
>> So, hi, and welcome. My name is Beth Thomas, and this is Annie Haslam. We are Head Start teachers 

for Child Development Incorporated, and our program is located in Schuylkill County. I teach at the 

Mahanoy City Center, and Annie teaches at the Pottsville Center. Throughout our presentation, you will 

hear us refer to being safe, being respectful and being a team player. So we are hoping you'll be able to 

demonstrate being a team player, as well as be respectful, throughout this presentation by turning off 

your cell phones and refrain from sidebar discussions. We will stop periodically to answer questions. 

And at the end of the presentation, we'll be glad to answer any questions you may have. Our program 

has been implementing the PBIS program for five years. We hope that you enjoy our presentation on 

engaging and sustaining families in program-wide PBIS. So our session objectives: staff and family will 

learn how to engage and sustain families in program-wide PBIS. We will be sharing ideas on how to 

involve families from the start of the year, share tips and ideas on ways to share program-wide 

expectations with families, and how they can support and sustain these expectations at home. 

>>So it starts with a story, and here's the beginning of our story. Once upon a time, there were many 

young children who had a hard time describing how they felt. Sometimes when these children worked 

and played together, they encountered problems such as how to control their own feelings, follow 

directions and understand the feelings of others. They lacked the ability to communicate their own 

needs in a safe and respectful way. They resorted to fighting, biting and all sorts of mean and nasties. 

The parents and teachers were frustrated. "I don't know what to do. How could I cope if my words do 

not work? I am out of ideas. I'm at the end of my rope." Pointing fingers, grabbing toys, yelling, "It's 

mine," all the time is not really fine." 

>>Yes. And research and data led the way for some hope. A strong and useful superpower taught them 

all how to cope. This is the pyramid model for promoting social emotional development of infants and 

young children. The pyramid model is a promotion, prevention and intervention framework early 

educators can use to promote young children's social and emotional development and prevent and 

address challenging behaviors. The pyramid model organizes evidence-based practices that include 

universal promotion practices for all children, practices for children who need targeted social and 

emotional supports, and individualized behavior support practices for children significant social skill 

deficits or persistent challenging behavior. Our hope is to give strategies and activities that will help 

families build the foundation in the pyramid to sustain nurturing, responsive relationships and have a 

supportive, positive environment in the home.  

>>Ta-da! 

>>Ta-da! 

>> That's our sound effect. Did you like it? Because we worked hard on that sound effect. 

>> PBIS was the hero, indeed, laying the groundwork for all of those who are willing to see the benefits 

of adjectives meant to describe all those feelings we have pent up deep inside. Notice the good, and 

things will change. With positive reinforcement, the negative will fade. Words have powers. Use them 

wisely, and then children will learn to have self-control once again. 



>> You're bad. 

>> You're mean. 

>> I don't like you. 

>> I don't think I like you now either. You made me -- ah! 

>> You're stupid. 

>> That's the S word. You said a bad word. Six years later, and our plan still unfolds. Children are now 

with help, able to gain some control. A strong and positive attitude creates more miracles than any 

other thing because life is 10 percent how you make it and 90 percent how you take it. 

>> Is it me already? All right. And we were asking earlier if you could come up with some emotional 

vocabulary because that's a lot of what we're doing here today, if you noticed any of them. So we're 

going to ask you random people for a word for angry. Anybody? Anybody want to volunteer? If not, we'll 

pick you. Man in the front. Agitating. All right. So now we're going to sing. 

>> We're going to sing "If You're Happy and You Know It," but we're going to substitute the word 

agitating. 

>> Agitating. And this is a good thing for parents to do at home is to teach their children, and that's 

really the whole point of that exercise is just to have parents help their children learn to, you know, 

improve their vocabulary and be able to describe how they feel. So ... If you're agitated and you know it, 

stomp your feet. 

If you're agitated and you know it ... You can sing along. Stomp your feet. You're warming up? If you're 

agitated and you know it, then your face will surely show it. If you're agitated and you know it, stomp 

your feet. Oh, my gosh. You guys are awesome singers. Now, listen. If we do this again, you got to all 

follow us. We have another word? 

>> Anybody else? 

>> How about something for sad? 

>>Oh, there's one right there. 

>> Oh, no. Go ahead. Now what did you have? 

>> Frustrated. 

>> Frustrated. All right. What -- what kind of motion do you want to do for frustrated? Clench your fist. 

Okay. All right. So we got that? So we're frustrated, and we're clenching our fists. All right. If you're 

frustrated and you know it, clench your fist. Let me see it. Ah. If you're frustrated and you know it, 

clench your fist. Oh! If you're frustrated and you know it, and your face will surely show it ... If you're 



frustrated and you know it, clench your fist. Ah. Ah. Well, now, I think we need to calm down. So, does 

have anybody have a good, positive word? 

>> A positive word. 

>> Yeah, because now I feel all clenched and stressed. A happy word. 

>> Happy word. 

>> That girl right there. Right there. Any one of you that I don't know. 

>> Elated. 

>> Elated. All right. So, what do you want to do to show elated? 

>> Throw your hands in the air. 

>> Okay. 

>> Okay. We can do that, but not with the mic because they would frown on that. All right. If you're 

elated and you know it, throw your hands in the air. Woo-hoo! If you're elated and you know it, throw 

your hands in the air. And say, woo-hoo! If you're elated and you know it, and your face will surely show 

it ... If you're elated and you know it, go, woo-hoo! Woo-hoo! All right. So you get it. We can do that 

anywhere, and it's making it fun for the kids. So they're learning to expand their vocabulary, to get some 

feelings out. And I think you need to take this now. 

>> Excuse me. 

>> Okay, so the plan laid the foundation. Our bricks were the words used to describe their pent-up 

feelings that they had inside. So, engaging, this is a very important step. As professionals, it's our job to 

establish a trusting partnership with our families. And we build this foundation by first getting to know 

our families. We have initial conferences in the homes in the beginning of the year, and this is where we 

have the opportunity to see the child's home environment, discover what is important to them as well 

as their family. We ask questions about what they enjoy doing as a family, who are the important people 

in their child's life, and how they feel their child learns best. Then we want to understand the family's 

needs and their strengths. In order to have them engaged, we need to find different ways to engage 

them. For example, do they have the materials they need to complete the activities? Does their work 

schedule prevent them from attending school activities? And what are their literacy skills? In my 

situation, I had a parent I was sending at-home activities, never getting any back. And it took a couple 

weeks until I built that trust with the parent here. The parent couldn't read. So then I made adjustments 

with them, and activities start coming in. I would just read her our home activity sheet every week. And 

then we also want to respect the family's time. We like to have families come into school to do 

activities. Maybe the parent can't come in in the morning. So what we'll do is have the activity ready at 

the end of the day when they come in to pick up their child. Five minutes, come in, they can do the 

activity with them then. The pieces of the puzzle, T for time, E for energy, A for attention and M for 



meaningful relationships, fit perfectly together as we become a team. Families need to trust that they 

will be respected and heard in order to consider increasing their engagement. Okay. Just to reiterate, as 

previously seen on the last slide, these are the critical elements of family involvement: the input from 

the beginning. We want to go through with them, find out what's important to them, what they feel is 

important for their child. We use multiple mechanisms for sharing the initiative, multiple mechanisms 

for home implementation, family partnerships in developing and implementing individualized support. 

Just as we individualize for the children, we do that for our families also. 

>> So, now, we've talked a little bit about how we started a little bit and some of the research. We're 

actually starting now to talk about what it means to engage and sustain the families. Starting simple is 

the way we begin our year, helping families move through each step until it's clear. Our basics are 

taught one stride at a time, building on knowledge like any good engineer. Ah, I'm not so coordinated. I 

apologize. Our goal to engage and sustain each family throughout the year is filled with some great 

activities that will cause them to cheer. The activities are simple, fun and free, guaranteed to help each 

family succeed. 

>> So in the beginning, with our initial visit with our families, they are given two bee hives: a bee hive for 

at school and then a bee hive for at home. They're are given a be-safe booklet, which is for at home, for 

the parents to read to their child. And then we also read it in school. They're given a set of yellow bees 

because we start with yellow bees for the first week. And then they're also given our family handbook. 

So here are the steps on the how-to-bes: how to be safe, respectful and part of a team. Then we build 

on that knowledge throughout the year. So in the next couple slides, you're going to see our family 

books that we give. They're shared again at the Center. Teachers, we read them with the students. And 

then the families are also given a set of books to read with their child at home. This is an example of the 

bee hive, and then these would be the yellow bees. So here's our be-safe book, "When to Run, When to 

Walk." And we focus on this expectation for the first week. We discuss ways to be safe in school, in the 

playground, in the hallway, in the parking lot. We then create rules that pertain to this expectation: the 

expectation is to being safe. We model the role, as well as utilize the language. For example, instead of 

saying, "No running," we want to say, "Use your walking feet." Be respectful. After the first week, we 

continue implementing, applying, the be-safe rules, but now we're starting to discuss ways to be 

respectful. Once again, we model them. For instance, if we need to cough or sneeze, we teach the kids 

to cough in our shirt, cough in our elbow. And then, be a team player. By the third week, we are now 

continuing on being safe, being respectful. We're always talking about the first two all the time. But in 

addition, we're starting to add "Be the team player." It's important to know that each time we introduce 

a new expectation, our families again will receive a book for at home. And we have weekly happening 

sheets that will give them notice of what we're implementing. 

>> We're actually going to backtrack a little bit now because we actually talk a little bit about it in our 

initial home visits. But when they come in for family orientation, that is where we're laying a lot of the 

groundwork. We don't hit them full-on, because it's a lot to take in. And like we said in the story, it has 

to go by step. So we read a book. It's called "My Day at School," and then we explain our bee hives. And 

if you get time later, you can come up to see. We have a lot of that stuff, our bee hives. You can flip 



through the books on all that. So we do that on orientation day a little bit. So we're reading. We're going 

to read this to you a little bit. 

>> So this is "My Day at School." Good morning, friends and family too. We're so excited. How about 

you? By bus, by car or with your feet, that you are here is really neat. We will learn how to be a team 

player, how to be respectful and how to be safe when we are in school because this is how we can make 

friends and learn about the following rules. This is a picture of one of our classrooms. All the children's 

bee hives are in the same location. And then these are the expectations: to be safe, be respectful and be 

a team player. They're always there. That way, the children know exactly where to go if they need to see 

it. In the pictures are the children modeling the expectation. You know, whatever the role they need to 

do. For Be Safe, this little girl here is holding her scissors with the point down. So the expectations and 

the rules are going to change throughout. They're not the same. In the beginning, we're starting really 

basic. Just really, really simple. So, does anybody else do that? I mean, do you guys do any of this? 

Anybody? Are you all new to this, to what you do? Do you do something similar? Mm-hmm. 

>> Yeah. We start off the year doing [indistinct] and we do a series of [indistinct] as well. 

>> Mm-hmm. Cool. All right. We find it works. It's a nice way to introduce everything. So ... Okay. So 

then we have open house, and now we're advancing just a little more, and we can introduce a little bit. 

So we do a scavenger hunt because the children already know all our little friends and our things that 

we have around the classroom. So we have a scavenger hunt sheet, and the parents and families and 

their children go together. And they look through the classroom, and they find things like a quiet area or 

our Tucker Turtle, which is ... Most of you might know this guy. If not, if you're new ... So he's there. We 

have other things, too, a large group area. Like I said, a quiet area. So lots of different things, our bee. 

We have bees throughout. So that's what we do there. And then we talk to the parents about making a 

matrix at home where now they're taking the expectations of, "How can you be safe at home? How can 

you be respectful at home? How can you be a team player at home?" And then they take that, and we 

help them with it. And normally, you know, we'll say something. They'll say, "We can just be safe." Well, 

that's not good enough because that doesn't really tell the children anything. So then we start to help 

them, you know, refine that a little bit. 

>> You know, it's important to ask the parents, "What issues are you having at home?" You know, "Is 

your child maybe not cleaning up their toys?" And then we'll provide them, "Well, this is ways that we, 

you know, have the kids pick up their toys at school. You could try it at home." Some parents had issues 

with their children going to bed on time, eating meals, you know, climbing furniture. I mean, it could be 

anything. But a lot of times, it's really just to get the parents to really think about the issues they're 

having in the house. And then, once we build in the house, then you could take it out to in the car, you 

know, in the car, outings, going to the mall, you know. 

>> So there's some of the things that we talked about. We do have the expectation charts and the 

stuffed bee and our daily picture schedule. We have lots of emotion charts and feeling charts all 

displayed throughout the classroom. So it's really helping the parents to understand, they're associating 

it, and sometimes they'll ask for those particular items to use at home, or we'll volunteer and say, "If you 



need a good emotional chart, you know, this is really a good one. Because when you're at the red, it's 

hot lava angry. And really, you don't want to make anybody hot lava angry." So they get to understand, 

the kids know, so that helped a lot of parents this year. 

>> Just going back to what Annie said, this is an example of the other activity they do at open house, the 

house rules. We'll have cutouts here. This one says, "I will put away my toys." They'll cut out different 

pictures of what meets their need at their house, and then they'll glue it on to the house rules. 

>> That's really just an aid. That's really just an aid to help parents, you know, become familiar with the 

terms. And then, once they get that, then we can work on other things. I already did that, right? I think I 

already did that one. Yup. All right. I'm going to have to read this one again because I messed up. I'm so 

sorry. Please forgive me. Be kind. I'm going to read this one again only because, if I don't, it has me 

wigged out. Our goal to engage and sustain each family throughout the year is filled with some great 

activities that will cause them to cheer. The activities are simple, fun and free, guaranteed to help each 

family succeed. 

>> So positive thinking is a habit. Like everything else, you get better at it with time. So, how many 

people out here are teachers? Okay. So this is an example of our weekly happening. These are our 

lesson plans for our families. They get one every week. The big idea and essential questions are directly 

from the Pennsylvania Early Learning Standards. The activities that are listed will help families make the 

connection between home and school, and the PBIS notes provide families with further assistance on 

ways to apply the expectations. 

>> All right. Another thing we do throughout the year is breakfast chats, and they're very nice. They're 

very informal. Again, we've talked to parents. And we know, you know, some issues or some problems, 

or just some needs throughout the community maybe. It's whatever topic we need. And then they have 

little breakfast chats where they just drop off their children in the classrooms, and then they go down 

and they talk about whatever the problem is or whatever the topic is. And they usually only last, like a 

half an hour, 45 minutes, because again we understand parents have a lot of things to do. And it just 

helps us all to learn the power of positive communication. And sometimes chats are given by staff. Or 

sometimes, if we need to enlist the community, or whatever topic we need to cover, we'll do that. So 

now we're starting to take it a little bit deeper. We have our second conferences. And at this point, we 

begin working on helping families expand expectations into the other settings. Together, we look at the 

matrix, which you'll see in a couple slides coming up, and we provide guidance on how this approach can 

be expanded from the home setting to other settings, like riding in the car, going to the store or even at 

the playground. Having families expand thinking in this way helps set up clear, positive expectations by 

changing the rules to fit to make them more successful outings. For example, how can you be safe in a 

car? Wear our seatbelts. How can we be team players on the playground? We could help our friends up 

when they fall. We could toss our garbage into garbage cans. 

>> I have a question. 

>> Yep? 



>> At what time of the year are you [Indistinct]? What time do you do your second conference? 

>> Our second conference is usually around November, so like 2 1/2 months in. Okay. The program-wide 

expectations, the behaviors expected of all children and adults in a setting. There are two, three rules 

per expectation. So there's the three expectations, so there's like two to three rules within each 

expectation. They're stated in positive terms, and they're general enough for all settings but specific 

enough to lead to the generation of rules for targeted settings. You could use a rule  for Be Safe, but it 

also could be used for being a team player too. They could interchange. Staff understanding of 

expectations versus rules is a key in helping families make rules for home that fit into the expectations 

and that are stated simply and positively. Expectations are general, they're broadly stated and they're 

applicable to all people and all settings. 

>> The rules are more specific, so that would be where, you know ... How can you be safe in the car? 

How can you be safe when we're out in the store? And it's going to apply to a limited setting, as the car 

or the kitchen or the bath, wherever that needs to be, or in our classrooms, of course. I don't think I 

need to go through that. But clarifying the behaviors of the settings, and it's always observable and 

measurable. So you're going to know if they're achieving it by ... Because you'll be able to see it. You'll 

be able to ask them, "Are you making good choices?" That's a good indicator. So this is our matrix. That's 

the example that we use for the parents. You can see that, across the top, it says, "Home, playground, 

the car, the outings." And again, we just kind of just said all that, so I don't really need to go through it 

again unless anybody has any questions. So that's what we're presenting to parents, and we're working 

with them. We're talking with them. We're not just sending them out there to do this on their own 

because some people struggle with it. And, you know, sometimes even new to the program, you might 

be struggling with some of the language. For me, the hardest thing to do was to get used to saying 

things in positive terms. That was the hardest, hardest part. I was taught, "Don't. Don't do this." So it's a 

whole generation of that kind of learning, so that took a long time to correct. So that, for me, was the 

hardest. I don't know if you guys struggle with that. Yeah? 

>> Do you develop the matrix with the parent? Do you sit with the parent and talk through all of that 

and give examples? 

>> So your question was, "Do we help the parents develop the matrix?" I don't know exactly what you 

mean. It's a form, and yes, we are going over it with them to help them. 

>> So, her matrix might be different than hers? 

>> Absolutely. Could her matrix look different than hers? Absolutely. And if you look on other websites 

and stuff, you'll see other examples. I think there are a couple in our resource binder that we have up 

here that you're free to look at. But yes, and it's always going to look different. And it just depends on 

what ... You could probably even break it down to just ... If you have parents that are just struggling with 

safety issues, maybe you would want to just break it down for them in that respect. You know? So it 

could look different. Great question. Oh, another one. That person right there.  

>> You said to take this matrix with you on the second conference? 



>> Yeah. 

>> Normally that's in the classroom, but yes. 

>> So, then you're developing the conversation with the family during that conference ... 

>> Absolutely. 

>> Yes. 

>> Trying to get their feedback? 

>> Yes, yeah. 

>> Absolutely. 

>> And then you're supporting them in the development of rules to fill each block.  

>> All right. So your question was, you want to know whether we're talking to parents and develop ... 

Would you please repeat? Because I have to repeat it now. So, I'm sorry, ma'am. 

>> You're talking to parents during the conference. 

>> Yes, we're talking with the parents during the conference, and we're finding out what they need. You 

know, is it a safety issue? Is it just they're not being respectful in the house? You know, are they just 

blowing you off or whatever it is? Is there any other part to your question?  

>> No, I just wanted to make sure that it was a joint ... 

>> It's absolutely a joint. And I think I might have said that, but maybe I didn't make it really clear. So 

thank you for helping me clarify that. It's always a joint. We never want to assume. I don't know what 

their children are like at home. We see them in a different light because in school, in classrooms, they're 

much different. And, you know, parents can walk in the door, and it's like a switch. And they're different, 

so I don't know. So we have to find out from the parents. So, yeah, we gather all that information 

continually throughout the year, right from the day, right from orientation, right from that first home 

visit, right through the year every day that we talk to those parents, "Are you having a problem? Is there 

something else we can help you with?" 

>> And a lot of times, to expand on that ... I have three boys, and I get overwhelmed, and life is busy. 

And just talking to them and finding out what their situation is is going to help them solve the problem 

with developing the rule for the expectation. Our first home visits, I love when I go out and the parents 

are like, "My kid is rotten. They don't listen." And they're bouncing off the wall. And then they come into 

the Center, you don't even know the child is there, you know? Kids, a lot of times, are different with us 

than they are at home. So it's good to help the parents. That's why we work with them to develop these, 

you know? We can say, "Well, this is what we're working on," helping them change their language. You 

know, instead of saying, "Stop. Get down," especially if kids are climbing the cabinets, you know, just ask 

them, "Is that safe?" It's getting the child to stop and think about what their action is doing. 



>> Or you may even want to put that into question form. And I see you had your hand up. So you may 

even want to say to them, "If you really want something that's up there, is there a different way you 

could handle that?" And you know what? Even 3-year-olds know. You know, they are very smart. Good 

question. 

>> I know what you're saying, but I'm just wondering, at what point do you help them figure out where 

to go from having the expectations to getting the children to follow correctly? 

>> Her question was, "At what point do we go from the expectation to helping them?" Right. The point 

of that is, it's all the time. It's continuous. We're constantly in communication with our parents. I don't 

know how it is for you. You may have to e-mail, I don't know, but we don't just wait for checkpoints or 

conference times. We try to keep in constant contact. But mostly, the brunt of it is at a conference. Did I 

answer your question?  

>> Yeah. 

>> Partially. What else now? What else? 

>> Well, it sounds so simple. 

>> It's not simple. It's absolutely not simple. 

>> That's the issue, is it's not as simple as ... 

>> You do not get to speak to your families on a continuous level? Yeah. 

>> Oh, absolutely, we do. I just ... 

>> How do you communicate with the families themselves? Maybe I'm just ... 

>> In helping them solve it. 

>> Right. 

>> [Indistinct]  

>> It does. Absolutely. And that is the hard part because there's no guarantee that they're doing it at 

home. And, you know, we're giving them the tools. Whether they're using it, I don't know. So we can 

just continue to give them resources, or just say, "Hey. I know we were talking about Johnny climbing up 

the cupboard to get candy. How is that going? Do we need to ..." You know, and then we can, in 

classroom, help with a scripted story or talk about being safe. Is that better? Did you ... Okay. 

>> We have communication folders also for our families, because a lot of times you don't see the 

parents. A relative or someone will drop them off. So a lot of times, we'll write ... There's a message 

from the Center, a message from home. So then we'll put it in question form. "How is that going?" You 

know, "Is Johnny being safe at home? Is he not climbing shelves?" And then the parents, we're getting 

the feedback from them. And then I tell my parents all the time, "If there's anything that concerns you 



..." And some people, you know, don't like the front-to-front conversation either. "Write it in here." We 

check these, if not on a daily basis, a weekly basis, and we're giving them back to them then. 

>> Those go home with the child? 

>> Yes, every day. Yup. Yup. 

>> It gets a little tricky sometimes. It does. 

>> Yeah. They get lost, so you have to make extra ... 

>> Extra copies. 

>> Yeah. And then, in the Mahanoy City Center, we started -- we have the bee hive on the front with a 

calendar, September through May. When we give homework out and they bring them back, I put little 

bee stickers on. And the parents then see, you know, it kind of makes them responsible for helping their 

child do their homework because if they're getting lots of bees, you know that they're helping them. If 

there's no bees on there, you know, then that's a good point for you to have a conversation with them 

to get a little more involved. Okay. Okay. So every month, every week, every day, we're discussing, we're 

modeling, we're implementing, we're applying that positive language through handouts and resources 

like these, which are given to the families when needed. A lot of times, we'll put these ... This is one, use 

our positive words, and simple starters for giving positive feedback. We put them on the back of that 

weekly happening, or even at conferences, or depending, whenever you get a message from a parent, 

they need to understand some different positive words, we'll give the handout to them. Some teachers, 

like myself, I have these two actually laminated and posted inside my classroom for when I have 

volunteers that come in. They can refer to them whenever they need to. And having parents volunteer is 

another great opportunity for families to grow with the skill level in applying PBIS. They're watching us. 

They're learning how we're talking. They're, you know, watching our nonverbal communication skills 

also. We also provide families with a monthly newsletter. This is positive solution for families. 

>> All right. So back to the story. So we do send home activities with the parents, and that helps them. 

So those activities are thoughtful, and although maybe cute, they are purposeful with the intent to help 

ease all their fears of learning the art of communication aimed at the youngest of ears. So these are 

some of the activities. This is a very, very basic one at the beginning of the year. It's just "Pieces of Me." 

And we won't take a lot of time on these. So they work with their parents, and they talk about ... It 

actually was a nice way to open up communication, because that's all these activities really are is just a 

way for parents and their children to open up a conversation. Sometimes, you don't even get to talk to 

your child. This opened up, "How are you doing? What do you really like?" Some parents had no idea, so 

that was nice. We have take-home activities that tie in with all our expectations and rules, and 

sometimes classes will take books home. And there's activities. Parents have to write a little something 

back. They have to journal or maybe complete another activity. We all have a PBIS lending library in our 

class, in our centers. So parents, if there is a targeted behavioral problem, we can suggest that. We also 

do that at conference time and all throughout the year. This is an activity based on Tucker Turtle, and he 

is about respect and self-regulation. So it was nice. The parents got to come in. Again, the turtle was 



darn cute, but the important thing was that they got to talk about an issue because we sat with them, 

like, "All right, so this is nice, but what are you going to be talking about?" So we made them describe 

and open up that conversation with the child, you know? So, what makes them angry? Again, this is just 

the same activity. And the parent was actually reading the Tucker Turtle book with their child. So again, 

the parent is now learning that activity because the children know it already. But now the parent is able 

to use that at home, and we give them a copy. So ... These are feeling charts and different things. I'm not 

sure what that is. 

>> [Indistinct] at the beginning of the year. 

>> This is a file folder game in the beginning of the year. It can be given out any time of the year. 

>> Where are those resources? 

>> Where are the resources? 

>> We get a lot of our stuff from the SEFEL site, the TACSEI site. At the end of the PowerPoint, there is a 

list of different resources. 

>> Yes? 

>> I just wanted to mention, with everything you're talking about, the matrices, we use those at Head 

Start as well. And what we found to be a really great resource was the Routine Base Guide for the 

Home, where that [indistinct]. 

>> The Routine-based Guide at Home for Head Start? 

>> [ Chatter ] 

>> With developing the matrices, it gives a lot of examples. 

>> Okay. 

>> As to why your child might be doing what they're doing, and what we can do to prevent it and what 

you want to teach. 

>> Mm-hmm. 

>> Nice. 

>> Very nice. 

>> Afterwards, maybe you could share that resource with us if you wouldn't mind. Thank you. This is just 

an emotional file folder game for the children. They're all from SEFEL. This is an activity in the classroom 

now. It was just really to open up a vocabulary for children to learn some ... Like, we did the exercise 

with happy, sad, mad. So really, that was a very basic one. It's just to get them to be able to describe 

their emotions. This is our super friend. I don't know if a lot of you [Indistinct]. This is a super friend. We 



send this activity home. Our center does a little bit different than the Pottsville Center. But the book 

goes home, and then there's an activity for the parents to do. In the Pottsville Center, when they come 

back to school the next day, that child is a super friend for the day. 

>> So this picture is ... It's like a Flat Stanley kind of guy. So they take him home and they do whatever 

they're going to do with them. So here he is at a banquet, at a dinner. It was nice. It's, again, a 

conversation. Yeah. This is just another in-classroom activity. It was just the key to being safe at home, 

again, just simple things to do to get parents and children to talk about the issues at hand. So our 

summary is, we shared ideas on how to involve families from the start of the year. We shared tips and 

ideas on ways to share program-wide expectations with families and how they can support and sustain 

these expectations at home. We have two testimonials from two of our families that we'd like you to sit 

and watch. So if there's any other questions, we'll be glad to hang around for just a little bit and answer 

any questions. Just let us know. 

[VIDEO START] 

>> Hi. My name is [indistinct]. I'm a teacher here at Child Development in Mahanoy City, and I have 

Crystal Devuys here with me. She's a first-year Head Start parent, with her daughter Ava, who is one of 

my students. So, Crystal, what are your thoughts on PBIS? 

>> The PBIS program is completely fantastic. I implemented it at home with the bee chart, and it's a 

great way for positive reinforcement for the child, which we didn't have before. So when we started pre-

K and we started the bee chart, I was able to handle her better through positive reinforcement and the 

bees. So it helped her to be nicer. It helped me get through a lot of difficult, you know, developmental 

stages where she, you know ... Two or three or, you know, they're going through stages. But now with 

the positive things, she's more apt to behave in a positive way to earn a bee. So I really like it. I enjoy it. 

>> Good. 

>> And you had said at one of our conferences that you just have to say to her, "Are you being safe?" 

>> Are you being safe, yes. 

>> Where I change the way I speak to her, and I realize it was about sharing, being safe and being 

respectful. When she's being disrespectful to me, I say, "Ava, are you being respectful?" And she will 

change her behavior because she knows now what being safe, being respectful and sharing means. So 

she works towards those things. So I don't even have to yell. I don't have to raise my voice. It's "Are you 

being safe?" If she's climbing on something, she gets right down. I don't even have to tell her to get off. 

She's just ... "Are you being safe?" "No." Then she gets down. So she's doing these things herself. It helps 

them to actually think.  

>> Mm-hmm. 

>> To make them choices for themselves, which I really like. 



>> Yeah. 

>> And you have a son, Jason. 

>> Yes. 

>> Does it help with him also? 

>> Yes, and he's in kindergarten. So when she came home with a bee chart, he wanted his own. But I 

couldn't really do that because we don't have room on the fridge for all the stuff. So I just put him on 

her chart, and it's just a bee chart. And now he knows safe, respectful and sharing, and he gets 

rewarded the same way. So he picked that up too, and I can speak to him like that too. So I put them 

both on the same, like, positive reinforcement thing. So it works for both of them. 

>> That's great. And is there certain areas that you found, like, say, bed time you said was difficult. So 

how did you change your [indistinct]? 

>> For bed time, I made my own chart. And Sunday through Saturday, and Jason and Ava ... Because 

there's two kids, they both have to go to bed. If they go to bed, they get a bee on their charts. So we 

make our own chart. We did our own little circles, and they decorated them. That's on the fridge too. So 

bed time bees, they get to earn the prize. They get to go [Indistinct]. Any other time, I reward them with 

... They get five dollars each, almost like an allowance for good behavior. So bed time bees, you get to go 

to a place. And they have to go to bed on time every night, and they do. They know that they can get 

their bees and then they go somewhere, like [indistinct] whatever, a fun place. The movies. It could be 

anything, really. But it has to be, like, special for them to choose, and they have to agree. 

>> That's great. 

>> And that's family involvement with each other. 

>> And it's teamwork too, because if one doesn't do it, they know that they're not going to go. 

>> That's right. 

>> So they both have to work together as a team. 

>> Mm-hmm.  

>> Can you offer any suggestions for other families, like simple things that you did that ... 

>> I think that a lot of it is recognizing what your child is doing in the moment. Whenever you ... Because 

you said that when we first started. When you see them doing anything positive, and they are being 

safe, get them rewarded right away so you can associate the behavior with the words. Once they 

understand their words, you have more success in telling them something and them understanding. For 

me to say, "Ava, are you being safe?" she understands what safe means because we ... 

>> I am safe. 



>> [Indistinct]  

>> [Indistinct] for them to understand. 

>> I was safe with scissors ... 

>> Yes. 

>> And my dad always is not. 

>> Yes, he's not safe. 

>> And I like kissing him. 

>> I know. 

>> When you think emotions and stuff like that, a lot of little girls tend to be more emotional than boys. 

When we talk, Ava and I will tell each other that we're frustrated, where I speak to her like that too. 

"Mommy is feeling frustrated," and she understands, and she'll calm down herself. So we can both be in 

the moment and figure out what we need to do. So I think the word and behavior association we have is 

very good, especially in emotions to teach them about the emotions and different words. 

>> Yeah.  

>> And she is very good at that. 

>> Yeah, she's good with her words. 

>> I can sing the ABCs. 

>> So how are you respectful? What did you say? 

>> I cried so much. 

>> You cried? How were you respectful? What did you say after that? Did you say, "Excuse me"? Very 

good. Very good. Then you get a red bee [Indistinct]. 

>> Well, thank you very much. Is there anything else you'd like to add? 

>> If anybody would do the bee hive idea at their house, it would benefit their whole family. Really, I 

think it's [Indistinct]. It really is a great program. I love it. I love it. 

>> Well, thank you very much. 

[VIDEO END] 

>> Okay. And here's Annie with her parent. 

[VIDEO START] 



>> Hello. I am Annie Haslam. I work in child development at the Pottsville Center as a Head Start 

teacher, and I am with Melissa [Indistinct] and her beautiful, fascinating daughter, Hallie. You want to 

say hi, Hallie? 

>> Hi. 

>> We're here today to talk about the importance of emotional vocabulary, both in the classroom and at 

home, but this particular is for the home. So, Melissa, what was your climate in your house before you 

went to PBIS? 

>> Before PBIS, my house was chaotic with the children: the crying, the tantrums. So PBIS has really 

helped us. 

>> Can you elaborate a little more on that? What particularly have you learned to use in your home? 

>> Well, we try to stay away from any negativity. So we try not to use "Don't, stop, no." We ... 

>> So what do you do to be positive then, Melissa, if that's the [Indistinct]? You want to stay away from 

the negative. 

>> Right. 

>> And you want to introduce positive-feeling words. 

>> Well, I try to have the children problem-solve for themselves when they're having a spat. They can 

solve their own problems by saying, "I don't like that." Rather than going to get Mommy, they try to do 

things themselves now. 

>> Hallie, can you solve your own problems when your sister is being mean? What do you say to your 

sister? 

>> Please give it back. 

>> Please give it back. Do you tell her how it makes you feel when she takes something? Can you say 

something? What do you usually say to her when she takes something? 

>> Give it back. 

>> Give it back. She's stuck on that. 

>> How does it make you feel when she takes something? 

>> Mad. 

>> Mad and sad. 

>> So communication has really helped. 



>> Right. Communication ... 

>> Just to be able to ... So now, how is the climate in your house? It's four years now, right? 

>> It is four years that we've been in the program with my children, and the climate has really changed. 

Like I said, they can now solve most of their own problems, and there's not so much fighting or yelling. 

>> Is there anything else you wanted to add? 

>> Oh, there's this little song I like to sing. 

>> Would you like to sing a song? 

>> Let's see if she'll like to sing it. When we're angry, we sing. 

>> Oh, this is something you can do anywhere, right? In the car, in the store, so using feeling words and 

the positive emotion words really help anywhere. You want to sing the song for me? Okay. Go ahead. 

[ Lyrics ] 

Take a deep breath and count to four: one, two, three, four  

>> Thank you, Hallie. It was wonderful to interview you, and I'm glad you can use your words. 

[VIDEO END] 

>> I want you to cut that out. 

>> Here are two of the resources we mentioned before on the SEFEL site, and then the TACSEI site for 

challengingbehavior.org. 

>> Okay. 

>> Oh, sorry. 

>> That's really all. So ... 

>> So building a list of emotional words that go beyond the happy, the sad and the mad is the key to 

allowing all those in-between feelings become very real, a natural way for children to discover and 

shout. And you know this is going to come. And I don't want to hear groans. Let it go. 

[ Lyrics ] 

Let it go 

Let it go 

Let your feelings go 



Use your words to describe what you feel inside 

Those mean and nasties always bothered me anyway 

>> Oh, we had to, just had to. Thank you. It will be on our next album. Thank you. If there's any 

questions, we can hang around for a little bit, I suppose. 

>> Please come up and look at our boards. 

>> Oh, yeah. We worked hard. We did. 


