
>> Good afternoon. I'm Sue Ellison, and I am the proud principal of the County Alternative High School, 

Delaware County Intermediate Unit. I'll let Becky introduce herself. 

>> I'm Becky Millspaugh, and I work as a lead teacher, and I support, um, as a network facilitator, um, 

Sue and the rest of the team - they unfortunately could not be here - at the County Alternative High 

School. 

>> We've been receiving texts all day, "Working diligently at the County Alternative High School." First 

off, I wanna explain what the County Alternative High School is and who we service. We are a program 

out of the Delaware County Intermediate Unit, and the County Alternative High School service is 15 

Delaware County Districts. We are a special ed school. All of our students, with the exception of the 

diagnostic program that we provide our districts, are all special education. Within the County Alternative 

High School, we have a very specialized program, and you'll see some of our slides on that program and 

our data program called Forward Bound. Forward Bound is not part of the general program at the 

County Alternative High School. It is a specialized program designed to support the psychiatrically fragile 

student. Has its own curriculum. It has a teacher, a crisis behavior specialist and a mental help counselor 

in the classroom to promote that program. So when you look at the data, you'll see the County 

Alternative High School data, and you will also see the Forward Bound data. But I wanted you to 

understand that they're two different programs. It's also ... One of the things that I want you to 

understand is I've worked as a consultant for 10 or 15 years in a variety of initiatives, and I could've done 

a PBIS training. I knew the systems. I knew the theories. I knew what worked and what didn't work. But 

my experience living it for the past two years has given me more understanding of -- of what works and 

what doesn't work than all of those years of training. So as we go forward, we're gonna leave time for 

questions, and I'll provide you anecdotal experiences, and we are far from being done. We're in the 

process of -- of developing and moving forward, but this is our -- this is our journey. Some of it has been 

good, and all of it has been a learning experience. So our agenda for today, we're gonna talk about how 

we designed, implemented and are evaluating the existing data sources that are in there. I have just ... 

I'm about to complete my second year there, so you'll see what was in place when I got there, and what 

we have in place now. We also wanna talk to you about how we used Universal Screeners to develop 

not only our core, our universal tiers, but also our higher levels of intervention. And we wanna share 

with you some of our outcomes and the next steps as we meet the needs of our students both 

academically and socially. So here's our triangle, my first year. On the left, you'll see our behavior. On 

the right, you'll see our academics. When I got to the County Alternative High School, we had some 

universal components in place. We have three expectations: Be responsible, be respectful, be safe. We 

had all students using point sheets, which for us, a check-in/ckeck-out, is a universal for all of our 

students. We obviously were using IEPs and using all the processes for our positive behavior sports. 

These were all core. In addition, we had individual and group counseling for students. Academically, any 

student that came into our program who was not on grade level was -- received corrective reading 

during intervention times. So this, as you can see, is our data. It is ... You are either in universal or you 

are in Tier 3.  

>> And we knew that's not where we wanted to go. And so how do you take a special education 

program already and start to use some of these general education components that we know that make 



up ... And this is, you know, in addition to the triangle, if you do anything that has to do with 

intervention, you know, has to be geometric. So when we look at it, we really wanted to make sure that 

our systems right here actually was what was helping to support the rest of the staff because we had a 

lot of good practices going on, and we had a ton of data. Any time you're a special education program, 

you can imagine the amount of just compliance data that you have to have. So we had a lot of data, but 

how did we pull it all together, and how do we make sense of it all when you have at least 50 percent 

transience? And that could just be because when our kids are successful, they move on to their district 

school, and the we get a whole rest -- a whole 'nother set of students that may not be successful, that 

are not successful, and that we have to program for. So that's really a challenge when you're trying to 

look at your data and trying to determine how it could inform your system of support. So I think 

everybody should -- is probably aware of this triangle. I don't think you can be in the state of 

Pennsylvania without knowing the triangle and three-tiered model. Right? So we know that there's both 

the academic side and the behavior side. Now, as opposed to Sue, who's been at TCA only two years, I 

had been a tech prior to my lead teacher position, and I had actually been at TCA. So we had spent an 

inordinate amount of time even working with some national consultants, I'm sure many of you have 

heard Dr. Riffel, and we had worked with her on the behavior side. But we hadn't necessarily pulled 

them all together. We were basically looking at behavior through the PBS core team and then academic 

was usually through the IEP team. And so we had to decide, how are we actually going to pull all of this 

together, because we weren't making enough advancements in the data that we had without looking at 

both sides of the triangle simultaneously. So one of the things we -- we want to point out to any team 

that is actually either embarking on this or starting on this journey, especially at the high school level, is 

that you have to have time to develop that commitment. And Rob Horner said that earlier today, that 

developing the commitment was right around the years of 2011 to 2012. And I can vouch for that 

because I was there at the time, and I was facilitating that team. It took us some time to think about 

how can this look like what we want it to look like and still meet the needs of our transient kids. And 

then, about November 2013 and all the way up to the 2014, we were just establishing leadership teams. 

What was that going to look like in an alternative school? What kind of supports are we going to need? 

And we're going to look totally different sometimes than even what a general district might see. We also 

had to set up data systems because, if you think about it, if you're in emotional support program, you 

look at students individually. And now all of a sudden we were looking at group level data. And that's 

difficult. Because when you're in a program that's traditionally been all individual, now all of a sudden 

you're looking at data in a different way. So it took us some time to really get things set and straight, and 

we really played around with a lot of different combinations. So, right now, we're going to share with 

you our journey to moving that forward and how we used our data to -- to do that.  

>> So what I want to talk about is the who's. The research to action the who's that we were working 

with. And I have to tell you that TCA is comprised of academic teachers that teach the core curriculum 

subjects. We also have a career technical ed component to the program. We have three CTE programs: 

We have a culinary program, a carpentry program and a personal services cosmetology program. In 

addition, we have a mental health ... Chester-Crozer provides us with mental health counselors to 

provide the individual and group therapy. And we have teaching assistants, behavior specialists and 

crisis managers. What became super important at TCA was that everybody had shared responsibility for 



implementing the model. So on our teams, as we established the teams there - from a variety of job 

descriptions - there was no behavior specialist working on behavior. Everybody had shared responsibility 

in the program. That was the only way we were going to get by in. In addition, it was really important for 

Becky and I to establish a trusting relationship to move forward. Becky talks softly, and I tend to carry 

the stick. But it works for us and it worked for our team. So at our universal core level, we had monthly 

meetings that included the PBS core team. That was comprised of counselors, teachers, I was on that 

team, our psychologist and we had a secretary on that team. And that team looked the program from a -

- a school-wide perspective. And they looked at data from a school-wide perspective to address need. At 

the Tier -- at the Tier 2 level, we have a student management team which you may call your data team. 

That was comprised of the counselors, psychologist, our P.E. teacher, Hedzit, crisis manager and I have 

classroom assistance on that team. And they also meet monthly. They look at data from an individual 

perspective of students and determining what level, who needs to go in and out of the variety of 

interventions. And then at our core -- at our Tier 3 team, we had our CSCI which we think sounds cool, 

meaning, this is a child study clinical integration meeting. What was happening was students that were 

highfliers immediately went to the Tier 3 level. And we would call a child study team meeting. And we 

would all sit around the table and just kind of look at each other like, " What are we gonna do now?" for 

each kid. We also had what were called clinical intervention meetings, and that's where I met with the 

Chester-Crozer team. And we would all sit around a table and look at each other and say, "What are we 

going to do with this highflier?" So what we decided to do was integrate that into part of our systems as 

a Tier 3, where we're all sitting at the table with very specific interventions that we will begin 

implementing at that level. And we're going to see some of the stuff that we do there. The other thing I 

want to point out, too, is because we're the county alternative high school, we do a lot of prevention 

but the reality is our -- the prevention didn't work at the district level for them to get to our level. A lot 

of people will consider us a Tier 3 school and if you want to make Becky mad, call us a Tier 3 school. We 

meet our kids where they're at. We are not a Tier 3 school. We have three very clearly defined tiers for 

positive behavior support.  

>> And I don't get mad that often. Remember I'm the gentle one. So one of the things we had to look at, 

here, is where the data comes in. We had to look at how are we going to pull together our assessments. 

And we looked at things quite ... We had a lot of data. We looked at it, and we mapped it out, and we 

said, "What data are we currently collecting?" It's not about let's just add a whole bunch of -- of 

assessment. What are we currently collecting? And then how can we use that data? So you can see that 

everyone participated in our reading benchmarks and our math benchmarks. It just so happens that our 

organization uses the GRADE, which is the Group Reading and Diagnostic Evaluation, and the math 

counterpart, the GMADE. So we had that information. And the reason why we used that information is 

because it gave you a scaled score called a Growth Scale Value. And we can look to see whether or not 

groups of kids were making progress based upon the curriculum we were using. That instructional match 

was just as important as the office discipline referrals that we were also looking at as a core team. The 

other thing we started to look at is a San Diego Word Assessment, which is part of the REWARDS 

academic assessment that comes along with that program. We started to look at the -- the Kaufman 

Test, KTEA, because this was part of the re-evaluation. We thought, "You know what? We're re-

evaluating these students because they're being placed in a different placement and that's not 



uncommon." But how can we use that information to inform better programming for students? 

Especially students who stayed with us year after year, because 50 percent of them do. The other piece 

was, is we added in the AIMSweb Reading, so we had that progress monitoring that was happening on a 

more regular basis, particularly at the high school level with our kids with decoding and encoding and a 

lot of the phonics and fluency issues. And then we also added the Algebra Foundation Probes from 

AIMS, which was pretty exciting because we were also looking at how can we differentiate with math. 

So that academic piece was just as important as what we're going to go over as well, which was the 

Universal Screener. Now, the Universal Screener, I know you guys have probably gone to, or maybe are 

thinking about going to, some of the other sessions, and it seems odd. Why would you screen when we 

already know these students need additional help? And that's where Sue was joking that I might get 

upset about that. What we did is we used that data, though, to look at our local norms and to look at 

where the students fell in regard to externalizing behaviors. And where they fell in terms of social skills 

and motivation skills, because as a group, we wanted to move them forward. So that's why those pieces 

of data were so important. But these were things that, other than the Universal Screener, that we were 

already doing, and that somehow we had to pull together. And I'll show you an example in a minute. 

When we looked at how are we going to move forward with those students who were getting 

interventions, that's when we started to look at the school-wide information systems. We started to 

look at Fidelity checklists and certain reading interventions. For example, were students actually 

showing up to reading intervention? And how much were they actually participating in? That was 

important data. 'Cause that was equally as important as to what was going on during reading 

intervention if they weren't there. And that, of course, was our often, our unfortunately, discipline 

referrals. The third piece up there is our complex FBAs. So we started to really look at those in those 

individual and really individualize by student. But we -- we did look at that group data first, before we 

moved up into the individual, to make sure that if it was a curriculum issue, that we could actually 

address that first before assuming it was the fault of the student not making progress. And that was a 

huge shift, culturally, to look at the data in that way. So we used this particular screener, which is the 

SSIS, which is the  Social Skills Improvement System, and this was used in a couple of other schools in 

our county. So we used this and continued to use this rubric in those four areas. And then we also used 

the free version of the SSRS. And I'm sure that you have seen this as well, the Social Skills Rating System. 

And this we put into an Excel workbook and we were able to exacerbate that data. The interesting 

things that we did with this is this is the frequency of externalizing behaviors and the frequency of 

internalizing behaviors. And this was really important information for us to capture because our 

teachers were able to give us some more explicit information on maybe some interventions that we 

might need to look at, not only as a whole group, but as individual students.  

>> So what we did was we had each student special ed teacher, which would be their academic teacher, 

or they -- we could have used a CTE teacher, a counselor and a special ed case manager counselor and 

their CTE teacher and we gave them the two separate screeners to identify the students at risk 

moderate and significant risk, no risk. Then we took the median, and the -- and that's not traditionally 

the way it's done. The reason we took the median is because kids have different relationships with 

different peoples. And we wanted a snapshot of how a kid is doing to get an idea of where we may or 

may not need interventions. The group level data that we got from this was provided to the core team, 



again, so that they could do school-wide supports. And the first year we used the Universal Screening in 

combination with our SWIS ODR data to determine the most impactful evidence based programs. So we 

used that along with our SWIS data. The other thing that I -- I want to point out is language became very 

important at TCA. We all had to use the same ... like you heard Dr. Horner say this morning, it became 

very important. So if you ask my staff what an ODR is, an Office Disciplinary Referral, they won't be able 

to tell you because in their mind, the word discipline meant punishment. So if they wrote up a discipline 

report, they expected me to then punish a child. We call them behavior referrals now. They used to be 

this really horrible, yellow, gold color. And I would get so many of them in a day that I don't like that 

color anymore. So this year they're a lovely, soft mint. They're called behavior referrals. And my staff 

recognizes that what we're doing is tracking the behavior to determine the intervention, not writing kids 

up to punish them. Huge culture shift had to take place at TCA. So this is some just sample group level 

data. What I'll point out to you is the - I can't see the top, Beck -  the dark blue is ... What's the light 

blue? Red. So the dark blue would be our TCA program, and then the lighter blue would be the second 

year. Correct? So our first year is TCA in the -- in prosocial where they rank themselves, you'll see it's 

higher. Our second year they ranked themselves a little lower. This is the staff now, identifying the kids. 

Our Forward Bound, remember that, is our psychiatrically fragile kids. And again, they also ranked 

themselves lower the second year. Motivation to learn? We did a little better! And now, this is our 

staff's impressions: We did a little better. Forward Bound, they did about the same. Reading skills: Our 

staff's impression is that we're doing better with reading. And Forward Bound, they think they're doing a 

nice, solid increase in their -- their perception of reading. And then, of course, our math skills, we stayed 

about the same. We suspect that the increase in the reading skills is our adding the AIMSweb, so we're 

doing better tracking of that. So the staff's perception is that we're doing a better job at it. Down here, 

you'll see our SSR, this is the green, this TCA from October 2014, and then the sparkle green is TCA 

February 2015. So you'll see again, they're kind of all ... 'Cause these are staff perceptions of what's 

going on. That's why it has to be compared back to real-time data, so we can see what's actually going 

on. And then we have our externalizing behaviors and whether they're at risk, moderate or no risk. So 

what we did is with a basic first year information, we developed a PLC with our staff. They met in small 

groups to figure out short-term intervention. Now remember, at this point, we didn't have Tier 2 

interventions. We had universal, and we had just kids in crisis, quite frankly. So each staff member was 

given our SWIS data, the Universal Screener data and different kind of programs that was provided by 

us, by the state, that were research based that would address our concerns based on that data. The staff 

then selected three programs for the core team to explore and justified why those programs would 

work. The core team reviewed the cost, labor intensive and the ability to sustain the intervention with 

existing staff prior to selecting new Tier 2 ... And let me tell you, at first, they had some pretty expensive 

programs. So we -- we relooked at them. Most of our programs have a trauma based focus for our kids. I 

will also tell you that we funded this through a grant we wrote to save schools. My staff came in over 

Easter break to work on a lot of this. In addition, during that Easter break, they very clearly defined the 

different levels on our behavior referral sheets so that we all understood exactly what the behavior was 

and how we were defining it. Spring kickoffs, in the -- in the fall, what we ended up doing, based on that, 

is all, in the beginning of the year, we did kickoff lessons that included specific information on behaviors 

of concern. And then Spring kickoff, the kids taught their own lessons using the matrix and areas of 

concern. Okay. This is the -- if you're ever interested, this is the Wikispace that includes all of the 



programs we researched and the cost associated with them if you want to go back and do the research 

yourself. Okay. So the median score for each student was then gathered in one collector file where all 

the other -- all the other data was added to the list. And the student management team then took all 

that data, and they began to make the determinations based on the needs of individual students. And 

the determination is what Tier 2 level they should go in, or if they needed to refer up to the Tier 3 level 

thing. And then we made decision rules.  

>> This is genius.  

>> This is not genius. This is ... I don't want to shift through paper. This is actually just the collector file 

that's on the Wikispace. So if you go to that same Wikispace, you can just pop around in there. This is a 

collector file from the Universal Screener. And so what we did is we looked at what was, for each 

individual student, so this is what it looks like, for each individual student, what is the frequency of the 

behaviors that we saw in that one screener, that I said was for free, and then we color-coded them. And 

it automatically color-codes based upon externalizing scores. Then we also looked at the same thing 

with the SSIS, which is a Social Skills Improvement System, and we used those same colors. That way, 

when people were looking at it, they could see that ... And of course I filtered this so that the reds are at 

the top, and I did that for a reason, I'll tell you why. But we filtered this so that we had the ability to see 

who the students were who were at the top of our triangle, or those that we were planning for because 

we were really looking at how can we really boost our Tier 2 so that we don't have as many kids in the 

top of the triangle. Because you saw the triangle, at the beginning, was not manageable, was it? When 

you have over 60 percent in the red. So what we also looked at was the number of Office Discipline 

Referrals. And in the particular areas that were really troublesome, so defiance and physical fighting and 

bullying. So this was there, beside the Universal Screener, so multiple sources of data. And then we also, 

on the other side, remember how we said we always looked at academic versus behavior? On the other 

side, we had the current reading intervention assignment, and SS just means study skills, the student 

was on grade level. And then we looked at the point sheets, and I'll show you that in a minute, we 

actually create a Program Pointsheet so we can see exactly how many program point percentages that 

are on the right side. The student management team has this in front of them. Everyone on the student 

management team is looking at this, and we're looking and saying, "Okay. Based upon our decision 

rules, what do we need to do for these specific students?" And that's where we got a lot of our 

information. So you can see over here, there's new tiered assignments that you can see that we're 

automatically assigning. And we're able to track, now, those students. So we'll go into what those 

interventions are. But this is just one way to collect all of your data and put it into once place. And I find 

if you color-code it, whether -- whatever data you're deciding to use, if you color-code it, even high 

school staff likes color-coding. And they find it very easy because then we can look to see where the 

students are having the most difficulty, and we can find it very easily. The other piece we have is 

program points. And this is a home grown. It's 220 hours of blood, sweat, tears and a lot of work on the 

part of the staff. We looked at ways that we could collect data that were specific to the program. And a 

lot of times when you're looking at collecting data, it has to be what is important to the program, what's 

important to the school, how you're measuring it. And so we had program points. We also had an 

individual goal that the staff really felt it should be separately graphed an individual or therapeutic goal 



versus the program points. We also had to have a ledger that automatically added and subtracted points 

because the assistants really wanted that. And we also need a way of collecting information on the No. 1 

high school behavior problem which is, skipping! Yeah. You were in that session too. Skipping class. So 

we had to -- we had to find a way to do this. And then I almost just said, "You know what? We had this 

individually."  Because remember, we have 50 percent transient. So we had this individually and we 

couldn't make any group decisions based upon how the students were doing in the program because 

they each had their individual file. So what we did is we created a file where you could see the whole 

class in one view and each one of these links here links to the student page so you can see how they did 

for that week. So we are able to, now, look at an entire grade. I think this one is 9, 10A, which is the first 

section of the 9, 10, ninth and 10th-grade students. And we're able to see how those students are doing. 

Why is this critical? Because now we can start to look at group level data at the classroom level. And 

that's critical because many of our behaviors happen in the classroom. Right? So it lets us know, is this a 

systems issue or is this individual issue. And right now, we only have one student making 83 percent. 

And one would say that's probably a classroom systems issue. Correct? So it gave us the ability by 

adding this layer of data collection that we could do some group level decision making. Is this mine too? 

>> Yeah. 

>> So once we ... 

>> Just as far as implementing, the kids had check-in/check-out sheets. They had point sheets last year. 

Maybe they carried them. Maybe they didn't. Maybe they threw them out at the end of the day. So 

what we found was we were often missing really important data if the kid ... It's important that they're 

accountable to those check-in and check-outs. They need to know what's going. They need to know 

what to expect. And whether or not they've reached those expectations. But we had to have a backup 

system. So all of our teaching sisters, teaching assistants, carry a data chart where they're charting 

exactly what they're getting per period. So if a student is not in a place where they want to be 

accountable or that pointsheet has made them angry that day and they throw it away, we never lose the 

data. And that was real important. And it took us a -- a while to work that out, and move people out of 

uncomfortable spaces, and that they had to get that data because it was important for us, moving 

forward, that we have it. 

>> And that's an important point to make, because usually classroom assistance in this particular 

program would be collecting data out of compliance. And once they were part of the student 

management team, they started to realize that we were using that data as decision making. It was a 

large part of the decision making because that was the real-time formative data. And so, from then on 

in, we got incredible data collection when we didn't have it before on a day to day basis and how the 

students were doing, with our without turning in the point sheet. Although, there were a lot of 

incentives built in to help students do that. So we created decision rules based upon the pilot group of 

students that we had. We didn't just pick these decision rules out of the air. We set up a hypothesis 

decision rule and we checked to see whether or not it worked. So at the beginning, when we first 

started looking at the two, and I'll get to that in a minute, but the Aggression Replacement and the 

PATTS we looked at, "Okay, what do those programs contain? What are they working on? And what 



would be good decision data rules that we can not only qualify student for that program, but also look -- 

to look and see whether or not there's improvement in those areas." So the team looked at the data 

that you had. All that data that you just saw that we shared with you a couple slides ago. So we looked 

at, how did they do on the SRSS. That was the one that was much more sensitive to growth. That's the 

one with the externalizing behaviors. So we said, "Listen. For Aggression Replacement, a little bit 

stronger of an intervention than a Peaceful Alternative to Tough Situations." So what we said is if it was 

a score of 14 or higher, or it could be defiance or physical aggression, three or more referrals, 

remember, this is three or more referrals in a month because we meet monthly to make sure that we 

have students in the right place. And then we look at citations, whether or not there were any citations, 

staff referral, and then we also look at Program Pointsheets with less than 50 percent for three or more 

weeks. That's important. Because now we have multiple forms of data. Now a student does not have to 

meet all of those. But many of the students that are in the Aggression Replacement would fit at least 

three of those. So we looked at three or four indications because we didn't want to also just make it on 

a staff referral, not that that's not very important, but it's hard to determine whether or not there's 

growth if we don't have a baseline. And we also looked at PATTS. Two out of the three indicators. This is 

more of an executive functioning type of a program that works with that type of understanding and self-

regulation. So we looked at property destruction. We looked at out of bounds. We looked at 

externalizing scores, between 11 and 13 because that was a -- a very -- that's an average score that we 

had for many of the students. We looked at poor impulse control and executive functioning weaknesses. 

It might be part of what the IEP is about. And then we also looked at, if the student was getting less than 

70 percent of the program points, that those students might be a good candidate because they weren't 

making that 80 percent, which we hope that they will, even with their especially designed instruction.  

>> Okay. So the Aggressive Replacement training, the other thing I -- I also wanted to point out is – is 

really interesting, when we were looking at referrals and our -- our staff was really trying to grasp what 

it was that we were asking them, you can get all the data in the world, but you're kinda understanding 

what it means. Initially, we had, some staff would say, "Oh, that kid is leading us in, often, office 

discipline referrals. That's definitely a kid we need to consider for Tier 2." And then we would kind of 

really break the data down. Well, okay, they -- they do have 16 of them. But 14 are skipping and two are 

technology. That's a regular high school. Let's look at the kid with five aggression incident referrals. And 

that's kind of what we had to sit down at the table and really cull of what we had. So with Aggression 

Replacement Training, the kids are learning, obviously, the ABCs of Anger, the cues and the anger 

reducers, thinking ahead, self-evaluation, the anger behavior cycle. This is all obviously, as it's named, is 

designed to reduce aggression, which is probably one our biggest concerns at TCA. And probably the 

biggest referral for students coming to TCA. And then the Peaceful Alternatives to Tough Situations, we 

were very lucky, the designers, the writers, the authors of that program actually came from Virginia to 

train us personally at the end of the 2013 year. And that's much more trauma informed. It's much more 

about the executive functioning. It's much more verbalizing, cognitive, walk away, for our students. So 

we have these two very clear Tier 2 interventions with very clear decision rules as to who's gonna go in 

it. We also had to build a lot of incentives around getting students to participate in them, and that's a 

culture that's changed, too. We did not wait until this year. Once we determined these interventions, we 

put them in effect in March, April of last year. We were not waiting another year. It was rocking. They 



were not happy about being put in these special groups. Again, we step back. We put some incentives in 

place for us. And so by the time we came around in September, we were running full function. We were 

doing a -- a much better job of implementing them. 

>> The nice thing is, is that now, when staff talks, they say, "Well, let's look at the decision rules." They 

actually have changed a culture. If there's not data at a meeting, if I'm running late and it's still on the 

copier, the first person who sits down is usually our -- our assistant and she's like, "Where's the data?" 

So we've really changed the culture of looking at that. So you can see that our RENEW and our CSCI, 

these are our Tier 3. So they had much more stringent  decision rules when you look at that. We actually 

started to use the word "non-responders". And that was a -- that was taking the emotion out of it. We 

were saying, "Okay, this -- this was non-appropriate program that we tried, right now, for this student. 

What do we need to do?" And sometimes we had to do individual. But sometimes we did individual on 

top of doing Tier 2 as well. So sometimes they would be in Aggression Replacement, and then we would 

also go through the CSCI process. So when you looked at -- we looked at the scores 17 or higher, 

automatically, when you look at that high of a score on the SRSS, we said, "You know what? We don't 

need to wait for this student to do anything rash or impulsive. We need to probably work with that 

student right now." So you didn't have to pass go, pay $200 and all of that. You actually had some 

numeric data to say, "You know what? We need to start at maybe Tier 3, and then we can look at 

stepping down supports once the data shows the student is responding." We also looked at Program 

Pointsheets with 50 percent or less. And I've got to be honest with you, that's not what we looked at as 

a group all of the time. So that was a change in how we looked at data, both as a group level and then 

down to the individual level. So students who were in that red zone for three or more weeks had a 

pattern of really going in a downward trend. And so instead of waiting for the student to get this huge, 

big office referral, we said, "No, no, no, no. We definitely need to work with this student right away." So 

when you looked at RENEW, RENEW was adding even more of that client-centered approach on top of 

it. And this was a score of 17 or higher. And that there was police involvement two or more times in a 

month. This is a student who really is having -- struggling difficulty and -- and in other years might have 

said, "Well, maybe this is not the right program for you." And we're not saying that. We're saying, "Okay. 

Let's see what we can do. What are some other options that we have?" And again, using that Program 

Pointsheet and looking for that data to see what patterns they are in real time. 

>> Okay. So our CSCI intervention process, there's a pointperson assigned to each student. So sitting at 

that table is eight mental health counselors, myself, my lead teacher, my social worker, my psychologist 

and my nurse. Any one of those could become the pointperson in a Tier 3 CSCI intervention. We focus 

on the behavior that is interrupting the students' educational progress the most. We begin to take data 

on that. And then we provide coping mechanisms and interventions for them based specifically on that. 

What we've determined is the problem behavior. And we meet weekly. And we follow up weekly. And 

we adjust as we need to do it. We are a pilot program for Project RENEW. I can't recommend more 

highly, if you have the opportunity to get into the RENEW program, to do that. It is a structured school-

to-career transition planning, which is a wraparound program that provides students with career and 

goal mapping. We chose a 10th grade student to participate in that. It has been a huge success for us, 

for him. He would come here and tell you himself if he didn't need to stay in school. In fact, I will tell 



you, he was doing so well in RENEW, I know I just told this story at the last session, when I happened to 

be walking through the hallway and peeked in at my Tier 2 art group that was happening, he was sitting 

at the table. And I said, "What are you doing in here?" And apparently he was running  the group 

because part of his goal at a RENEW at Tier 3 was to give back. So when he saw the opportunity to sit at 

the table and help facilitate a conversation on conflict, he did exactly that. So here we are. This, again, 

this is where we were the first year. And now we want to look at -- we've just looked at all of what we've 

provided on the behavioral/social side, we now want to look at what we provide on the academic side. 

For us, it's the chicken, you cannot address one without the other. So we tackled both at the same time. 

So these are the conversations that we had. We had benchmark data that said we had a plus two 

average from October to May. Our office discipline referrals increased during -- this is literacy 

intervention time and students felt that they hated the program that they were using. And quite frankly, 

the staff hated the program that they were using. The students who were significantly below grade level 

were actually having more success. But those kids at that in between level, between where they should 

be and  between fourth and up and not at the high school level just were not engaged with the program 

and were not progressing. And then we added behavior data sheets for academic information and 

worked with the teachers to kind of figure out what's the problem. Becky can talk to you about how we 

determined root cause.  

>> One of the things that the teachers wanted to make sure is that their voice was heard. You know, we 

talk about students wanting their voice heard, teachers want it, too. And so we had all of this numeric 

data. And their biggest argument was, "The kids don't test well." I don't personally test well either, 

which I think is ironic because I'm an assessment person. And I -- and we said, "Okay. That makes sense. 

All right. So let's look at this a little further." So what we did was we did what we usually did, and we put 

the data up there. But we also looked at where the students were for the last three years in their 

reading group. And we found that some of the same students were in Corrective Reading B2 for three 

years. Obviously they were not attending. Obviously it was not working. But we also found some 

students where Corrective Reading was doing the job, and these were our students who had more skills 

deficits than most. These were our kids who are reading -- who came to us reading at 2nd and 3rd grade 

reading levels. So it wasn't about throwing out Corrective Reading, it was about looking at what other 

things can we provide options for. So what we did is we went through a root cause analysis and right -- 

you see right there, it's right in the middle and has these little X's on here. So we went through and we 

asked this -- the teachers, "Based upon your work with the student, where do you think they have the 

most difficulty?" And we looked at word study, vocabulary comprehension, behavior and attendance. 

We really wanted to see if any one of those factors really played a part in why the student may or may 

not be successful. And it was really eye-opening for the teachers to start to use that data and then form 

a hypothesis. That was really important for them. Based upon the data that we saw, almost every single 

one of them had marked an X in vocabulary. That the students had really -- were really struggling in the 

area of voca -- vocabulary. Many of the students hadn't been to school on a regular basis, and 

sometimes that was the reason for some of their failure. So we had to look at reading interventions that 

addressed the concerns that the teachers were also observing, as well as what the data was leading us, 

and the fact that these students were not making progress in the one and only intervention that we 

gave. So we looked at two -- Rewards II, the secondary version, has a huge vocabulary component and 



also had decoding. So we added that in. And we literally added that in April of last year. Because over 

spring break, when the staff came in, they said, "We can't wait. We have to move now." Especially when 

they saw the data. It was almost like the data was the impetus of, yes, we're at the helm of the fire 

truck. So we actually looked at Rewards II again, it was a 20 lesson -- 20 lessons, that's it, and had 

decoding and had vocabulary, and the vocabulary looked like secondary vocabulary. So we installed that 

right away. The second thing, and this is -- this particular program took a little bit more time, number 

one because we had to wait for materials, but number two, we had to make sure the students had 

access. So for students who had finished the Rewards program, because Rewards does not fix 

everything, because they had finished that program, we started them in AMP, which is Achieving 

Maximum Potential, and it's a reading comprehension program. And so we started that. It's -- it's 

actually a very good program, especially since many of our teachers are not reading specialists 

background, math, science, social studies, still gave them a good structure to use. So those two 

particular programs, and what we're finding is that the students are responding much more positively to 

these particular programs.  Now we're not sure if it's just 'cause it's a novel, but they are responding 

very, very positively. And we're seeing much more growth than what we have seen before, and much 

more participation. The Corrective Reading still stayed into place. This is what we called out Tier 3. We 

keep our Corrective Reading groups because one of my jobs is actually literacy, also at the -- at TCA. And 

we kept these groups small for maximum feedback. So the students who are getting Corrective Reading 

are coming in below a fourth grade reading level in high school. And so we've really had to give them 

that same kind of intensive intervention, and that also is working out much better because we did have 

some students, it was a small handful, the students we were really struggling, that were really doing well 

with that structure of Corrective Reading. Is this me, or is this you? Okay.  

>> You're gonna have to move me forward. So here's where we are today. So on our -- in our universal 

level on our academic side, we provide ELA math, social studies,  science and CTE. Our health is 

differentiated, and we use a standard alliance blended schools. That is our core curriculum, is blended 

schools. When we get to the Tier 2 level, we're providing Rewards, AMP, reading system. I will also tell 

you that those students that are close to grade level have literacy with the career technical classes to 

support vocabulary in those career choices. But that can be a problem because you have a career 

technical educator who had said to me to me in -- in a -- in a heartbeat, "I'm not a literacy teacher, Mrs. 

Ellison," when I would say, "How are you managing progress? How do you know if your students are 

making progress?" So we added Achieve 3000 so that we could really track the progress in those -- those 

levels. And then of course, at our Tier 3 inner academic programs, we are still using the Corrective 

Reading. And -- and we'll find it that we do have very few students at that high level, so they're getting a 

lot of very small one-on-one, one-to-two intervention at that level. In our behavior [INAUDIBLE] we have 

our TCA expectations. Again, vocabulary is everything. Dr. Riffel came to our school and she wanted to 

know, she said to my staff, as they were being trained by the great Dr. Riffel, "What are your Three Bs?" 

And they looked at her, they looked out the window for a beehive, and she looked at me, like, so 

disappointed, "How can your staff not tell me what your Three Bs are?" We don't call them the Three Bs. 

We call them our expectations. So language is so important. So we have our expectations. We have the 

matrix. They're posted all over the school. You can't walk in the school without seeing them. We have 

whole group reinforcement schedules. We have the individual points, mental health counseling. Again, 



we have that individually and group. And, of course, all of our students are operated under a very 

closely progress-monitored IEP. At the Tier 2 level, we have added in the new Aggressive Replacement 

Training and Peaceful Alternatives to Tough Situations, and then at Tier 3, we have RENEW, our CSCI, 

and we are working with Dr. Riffel to add more at the Tier 3 level. So this is where we've come. We've 

come a long way in a year, and you'll see ... The other thing, too, that is unique for TCA is, as Becky 

stated earlier, when my kids live in this green, I don't get to keep them. That's when I send them back to 

district. So my staff never gets the kind of, we celebrate our successes, we never get to live there 

because that kid I'm sending back to all of my districts and I'm getting his little brother. So every time we 

have any kind of meeting that's database, these are the questions we ask ourselves. What students need 

to continue in the current intervention? So we, again, look at everything all over. While we've got this 

kid in PATTS, are we seeing a decrease in our referrals? Are those Universal Screeners coming down? 

Are they ready to just go back into the core of the universal? Or do we need to keep them here? Or do 

we need to ratchet them up? Everything is done by decision rule. So students need to have an 

intervention, w. What's the purpose? What's our expected outcome? We're just figuring out how to exit 

kids because we're getting actually pretty good. So we're figuring out, now, exactly what does it take to 

exit and how do we still supply them support so they don't need to come back in to this? And then what 

students need to be added, continued or exited? So this is our initial outcomes: 5 percent reduction of 

externalizing behaviors. That's from January 2014 through October 14th based on the Universal 

Screeners. Look at my median gain points plus 16 Gross Scale Value from October to June. And the 

average is five. And a lot of this -- remember this is our tough year. This is when we're starting, but just 

focusing on it gave us that level of improvement. And then we went from a 60 to an 86 fidelity on the 

Benchmarks of Quality from the PBS network. Look at my triangle now. This is where we started, this is 

where we are. And by no means are we done. And again, my green, I'm looking at sending you back 

when you're in that green for any length of time. So we're going to continue, these our are future 

projects. We're going to continue working with Dr. Laura Riffel to work, again, at that Tier 3 level in our 

Child Study clinical intervention team to just provide more individualized, specialized intervention for 

those kids at that level. We are preparing our school evaluation for when the state visitors are coming 

next year. Yay. We will continue to work with our districts and families to improve our system of 

support, and to improve our regular data-sharing meetings and action plans. We have gotten buy-in 

from our staff. They get it. They -- They've stopped saying, "When is Sue Ellison and her positive 

behavior support crap gonna go away?" Like I invented it. Right now, our ... I -- I love this. This makes me 

so happy. This is a priority agenda at -- at the County Alternative High School in Delaware County. We 

have to figure out an effective cell phone policy and skipping -- a tardy. That's a regular high school. Yay! 

I'm not figuring out a policy for fighting or aggression or disrespecting staff. It's cell phones and skipping. 

So we're pleased with that.  

>> The reason why we put this in is because we want to make sure that you realize that it's not just a 

one time deal. It's not like, okay, the first year we're doing this, and the second year we're doing this. 

We're still providing significant support to implementers. Meaning, the staff within the school and the 

systems that we're trying to develop. It's really important that we recognize, especially at the high 

school level and especially with the level of need in the school, that there's going to be that initial 

implementation is going to take a couple of years before it becomes a well-oiled machine. Particularly 



since the people and the clients who are part of that are constantly changing. You know? We have that 

constant movement. But the system is what's important. Because if we base just what we're going to do 

on the students who are in front of us at the time, then we get, and this is what's traditionally 

happened, everything gets upset with the applecart when those students move on and a new set of 

students come in. They call it the realignment of the pecking order when those students come in. So if 

you have a system in place, that's ready and willing, like right now, we have no PATTS students. Why? 

Because some of the students have moved on to art. And we don't have any students right now, at this 

moment, who need PATTS. Does that mean that we're not ever gonna do PATTS? No. We've got PATTS 

waiting in the wing because I know that there are a couple of kids, probably coming from district, that 

will end up using that. So it's a matter of setting up that system, and that system doesn't happen in a 

year. Doesn't happen in just two years. So if you're starting on this journey, that's something to keep in 

mind. And this slide right here is really important to give to staff. So they can recognize that, guess 

what? We may spend a year or two here, but we're still moving forward. We're still making progress. So 

we have a few takeaways for you.  

>> So our Universal Screeners for the foundation of all the work that we did, it really, for us, it just laid 

the concrete of what it was that we were doing. We need to continue to improve and hone in our data 

analysis that is efficient and provides information quickly to make better decisions. We found creating 

that -- that data tracking it was worth every ounce of her -- her energy that ... I was eating a hot dog. She 

was making Excel spreadsheets. 

>> I'm willing to share. If you need me, just come talk to me. 

>> And I recommend, you should talk to her after this. Because this thing is amazing because I can -- I 

can pull it up as an administrator in the school and see right away where I need to get in -- in and deal 

with students individually, or where I have a -- a systems problem in a classroom. The committee work 

was absolutely crucial to staff buy-in. I don't -- I try to make every meeting I can make, but I don't have 

to make every meeting. And those committees continue to function and move forward with these kids. 

Again, I cannot tell you how much language was important, that we all learn to speak the same 

language. Our theme for this year was, um, "One school. One culture. One team." Collaboration was 

absolutely key. And you have to give sufficient time to planning years and pilot interventions that -- with 

student help. Again, I didn't wait 'til September. Wouldn't it be nice and clean if we just wait until 

September to start this stuff? The minute we had it, the minute we could train on it, the minute we put 

it in. And if we made mistakes, then we fixed them. But we didn't wait because my kids don't have time 

to wait. They've waited too long to get to County Alternative High School. And we're not finished yet. I 

will have a new student June 12th. That's the last day of school. And we'll be working from there. So we 

have about five minutes for questions. Anyone have any questions?  

>> [INAUDIBLE]. 

>> We are anywhere between 55 and 60. 

>> From middle through high school? 



>> Ninth through 12th. Every once in a while in the spring, I get a particularly ornery eighth grader that 

shows up for the last quarter. But generally, it's ninth through 12th. 

>> Yes. 

>> How long do your students live in a Tier 2 world, for example. I mean, when -- when do you decide 

when to exit them, when to move them on? 

>> The -- The question she asked was, "How long do our kids live in the Tier 2 world?"  

>> It's more looking at the data. We want to have at least a good three weeks in before we decide 

whether or not a student's not because sometimes, especially in Aggression Replacement Training, I've 

done -- I've taught that myself at the classroom level, and it gets to some really personal self-revelation. 

And so sometimes the students are a little resistant because remember, high school kids, they'd rather 

have this much distance between you and what they're really feeling. And so we try to give at least 

three weeks, so by the time we're starting that next student management team. And in between the 

screeners, we're looking at looking at office discipline referral information. And that's why it's critical to 

have that Program Pointsheet data, right? Because we didn't have the Universal Screener. And we're 

looking to see whether or not the student's getting worse or whether or not they're -- they're improving. 

Now if we find the student is improving in some areas, but not necessarily the areas that we were 

hoping that maybe Aggression Replacement or PATTS would be doing, it's not uncommon for us to refer 

back up to Tier 3 but keep that student in that Tier 2 Aggression Replacement. Now if we have a 

situation where a student is causing so much disruption that education has stopped in a Tier 2 group, 

then we can exercise that that's a non-responding behavior that hits our decision rule. And then we can 

move that student more up into the CSCI. The nice thing about the Child Study Clinical Integration 

meeting is that it happens weekly. So as soon as that is recognized, it's not even a week has gone by 

before that student already has an individual plan, which is really great about that system. Oh, go ahead. 

>> What levels can you use art in the PATTS? What primary grades? 

>> It says what levels can you use arts -- art in PATTS. PATTS, the one that we purchased from the 

researchers in Virginia was specific towards middle school and high school. However, they do have an 

elementary program which is really great. And you can go to the SAMHSA website to get that 

information. It's right there. It even gives you the contact information. So PATTS does have an 

elementary. Art, you really have to be able to do a little bit more critical thinking. And I've never seen 

anyone use it for anything -- anything fifth grade and below. They just don't necessarily have the 

problem solving skills that's required for that because you're really teaching yourself out to do a 

functional behavior way of thinking about why you might be, you know, doing the things that you're 

doing. Any others? 

>> Do any of your screeners include input from family members or other [INAUDIBLE]? 



>> The question was, does any of the information from the Universal Screeners include input from 

family members. The commercial Universal Screeners do not. However, do you want to speak about 

your ... I can't think of the word. 

>> Intake. 

>>Intake, thank you! During the intake meeting. Do you want to speak? 

>> During intake, we do the the screeners with the families at that time. That is the one arena where we 

can be preventative at -- at TCA and get our families on board and get that information at that point. We 

have a very thorough intake process. I will tell you, I've been told very clearly that we do not refuse any 

student service at TCA. But we still do a very thorough intake so that we are prepared when that student 

walks in the door to meet their needs to the best that we possibly can. Any other questions?  

>> Okay. Thank you very much. 

>> And Becky has shared that Excel file, and we have used it many times. I used it with a very large 

CCDTC. 


