation and we're working on getting the high school to join in.  

So we ultimately would like to be a district-wide program.  I believe that this initiative has remained in 

our school district for seven years because it is not a program, and we really appreciate the framework 

and, yet, the creativity it allows us to have when we move forward.  So even as we talk about universal 

screening today, there's kind of a model for rolling that out, but at the same time we've been able to 

make it our own, and that's what really helps everything with PBIS last for so long.   

>> Steel Valley School District is right outside the city of Pittsburgh.  It encompasses Homestead, 

Munhall, and West Homestead, and I think the best possible locator would be if anybody knows where 

Kennywood is.  That's kind of the area we are and the waterfront.  It's a neighborhood located that's 

located in Homestead, serving a population that has 90 plus percent poverty rate according to the free 

and reduced lunch data.  Now we get most of our data from the PVAW site.  Our community that we 

experience a lot of violence on a regular basis, and we just listed this down there in the past two days.  

Some pretty violent shootings have gone on in the past two days.  One was a result of a death in the 

area, and the other one was just a random act of violence.  But this is just the past two days.  So we're 

actually located in a very dangerous area.  So that's our school, but that's something that we have to 

deal with.  And that's something our kids have to deal with.  But we have become such a positive place 

that our kids really, when they come into school, they're not really dealing with that.  They're dealing 

with the environment that we created for them.  We are a walking district, so that's something that we 



have to deal with as well.  And one of the things that Counselor Fisher and I were just putting our heads 

together this morning about was tardiness and absenteeism.  Because we are a walking district, those 

kids, when they step outside, it's not like they have a bus picking them up or they have a parent with a 

car.  They have to step outside and they've gotta walk to school.  And someone's not gonna shovel their 

sidewalks and someone's not going to bundle them up.  So we're going to think of different ways to 

intervene to maybe try and reduce the amount of tardiness and absenteeism.  And that last bullet there 

we were talking about, yes, there is 27 percent of our students that have an IEP, which is a lot.  So that is 

one of the main reasons why we are going to try and service them as much as we can.   

>> In hopes to maybe prevent and make that number go down a little bit.  So we knew it was time to 

look at tier 2 and tier 3 interventions from reviewing our data in the SWIS system.  The past four years 

had indicated that we had anywhere from 29 to 40 percent of our students that had two or more office 

discipline referrals in a year and 15 percent of the students earning more than 6, 14 percent earning 2 to 

5, just last school year.  So we decided that it was time to really focus on that top tier so that we could 

get those numbers to decrease and kind of look more like the triangle that we've all talked about for the 

past couple of days, or past couple of years.  So we wanted to kind of get things in line, and that's how 

we knew it was time for us to start looking into universal screening to make sure that we were going to 

capture all of the students that needed supports, and then put them into the right support groups.  So 

the first thing we did was kind of sat down and had a very large brainstorming session to figure out what 

are the interventions that are in place that we already have so that we're not sitting here trying to 

recreate a bunch of things.  So we came up with several of these that are listed.  I hope they're large 

enough to read.  Let me just highlight a couple of them.  We did and still do use check-in/check-out.  I 

have lunch bench groups in the counseling office.  Academically, we have title one reading and math 

support at all five grade levels in our building.  Teachers are using lots of things in our buildings, such as 

preferential seating, frequent breaks, learning centers, re-teaching, things within the classrooms.  So 

when we started to brainstorm, we realized that we had a whole lot of interventions already there.   So 

I'm hopeful that encourages you to think that you too have a lot of interventions in place.  A unique one 

that's on there that I wanted to mention - I think it's about halfway down - we had a teacher in the past 

couple of years that passed away, and her sister had been a volunteer in her classroom.  So her sister 

wanted to come back into our building and do something kind of in honor and memory of her sister.  So 

she had a dog that she took and got trained in a reading therapy program.  So once a week, she's now 

partnered up with one of the second grade teachers, and she brings her dog in.  And the students in 

second grade take their time, one on one, going down, and they work on reading fluency with her dog, 

and it has been a really, really awesome experience and kind of academic intervention, as well as a 

social intervention for some of our more shy students that, you know, don't like to read in front of 

people or get out there.  So that has been one of the new interventions that we put in place this year 

and quite unique, I feel, in our district to do that.  So we've been lucky to have that.  So we were kind of 

impressed when we started a little over a year ago coming up with these different interventions and 

looking to see kind of what was already in place.  Why recreate things if we can get interventions that 

somebody else has used and make them work for our district.  However, we did use a couple of other 

resources to gather some of our interventions.   



>> One of the things that, as a classroom teacher myself, I was and one of our district, it's very unique, 

we have two elementary schools, one being the complete opposite of another, and I came to Barrett not 

knowing the population that I was coming into, and I was handed a book from Miss Leanna Lawson, 

who's in the audience, and it was the "CHAMPS" book.  And she sat down with me and we did 

professional development, and she walked me through it, and it was one of the most helpful resources.  

I don't know if anybody has access to it, but it was one of the most helpful resources to me coming into 

Barrett, with the population that I was walking into, to help me with the students that I was coming into 

contact with because I wasn't used to that population.  And these children, they were very needy, and it 

helped me with not only the behaviors, but with some of the academic issues, and it helped me set my 

classroom up, from seating to some of the students with their behavior management.  So that 

"CHAMPS" book, that is definitely something, if you have a chance to take a look at or Google, it is 

wonderful, and I still refer to it as a seasoned teacher now.  But definitely something for you to look 

into.  

>> Are there any other resources that anybody else is using that we wanted to kind of add to the list and 

give you a chance to gather from?  Anything really helpful that you find for gaining resources?  If you 

think of something, please feel free to share that at the end so that we can kind of gather information 

from each other.   

>> Is that me? 

>> It's you.  

>> One thing that we did is that we wanted to make sure that we didn't miss anyone.  Some of the 

teachers that we found felt that they didn't wanna refer a child because they didn't wanna feel like that 

burden fell on them.  They felt like if they were referring a child to this process, that they were falling 

short on their end.  So we wanted to make sure that they were -- we were looking at data from all ends 

of the spectrum.  So we used SWIS data, if anybody is familiar with the SWIS data system, to monitor the 

behavior.  So the teachers, we would meet and they would enter office discipline referrals into the SWIS 

data system.  Prosoft to monitor attendance.  There are different assessment tools that we used: 

DIBELS, GRADE, Study Island, Waterford, I-Station.  And there was one thing that we've been using now, 

it's EdLine, that is a database that houses all ... 

>> EdInsight. 

>> EdInsight, I'm sorry.  EdInsight.  EdLine are grades.  But that houses all of these, and we're actually 

just starting to use it.  We've had it for many, many years, and we're starting to use it, run data reports 

for the teachers so they can see growth over the years.  And now that we've been doing this, that the 

students have been going through the universal screening process, that they don't feel like the burden's 

on them, that they can refer a child and not feel this heavy burden falling on them.  And there was also 

grant monies available to implement a system for our universal screening process so that they could just 

feel free to refer these children for some help that they really, really needed.   



>> So, now we're to the process of universal screening.  Of course, when there's money out there, lots of 

us like to write grants and try and obtain some of that funding to help us kick off some new programs in 

our building.  So we felt that universal screening was something we wanted to do.  There was grant 

money available that would encompass the training of the teachers, paying them for time to complete 

the universal screening, paying for any costs involved with universal screening.  So we took advantage of 

that.  We wrote the grant and we were approved for that last spring, I believe.  We started that process.  

And in the fall, we were then able to train folks for that and kind of move forward.  So we had a 

meeting.  We met with folks from the grant, and we talked about what we wanted to do.  There are lots 

... The best part of universal screening is that the universal screeners are good, and they are free.  So 

that was a bonus.  So we kind of checked those out to see which one we wanted to use.  We actually 

chose the SRSS, which is the Student Risk Screening Scale.  We felt that best met our needs for what we 

were looking for in our building, and we thought that was gonna be something our teachers would buy 

into and be willing to do and that they would use.  So we chose to do that, and then we got to talk about 

did we wanna do it paper-pencil or online.  And we attempted, and are still attempting, to do this 

through an Excel spreadsheet.  I will tell you this has been a challenge for us this year.  The first section 

was awesome.  We did really, really well doing that online, and then it came time to do the winner 

section, and they said, "Go ahead.  Cut and paste.  Put that in there."  So I did, and now all the categories 

didn't add, and we had to do everything by hand, and it became very confusing.  So my advice to you 

would be if you're going to start something like this and you set up your spreadsheet, to make sure you 

have somebody much smarter than I am that knows how to use Excel much better than I do, and set up 

your spreadsheet for the entire school year because you do screen three times a year with the SRSS.  So 

we did a fall screening, a winter, and we still have our spring to get done.  Our hold up is the 

spreadsheet, of course.  But if you set up all those tabs right off the bat, then teachers can come down, 

click on them, enter their data in, and they're in and out of there in 20 minutes, and it works really, 

really nicely.  The way the SRSS is set up - I know that's very hard to see - kind of looks like this, and it 

has a bunch of different categories.  I'm gonna get a little closer so I can see them.  It has us rating the 

students ... I can't see.   If I weren't so blind, maybe I could see.  We're looking at internal and external 

factors, things such as stealing, lying and cheating, behavior problems, peer rejection, low academic 

achievement, negative attitude, aggressive behaviors, and those are all before the first green column, to 

the left of the green column.  The second green column has withdrawn, emotional or flat, shy and 

withdrawn, sad or depressed, anxious, and I can't read the last one.  Lonely, thank you.  So those are 

kind of the categories that we felt our teachers would really be able to evaluate their students.  They 

assign them a score of a zero, meaning that that child never exhibits that behavior, a one if it's 

occasional, and a two if they're doing that sometimes, and then a three if that behavior is evident very 

frequently for that child.  So teachers sit down with their homeroom.  Class rosters are listed on the side 

of the spreadsheet.  And then they kind of rate them, zero, one, two and three.  It takes about 20 

minutes for them to complete that.  And we really just kind of want them to not overthink it.  I think that 

is one of the barriers or one of the cautions that I have as teachers did this in our first year, is that I feel 

like they wanted to catch everyone.  So our numbers seemed pretty high this year.  But I think that will 

level off as you become more comfortable with using your screening tool.  Again, this was our year to 

collect baseline data.  So I think that's okay that we learned from that.  So what happens is the green 

columns that are listed here, as you add - a little bit better - as you add -- as you rate your students, it 



will calculate numbers, and students that remain green are not really at risk at all.  And so those are 

students that whatever we're doing in Universal is working for them.  And so that's okay.  Students that 

show up in yellow are kind of our mildly at risk students that we may be able to implement a few 

interventions for that area, target that area, and then we'll be able to kind of get through.  Students that 

show up in red are at-risk students, and that we need to intervene immediately and put some 

interventions in place for them.  So that was the process that we used to kind of gather the data, and 

then we were able to provide each teacher a copy of their spreadsheet for their class with all of the 

numbers calculated, and then they could kind of start working, and we'll explain what we asked them to 

do with that information.  Are there any questions about that process?  Yes? 

>> Did you have any difficulty getting teachers to complete the universal screener for fear of, you know, 

we live in such a litigious society where if parents were to get access to any of this information, that they 

would have, you know, the teachers be upset with completing it because you're labeling my child as 

being a, you know, withdrawn child or ... 

>> Good question.  

>> Right.  Yes, the question was did we have any issues with teachers being hesitant about completing 

the screening because of all of the legal issues that come around from identifying or labeling students.  

We did.  We had some concerned teachers.  Now, the way that we chose to kind of run our initial 

screening, partially, I think it ended up working for the best.  Initially, we wanted to have a whole staff 

training, teach everybody together and move forward.  Based on our time constraints and lack of time 

to do training, we were unable to do that.  So Leanna Lawson actually came out and sat with each 

teacher individually in my office without me, without any other district personnel in the office, sat with 

them.  Leanna has been part of our school-wide system all the way through.  So she's kind of that 

outside adult that's extremely trusted by our teachers in the building, which is very nice to have.  So she 

sat with each teacher individually, explained what they were doing, how the process worked, that we're 

just trying to filter a system for putting interventions in place, and kind of ease some of that anxiety and 

worry.  So we did.  We had some teachers that were still nervous.  Same teachers that didn't wanna 

refer kids to our previous process for identifying kids because they don't want things to come back on 

them.  So we've kind of worked through that.  And then you also have the teachers that just wanna rush 

through just to get it done because it's one more thing you're asking them to do.  So that happens too.  I 

think some of that will wash itself out as we move forward in our intervention planning.  So this year, we 

had a lot of kids showing up in yellow and red.  If I'm not mistaken, we're a population of about 280, and 

I think 160 of them came up yellow and red.  It was a lot in year one.   

>> Yes.  

>> The second time we did the screening, I think we dropped down to 124.  So we made a little bit of 

progress.  So as those some were hesitant, not all of them were because I had 160 kids we had to plan 

interventions for the first time through.   



>> Yes, and then it also takes the place of the referral process.  So once you put an intervention in place, 

you're not referring them for special ed over and over and over again.  So I think that may be taking care 

of that as well, and there's a gentleman in the back who has his hand up.  

>> Yes? 

>> You identified several emotional descriptors, lonely and anxious and things that are not part of the 

eight criteria.  What do you use those for?  How do you use those in your tier 2 intervention?  What do 

you ... 

>> Those are the internal.  The lonely, everything on the right on the SRSS is the internal concerns, and 

so those were primarily sent back to the school counselor.  So those were primarily sent back to me.  We 

worked on ...  

>> But you don't give a low, medium, high, though, on those, do you? 

>> Yeah.  Yes.  

>> You do.  Okay.  

>> Yes.  Those are also rated the zero, one, two, three, and then those also come up in color with the ... 

I'm sorry, I did blow that up, and so you can't see the whole page.  I was hoping you'd be able to see.  So 

yes, we do look at all the factors on both sides, and then kind of determine who's gonna take care of the 

interventions.  Yes? 

>> I was just wondering if you require parent waiver.  

>> We did not require a signed parent waiver.  We did send out a letter in the beginning stating what we 

were doing and, if there were any concerns, that they could call the school office and withdraw their 

child from that process.  Nobody withdrew their child.  

>> In some of the interventions that there are ... Like Lunch Bunch groups, they have to, if they're ....  

>> Right.  Some of the interventions I do require a parent signature for some of those, but the actual 

screening, we just sent the letter out, and then they were asked to call if they had concerns and nobody 

did call.   

>> So, yeah.  

>> They were informed and given an option, but we didn't require a signature.  

>> Yeah, if the child is labeled as an internalizer and we wanted to put them in a Lunch Bunch group so 

that they were able to socialize, we would send a letter home and let them know that they are gonna be 

joining so-and-so for a Lunch Bunch group and their parents would sign off, and if they didn't agree with 

it, they would call.  But usually they're 100 percent on board with it.   

>> Yes? 



>> Can I ask, where was the grant through? 

>> Grant.  

>> Did you guys have anybody [INAUDIBLE]  

>> It was through PaTTAN.  The grant that we got was through PaTTAN for universal screening.   

>> You're welcome.  Anybody else? 

>> Okay, so that's the process we used to identify.  So then we took all of our data, and we had our 

district built in half days once a month this school year, and we found that they were pretty helpful for 

this process.  So we took a half day and we gathered all of our data and we decided we had , mind you, 

160 kids that first round to look at.  So we started our planning.  Like, what are we gonna do?  How are 

we gonna meet the needs?  How are we gonna address all these needs for kids?  So we started piecing 

that all together.  So we designed a couple different grid sheets.  We're on our third one for the year.  

The first one, we had this long elaborate grid sheet with the intervention listed, describing the 

intervention, how you get on, how you get off.  I mean, it was elaborate, and it was great.  And we had 

help from a group called Comet that was working with our school, and they had some interns that 

helped us put it together, and it looked really good on paper.  We were on fire.  But it was not user-

friendly at all.  So, we found, Keep It Simple.  We needed to really tone that down.  So this is kind of an 

overview - we took the bottom half and the top half and put it together - of what we came up with for 

our second set of screenings that is one page per child.  Because mind you, I then collected all of the 

intervention grids from the teachers and put them in a binder, and I had a binder this thick with 160 

intervention grids.  That's not user-friendly for anyone at all.  So it was one of those binders that we 

couldn't even get through.  It was terrible.  And there was a lot of cutting and pasting.  Because when 

things become too cumbersome for teachers, they start to cut, paste, stick it there, and there's not a 

whole lot of thought put into that.  And we really want, like, our goal again was to have targeted 

interventions for the specific things going on with our kiddos, and then be able to kind of move them 

into the green.  So, if it's not user-friendly and it's not something that's really gonna happen, we didn't 

wanna put that in place.  So came up with a one-page grid, and we really just wanted to look at what is 

the support you're putting in place, when are you starting it, when are you reviewing it, and then a few 

little notes about it so that we could really make that move forward.  We also wanted to track when we 

were communicating with parents.  So, you know, that was important to us.  Are you communicating 

with parents through a daily planner or tracker or written notes?  Are you communicating with e-mail, 

text message, whatever method?  Are you meeting them outside?  We meet a lot of our folks because 

we're a walking district.  Parents that are involved walk to pick up their kids.  So we do a lot of face-to-

face right outside of the school building, pulling them to the side at dismissal time.  But we wanted 

documentation of that.  So we felt that it was important to have the parent communication part at the 

bottom.  So it's still a one-sheet.  There's still room to track all of those, but we really felt like that was a 

good way to collect data in a snapshot.  And then, guess what, I only have 160 pages, not 6 pages for all 

160 kids.  So it's more user-friendly for teachers.  It was more user-friendly for us.  Now, the third thing 

that we're looking into, Nicole had mentioned before, we've just started ... Our district purchases 



EdInsight through OnHandSchools and have been purchasing that.  But I didn't know how to use it, or 

log in, for that matter.  So I learned how to log in this week and started looking, and there are actually 

academic snapshot sheets in EdInsight where you can type in your notes and kind of put your plan right 

on the pages that print out of there.  So we're looking into whether or not we will stick with this method 

or move into something that's attached to something else.  Because again, our goal is not to overwhelm 

with people.  Make it easy, keep it simple, and let them use kind of what's there.  Because the other 

thing I wanted to mention was when we came to our first meeting, I have one teacher who's really into 

data, and she walked in with a big ole bag, and she pulled it out, and she had a stack this high from one 

exam, this high from another.  She had all this information that she had me pull out from SWIS.  She had 

all their attendance ... I mean, she had six piles of data around her.  She said, "Okay, I'm ready.  What are 

you gonna tell me to do?"  Crazy.  That's not working.  So we need to find a way to really integrate some 

of those things and make it really simple for the teachers to use.  So we're looking and we're constantly 

going to keep working on this until we get it right, or until we get it user-friendly for us.  And what's 

user-friendly for us may not be for you.  So you're really gonna have to kind of try that out in your 

district and see how tracking your interventions and tracking your data will work.  Let's move on.   

>> Data is my area.   

>> Yes, Nicole is our academic data queen in the building.  

>> I am in love with data.  It just doesn't lie.  It doesn't.  I'm sorry.  But data, data, data.  Each home 

room teacher or content area teacher is responsible for reviewing the data and developing the 

intervention for his or her students because they knew them best.  Once they identified that student as 

needing some type of intervention, they were responsible for developing something that would work for 

them, something that's going to keep them on task, on target, something that is going to help them.  

And then our goal was to plan those targeted interventions for those students, and we needed to know 

if the intervention was working.  So that's why we created that log, because the definition of insanity is 

to do the same thing over and over and over again and getting the same result without anything 

happening.  So, that log, if it's working, wonderful.  If it wasn't, try something different.  So that's why 

we created that.  Communicate with the parents.  Don't be afraid of them.  If they want their child to 

succeed, they're going to communicate back with you.  Most of the time, they want to hear positives 

about their child because that's all they hear is negative, negative, negative.  So those sheets are 

priceless because I have a child.  I mean, to think about my homeroom, I have a child in my classroom 

who was having so many issues and I kept looking, "This isn't working."  Okay, I'm not going to do that.  

I'm going to try something else.  This isn't working.  Finally, I have something that's working.  

Communicate with the parent.  What?  Positive.  And that's what they want to hear.  They wanna hear 

that.  And then they don't hear from you for a while, and then they hear again.  And it's not another 

positive.  And then all of a sudden you're moving in the right direction.  So that was one of the positives 

that Barrett is experiencing.  And then we are in the process of creating a document to assist with the 

organization of all of our data, which counselor Fisher's just talking ...  

>> Hoping we found.  We're hoping we found that in EdInsight at this point.   



>> We did.  EdInsight is wonderful.  We're just ... We're starting to use that, and then I'm going to teach 

her how to use our wonderful site of eMetrics.  I love it.  I don't know if any of you are familiar with that, 

but that's absolutely wonderful.  

>> Another piece I forgot to mention is when we're collecting data and it's kind of a barrier or a stepping 

stone for us that we had to learn is, three of our grade levels, grades three, four and five are 

departmentalized in our elementary school.  So we have one teacher that does math, one that does 

science and social studies, and one that does language arts.  We actually had a conversation on the way 

up here trying to figure out different ways to work through that because what we did find is that those 

teachers see all the students in that grade level.  So if, for example, Nicole's only looking at her home 

room and rating her home room, she still has students from the other two home rooms that require 

some interventions.  So one of two things needs to happen: Either we all rate all the kids together, or we 

all start really working together as a team.  So those are things that we'll have to weigh out for those 

grade-level teachers at three, four and five to really look into and make sure that's working for them 

because we know students behave differently in different settings, with different content areas, with 

different personalities of teachers.  So I really think we can be a good resource to each other in planning 

those through and doing this universal screening process to identify that.  So that's something that we 

have learned and we still haven't solved, but we'll figure it out along the way and work on that for next 

school year.  

>> Absolutely.  Data collection, that's another thing we are gonna be doing there at Prosoft.  But the 

thing is, though, we put the Prosoft in there.  The EdInsight collects everything.  I just learned how to run 

a ... I mean, this is a priceless tool.  But again, there's other sites that do this at well.  But EdInsight can 

run a report that shows the correlation between some academic data as well as absences, because you 

can see if the absences are correlating with their academic data.  We did something on -- I did 

something on that, and I think that's our next goal is we were talking about some of the triangles.  Are 

we gonna see what we can do to intervene with absences and tardies?  And we'll talk about what that a 

little later.  But SWIS for behavior, we continue to put our office discipline referrals into SWIS for 

behavior and Prosoft has always been all right.  I believe we just started running those PDFs and sending 

them out to everybody for our attendance so that we are -- I mean, to every building so that everybody 

is on board with our attendance.   

>> So the goal with that universal screening is the kids that are showing up red and yellow, taking those 

kiddos, comparing it to our kids that are showing up with high absenteeism, high amounts of tardies, do 

they match.  Are they also the same kids that are getting office discipline referrals?  Are they also the 

same kids that are struggling academically?  And kind of those kiddos that have that connection or that 

intersection from any of those data collection points are the kiddos that we really need to put a lot of 

interventions in place.  For some kids, then, it'll be a realization of, oh, only those internal things, the 

loneliness, the depression, those are the kind of things we're looking at, but it's really not affecting their 

behavior, attendance or academics at this point.  So it really just kind of looking at all of those data 

points, the university screening is one more tool to kind of help justify or solidify what we're doing and 

help us to plan targeted interventions.  So that's kind of how those are all intersecting and why we have 

taken on data as being something that is so important in our building to not miss anybody along the 



way.  Step five in our process was involving parents.  This is a challenge, and I'm sure it is for others that 

work in districts very similar to ours.  You either have a number that worked yesterday and doesn't work 

today, or you have they move within the district frequently and you can't even mail anything because 

the mail comes back.  There are lots of things that kind of get in the way of parents being involved with 

their students.  What we're learning is that persistent behavior from us and consistent behavior from us 

is really helping our parents to be involved.  Another piece that our grant helped us pay for was a sub to 

come in so that we could have entire days where I could schedule one meeting after the other after the 

other so that folks could come in and meet with the teachers about their students.  In the beginning of 

the year, it worked really well.  I had maybe one or two parents that did not attend their meeting.  

Towards the end of the year I found it's getting very difficult and they're less involved and less willing to 

come in and touch base about their kiddos.  So for me, the realization was the sooner we get this done 

in the beginning of the year, the sooner we start to identify things; and the sooner we build those 

positive relationships with our parents, the more we'll be able to hang onto them throughout the year.  I 

think by the end of the year, I have one family that I have not been able to get in.  I think I've scheduled 

five parent meetings to come in.  I've mailed letters.  I've called.  I've left messages.  But I figure one of 

280 isn't all that bad.  But I'm still not done.  I will eventually reach that parent.  We also have an 

administrator that's willing to go knock on some doors, which is really nice to have somebody else 

willing to do.  Although, at this point in the year, we have to be careful with community safety and 

things of that nature.  So, that's not always gonna work for everybody to do that.  So involving parents 

to the best that we can, I've also found that by empowering them to make some of the decisions, even 

though we know - we might know - what is best academically, social, emotional, any of those things, we 

might feel like we know what's best, but without their permission or without their buy-in, I can't get 

them to agree to things.  So if I feel that a kid needs to be in Lunch Bunch group, and we're gonna work 

through some anger management stuff and the parent says no, then my job becomes to encourage the 

parent and get them to buy into the idea of letting them be in my group.  So that becomes my challenge.  

And I do challenge the teachers the same way.  If we wanna put academic supports in place or we 

wanna move ... If we get to the point where we're ready and we feel this child needs to be evaluated for 

special education services, it's our job to convince that parent that this is what is kind of best for their 

child.  So it does become a challenge and it does pose a barrier in what we're doing.   

>> And most of the time, you aren't gonna run into very hesitant parents because, chances are, if it's 

happening at school, they're seeing the same things at home.  Because when you do end up getting a 

hold of the parent, they, "Oh, I see the same thing happening at home.  What can I do?"  They are very 

willing.  So a lot of the times, their way ... Yeah ....  

>> For some, that's a long-term process, but they do come around.  

>> Yeah.  Yeah.  They do end up ... I mean, sometimes -- we just got a parent on board last year who it 

has been a long time coming, but they're finally making progress with their child, but now it's finally 

moving in the positive direction, but finally.   

>> And then the last piece I kind of wanted to share was that we become the advocates for the students 

in our building.  So we really emphasize data in our building.  We added the universal screening, you 



know, using all of the other data from SWIS and everywhere else.  We have been able to use that data 

to advocate to add these following supports in our building over the last year, which is hard to do when 

you're from a district that doesn't have a whole lot of funding.  But if you really push and advocate and 

you have that data to show, I mean, 160 was a lot of numbers, but a lot of numbers of students to put in 

there, but numbers like that then justifies getting additional services and help.  So we were able to add a 

full-time emotional support classroom based on data that we had from last year out of SWIS with 

behaviors because those were our kiddos at the top and the behaviors that we were seeing.  We were 

able to take that piece of data alone and really advocate, and that is staffed with a behavior specialist, a 

paraprofessional and a teacher, and has really made a huge difference in our building.  

>> Amazing.  

>> At the beginning of this year, we had an influx of first graders come to our district.  I don't know 

where it came from.  I must've added 15 new first graders in the first two weeks of school.  It was crazy.  

So we were able to add an additional section of first grade by just showing our numbers, our numbers of 

students with concern.  We actually have the largest number of special ed population in that grade level 

as well.  So we've been able to really push forward with that.  We also opted to put a reading specialist 

in for language arts instruction time for that grade level because of the data and because we were 

showing a lot of academic need and concern for that group of kids.  So we were able to pair that teacher 

... It wasn't adding someone else, it was pairing that teacher in a specific home room where there was a 

high concentration of kids with those academic needs.  So sometimes if you use the data, you can think 

outside of the box with the resources you already have.  Then, we also really looked at our data and kind 

of moved things around and we departmentalized our special education services at third and fifth grade 

in learning support this year, and that was an intervention that really has worked well for our kiddos and 

getting them the amount of support that they required by kind of moving people around and thinking 

outside of the "This is your roster of kids, and you only teach them, and you have to figure out how to 

make it work." So we've really advocated and made some positive changes and will continue to do that 

for our students.  So, what does our triangle look like today?  Still not perfect, and I will never claim that 

it is.  But that kind of looks pretty standard.  We're not far off base right now with doing that.  So we 

have decreased over ... We've had five -- our first five full years of data collection in the SWIS system 

have taken place now.  We had our first group of kids yesterday at our annual Merit Day program that 

we gave an award out and I believe nine or ten of our students, we were able to track had zero office 

discipline referrals the entire five years that they were at school.  So we really took pride in celebrating 

that.  So our percentage of students with six or more office discipline referrals has decreased from about 

22 percent to 13, two to five decreased from 20 to 12, and we've increased our zero to one, the bottom, 

the green category from 58 to 74 percent in the last five years.  Our total number of referrals, if people 

tell you that putting PBIS in place in your district doesn't work, I beg to differ.  We had 1,360 referrals 

five years ago.  We have 586 this year, and that's still a lot, and we're still working on that.  But that's a 

huge decrease from being persistent at doing that.  And those 586 only came from about 40 of our 

students.  So really, we're targeting kind of what we need to do for those 40 kiddos, and if you target 

those 40 kids, and you find out what's really going on deep down inside, that number can really, really 

decrease.  We also had an environment where there was a lot of physical aggression, a lot of restraining 



going on, a lot of physical management because we were just out of control.  So we've decreased our 

physical aggression incidents from about 277 to 95, and I'd love to watch that dip down even further.  

Abusive language, there was words I didn't even know existed that we were hearing.  We've decreased 

those from about 73 to 28, and I'm called a whole lot less names now than I used to be.  Inappropriate 

location and out of bonds, that was a huge issue for us last year.  I mentioned earlier we created an 

emotional support classroom.  We had about six students that thought it was real funny to run around 

the building and hide different places and watch security, myself and the principal chase them around.  

It got really old really fast.  So we worked really hard to put some interventions in place.  So we spiked 

last year at 19, but I guarantee that they weren't even all documented the times I was running around 

the building.  But we've decreased those to four this year.   

>> We didn't really address that ...  

>> We just kind of ... That behavior is not acceptable in this building, and we will not tolerate it, and it's 

really made a difference.  Not gonna tell you that everything went down.  Disruption, harassment and 

fighting have remained consistent.  So we know those are areas we need to look at.  And we also have 

acknowledged in the last year that check-in/check-out has not been as effective of a tier 2 intervention 

as we want it to be.  We found that we had some new teachers come in the building this year.  We had a 

new administrator start last year.  We just assumed everybody knew what it was.  Check-in/check-out, 

you know what that is.  They have this chart, and it works, and we're gonna -- doesn't work if everybody 

doesn't have their classroom expectations aligned.  It doesn't work if you don't tell people how to fill out 

the check-in/check-out cards.  It doesn't work if you're not consistently giving rewards that students are 

interested in buying into.  So we have a lot of work to do with our check-in/check-out system since only 

40 percent of our kids are earning.  We also have a low number of kids on check-in/check-out this year 

because everybody -- teachers, as they were planning their interventions, felt that they needed to 

bypass that and move on, and they were doing individual charts.  So I think I have at least 15 or 20 

additional kids on these individual charts that are really hard to manage.  So we wanna reverse that 

process.  So I think by using those intervention grids and by really targeting things and trying things 

more in a progressive nature, like, let's try this, if it doesn't work, I think people were grasping to fix.  

Like, they saw somebody's in red, and I'm gonna fix it, so I'm gonna do the most intense intervention I 

can do right away.  I'm not sure that was the best route for us to take.  So we're gonna get back to 

teaching the basics to our staff on check-in/check-out, as well as on creating classroom expectations 

that fall in line with our school-wide expectations so that more kids can be on check-in/check-out and be 

successful in that intervention rather than always jumping to something more extreme.  So those are -- 

they're in red because those are things we're still learning.  I mentioned earlier that 160 students were 

in the yellow and red for the first and 124 in the second.  So we're anxious for those numbers to 

decrease.  

>> I can't wait. This is the academic data.  

>> Oh, this is all about your academics.  



>> Yeah, well, this is ... I know.  I love the academics.  But this is our academic data.  And we've seen an 

increase ... This is where we're headed.  This is what we're doing.  We've seen the discipline and our 

positive environment.  Our new administrator has done wonders with our building.  Our building is an 

actual wonderful place to work in, and I love going to work.  It's a wonderful place now.  Our academic 

data is next.  We were just talking about making triangles, our wonderful triangles.  We're gonna be 

triangle happy when we get back.  We're gonna make triangles for math, reading, writing, absenteeism 

and tardies so that we can maybe place those kids in those areas and see if they're falling in different 

areas, maybe with absenteeism and these different areas that they're falling in academically.  But we 

have seen -- we wanna see that red line go down as well as that yellow line go down.  Instead, we've 

seen it increase a little bit, and we wanna see the dark blue line go up -- or that green line go up, and 

that light blue line go up.  We have.  So we have increased academically, especially over the last year.  So 

this is where we're headed.  This is our future.  These are our goals.  Our academic data is next.  We've 

got the positive behavior piece in place.  Now academics are next.  That's where we're headed.   

>> Several of our teachers rated - on the universal screening, the academic column - many, many 

students fell as a number two or three in that academic column.  So that's what's kind of caused us to 

start really seeking out ways to drill down on that academic data.  This is actually something we pulled 

from EdInsight and it is our PSSA data for our building over the years.  So the red and the yellow are the 

basic and the below basic.  The green and the blue are the proficient and advanced.  So we clearly want 

those to go up and the others to go down.  

>> Yeah, so me, I'm looking at 2010, 2011 to see what happened there where that below basic column 

went way down so I can take a look and see what we were doing right that year.   

>> So that's our hope, to be able to kind of take, again, integrate all of these pieces so we can move 

forward.  So, what's next?  For us, we are gonna continue the universal screening process.  We're gonna 

finish out our May screening before the end of the year.  When we get back, that's Friday's task to piece 

together.  We're also going to continue with our grade-level data meetings.  We have an administrator 

... Our principal is really on board with doing some real, I don't wanna say lengthy because that sounds 

terrible, but giving ourselves more ... I don't know what your school days look like, but ours, we have a 

lot of meeting times in the morning from 7:30 to 7:40 or 7:50.  So we have a good, like, 15, 20 minutes 

sometimes.  But that's not long enough when you're really looking at data.  So taking those half days, 

looking at doing like a 45 to an hour long -- 45-minute to hour-long meeting once a month after school.  

Things within -- that our principal's able to do.  He really wants to set aside that time for us to look at 

that data and plan those interventions for all areas.  The universal screener that the teachers are using, 

the SWIS data, the academic data and the attendance data, and really giving us time to kind of mold 

those together, integrate those, and really plan targeted interventions for our kids.  I'd rather see 10 to 

15 kids move forward each year than to try and put -- half way put all these things in place that aren't 

really working.  So that's what we're doing.  We're also really into figuring out this EdInsight and 

OnHandSchools since it's something worth subscribing to as our district.  We wanna take advantage of 

that.  So, that's something Nicole and I are really gonna work on and teaching our staff how to use that.  

And then we're gonna keep on learning.  I didn't stand up here to tell you I was an expert in universal 

screening because last year I sat there and listened to somebody talk about it and thought, "Maybe I 



should look into that."  So after I've looked into it for a year, I thought if I shared kind of what we fell 

down on, what we liked, what -- you know, where we wanna go with that, that that might inspire you to 

look at data and to move forward with this process in your school district.  So with that said, I have our 

contact information.  

>> I'm confused.  It says, "What next?" and it doesn't say go to Chocolate World.   

>> We're going to Chocolate World later, but we have our contact information here.  If you would like 

any of those grids, any information, anything that we've shared, I will be happy to send that to you.  So if 

you copy down our e-mail addresses, that's totally fine.  Are there any other questions, comments?  Did 

anybody think of any interventions that you have that ...  

>> I can sing, if you would like.  

>> No, no signing.   

>> Okay. 


