
>> And I think it's one of the parts, like I said, that I think we are best at.  I think it's where, if you take 

check-in/check-out, something along this line, that you can pick the right person for that child, what a 

difference it makes.  It's amazing. And they're great at it.  I don't wanna tell you I'm great at it. I told you, 

I'm not there.  I just do the job. All right. Oh. Water break. Okay. Now, so what we do then, like I said, 

and this is kind of a slide that I've been talking about.  We are reviewing data all the time.  How 

successful are they?  Okay.  Let's see.  This child has made 50 percent of their days.  That's probably not 

there.  Let's keep them going.  Maybe we need to redirect or change their goals.  The goals we put in.  

We thought they were great at the time, but you know what, these two seem to be working.  This one.  

Can we tweak it?  Can we change it?  And they do that all the time until we hopefully get it shuffled in 

the correct manner where now the stars align and, ah, the child's great.  Everything's working.  No, it 

doesn't always work this way. But it's what we are shooting for all the time.  Eventually, obviously, our 

goal is to have them out of the program.  They go back, without a check-in/check-out sheet, just to 

being average, everyday student.  But now they have learned the steps via which to take that keep me 

out of trouble, keep me out of getting written up, keep teachers from yelling at me.  So now I can sit in 

my classroom.  I can be a more successful student.  I don't get in the way of mine or anyone other's 

educational process.  That's the goal.  That's what we're shooting for.  If we can get it. Like I, once again, 

I said it doesn't always work.  But we have done it long enough that I think we get it to where it is 

somewhat successful for every kid.  So, right now, one last thing, beep ... Oh, wrong computer.  We're 

gonna show you a little example of how we would check-in/check-out.  We're big on videos, if you 

haven't figured out yet.  So we're going to roll another one for you here.  See if this will help you a little 

bit.  This one, I'll jack the volume because there's a couple kids in here, and I want you to hear 'em.  

These were not scripted, by the way.   

[VIDEO START]  

>> [Lyrics] 

>> You can be amazing 

You can turn a phrase into ... 

>> Check-in/check-out is a procedure within the supports program where students who hit Tier 2 that 

are having some issues in school, maybe they're fighting with other students. Maybe they feel they're 

being bullied, but it's really them causing issues among their peers, don't know how to fit in with their 

peers. We set up a program to meet with different teachers - not teachers that they have in their 

classroom, but teachers throughout the building - to have a discussion with to talk about how they can 

make different choices to alleviate the problems that they're having.  With this procedure, we've cut 

back on our discipline referrals from teachers because now they have a place to go and talk about them, 

and hopefully prevent them from making bad choices and bad decisions. I believe that this is gonna be 

continued throughout the school here. That will lead to our discipline referrals to continue to go down.  

And therefore, I only have to, as assistant principal, deal with the major issues that take place 

throughout the school. 

>> The chart that helps you communicate has a goal to be better in school. 



>> In/check-out is something to help you with behavior. 

>> The check-in/check-out helps me be a better student and focus more. 

>> [Lyrics] Everybody's been there, everybody's been ... 

>> Check-out is something that you need to improve your behavior if you need help with it, like, 

following directions the first time given ... 

>> Mm-hmm.  

>> That's what I have, and a couple others.  If you like it, the teacher will give you this folder. And you -- 

if ... Depending, your goal is either 80 and there's points.  If you get a one, that sometimes the teacher 

will probably talk to you once or twice.  And two is you -- they didn't have to talk to you at all, zero. And 

that's basically what check-in/check-out is. You get different subjects, and you have to bring them to all. 

And you have a check-in/check-out teacher.  And if you get good goals almost a lot of the days, you can 

get rewards and prizes.  

>> I like check-in/check-out because I could talk to a person that's not my homeroom teacher. It's, like, 

so I get to talk about stuff and who can help me do some stuff that if I get an 100 and stuff, like ... 

>> I go into Ms. Reese's and I get 10 out of 10s. I get to pick out of a prize box.  And it helps -- and check-

in card helps me listen better. 

>> Check-in/check-out is an intervention strategy that's part of our positive behavior plan.  Some 

benefits that I see for our students is this program helps our students to learn to recognize some of the 

behaviors that they need to improve upon to help them be successful with their academics and 

socialization.  It also creates a rapport with teachers outside of their grade level.  

>> I start my day with going to my teacher to get it signed. And then I take it to every classroom I go to.  

And then, at the end of the day, I take it back, and I get it filled out so they can say what score I got.  And 

then I get tickets for it.  And then I bring it home to get it signed. 

>> Yeah, it helped me this year because I needed to improve, like, my listening skills and staying in my 

own spot where I'm supposed to be.  And I asked for this chart because I needed to improve those 

certain ... 

>> You know, check-in/check-out is if you don't behave that well, and you want to improve your things, 

you could get one.  And if you get a good day, you get a prize.  And if ... The higher -- the highest amount 

you can get is a two. And there's ones and zeros.  And you have goals, like, remained in own desk and 

focused and other goals.  And if you get it signed, you get a ticket.  Or if you get a good day, you get to 

take a T.O.R.C.H. ticket. 

>>Check-in/check-out is a system provided for students that need that extra support.  And the benefits 

of this check-in/check-out is this increases communication with the parents, the student and even the 



teachers involved with that student.  And this also creates a documentation of their behavior, so we 

could possibly figure out patterns or even triggers that are causing these behaviors. 

>> Check-in/check-out could also help you with problems like falling out of our chair and other stuff.  

While check-in/check-out helps you, it also helps you become a very -- a better person, and develop and 

being good.  And, at the end of the day, teachers will calculate your behavior and all your twos, ones and 

zeros. Twos are very good. Ones are sometimes.  And zeros are not ever.  But while they ... If you get 80 

percent or more, you would get two T.O.R.C.H. tickets. But the check-in/check-out isn't about tickets.  

It's about helping you being a good person and being better in school. 

>> Hi, Ms. Skye. 

>> Hi, Miss Destiny. How are you? 

>> Good. 

>> Are we gonna have a good day today? 

>> Yeah. 

>> All right. We got it signed. All righty. Wonderful. I love it.  So we're gettin' a ticket for getting it signed, 

okay? And I'm the ... ticket for getting it signed.  And I am giving your new chart for today, which is 

Wednesday. All right? What specials do we have today? 

>> Gym. 

>> Gym.  And what specials ... You have two today. All right. So you have gym and we have art. All 

righty? So take it to all your classes.  And I'll see you at the end of the day. All right? 

>> Mm-hmm.  

>> Have a good day. Bye, girly. 

>> Bye. 

>> [Lyrics]  

I hit and miss 

But I'm okay, I'm cool with it 

I still fall on my face sometimes 

And I can't color inside the lines 

'Cause I'm perfectly incomplete 

I'm still working on my masterpiece 



And I, I wanna hang with the greats 

Got a way to go, but it's worth the wait 

>> Let's see how we did today. Did we keep our hands and feet to ourself? 

>> Yes. 

>> Did you stay in your desk and immediate area? Good job.  And did we exhibit self-control, and only 

speak when we were supposed to? That's good! You got a 100 for today, good job! You're welcome. 

>> Afternoon, Miss Destiny.  How was your day? Oh, we have a note.  So we're gonna get our homework 

in for tomorrow? 

>> Mm-hmm. 

>> All right.  Sounds goods.  Let's count up our day and see how we did. Thirty-six points. Lost three, but 

that's okay.  So it's 33 out of 36.  That's a 92 for the day! All right! Made it into the 90s.  Great job! I will 

see you tomorrow morning.  Get it signed, okay? 

>> Have a good day. 

>> Have a good night. 

>> As a homeroom teacher, sometimes in determining the need for check-in/check-out, it comes from 

the consistency of the kids and problems that you may see with them.  Oftentimes, it's because it 

interrupts the teaching/learning process, but most important, their learning.  Some examples would be 

focus, organization, homework issues.  And we even take into account the fact that, due to outside 

circumstances, some children just need an extra bit of TLC.  And this gives them the ability to get that 

extra attention from us in the morning and again in the afternoon when we do check-in/check-out, and 

have discussion with them over those goals from check-in/check-out. 

>> [Lyrics] Color inside the lines 

'Cause I'm perfectly incomplete 

I'm still ... 

[VIDEO END] 

>> All right. So ... Thank you. I don't make the videos. I just watch them.  So one thing we did wanna 

point out, if you saw Miss Destiny in there, little blondie.  Miss Destiny actually requested check-

in/check-out.  Okay?  It has helped her drastically.  It keeps her on tasks.  Now, do we always make a 

point of that? No. But however, if you see a student ask, and you think it's gonna help them, we never 

turn a student away if it's gonna help them.  I did -- I gave you the example of my girl with an attitude.  

She did come back to me the year after her second time in that grade, and asked if she could check-

in/check-out.  And I said, "I don't think you need it." She really didn't.  It wasn't anything I was gonna do 



that would help her anymore.  She was basically on task.  She just needed to cusp her attitude a little bit.  

And that one, I didn't push to get her back in.  But if a student comes to us, and they ask to be in it, and 

you think it's gonna help them, we do it.  My Georgie, right now, his thing that really he needs - maybe I 

didn't focus on enough, I thought, when we were watchin' it - the -- his biggest thing is organization on 

homework.  You should see the mess he brings me. Like, he'll throw it, "This is my homework." Boom! 

And I mean, I don't even know where to start.  I don't know what's top and bottom.  And we've gotten it 

to where it's more organized, now.  He grasps -- he grabs that, "This is what I need. You got it." Man, he 

takes it home.  His homework's done. His books are in class.  That has made a big difference.  So we 

kinda try to focus on whatever that child needs.  But we won't turn a child away if they ask on their own 

will, either.  Now, we do have another video for you.  However ... Oh, I know you wanna see it, don't ya? 

It's not totally related to check-in/check-out.  And it is too 'cause we run a bunch of things to keep our 

kids excited about check-in/check-out and our T.O.R.C.H. program overall.   And I would say this falls 

into overall/check-in/check-out, all of it.  So I wanted to make sure that anyone here who had a question 

could ask first.  And we would try to answer, to the best of our ability, any of your questions.  And then if 

that gets over, or while you are exiting, we will play the video and allow you to dance your way out the 

doors. Okay? So, does anyone have a question?  Please, put your hand up.  Ask. Don't leave me here.  

I'm by myself!  

>> How ... I'm thinking more, like, kindergarten and first grade how do you keep all [INAUDIBLE] ... 

>> Take a microphone over.  

>> Oh, you ... 

>> Behaviors to specifically be on the check-in/check-out? 

>> Did you hear her? 

>> Kindergarten and first grade when they see other children getting ... 

>> How do you keep them from getting on that? 

>> How do you keep them from ... 

>> Now, I'm ... Just so you guys know, this front row is my team, blue shirts, right?  

>> Yeah. 

>> Blue unite! So any one of them might stand up and answer all the time too because, like I said, some 

of them are more into certain areas.  I obviously don't get to deal with kindergarten well.  So we're 

gonna go to Mrs. Warren down there. 

>> Okay.  So we have a kindergarten teacher here on our team that can chime in as well.  But from our 

perspective, we don't try to make a big deal out of the charts.  They kind of, some kids are carrying 

folders, some kids are not.  It's just in the morning, they get into their routine. So-and-so walks out the 

door, and nobody knows why he went out the door.  They walk up to the desk in the morning, and they 



hand the teacher a paper just like every other kid handed in, notes from mom or, you know, anything 

else.  So the kids really aren't, at the younger grades, very aware of what's going on.  Once we hit that 

middle-intermediate, they're very much aware.  And at that point, they don't -- most kids don't want the 

chart.  It's the ones that end up with it that are like, "Hey, wait.  This is cool. I'm getting rewarded for 

stuff.  And I get that extra attention."  So they're the ones that are coming back asking us for the charts, 

or their friends because so-and-so has a chart, so I want a chart too. Did you want to add to that about 

kindergarten? 

>> Just, yeah, for example, I have a sixth grader right now who's borderline and needs it.  And one of my 

partners, anytime he starts actin' up, the only thing she'll turn and go, "Check-in/check-out." And he'll 

go, "No!" No, and he panics! And he does, as they get older, they don't want it.  The younger kids might.  

But I don't think those kids comprehend, "Oh, they left for this."  They just know every morning, for 

some reason, he walks out that door.  And then as they, as I said, as they get a little bit older, they're 

kinda ... They don't necessarily want that 'cause it does, kids know now.  The sixth grader, "Where are 

you goin' in the morning?" Sixth graders get more of a concept of it.  And then it's not a -- it has no 

stigma to it. Keep walkin' around.  I feel like I'm in a Maury Povich. 

>> Do all the teachers have to participate as a check-in/check-out? Or is it voluntary? 

>> We ... Go ahead. We don't force them. We try to pick the best one, and we ask them.  I don't know, 

have we ever been turned down? 

>> Never turned down. 

>> We've never been turned down. 

>> The first year we implemented it, we kept it to our team so we overloaded ourselves to see how it 

was gonna work ... 

>> Crazy. 

>> And then once we realized that it was okay, and other teachers knew what was going on and ... 

>> Okay. 

>> How little effort it really took. I mean, if you're a homeroom teacher, it's just a child walking into your 

room and having a two-minute conversation with them twice a day. o we've never been turned down. 

Even if it's going to them and say, "Hey, I have a fourth grader who could really use you, you know, 

would you be willing to do this?" And we've never had a teacher say no.  

>> When we first overloaded ourselves the first year, it was chaotic.  If you can imagine, at one time I 

know three, somebody had four.  I had two.  And you can imagine, at the end of the day, four kids trying 

to check ... I mean, I'm like, teaching 'til the last minute too, and I see them over at the door.  And I'm in 

the middle, you know, in science, "And, if you take that molecule ... Great day. Good job. Okay. And you 

cut ... Okay, good job." You know, and that's that I was doin'.  It was a little chaotic.  I think it got much 



easier for us when we kinda let it go out.  And like I said, once again, as they just backed me up, no, 

we've never been turned down.  Yet.  

>> Do you ... I'm pretty loud. 

>> Okay. 

>> Do you ... Have you ever had to hunt down a child? 

>> So often. 

>> Oh, all the ... Especially ... She asked, "Do we ever have to hunt down a child?" In the beginning, it can 

be difficult to get them.  Okay?  I told you I had that little kindergartener.  Man. He -- I had to actually 

everything send two of my sixth grade girls.  And they were his escorts.  Otherwise, I would be searching 

for him. And literally, I'd walk by a doorway, and there he would be. And I would lose him. So, yes. You 

have to hunt them down.  You  have times they don't check-out with you at the end of the day.  It's not 

100 percent every day.  Sometimes, maybe something came up in the room, the teacher had to teach 

longer. It doesn't always work.  I've had great homeroom teachers too that have called me, "Mr. 

Warren, we taught past. I have to pack them up. I'll check-in and check him out. Is that okay?" Sure.  You 

know, they don't need to see my every day.  I just think it's a benefit some days. 

>> Every student that's also a check-in/check-out, this is approved by -- with their parents.  So we get 

permission by their parents.  So they know, going home ... 

>> Mm. 

>> Tomorrow morning when you go in, make sure you go to your -- to see your check-in/check-out. 

>> There was someone behind you, Mr. McAndrew too. 

>> How big is your student body? And about how many students are on check-in/check-out right now? 

>> Okay.  Our student body number, a little under 800.  Four percent are Tier 2 check-in/check-out.  

>> At this time. 

>> At this ... Right now. 

>> We ... Our highest ever was ... 

>> Eight. 

>> Eight. Just under 10 percent was our highest-ever check-in/check-out population.  

>> We are overidentifying our goals. 

>> I think it's easy to overidentify. 



>> Yeah. 

>> I do. And I think, once again, their meetings in the morning where they're ... Oh, this is not a check-

in/check-out problem.  This is not, you know, it's a simple problem where we need to talk about another 

form.  I think it's easy to overidentify, though. 

>> It might also be ... 

>> I think our group has done well with it. 

>> It might also be a good time to revisit your Tier 1, and how that's working. 

>> What if the kid forgets to bring his -- their paper. Like, if they come to my class and forgets to bring 

it? 

>> Every teacher is different.  I have some teachers that when that kid forgets it, it's zeros across the 

board.  Okay?  And I allow them ... Hey, that's part of their responsibility.  And especially if I look down 

at his goals.  Mine, for example, George, organization.  That's an organization problem.  If he gets zeros 

for that, he needs to learn, "I need to take this every day.  I need my homework. Plus, I need my check-

in/check-out sheet. 

>> Some let them go back. 

>> Some will. 

>> Depending on the child ... 

>> Yes. 

>> You can always let them go back. I have one student who, I'll be like, "Did you get your special filled 

out?" "Oh, man. I forgot." And I let him go back.  So it does depend.  Not every day.  

>> I'm not broken. 

>> If it's a frequent thing, then I don't. 

>> Do you let the kids help with choosing their goals, the three goals? 

>> I don't think we've ever had one yet. 

>> No, not typically.  If anything, we talk to their team. If, like, our fourth-grade team, we go to them 

and we say, "What are the problem areas?  What do you want to focus on?  Give us three skeleton 

goals."  We more -- we fine-tune them, then, to be positive-worded goals.  But the children, we talk to 

them about their goals once they get the chart.  But they really are not a part of the creation of the 

goals.  It's more of a team process.   

>> And something else that we probably should've said that she focused on, they are positive goals ...  



>> Yes. Positive goals. 

>> It's positive behavior.  So the goals might come, "Can't be quiet." But we can't use that.  We need to 

turn a positive roll on it. Try to, you know, "A better control of our voices." Something a little happier 

sounding.   

>> Five-minute warning. 

>> If they're absent? Does it cover [INAUDIBLE]. 

>> If ... The question was, "If they're absent." 

>> Yes. 

>> If they're absent, I'm out today. Okay? 

>> Yeah. 

>> I have another teacher that covers for me. She happens to have a check-in/check-out of her own.  So 

she kinda knows what goes on.  And if you'll notice, very, very soon, two weeks in, three weeks in, the 

teachers around you are used to seeing your check-in/check-out.  And kind of everybody understands 

how to do it.  All you have to do is simply calculate your math.  But, yeah, I just have somebody cover.  

And I say, my partner's Jill, I mean, "Jill, I won't be here tomorrow or Thursday.  Please do George.  

Check him in, check-out." Or you can leave it for your sub.  Some of our subs have been around long 

enough in our build, reoccurring, that they can roll a check-in/check-out for you. 

>> And sometimes your students are just that good.  Like, my sub is doing it for me today.  But I also said 

to my students, "You have to help Mrs. Shire with this today."  And they're like, "All right! We got it! No 

problem." Like, they are just that self-aware of what they need to do.   

>> Oh, there's too many hands in five minutes. 

>> Hi. 

>> We will be here ... 

>> Do you have an estimate on about how long the kids typically stay on the check-in/check-out? 

>> How long do they stay? 

>> How long on average does a student stay on check-in. 

>> Well, we had ... I had a joke on one of these slides that they made me take off that our students like 

to be lifers. And, nah, we've have checked it.  I told you my one example.  She's a -- she was in one year, 

and gone.  Again, no, some are less. I say, I don't think any are under a half a year until you get them 

really ripped into routine.  But I had, like I said, she came back.  They do ask.  They enjoy it, a lot of them, 

in the end because they -- you develop a relationship with them.  I see them five, 10 minutes every day.  



And when you're joking with them, they want to come see you.  So they do ask.  But our goal is 

obviously, "Go out on your own. You can do this."  We might get yelled at to quit soon, just so you know.  

I'm gettin' the eyes. 

>> We'll stay up front here. 

>> But we will be here if anybody wants us after. 

>> Do you use the check-in/check-out computer program on  PBIS website to track their goals, and if 

they're reaching their 80 percent?  Or do you just do it ... 

>> We do it all old school. 

>> You do it all the school? 

>> All old school, by hand. 

>> Okay. 

>> Everything. Data collection as well. 

>> Want to say, I'll just say out loud. If you just want to go -- I'll --  just wanna tell me out loud. 

>> We don't have SWIS. Trying to get it, though. Trying to get it.   

>> The question is ... 

>> I didn't hear that one. People are laughing for some reason. 

>> The question was, "The green tickets that we hand out. What are they used for?" 

>> Yes. 

>> What is our ... 

>> What do we use green tickets for? Green tickets are a reward for behavior.  Or any -- it could be 

anything.  You're doin' what you should do.  That's a Tier 1.  And that's nothing really to do with check-

in/check-out other than the fact that when my kid checks out, he always gets a yellow ticket for doing 

good. Or, I'm sorry, a green ticket for doing good.  If he's good for a week, he might get a, or two weeks, 

he might get a golden ticket.  So what they can do is a number of things.  They can cash them in at our 

store.  We have a store called Penn's Den. Penn-Kidder Penn's Den.  They can buy little trinkets, little 

pictures, posters, erasers, you name it. 

>> They can save them up. 

>> They can save them up.  At the end of the year, coming soon to a classroom near you! They can pie 

their teacher if the teacher agrees. I obviously agree.  I don't have hair.  I don't care.  All right?  And they 

will pie me in the face.  They will pay 100 tickets that they saved up all year to ... 200? 



>> All 200 ... 

>> Two hundred, to smash a pie into my face, which I am usually accepting to do.  Teachers have their 

dress codes things too. I dress up for a day. If you can give me 100 tickets, they dress me up a girl all the 

time.  And I will teach all day in my dress. 

>> All right.  Tell them we'll be up here if they have anymore questions. 

>> Okay.  As I said, if anybody ... I know I didn't get all your questions. If you have any for us, we'll hang 

out.  Ask away, and I will try to help you. And for your listening and viewing pleasure ... 

>> Thank you. 

>> Oh, code coming, code. 

>> Are we playing it for you? Or are you done? 

>> We're gonna play a video after you get the -- they need the code. 

>> No, I can't give you until I'm done. 

>> Well, the video, I'm not doing anything with it. I'm playing the video for them on the way out. 

>> Oh, you're playing a video for them on the way out? Okay. 

>> So they can leave watching it. But nothing else. 

>> Yeah. I got it. Okay. I got it. Got it. 

>> No, yeah. 

>> Okay, I got too many things in my hands. 

>> Can we make the code "007"? That would be awesome. 

>> You're just kinda all messed up ... 

>> Oh, sh ... 

>> Yeah, look what you're doing to me. I'm like all ... 

>> The code is "007." 

>> Okay. It's hell to be old. 

>> Okay. So the code is A as in apple, 5272. I'll say it again. A as in apple, 5272.  And can you all please 

join me in thanking Penn-Kidder? 

>> Woo! 



>> Woo! 

>> Good job, guys! 

>> Thanks! That was great! 

>> Video for you! And if you have any questions, feel free to ask any blue-shirted person! 

[VIDEO START]  

>> [Lyrics] 

Because you know I'm all about that T.O.R.C.H., 

'Bout that T.O.R.C.H., no trouble 

I'm all about that T.O.R.C.H., 'bout that T.O.R.C.H., no trouble 

I'm all about that T.O.R.C.H., 'bout that T.O.R.C.H., no trouble 

I'm all about that T.O.R.C.H., 'bout that T.O.R.C.H. 

Yeah, it's pretty clear 

Uh-huh  

We work as a team 

Uh-huh  

But we can organize it like we're supposed to do 

Uh-huh  

'Cause like all of the T.O.R.C.H. team said, all the kids chase 

All the right choices in all the right places 

I see that Penn's Den 

Uh-huh  

Working their ticket draw 

Uh-huh  

We know to expect it's real   

So please don't make it stop 



If you got honor, honor, just raise it up 

'Cause every inch of you is perfect from the bottom to the top  

Yeah, my teachers they tell me, "To focus on my day." 

Shoo wop wop, sha ooh wop wop 

They say, "Kids save their tickets to earn more time to play." 

To play-ay-ay 

You know, you don't want to go to the principal with referral   

Shoo wop wop, sha ooh wop wop 

So if that's what you're into, then go ahead and move along 

Because you know I'm all about that T.O.R.C.H., 

'Bout that T.O.R.C.H., no trouble 

I'm all about that T.O.R.C.H., 'bout that T.O.R.C.H., no trouble 

I'm all about that T.O.R.C.H., 'bout that T.O.R.C.H., no trouble 

I'm all about that T.O.R.C.H., 'bout that T.O.R.C.H. 

We're bringin' T.O.R.C.H. back 

Go ahead and tell me my ticket 

Now I'm just playin', I know you think you're good  

But I'm here to tell you that, 

Every inch of you is perfect from the bottom to the top 

Yeah, my teachers they tell me, "To focus on my day." 

Shoo wop wop, sha ooh wop wop 

They say, "Kids save their tickets to earn more time to play." 

To play-ay-ay 

You know, you don't want to go to the principal with referral   

Shoo wop wop, sha ooh wop wop 



So if that's what you're into, then go ahead and move along 

Because you know I'm all about that T.O.R.C.H., 

'Bout that T.O.R.C.H., no trouble 

I'm all about that T.O.R.C.H., 'bout that T.O.R.C.H., no trouble 

I'm all about that T.O.R.C.H., 'bout that T.O.R.C.H., no trouble 

I'm all about that T.O.R.C.H., 'bout that T.O.R.C.H. 

Because you know I'm all about that T.O.R.C.H., 

'Bout that T.O.R.C.H., no trouble 

I'm all about that T.O.R.C.H., 'bout that T.O.R.C.H., no trouble 

I'm all about that T.O.R.C.H., 'bout that T.O.R.C.H., no trouble 

I'm all about that T.O.R.C.H., 'bout that T.O.R.C.H. 

Because you know I'm all about that T.O.R.C.H., 

'Bout that T.O.R.C.H., no trouble 

I'm all about that T.O.R.C.H., 'bout that T.O.R.C.H., no trouble 

I'm all about that T.O.R.C.H., 'bout that T.O.R.C.H., no trouble 

I'm all about that T.O.R.C.H., 'bout that T.O.R.C.H. 

[VIDEO END] 

>> Good afternoon, everyone. Is this on? Yep. 

>> Wow, you gotta get close to that thing. 

>> Yeah, you do. 

>> All right.  Thank you for coming and attending our session with Penn-Kidder Campus, the Jim Thorpe 

School District.  They are gonna start with an infomercial, and then talk after that.  So please join me in 

welcoming Penn-Kidder! 

>> Okay.  So we thought we'd start this off maybe a little differently than you probably have ever seen in 

your life.  So just pay attention.  I think it will kind of speak for itself in about two minutes. 

[VIDEO START] 



>> Hi! It's Ben from CICO, also known as check-in/check-out! You'll be saying, "Check it out!" every time 

you use this amazing resource.  It's like a behavior plan.  It's like an angel on your shoulder. It's like a 

miracle. A regular behavior plan doesn't stay relevant throughout the entire day.  But CICO works 

continuously to keep your students focused and on task through even the toughest of days.  This is for 

reading. This is for math.  This is for recess.  This is even for lunchtime! Specials teachers? Don't worry. 

We got you covered. CICO covers an entire day's behavior in one easy folder. Look at this! It just does 

the work for you! Why do you want to work twice as hard? It doesn't eat up all your precious time. It 

isn't a complicated mess. It just gets the job done. You simply set your student's goals, check them in the 

morning, and check them out before you leave for the day. Goals are made by real teachers.  And you 

know real teachers always make good stuff. You can breathe easy knowing CICO is on the job. 

Kindergarteners? They use smiley faces. Look at that! Completely filled out, covered in smiley face to 

show and track their behavior. Now we're gonna do this in real time. Look at this. You check your 

student in at the beginning of class.  And after that, you can expect to have good behavior all the time as 

you watch your student trying to behave just to get the points on their Check It Out sheet. I don't know. 

You'll be saying, "Check it out!" every time. If you're gonna implement a behavioral plan, you'd be crazy 

not to own one of these. 

>> Oh, my gosh! I don't even write office referrals anymore. 

>> Live without check-in/check-out. I just love it! 

>> All I can say is check it out! 

>> You're gonna spend 20 minutes every class period redirecting poor behavior.  You're just throwing 

away your time.  Our CICOs are for everything! For everyday use.  They last all day. They last all week. I 

don't know. It sells itself! Our CICO normally sells for 19.95. You'll get five CICO papers, that's a whole 

folder, that will last you an entire work.  You can copy the form and fill in different goals for your 

individual students. But if you call now, within the next 20 minutes, because we can't do this all day, 

we'll give you not one, not two, but three form sets absolutely free. So that's 15 reproducible papers in 

three folders for free! It comes with a 10-year warranty.  Here's how to order. Call 1-800-GOTORCH. 

CICO is not available in stores and is made by Penn-Kidder Campus real teachers. Be aware of CICO 

imitators. Call 1-800-GOTORCH.  That's 1-800-GOTORCH. Call now. 

[VIDEO END] 

>> Once again, that's 1-800-GOTORCH. 

>> We do like to have fun with our videos.  This is one of several. Yearly, we always have a video on the 

show. So we'll be talking about Tier 2 interventions. The first thing I want to do is give you some 

background of our team. We're from the Jim Thorpe School District.  And we have two K-8 buildings at 

Penn-Kidder Campus.  And the other campus is a K-8 campus of the L.B. Morris.  And we funnel together 

for one high school.  The Penn-Kidder Campus is now currently in their fourth year of following school-

wide positive behavior and four years of Fidelity. And this past year, the Penn-Kidder Campus is four 

years and L.B. Morris Campus is one year.  They are the team with the red polo shirts on.  We are the 



team with the blue polo shirts on. So we're gonna have a little bowling match later on.  So just to give 

you some more updates and backgrounds of our district, we have about 50 percent reduced lunch. We 

have many people that come in the district and move out. We live -- we're in Northeast Pennsylvania, so 

we have -- we live about an hour Eagleton, an hour from Wilks-Barre, an hour from Hometown and 

about an hour and 15 minutes from Philadelphia.  So we have quite a population that comes and goes.  

And we want to make sure that we reach all these students' needs. Our T.O.R.C.H. Program, we use the 

T.O.R.C.H. Program as an acronym for scored positive behavior. T stands for torch -- T in torch stands for 

teamwork. Again, we want to continue to talk about growing, working together, working together with 

teachers and so on. O stands for organization.  We want to have our students prepared every day, 

coming to school prepared.  And R stands for respect.  We want our students making right decisions. C 

stands for choices. Constantly want to make the right choices.  And finally, H for honor.  We came up 

with the T.O.R.C.H. slogan by using, we're the Jim Thorpe Olympians. So we wanted to have one 

constant acronym that we could use throughout the district. And that seemed like a good fit for our 

district. So that's the same program that's run now in two different buildings.  And also we'll be moving 

into the high school next year. T.O.R.C.H. Rewards. The first one is our tickets are standard tickets. We 

use their T.O.R.C.H. tickets throughout the day. And they can be reimbursed for different prizes 

throughout the day, such as lunch, different tokens and things like that.  We do a Principal's 200 Club. 

These are extra special tickets that we find students that are going above and beyond every day, events 

that we have at our school. And when they get a Principal's 200 Club ticket, they go up on a wall.  And 

after they're on the wall, we also give a positive phone call home.  So we do about 20 of them a day.  

And finally, we have quarterly incentives.  We do four quarterly incentives a year.  Each quarterly 

incentive if a student has less than 200 infractions, they get to partake in the event.  So this is all tied in 

to our check-in/check-out and our Tier 2 interventions.   

>> So T.O.R.C.H. How is it working? Who are you going to call to make more? 

>> Who ya gonna call? 

>> Okay.  I gotta figure out how to put this on, first. 

>> Or use the microphone. 

>> Yeah. I'll just clip it. Okay. Can everybody hear me okay? All right. So I'm just gonna go over our Tier 2 

interventions, which is why you guys are here. You're here to learn about our check-in/check-out 

program that we use in our Penn-Kidder Campus. It's the program that we move towards when the 

students just aren't getting enough out of the T.O.R.C.H. tickets that they're receiving throughout their 

day. They may have some behaviors in the classroom, things of that nature. So that's what we're gonna 

focus on today.  Tier 2, it's just a structured program for them.  We look more at the individual student 

rather than a whole -- our Tier 1 program.  We look more at the individual.  And we look where they 

need to focus, what things they're struggling with in the classroom, whether it's academics, homework, 

behavior, out of their seat, focus issues. We just look more structured at that child.  How do we get to 

Tier 2? Tier 2, we get there in two ways. We either get there by teacher referrals, they fill out a form. 

And I'm gonna show that to you in a second.  And you can also refer to that on the PBIS website.  But we 



also have monthly data meetings.  Our T.O.R.C.H. team gets  together.  We look at all of the data. And 

we look for our frequent fliers, we call them.  Students who may have two or more office referrals in a 

quarter, and why are they being referred? What is that problem behavior that's consistently looking at? 

So that's how we get there.  This is just, it's all downsized. Like I said, you can refer to the PBIS website 

and print this out to refer for your schools if you would like to look at it.  This is what our teachers fill 

out. If they have a child that they feel, you know, they need a little bit more.  We need to move towards 

Tier 2. We need towards check-in/check-out. They would go down to our office, get this form, do the 

checklist.  They have this behavior concern. I have this concern. Home issues, homework issues, 

academics. We have a section for students with special education IEPs on there.  So they'll go through, 

fill that out, and then turn that into Mrs. Warren, who kinda runs our Tier 2.  And then we meet on a 

monthly, every Monday, and we talk about new referrals and so on and so forth.  So that's one way.  

And like I said, the other way is we look at our frequent fliers with office discipline referrals. So here's a 

little bit more about check-in/check-out.  We have been using check-in/check-out for about three years 

now in our school.  And I have to say it's worked very well.  The students really respond to it.  It's a 

program that we just wanna keep going and keep moving forward with.  Check-in/check-out is just, like I 

said before, more for the individual student rather than the whole group.  We look at their individual 

needs.  We pair, like, do their goals specifically what they need: focus issues, academics, homework, 

getting along with others, you know. Some charts have recess and lunch on them 'cause some students 

have a little bit more difficulty in those unstructured transition times.  Some students just have 

academics throughout their day.  So, again, it's individually based, purposely for every child that is 

referred for check-in/check-out.  I'm gonna give a little brief synopsis of the day in the life of a check-

in/check-out student.  We are gonna have another short video which will be a visual for you guys to see, 

"Okay, this is how it works in our school.  This is how a child with a check-in/check-out chart moves 

throughout their day." What they do is, we meet as a team, like I said, on a Monday.  And we discuss, 

you know, pairing up a student with a check-in/check-out teacher.  And they look at will they get along 

with that person? Will they have them next year in school to create that positive rapport? Or do they 

need someone who's more of a mother figure or a father figure, in case they're lacking that home?  So 

we take all of those environmental factors into consideration when we pair them up with a check-

in/check-out teacher.  And the check-in/check-out teacher will -- they'll go to them every morning, 

check in about their day with their chart.  This is just one of our examples.  This is a K-2 chart that they 

would use.  It's smiley faces a little more direct focus for the kids.  Smiley face is good day. Straight face, 

mm, it was okay. And a sad face, not so good.  That's one chart.  We also have, this is more of our 3-5 

chart. Gone ... Went too fast.  There we go.  These are just two.  We have four charts. We actually have 

been running on a three-chart system.  And then this year, some of our kindergarten teachers came to 

us and were like, "It's just, the kindergarten chart's just not working for some our students.  They're not 

getting, okay, I have this goal. This is how it works." So we went back.  We met as a team and revamped 

the goals and the charts.  And now they have picture cues.  So they can literally see there's a picture 

reference for their goal rather than just words.  So we have four charts currently working in our building.  

So they meet with their check-in/check-out person with their chart, whichever one it may be.  And then 

they go, you know, some positive words of encouragement, "It's gonna be a great day." Some people 

write sayings on the bottom of them.  Just encourage them, stickers, anything that might just pump that 

child up.  They go out throughout their day, and they move about. Every class that they go to, specials 



included, and they have to literally, when they walk in, hand the chart to the teacher that they're 

working with the minute they get in the class. And then at the end of class, you know, they talk that 

again. And they talk about their goals. End of the day, they go and they check out with their check-

in/check-out teacher.  And we are not there to focus on perhaps the notes that are on that check-

in/check-out chart from teachers throughout their day.  We're there to be the cheerleaders. The, "You 

know what? It's okay you lost a point here.  We'll make it up tomorrow. Tomorrow is another day." So 

you're constantly that cheerleader. I know I have about three students right now who, every day, they'll 

come in, and they'll be like, "Ugh. It just wasn't a good day today." It's all right! We'll move on. 

Tomorrow's a different day. You just encourage them. You know, "You missed it by two points. You'll get 

it tomorrow. No worries." So you're there to be their cheerleader. Don't ever focus on the negatives.  

We're there to be the cheerleader, the positive, that block of confidence for them that they may be 

lacking.  Oh, and the last thing.   After the check out with you at the end of the day, they have to take 

their charts home to their parents to get signed, which is where we're pulling in the parental 

involvement with them.  That this is not just a chart that's done in school.  The students have to take it 

home.  And their parents see how their day was.  Those specific goal areas for their child, "Oh, okay. So, 

why did you lose some points here in math class today?" And the students can discuss that.  Again, it 

opens up that communication between the parents and the students, and as well as notes from the 

teachers that you can fill out throughout your day and just let the parents know.  They get a parent 

signature.  They come back the next day.  They get tickets for that or special prizes. Some -- certain 

check-in/check-out teachers have different things depending on the child.  It might not just be our 

T.O.R.C.H. tickets that they received.  It might be, "Okay, you got five parent signatures. You get to pick 

out of a prize box." So. All right. 

>> Uh-oh. 

>> I'm gonna hand it over to Mr. Warren now, who's gonna talk about who would benefit from check-

in/check-out. 

>> For some reason, people are nervous about me having a microphone. Maybe you can figure out why. 

I don't know. Okay, serious side. So we're gonna talk about how we put somebody in, why we put 

somebody in.  

>> Either one. 

>> This is redundant. Who gets check-in/check-out for us?  Why would they get it? Why would they not 

get it? So for us.  Kids who would get check-in/check-out, who we would want to put into it. Maybe they 

are, some people call them fidget bugs, redirecting constantly.  They're up. They're down.  They're over.  

They're on the floor.  They're back in their desk.  You must tell them all the time, "Could you please go 

back there? Could you please follow directions? Are you paying attention to me?" These kids are great 

candidates for check-in/check-out, whether it be via sixth grade, which I teach, or down to kindergarten. 

Obviously, those kids have a little more energy than mine, and we need to redirect them.  These are the 

kids we are gonna use for them. It could also be a kid who is ... I have drummers.  They drum.  And they 

cannot stop.  No matter what I do. I take their pencils away. They drum with their fingers. That, in that 



case, if it's repetitive, over and over, I can't stop them. No matter if I talk to them, or I pull them aside.  

They're a good candidate to get a check-in/check-out sheet.  It gives them a visual in front of them: Oh, I 

got a zero today - I teach science - in science, probably 'cause I was playing AC/DC drumroll during Mr. 

Warren's lecture. You know? Or something along those lines.  They give that, or it gives them a point at 

which to look at and go, "All right, I got to improve." Or "I'm doing great! I got a two today and I feel 

good about that. This is good for me." Once again, my older kids have a zero, one, two rating. Whereas 

one of the kids I was checking out earlier in the year, it would've been a happy face.  He was a 

kindergartener.  He got a smiley or flat face, frowny.  He was always hoping not to get frownies. Other 

things, kids who are not good with other kids, peer problems.  So we have some kids that are just 

situational with their peers. That is their problem every day. I cannot interact well with other kids in my 

grade, in my class. That we can set up a check-in/check-out for.  We can give them three goals that will 

pertain to that problem mostly.  Then, once again, they are trying in all their class, whether it be eight 

periods for an older kid or all day long in their different subject areas, to focus on meet my goal with 

each area I go to, or with each of my peers that I might interact with.  So that's what their goal is going 

on.  Also, and besides peer, teachers. We have kids that are kinda, like, OD. They don't want to follow 

directions so much.  Maybe all their altercations come with older people, whether it be a 

paraprofessional, a teacher, administrator. That's there problem.  It's more than dealing with the kids.  

So we could actually set up a check-in/check-out for them on, obviously, age appropriate with an older 

person, authority figure.  And that's what their goals will pertain to, their three goals for the day, via 

which, once again, they are trying to make their day. So they could go to their check-in/check-out 

teacher who, hopefully, they like 'cause our group's great at that, and feel, you know, almost, like, 

rewarded at the end of the day with it.  Other things we give it for, I'm thinking we've done it for 

stealing.  I had a child a few years ago that was a stealer.  So we did it for stealing. And if she could just 

leave things where they belong, she'd get her points. If they ended up in her book bag ... You're giggling. 

It was a poster off my wall. Lying. Another big one. Constantly. Like, I mean, I just watched you throw 

that ball, "I didn't do it. I did not do that." I'm like, "The ball hit me in the face!" "Uh-uh." Like, that's 

another thing. We could set it up for that. So it allows us very much fluctuation in what we set it up for.  

We could deal with many different avenues of behavior via our check-in/check-out.  I think it's worked 

for us great because of that.  The other thing we look at, many infractions.  For us, an infraction, office 

discipline referral, a write-up, I don't know what everybody calls them. We call them infractions. So if I 

have a child who has a ton of them, 10, 15. That's probably, like, a red flag for what could we do to stop 

this from happening? The other way we look at it it is, do I have any one who has major infractions? 

They're getting thing for physical contact. I mean, what other major infractions are ... Anything big. Yes. 

So it could be, yes, shouting out obscenities. Okay? Angry outbursts. Things along those lines.  They are 

things that we will try to get with major infractions. All right, button pusher. Button. Okay. Who do we 

not use it for? I think that's kind of important too.  Check-in/check-out is not gonna solve every problem 

in your school. It is not meant for some problems.  There are other individuals and groups in your school 

that are meant to deal with these problems.  So, in our case, what we're getting into is other extreme 

things, constant fighting.  There's gotta be a problem.  This child's walking up and fighting someone.  

How do we put that into a different situation for us? Is it a guidance counselor? Do we have ... We have 

a person who comes in and actually talks to groups of kids.  Maybe that's a better avenue for them.  

Check-in/check-out is not gonna solve that problem.  physical aggression, I constantly have to walk up to 



people, push them.  Well, there's gotta be something else.  Maybe we could put them in some other 

group or some other path that we have to solve this problem other than check-in/check-out. We also 

don't put kids, ever, into a check-in/check-out if it's a situational happening.  I'll give you two examples 

that I can think of. Number one, the kid only ever gets in trouble in the halls. Well, what else could we 

do? Why is it always a hallway problem? It's not anywhere else problem.  I have to figure out why is it 

going off there? I'll use myself.  I teach science. Why is this kid only getting written up in science class? Is 

that my problem? Am I dealing with it wrong? If he only is getting office discipline referrals from me, 

well then I have to check out with the other teachers around me.  There's got to be something.  Either, 

maybe it could be a peer sitting by him that he cannot be around or she cannot be around. Maybe it's 

me. Maybe they have a problem with me.  You know, dad at home, I don't like him. You remind me of 

dad. Let's go at it. You know? It could just be that.  So I have to look at things like that. That is probably, 

for us, not a check-in/check-out after we talk about it in our group.  The other thing we don't ever do are 

all our crisis situations.  So you have a kid who self-harms. That's not check-in/check-out.  Check-

in/check-out is enough for that child. We have to put them somewhere else.  We have our guidance 

counselors who are great. We have our groups.  Something else needs to deal with that other than 

check-in/check-out. Somebody's who having homicidal thoughts, check-in/check-out is not helping 

them. You better find something else, quick. So I don't care what you write down on that paper.  You 

could put all the smiley faces you want. It's not gonna fix it.  So we are going a different avenue other 

than that. Someone in my group is covering their face.  Okay. So we also are gonna go a little bit, what 

do we with our check-in/check-out? How ... I think one of the reason it's been so successful are the next 

two things that I'm gonna talk about. How is it developed? And how is it monitored? How do we keep 

this thing running?  How do we go about it? So the one thing we do is  -- and I shouldn't say we 'cause I 

don't.  If you are a homeroom teacher, you don't meet for this time.  I have a homeroom. I don't get to 

get there. But I have certain individuals in my team, 'cause it was chosen very smartly I guess I wanna 

say, all right, by some great man sitting in the front row. And we picked teachers, obviously, that have 

sense of humor, some that are very serious. Some that are one the loving end, the cuddling end, others 

who are all stern. I think it melts together into a great team. And when we did this, we also have 

teachers that, via me, I have the homeroom.  So in the morning, when they're meeting, I can't. I'm 

responsible for my homeroom. I'm responsible for my hallway.  But I have have certain teachers that can 

meet. They meet once a week, every week.  And they are gonna discuss our check-in/check-out 

situation. This means every student in our building that is in check-in/check-out. How are they doing? 

How are they meeting their goals? Are they having problems? Now, at the end we discuss, or we grade Y 

and N. Yes and no. Yes, you made your 80 percent. That is our general goal for the day. Unless I have a 

great kid who I think I want to move out, I will raise that percent up for a while and see if they can make 

that too. But they're always trying to make 80 percent. If I look, and I'll use my check in right now. Okay, 

we'll call him George. So George is checking in and checking out with me.  Since January 1st, George has 

missed two days. I looked before we came yesterday.  That's all the days George has missed, which 

means George is being very successful with check-in/check-out.  In the morning, when they're looking at 

George and they notice that, we can do a number of things. Can we raise the percentage up, but see if 

he's still successful? All right? George is on 80 percent, still. Is he gonna be successful at 90? If he's still 

successful at 90, maybe we have to think that it's time for George to go back into general population. 



Okay? Check-in/check-out has been great for him and has been successful. And I think he could self-

monitor, now.  So let's get him out of it.  That is one thing we do all the time. What? 

>> We also kind of like, we wean them off. 

>> Oh, yes. We don't cut them off, "Boom. Hey, man. See ya! Nice job!" We do take it easier.  And we 

will take them out. I might only do a half a day. I might do every other day. I did every other day with a 

girl I had. That was very -- that worked very good for her.  So we go different ways via which to get them 

out of the program. We discussed new referrals. Okay, there is a referral handed in by a teacher. Why is 

it handed in? What are the problems? What are gonna be the goals? We use the teacher to set the 

goals. Obviously, I am not sitting in the room with every one of these child, oh, child, children, that is 

handed in to check-in/check-out.  So you have to use the teacher to see what's the problem.  Set the 

goals appropriately. Now put it into place. Now, here is where I think our team is best. And it's when 

they pick their check-in/check-out teacher. We look for who is gonna fit this child the best? Do they 

need a fatherly figure to put an arm around, be stern with? Or maybe, you know, a girl that's gonna be 

kind of like a loving mother figure? What's going on at home? Let's face it, we have them for more than 

their parents. And a lot of times, there's situations at home that we can't fix. But can we maybe give 

them something they're missing, that they're looking for that will will help them? It could be they need, I 

mean, my kids get goofed around with a lot, if you could imagine that. My check-in/check-out kids. For 

example, we'll use George again. When George comes to me in the morning, I'm in the sixth grade 

hallway, and there I stand.  And I try to wait for George every day, if I can. Does it always work? 

Obviously not. Some days I have to be in my room solving a problem, or I have another kid that as a 

question.  But when George comes around that corner, first thing, hands go on his head and he starts 

shaking his head. Why? 'Cause he knows what's coming. The song that I sing to George as he walks 

down the hallway to me every day. For those of you who are familiar with Bush, right? You know that ... 

Oh, what's it called? 

>> Breathe in, breathe out. 

>> Breathe in, breathe out. Except check-in, check-out. So the whole way George comes down the hall, if 

you can imagine, I'm there.  And I mean, I don't get embarrassed easy. And I'm, "Check in, check out!" 

And he's just laughing. And he comes down to me every day. And it's a good time for him. It's fun. He 

hands me his sheet. We go over everything that he did all last night. How is it? Is it done? Are you ready 

for your day? Do you have it? What do you need this period? You got it, man! All right! I'll see you at the 

end of the day. And we check him in. I take his old sheet. I hand him a new sheet. I tell him, "Let's go for 

80. I know you can get it." George is off. George will not see me again 'til the end of the day except once 

a week. And that's just me. I try to make it a sneak attack, I call it. I figure out where he is during some 

period when I can get out, and I go walk into George's class. Okay? I don't single George out. I don't even 

want anyone in that class to know why I'm there. You know why? 'Cause George knows why I'm there, 

the second I walk in. And I know what he's thinking, "Please don't sing the song." But he is eyed on me in 

a second. I will walk by. And I'll talk to a couple other kids. I always make sure before I get to George I 

talk to a couple others, just so kids don't piece together what's going on. And when I get to George, I'm 

always, "Oh, how's your sheet? How are you doing? Yeah, it's pretty good. Good job. All right, man. I'll 



see you later." And I kinda go over, talk to his teacher. And I make my way out of there. So it's 

something that has worked for me on some tough kids. That ... I had a girl two years ago, and that's the 

only thing I could do to get her, ever.  I said, "You don't know when I'm coming. You don't know. You 

might close your eyes. Bam! I'll be there." And when I would show up, I mean, the smile would come. 

And she wasn't the happiest child at this point, okay? But it became happy. I mean, I would see her in 

the hall. I'd kinda, sometimes I would duck back and forth between the hole in the window and she'd 

see me. I'd see a smile light up. And I would make sure I go in and check and work with her. Now, that 

worked with that individual child. I had another one. And it -- the little, cutest kid I ever saw, all 

kindergarten kid. If I was anything nice with him, he would eat me alive. I am telling you. I had to be the 

sternest person you had ever seen with him to get it to work. I was literally, "Why did you do that?" If I 

cracked a smile for a second, he was gone. And I was chasing him. And you think I'm joking. I am not. I 

Was running after him down the hall. And that particular one, that's what worked. But I think that's 

what makes my team so good, is that they know, they kinda decipher in their heads through talking, 

that's who needs him. That's who needs to be his check-in/check-out teacher. The other thing they 

never do, we've never done it, if our student is a fifth grader, they will not have a fifth grade check-

in/check-out teacher. We make sure it is someone from another grade. If we can, we try to go grade up. 

Why? 'Cause that's where they're going next. Okay? I want, like I said, I usually have fourth and fifth 

graders 'cause they're - and I'm a sixth grade teacher, I'm sorry - and they're, I know they're coming to 

me. They know they're coming to me. And you know that girl I was talking about? She is mine now. Do 

you know how good she is for me? I have not wrote her up once. Never. I probably corrected a behavior 

three times. And she's, oh, attitude. Wow. And, you know, one time I saw it, and I said, "Cass, are we 

gonna go back to this? Are we gonna go back to this, really?" Smile. Done. Over. And I've never had it 

again with her. So, in that case, it actually helps me. 

 

 

 


